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1. Uvod

U globaliziranom svijetu brzog tehnoloskog razvoja, automatizacije i digitalizacije, u kombinaciji s novim
gospodarskim scenarijima te drustvenim izazovima kao $to su klimatske promjene, krize uzrokovane
izbijanjem bolesti (pandemije) te demografske promjene, nuzno je da svi pojedinci imaju odgovarajuce
kompetencije (znanja, vjestine i oblikovana stajalista). Za pravican prijelaz na novo digitalno i zeleno
gospodarstvo potrebna su iznimna ulaganja u ljude kako bi se poduprli i gospodarski i socijalni programi.
Obrazovanje i osposobljavanje tako su klju¢ni za osobni, gradanski i profesionalni razvoj, socijalnu koheziju,
gospodarski rast i inovacije te temelj za odrziviju buduénost.

Potencijalno povecanje stope ekonomskog rasta Republike Hrvatske zahtijevat ¢e od politika na razlic¢itim
podrucjima podupiranje rasta produktivnosti i odgovarajucu razinu ljudskog kapitala koji ¢e poduprijeti te
procese. Povecanje produktivnosti zahtijeva povecéanje kvalitete ljudskog kapitala, a to je moguce ostvariti
samo obrazovanjem i poticanjem uklju¢ivanja neaktivnog stanovnistva na trziSte rada, uz tehnolosku
modernizaciju uvjeta obrazovanja u ustanovama pruzateljima obrazovnih usluga. Produktivnost i
sposobnost rasta gospodarstva ovisi i o dostupnoj radnoj snazi, ali i o njezinim sposobnostima, vjestinama
i znanju koji zajedno cine ljudski kapital kojim raspolaze drustvo i gospodarstvo. Prema indeksu ljudskog
kapitala Svjetske banke za 2020. godinu Hrvatska se nalazi na 31. mjestu od 174 drzave. Taj indeks pokazuje
da ¢e danas rodeno dijete u Hrvatskoj nakon zavrSenog obrazovanja dosegnuti 71% svoje maksimalne
produktivnosti. Iako je takav polozaj bolji od dijela usporedivih drzava srednje i istocne Europe, nedvojbeno
postoji prostor za poboljsanje kvalitete ljudskog kapitala u procesu obrazovanja, ukljucujudi i cjelozivotno
obrazovanje.

S druge strane, brze tehnoloske promjene snazno utje¢u na vrstu znanja, vjestina i kompetencija cije stjecanje
postaje imperativ za odrzavanje konkurentnosti drzava i dobrobiti pojedinaca. Prepoznajudi te trendove,
Hrvatska je pokrenula znacajne reforme u sustavu obrazovanja radi prilagodbe svih razina obrazovanja
izazovima suvremenog zivota i trzita rada.

Osim pruzanja sustavnog odgoja i obrazovanja, jedna je od njegovih temeljnih zadaéa poucavanje,
obrazovanje i odgoj djece i mladih. Istodobno treba osigurati osposobljavanje za cjelozivotno ucenje,
ponajprije radi lakseg prilagodavanja nepredvidivoj buduénosti i brzim promjenama zbog globalizacije,
promijena na trzistu rada te utjecaja informacijsko-komunikacijskih tehnologija, migracija, kao 1 razli¢itih
kriza i neocekivanih situacija, ali treba uspostaviti i uvjete koji omogucuju cjelovit razvoj djece i ucenika
uskladen s njthovom razvojnom dobi i interesima te blizi svakodnevnom zivotu. Uskladen i ucinkovit sustav
odgoja i obrazovanja omogucuje i roditeljima vecu ukljucenost u obrazovanje djece i Zivot $kole, a uciteljima,
nastavnicima i ostalim odgojno-obrazovnim djelatnicima osnazivanje uloge i jacanje profesionalnosti,
kreativniji rad te vec¢u autonomiju.

Kyvaliteta odgojno-obrazovnog sustava u kontekstu drustvenih i gospodarskih promjena pretpostavlja
njegovu vertikalnu koherentnost i konzistentnost na svim razinama obrazovanja, ali i moguénost
horizontalnog povezivanja s drugim sektorima u zadovoljavanju potreba onih koji uce i poucavaju, te sustav
koji je prozet inovativno$cu, kreativnoscu 1 poduzetnoscu onih koji poucavaju i onih koji uce, sustav kojt
primjenjuje nacela inkluzivnog obrazovanja na nacin da razli¢itim ciljanim intervencijama osigurava jednake
uvjete obrazovanja svim ucenicima. Osiguravanjem kvalitetnog i ukljucivog obrazovanja za sve dodatno se
smanjuju drustvene, gospodarske i kulturne nejednakosti.



Temelj trajno odrzive buduénosti jest u sustavu odgoja 1 obrazovanja koji ¢e svakom djetetu pruziti sustavno

obrazovanje, stjecanje temeljnih kompetencija za cjelozivotno ucenje, stjecanje strukovnih i
visokoobrazovnih kvalifikacija u kvalitetnim odgojno-obrazovnim ustanovama.

Ostvarenje takvog sustava odgoja i obrazovanja zahtijeva reformske procese koji ¢e na zadovoljavajuéi nacin
adresirati uspostavu odgovarajucih materijalnih, kadrovskih i programskih kapaciteta potrebnih za realizaciju
odgojno-obrazovnih ciljeva. Uspostavu odgovarajuc¢ih uvjeta izvodenja odgojno-obrazovnog procesa pratit
¢e 1 razvoj 1 primjena odgovaraju¢ih mehanizama pracenja ucinaka realizacije odgojno-obrazovnih ciljeva,
kako na razini ustanova tako i na razini tijela nadleznih na nacionalnoj razini za vanjsko pracenje provedbe
i vrednovanja ucinaka politika. Proces realizacije ciljeva pratit ¢e i pripadajuce intervencije usmjerene ka
senzibilizaciji javnosti, korisnika obrazovnih usluga o moguénostima ukljucivanja u obrazovanje, kao i
aktivnosti informiranja javnosti o realizaciji ostvarenja zacrtanih ciljeva. Na razini posebnih ciljeva (ako je
primjenjivo) predvidjet ¢e se i potrebne legislativne promjene koje su prijeko potrebne za realizaciju ciljeva.

Reforma tako treba pridonijeti izgradnji odgojno-obrazovnog sustava koji svakoj osobi bez obzira na
njezino socioekonomsko podrijetlo 1 zivotnu dob omogucuje stjecanje znanja i vjestina relevantnih za
osobni razvoj i uspjesnu integraciju na trzistu rada, u skladu s UN-ovim Programom odrzivog razvoja do
2030. koji predvida ukljucivo, kvalitetno 1 pravi¢no obrazovanje i cjelozivotno ucenje za sve. Hrvatska
prepoznaje obrazovanje kao klju¢ za dugoro¢nu drustvenu stabilnost i ekonomski napredak, uz prihvacanje
koncepta cjelozivotnog ucenja koji omogucuje svakom pojedincu iz bilo koje dobne skupine jednak,
ukljuciv, pravican i stalan pristup obrazovanju i priznavanje razlicitih oblika ucenja. Promjene planirane u
odgojno-obrazovnom sustavu ukljucivat ¢e modernizaciju sustava na svim razinama odgoja i obrazovanja,
reformu ranog i predskolskog te opceg i strukovnog odgoja i obrazovanja te ciljeve usmjerene na
cjelozivotno ucenje te ucinkovito i relevantno visoko obrazovanje, a kako bi uspostavili uvijete koji e
omoguditi stjecanje znanja, viestina i kompetencija potrebnih za pristup i ostanak na trzistu rada i podrzati
tranziciju prema zelenoj i digitalnoj ekonomiji. U sklopu planiranih intervencija je i provedba ciljanih mjera
koje ¢e osigurati odgovarajuce uvjete obrazovanja za sve ucenike, posebice za ucenike s tesko¢ama, darovite
ucenike, pripadnike nacionalnih manjina i pripadnike Hrvata koji zive izvan RH.

Nacionalni plan ragvoja sustava obragovanja za razdoblje do 2027. godine (u daljnjem tekstn: Nacionalni plan) poblize
definira provedbu strateskog cilja i prioritetnih podruéja javnih politika za sektor odgoja i obrazovanja iz
Nacionalne ragvojne strategije Republifke Hrvatske do 2030. godine. U sklopu razvojnog smjera 1 Odrgivo gospodarstvo
7 drustvo, strateski cilj 2 Obragovani i gaposleni [judi navodi sljedeca prioritetna podrucja javnih politika koja

predstavljaju i okvir za definiranje posebnih ciljeva Nacionalnog plana:

Pristupacnost ranog i predskolskog odgoja i obrazovanja
Stjecanje 1 razvoj temeljnih i strukovnih kompetencija
Unaprjedenje visokog obrazovanja

el N

Uskladeno 1 perspektivno trziste rada.

Pokazatelji ucinka za razvojni smjer Odrzivo gospodarstvo i drustvo, strateski cilj 2. Obrazovani i zaposieni
Judi navedenti su u slici 1. Oni omoguéuju procjenu postignuca prilikom promjena povezanih s provedbom
javnih politika, programa i projekata.
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Slika 1 Pokazatelji ucinka za razvojni smjer OdrtZivo gospodarstvo i drustvo, strateski cilj
Obrazovani i zaposleni ljudi

Dakle, Nacionalni plan definira posebne ciljeve radi ostvarivanja strateskih ciljeva iz Nacionalne razpojne
strategije Republike Hrvatske do 2030. godine i povezanih hijerarhijski nadredenih akata strateskog planiranja
(npt. Strategija obrazovanja, Fnanosti i tehnologije). Pracenje, izvijescéivanje i vrednovanje uspjesnosti u postizanju
utvrdenih posebnih ciljeva ostvaruje se pokazateljima ishoda.

Nacionalni plan uskladen! je sa sljede¢im sektorskim i visesektorskim strategijama, planovima i programima:

e Nacionalni plan za prava djece u Republici Hrvatskoj za razdoblje od 2022. do 2026. godine

e Nacionalni plan razvoja socijalnih usluga za razdoblje od 2021. do 2027. godine

e Nacionalni plan za suzbijanje seksualnog nasilja i seksualnog uznemiravanja za razdoblje do 2027.
godine

e Nacionalni plan borbe protiv siromastva i socijalne iskljucenosti, za razdoblje od 2021. do 2027.
godine

e  Nacionalni plan izjednacavanja mogucnosti za osobe s invaliditetom za razdoblje od 2021. do 2027.
godine

e  Nacionalni plan za ukljucivanje Roma, za razdoblje od 2021. do 2027. godine

e Operativni programi nacionalnih manjina za razdoblje 2021. - 2024.

e Strategija nacionalne sigurnosti Republike Hrvatske (Narodne novine, broj: 73/2017.)

e Nacionalni plan razvoja odnosa Republike Hrvatske s Hrvatima izvan Republike Hrvatske do 2027.
godine,

e Nacionalni plan razvoja otoka 2021. - 2027.,

e Nacionalni plan za rad, zastitu na radu i zaposljavanje za razdoblje od 2021. do 2027. godine,

e Strategija sprjecavanja korupcije za razdoblje od 2021. do 2030. godine.

! Uskladenost je postignuta na nacin da su odredene mjere bitne za provedbu politika prema odredenim ciljnim skupinama u sustavu
odgoja i obrazovanja zastupljene u jednim, a odredene u drugim aktima strate$kog planiranja. Na taj nacin se osigurava
komplementarnost intervencija i izbjegava preklapanje mjera, netransparentan prikaz planiranih i utrosenih sredstava, nepouzdanost
podataka o broju pripadnika ciljnih skupina obuhvacenih provedbom mjera itd.



Ministarstvo znanosti i obrazovanja je tijelo nadlezno za proces izrade Nacionalnog plana i koje prati
njegovu provedbu. Dana 8. travnja 2021. godine ministar znanosti i obrazovanja donio je Odluku o
osnivanju Radne skupine za izradu nacrta Nacionalnog plana razvoja sustava obragovanja 3a ragdoblje od 2021. do
2027. godine 1 nacrta Akcijskog plana za provedbu Nacionalnog plana razveja sustava obrazovanja 3a razdoblje od 2021.
do 2027. godine, za razdoblie od 2021. do 2023. godine. Nacionalni plan izradivao se u vrijeme kada je svijet
pogodila pandemija bolesti COVID-19, sto je predstavljalo vrlo ograni¢avajuéi cimbenik u procesu izrade.
Navedeno se posebno negativno odrazilo na planiranu dinamiku u procesu izrade akta jer je pandemija
utjecala na sve ukljucene dionike i ogranic¢ila moguénost aktivnog uklju¢ivanja u izradu samog akta. Stoga je
kasnio i proces izrade Nacionalnog plana koiji je uklju¢ivao vrlo siroki krug dionika, istrazivanje i prikupljanje
podataka te konzultacije s relevantnim dionicima od strane Ministarstva znanosti i obrazovanja kao nositelja
izrade Nacionalnog plana. Pandemija bolesti COVID-19 negativno se odrazila na proces izrade Nacionalnog
plana u smislu potrebe produljenja planiranih rokova vezanih za izradu tog akta. Inicijalno je planirano da
Nacionalni plan aktivno obuhvati stratesko razdoblje od 2021. godine do 2027. godine. S obzirom na
navedeni ogranic¢avajuci cimbenik 1 njegov negativan ucinak na izradu Nacionalnog plana, samim planom se
u nazivu aktivno obuhvacéa razdoblje do 2027. godine. Ipak, navodi se kako se kljucni strateski elementi
Nacionalnog plana (npr. mjere) ve¢ aktivno primjenjuju u djelokrugu aktivnosti Ministarstva (imajuci u vidu
ostale nadredene i podredene akte/dokumente strateskog planiranja — npr. NRS, Program Vlade i dr.).
Sukladno navedenome, prilagoden je naziv Nacionalnog plana razveja sustava obrazovanja ga razdoblje do 2027.
godine 1 Akcijskog plana za provedbn Nacionalnog plana ragvoja sustava obrazovanja za razdoblje do 2027. godine, za
razdoblje do 2024. godine.

Primjenjujudi nacelo partnerstva prilikom uspostave navedene Radne skupine konzultirani su predstavnici
tijela drzavne uprave i drugih drzavnih tijela, stru¢nih sluzbi Vlade Republike Hrvatske te javnih ustanova,
jedinica lokalne i podrucne (regionalne) samouprave, udruzenja poslodavaca, obrtnickih i gospodarskih
udruzenja, sindikata, organizacija civilnog drustva te akademske i znanstvene zajednice koji su predlozili
predstavnike u svojstvu ¢lana te zamjene ¢lana Radne skupine.

Uz Ministarstvo znanosti i obrazovanja, glavni dionici 1 partneri u procesu izrade Nacionalnog plana razvoja
sustava obrazovanja za ragdoblje do 2027. godine bili su: predstavnici Ureda predsjednika Vlade Republike
Hrvatske, Ministarstva rada, mirovinskoga sustava, obitelji 1 socijalne politike, Ministarstva turizma i sporta,
Ministarstva gospodarstva i odrzivog razvoja, Ministarstva regionalnoga razvoja i fondova Europske unije,
Sredisnjega drzavnog ureda za demografiju i mlade, Sredi$njega drzavnog ureda za Hrvate izvan RH,
Sredisnjega drzavnog ureda za razvoj digitalnog drustva, Hrvatskoga zavoda za zaposljavanje, Hrvatske
udruge poslodavaca, Hrvatske gospodarske komore, Hrvatske obrtnicke komore, Agencije za odgoj i
obrazovanje, Agencije za strukovno obrazovanje i obrazovanje odraslih, Agencije za mobilnost i programe
Europske unije, Agencije za znanost i visoko obrazovanje, Hrvatske akademske i istrazivacke mreze
CARNET, Nacionalnog centra za vanjsko vrednovanje obrazovanja, Hrvatske zajednice Zupanija, Udruge
gradova u Republici Hrvatskoj, Rektorskoga zbora Republike Hrvatske, Vijeéa veleucilista i visokih skola
Republike Hrvatske, Hrvatskoga studentskog zbora, Hrvatske udruge ravnatelja osnovnih $kola, Udruge
hrvatskih srednjoskolskih ravnatelja, Hrvatske akademije znanosti i umjetnosti, Sindikata hrvatskih ucitelja,
Nezavisnog sindikata zaposlenih u srednjim skolama Hrvatske, Sindikata Preporod, Nezavisnog sindikata
znanosti i visokog obrazovanja, Sindikata radnika u predskolskom odgoju i obrazovanju Hrvatske, Udruge
,»Nastavnici organizirano”, Nastavnicke grupe ,,45 minuta® te Nastavnicke grupe ,.Skolska zbornica®.



Pe Stednjoroéna vizija razvoja

Godine 2027. sustav odgoja i obrazovanja bit e ukljuciv, kvalitetan i pravican, koji
aktivno potice gjelovit razvoy svih osoba koje uce i osposobljava ih za svijet rada,
nastavak obragovanja, Zivot u suvremenin uyjetina i aktivno sudjelovanje u
demokratskom drustu.

U skladu s vizijom Nacionalne razvojne strategije Republike Hrvatske do 2030. godine i europskog prostora
obrazovanja, kvalitetan odgoj i obrazovanje ukljucuje usvajanje osnovnih vjestina, transverzalnih vjestina,
promicanje mobilnosti za sve, poticanje visejezicnosti te razvoj europske perspektive u obrazovanju.

Sustav odgoja i obrazovanja sve vise je dio digitalne transformacije, a ako se kompetentno, pravicno i
ucinkovito koristi u nastavi, digitalna tehnologija moze u svakom pogledu omogucditi visokokvalitetno 1
uklju¢ivo obrazovanje i osposobljavanje i1 biti poticajan alat za suradnic¢ko i kreativno ucenje. Stoga ée
poseban set mjera biti usmjeren na potporu zelenoj i digitalnoj tranziciji u obrazovanju i osposobljavanju.

Reformske mjere koje se planiraju na razli¢itim razinama obrazovanja nastavljaju se na zapocete reformske
procese te uzimaju u obzir procjenu ostvarenih rezultata i nove smjernice na europskoj razini.

Planirani nastavak odgojno-obrazovne reforme, predviden ovim Nacionalnim planom, na svim razinama
sustava poti¢e osobni, drustveni i profesionalni rast i razvoj onih koji uc¢e s ciljem osobne, drustvene i
gospodarske dobrobiti. Uz navedene ciljeve koji su sastavni dio svih predlozenih mjera, modernizacija
sustava odgoja i obrazovanja ukljucuje: provedbu mjera u ranom i predskolskom odgoju i obrazovanju kako
bi se svakom djetetu osigurala pristupacnost visokokvalitetnom sustavu radi ostvarivanja prava na kvalitetan
odgoj 1 obrazovanje od najranije dobi te osigurali standardi kvalitete i resursi za podrsku djeci izlozenoj
riziku socijalne iskljucenosti; provedbu mjera u osnovnoskolskom i opéem srednjoskolskom obrazovanju
kojima ¢e se unaprijediti materijalni i kadrovski uvjeti osnovnoskolskog i opéeg srednjoskolskog obrazovanja
u svrhu postizanja odgojno-obrazovnih ishoda, provedbu mjera u podruc¢ju strukovnog obrazovanja i
obrazovanja odraslih koje osiguravaju bolju povezanost strukovnog obrazovanja i trziSta rada, podizanje
njegove kvalitete i relevantnosti, povecanje obuhvata odraslih ukljuc¢enih u cjelozivotno ucenje i promociju
stjecanja znanja i vjestina koji ¢e osigurati osobni i profesionalni razvoj pojedinaca i njihovu povecéanu
produktivnost na trzistu rada; provedbu mjera u podrucju visokog obrazovanja usmjerenih na povecanje
dostupnosti, kvalitete i relevantnosti visokog obrazovanja radi povecanja udjela osoba s kvalifikacijom
visokog obrazovanja te njihove povecane zaposljivosti, provedbu mjera koje se odnose na razvoj i primjenu
sustava potpore za djecu i ucenike s teSkocama, darovite te djecu i ucenike iz ranjivih skupina, a posebno
podrucje su mjere usmjerene na daljnju primjenu digitalne tehnologije u obrazovnom sustavu.

Polazista:

e Nacionalna razvojna strategija Republike Hrvatske do 2030. godine (Narodne novine, broj: 13/2021.)

e Nacionalni okvirni kurikulum za predskolski odgoj i obrazovanje te opée obvezno i srednjoskolsko
obrazovanje (2011.)

e  Strategija obrazovanja, znanosti i tehnologije (Narodne novine, broj: 124/2014.)

e Rezolucija o strateSkom okviru suradnje u podrucju obrazovanja i osposobljavanja prema Europskom
prostoru obrazovanja i dalje (2021. - 2030.)



e  Komunikacija Komisije u Europskom parlamentu, Vijecu, Europskom gospodarskom i socijalnom
odboru i Odboru regija: Program vjestina za Europu za odrzivu konkurentnost, socijalnu pravednost i
otpornost (2020.)

e  Komunikacija Komisije u Europskom parlamentu, Vijecu, Europskom gospodarskom i socijalnom
odboru i Odboru regija: Akcijski plan za digitalno obrazovanje 2021. — 2027., Prilagodba obrazovanja
i osposobljavanja digitalnom dobu

e Preporuka Vijeca za strukovno obrazovanje i osposobljavanje, socijalnu pravednost i prilagodljivost
(2020.)

e Osnabruska deklaracija (2020.)

e Akcijski plan europskog stupa socijalnih prava (2021.)

e Zakljuéci Vije¢a Europske unije o europskoj strategiji za osnazivanje visokih ucilista za buduénost
Burope

e Preporuke Vijeca Europske unije o jacanju veza radi djelotvorne europske suradnje u podrucju visokog

obrazovanja

3. Opis srednjorocnih razvojnih potreba i razvojnih potencijala

Opis razvojnih potreba i razvojnih potencijala pripremljeni su na razini tematskih podrucja odgojno-
obrazovnog sustava. Tematska podruc¢ja obuhvacaju prioritetna podrudja obrazovne politike koja su
identificitana u Nacionalnoj razvojnoj strategiji Republike Hrvatske do 2030. godine 1 upravna podrucja koja
proizlaze iz nadleznosti Ministarstva znanosti i obrazovanja. Identificirana su sljede¢a tematska podrucja:

1. rani 1 predskolski, osnovnoskolski odgoj i obrazovanje te srednjoskolsko opce i umjetnicko
obrazovanje

2. strtukovno obrazovanje i osposobljavanje i obrazovanje odraslih

3. visoko obrazovanje

4. odgoj i obrazovanje djece/ucenika s posebnim odgojno-obrazovnim potrebama, pripadnika
nacionalnih manjina i pripadnika hrvatskoga naroda izvan Republike Hrvatske na svim razinama
obrazovanja

5. primjena digitalnih tehnologija u obrazovnom sustavu.

3.1. SaZetak analize razvojnih potreba i potencijala i glavni izazovi u podrucju ranog i predskolskog
odgoja i obrazovanja, osnovnoskolskog odgoja i obrazovanja te srednjoSkolskog opceg i

umjetnickog obrazovanja

Rani i predskolski odgoj i obrazovanje

Medunarodna istrazivanja poput TIMSS-a, PIRLS-a 1 PISA-e? pokazuju kako su ucenici koji su dulje vrijeme
(tri ili viSe godina) pohadali predskolsku ustanovu ostvarili bolje prosje¢ne rezultate nego njihovi

2 PIRLS 2011. (2012.). Medunarodno istrazivanje razvoja ¢italacke pismenosti (Progress in Internatioan]l Reading Literacy Study).
Zagreb: Nacionalni centar za vanjsko vtednovanje obrazovanja, https://www.ncvvo.hr/medunarodna-istrazivanja/pirls

TIMSS 2011. (2012.). Izvjesée o postighutim rezultatima iz matematike. Zagreb: Nacionalni centar za vanjsko vrednovanje
obrazovanja.
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vrsnjaci kojt su predskolsku ustanovu pohadali jednu godinu ili krace (TIMSS 2011 1 2015, PIRLS, 2011). 1
novijim istrazivanjima potvrden je pozitivan utjecaj ranog pocetka obrazovanja na prosjecne rezultate pri
¢emu visa postignuca iz matematickog i prirodoslovnog podrucja postizu ucenici koji su pohadali programe
ranog i predskolskog odgoja 1 obrazovanja (TIMSS, 2019.), a utvrdena je statisticki znacajna, pozitivha
povezanost izmedu duzine pohadanja programa ranog i predskolskog odgoja i obrazovanja (RPOO) s
postignu¢em u PISA testiranju (PISA, 2018.). Stopa sudjelovanja u RPOO u RH jo$ uvijek je medu
najnizima u EU. Unato¢ porastu (69,2% 2009.; 81% 2019.), stopa ukljucenosti zaostaje za prosjekom EU-a
(90,3% 2009.; 94,8% 2019.). Kao prepreke sudjelovanju u RPOO isticu se manjkava infrastruktura,
nedostatak odgojitelja i svijest roditelja 0 njegovoj vaznosti.

Hrvatska je donosenjem Zakona o predskolskom odgoju i obrazovanju 1997. RPOO integrirala u
nacionalne obrazovne sustave. Dok Europska komisija na tom podruéju, uz Sloveniju, nordijske i balticke
zemlje, Hrvatsku isti¢e kao primjer, Hrvatskoj ostaje izazov 1 obveza stvoriti uvjete za veci obuhvat djece u
taj dio sustava.?

Predskolski programi nisu svoj djeci jednako dostupni $to je posljedica regionalnih razlika, a posebno je
izrazeno u slabije razvijenim i ruralnim sredinama. Dodatno, u RH postoje izrazite i sustavne regionalne
razlike u obuhvatu djece u RPOO-u, $to produbljuje jaz i socioekonomske nejednakosti, prilike i
moguénosti medu djecom. Kada je rije¢ o socioekonomskim razlikama vazno je istaknuti da je, prema
podacima Eurostata (2014.), utvrdeno da sudjelovanje u RPOO-u ima jaci pozitivan ucinak na rezultate na
testovima ¢itanja u djece u socioekonomski nepovoljnom polozaju od one djece koja zive u povoljnijoj
ckonomskoj situaciji. Takoder, najnovija istrazivanja TIMSS-a pokazuju kako u RH ucenici koji dolaze iz
kucanstava boljeg socioekonomskog statusa postizu statisticki znacajno vise rezultate od onih u

nepovoljnome socioekonomskom polozaju.

Velike su regionalne razlike u javnim izdacima za RPOO. Udio izdataka u Zupanijskim proracunima za
2015. godinu varirao je od 5,7% do 14,1%. Decentralizirano financiranje jedan je od razloga nastanka
regionalnih razlika u javnim izdacima za RPOO. Financiranje RPOO-a iskljucivo iz lokalnih
sredstava bez uplata iz drzavnog proracuna te nepostojanje jamstva upisa djece u RPOO (zakonski
zajaméeno pravo na RPOO) dovode u pitanje pravicnost i uclinkovitost sustava. Osim
nestandardiziranih kriterija upisa, razlika u naknadama koje se naplacuju obiteljima i razlika u
subvencioniranju privatnih 1 drzavnih vrtiéa, razlika u dostupnosti RPOO-a i u placama zaposlenika u
RPOO-u medu Zupanijama te propustenih prilika za strateski uspjesniju upotrebu sredstava (kao sto su
fondovi EU-a), stanje u hrvatskom RPOO-u dodatno pogorsava velik broj malih jedinica lokalne
samouprave koje su ukljucene u donosenje temeljnih odluka o planiranju, financiranju i izvodenju. U svojim
preporukama europskog semestra za Hrvatsku iz 2018. godine Europska komisija potaknula je drzavu da
,»smanji teritorijalnu rascjepkanost javne uprave, pojednostavi funkcionalnu raspodjelu nadleznosti i poveéa
kapacitete za izradu i provedbu javnih politika“.4

TIMSS 2011. (2012.). Izvjesée o postignutim rezultatima iz prirodoslovlja (Trends in International Mathematics and Science Study).
Zagreb: Nacionalni centar za vanjsko vrednovanje obrazovanja, https://www.ncvvo.hr/medunarodna-istrazivanja/timss
NCVVO  (2016)  TIMSS 2019,  Zagreb:  Nacionalni  centar za  vanjsko  vrednovanje  obrazovanja,
https://www.ncvvo.ht/medunarodna-istrazivanja/timss

IAE (2016.) 20 Years of TIMSS: International Trends in Mathematics and Science Achievement, Curriculum, and Instruction,
http://timssandpirls.bc.edu/timss2015/international-results /timss2015 /wp-content/uploads /2016 /T15-20-years-of-TIMSS.pdf
TIMSS 2019. (2020.) Medunarodno istragivanja trendova u nanju matematike i prirodoslovija. https:/ /www.ncvvo.hr/medunarodna-
istrazivanja/timss/OECD (2019.) PISA 2018. results, https://www.oecd.org/pisa/publications/pisa-2018-results.htm

3 ,,Unitary settings have a single management team running provision for children of all ages and the same level of staff qualification

(usually tertiary level) is required for working with the entire age range. Furthermore, a legal entitlement to ECEC or free ECEC is
often granted from a very early age in unitary systems. This type of system prevails in most Nordic countries, the Baltic counttries,
Croatia and Slovenia” (Key Data on Early Childhood Education and Care in Europe 2014 Edition, str. 12.)

4 https://ec.curopa.cu/info/sites/default/files/file import/2018-european-semester-country-specific-recommendation-

commission-recommendation-croatia-hr.pdf, str. 5.
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https://ec.europa.eu/info/sites/default/files/file_import/2018-european-semester-country-specific-recommendation-commission-recommendation-croatia-hr.pdf

Program predskole od 2013. godine obvezan je za svako dijete u godini prije polaska u skolu.> Za djecu koja
ne pohadaju djedji vrti¢ izvodi se poseban program predskole u trajanju od 250 sati godisnje, a koji se
odrzava u djec¢jem vrticu ili osnovnoj skoli, ovisno o moguénostima pojedine lokalne sredine. S obzirom na
to da su u takve programe najcesée ukljuc¢ena djeca nizega socioekonomskog statusa te ona u izoliranijim
naseljima, potrebno je smanjiti razlike i omoguditi svakom djetetu moguénost duze ukljucenosti u sustav
RPOO-a.

Stoga je, radi daljnjega unaprjedenja reformskih procesa, potrebno revidirati Nacionalni kurikulum za rani i
predskolski odgoj i obrazovanje te s njim uskladiti program predskole i ostale programe. Nacionalni
kurikulum za rani i predskolski odgoj i obrazovanje donosi se sukladno okvirnome nacionalnome
kurikularnom dokumentu koji na opcoj razini odreduje elemente odgoja i obrazovanja djece rane i

predskolske dobi.

Velike su razlike medu JLS-ovima i vezano uz pitanje subvencioniranja, $to je u nadleznosti osnivaca.
Izrazite i sustavne regionalne razlike vidljive su i u obuhvatu djece u programima/kurikulumima
RPOO-a. Raspon obuhvata djece jaslickim programima u Zupanijama 2016. godine kretao se od 5,6% do
40,4%, a vrtickim programima od 24,4% do 82,8%. Prostorna dostupnost vrtica osobito je problemati¢na
u ruralnim krajevima te manjim i slabije razvijenim JLS-ovima. Dodatno, programi/kurikulumi RPOO-a u
manje razvijenim sredinama manje su priustivi roditeljima. Udio neupisane djece promatran kao udio jedne
generacije djece u zupanijama I'V. skupine razvijenosti® nadilazi prosjek RH i krece se od desetine do trecine
jedne generacije. Kriteriji upisa utvrduju se na lokalnoj razini u skladu sa skupom zakonskih zahtjeva pa su
razlike medu gradovima i opéinama te ¢ak i u njima (npr. drzavni vrti¢i u usporedbi s privatnim vrti¢ima)
velike. Zbog nedostatnih kapaciteta, prioritet upisa ponajprije se daje djeci kojima su oba roditelja
zaposlena. Time se djeca nezaposlenih roditelja stavljaju u nezavidnu situaciju, a koja je dodatno pojac¢ana
potrebom sudjelovanja roditelja u cijeni predskolskog programa.

Inicijalna priprema odgojitelja i moguénosti stru¢nog razvoja smatraju se prednostima hrvatskog sustava
RPOO-a. Medutim, bududi da se predvida da ¢e tijekom nadolazeéih godina velik broj odgojitelja u RPOO-
u otidi u mirovinu i da ée potreba da se RPOO prosiri postati jo$ vidljivija, nuzno je donosenje strategija
za nadomjeStanje i rast broja odgojitelja. Bit ¢e potreban sve veéi broj odgojno-obrazovnih radnika
(odgojitelja 1 stru¢nih suradnika kao sto su psiholozi, edukacijski rehabilitatori, logopedi, pedagozi) i
zdravstvenog osoblja na podrucjima na kojima se ocekuje otvaranje novih vrtica, a to su Cesto ruralne, slabije
razvijene jedinice lokalne i podrucne (regionalne) samouprave (u daljnjem tekstu: JLP(R)S). Taj nedostatak
posebno je naglasen u slucaju edukacijskih rehabilitatora 1 logopeda, posebno u manjim, ruralnim sredinama.
Odgoijitelji 1 stru¢ni suradnici moraju se mobilizirati u trenutku kada je to potrebno i na mjesta na kojima su
najpotrebniji. Novozaposlenim odgojiteljima potrebno je intenzivnije osposobljavanje i veéa potpora kako
bi se osiguralo $to kvalitetnije izvodenje odgojno-obrazovnoga rada s djecom sukladno njihovim potrebama
i razlic¢itostima. Posebice e biti vazno osigurati da odgojitelji i strucno osoblje imaju kompetencije za rad s
djecom u nepovoljnom polozaju. Stopa uspjesnosti koju ée vlada ostvariti u pravodobnom osposobljavanju
i zapoS$ljavanju novih odgojno-obrazovnih radnika u potrebnim podrudjima bit ¢e klju€na za
povecanje broja djece upisanih u RPOO.

1. izazov: Nedostatan broj ustanova za RPOO i broj mjesta u takvim ustanovama uzrok je nedovoljne
dostupnosti RPOO-a.

2. izazov: Nedovoljan broj odgojitelja mogao bi biti prepreka prosirenju RPOO-a, osobito odgojitelja 1
stru¢nih suradnika u ruralnim i slabije razvijenim podrucjima.

5> Zakon o izmjenama i dopunama Zakona o predskolskom odgoju i naobrazbi, NN, btr. 94/2013., https://narodne-
novine.nn.hr/clanci/sluzbeni/full/2013 07 94 2130.html
6 Zakon o regionalnom razvoju (Narodne novine, broj 147/14, 123/17 1 118/18)
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3. izazov: Model financiranja otezava vecu ukljucenost u predskolsko obrazovanje, a podjela odgovornosti
u pogledu RPOO-a izmedu sredisnje i lokalne vlasti nije optimalna i utjece na ucinkovitost
sustava.

4. izazov: Obitelji u nepovoljnom polozaju suocene su s vedim izazovima u pogledu dostupnosti RPOO-
a.

5. izazov: Nedostatna primjena postupaka osiguravanja kvalitete u RPOO-u.

6. izazov: Kratak program predskole za djecu koja nisu ukljuc¢ena u redovite programe RPOO-a ne moze
omoguciti djetetu iste mogucnosti za ukljucivanje u sustav osnovnoskolskog odgoja i
obrazovanja.

7. 1zazov: Nedovoljno jasna povezanost RPOO-a i opéeg obrazovanja kako bi prelazak djeci iz RPOO-a
u osnovnoskolsko obrazovanje bio manje stresan i izazovan

Opce obrazovanje

U usporedbi s ostalim zemljama clanicama EU-a, Hrvatska trenutacno ima najkrace obvezno obrazovanje
(godinu dana u predskolskom odgoju i obrazovanju te osam godina u obveznome osnovnoskolskom odgoju
i obrazovanju) te je trajanje opceg obveznog obrazovanja cjelokupne populacije ucenika takoder medu
najkrac¢ima. U vedini obrazovnih sustava u Europi obvezno redovito obrazovanje traje 9 — 10 godina te ga
djeca zavrsavaju u dobi 15 — 16 godina. Primarno obrazovanje (veéinom izvodeno u razrednoj nastavi), cija
je osnovna znacajka veca individualizacija nastave i veca razina usmjerenosti na ucenike, krace je te u
Hrvatskoj traje Cetiri godine u odnosu na pet i prevladavajucih sest godina u drugim drzavama clanicama
EU-a. U Hrvatskoj djeca i mladi provode najmanje 250 sati pohadajudi obvezni predskolski program jednu
godinu prije upisa u prvi razred te zavrSavaju nize sekundarno obrazovanje u dobi 14 — 15 godina. Ulazak
djece u formalni sustav obrazovanja u prosjecnoj dobi od sedam godina medu najkasnijima je u EU-u.
Posljedica svega navedenog jest ta da nasi ucenici provode najkrace vrijeme u nastavi u obveznom

obrazovanju.

U 23 drzave clanice EU-a, ukljucujuéi Hrvatsku, obvezno obrazovanje traje manje od 7.600 sati. U vise od
12 zemalja u kojima obvezno obrazovanje traje 10 — 12 godina minimalni preporuceni broj sati nastave
iznosi od 7.616 do 11.240 sati’. Kad je rije¢ o osnovnoskolskom obrazovanju, prosjecni minimalni broj sati
nastave u $kolskoj godini u Europi iznosi 727 sati. Godi$nji broj sati nastave krece se u rasponu od manje
od 500 sati u Hrvatskoj i drugim zemljama kao $to su Bugarska i Rumunjska do vise od 900 sati u Danskoj,
Irskoj, Luksemburgu i Nizozemskoj. Opcenito govoredi, prosjecni minimalni broj sati nastave u godini u
nizem sekundarnom obrazovanju iznosi 857 sati, tj. krece se u rasponu od 637 sati u Hrvatskoj i 647 u Crnoj
Gori do 1.000 ili vise sati u Danskoj, Spanjolskoj i Nizozemskoj. Zbog kratkog trajanja obveznog
obrazovanja ucenici mogu imati premalo vremena na raspolaganju kako bi razvili klju¢ne kompetencije i
vjestine potrebne za cjelozivotno ucenje.

Sto se tice mreze 8kola u Analitickoj podiozi za Nacionalnu razvojnu strategiin Republike Hrvatske do 2030. godine
istice se kako mreza predstavlja dvostruki izazov; s jedne strane, gotovo polovina osnovnoskolskih
uCenika upisana je u Skole koje rade u dvije smjene dok se, s druge strane, broj malih $kola povecava
te one postaju jo$ manje. U skolama koje rade u dvije smjene, a ponekad i u tri, teze je povecati broj nastavnih
sati u danu 1 omoguditi izvodenje cjelodnevne skole. Takoder, nedostatni infrastrukturni kapaciteti za
povecanje obuhvata i unaprjedenje kvalitete nastave odnose se i na gimnazije kojih nesto vise od 50%
organizira nastavu u smjenama.

7 Podaci o broju sati nastave iskazani su u sunéanim satima.
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Broj ucenika u odnosu na broj ucitelja takoder se znatno smanjio, i to brze od prosjecne stope smanjenja u
EU-u, pti cemu se postignuéa u€enika nisu razmjerno poboljSala. Broj uc¢enika u odnosu na broj ucitelja
u osnovnoskolskom odgoju i obrazovanju u Hrvatskoj smanjio se s 20 ucenika na jednog ucitelja 1996.
godine, na 13 ucenika na jednog ucitelja 2016. godine, djelomic¢no zbog postojanja manjih $kola koje nemaju
dovoljno ucenika za ustroj razrednih odjela s optimalnim ili maksimalnim brojem ucenika. lako taj trend
postoji u cijeloj Europi, pad je znatno postupniji nego u Hrvatskoj (u prosjeku sa 16 ucenika 1996. na 14
ucenika 2016.).

Rezultati hrvatskih ucenika 4. razreda u podru¢ju matematike i prirodoslovlja usporedivi su s
prosjekom EU-a ili bolji od njega. U posljednje Cetiti godine uspjeh hrvatskih uc¢enika u Medunarodnom
istrazivanju trendova u znanju matematike i prirodoslovlja (TIMSS) znatno se poboljsao, i to s 490 bodova
postignutih 2011. godine na 502 boda u ciklusu istrazivanja 2015. godine. Hrvatski ucenici 4. razreda postigli
su neznatno bolji uspjeh od prosjeka TIMSS-a u podru¢ju matematike, a hrvatski prosjek u podrucju
prirodoslovlja bolji je od prosjeka EU-a (533 postignuta boda u usporedbi s 500 bodova). Dok se TIMSS-
om procjenjuje poznavanje sadrzaja predvidenog kurikulumom, PISA-om se (vidjeti dolje) procjenjuju
vijestine i kompetencije ucenika.

Hrvatski petnaestogodisnjaci u Medunarodnom programu za procjenu znanja i vjestina ucenika (PISA)
ostvaruju ispodprosjec¢ne rezultate u CitalaCkoj, matematickoj i prirodoslovnoj pismenosti, $to
pokazuje da se u osnovnim $kolama, posebice u predmetnoj nastavi, mora promijeniti pristup stjecanju
znanja, poucavanju temeljnih vjestina te osobito usmjerenosti primjeni. Rezultati hrvatskih
petnaestogodisnjaka zabrinjavajuci su s obzirom na to da 2015. godine 32% ucenika nije dostiglo osnovnu
razinu matematicke pismenosti (razina 2), gotovo 25 posto njih nije dostiglo osnovnu razinu prirodoslovne
pismenosti i 20 posto njih osnovnu razinu citalacke pismenosti. Udio hrvatskih ucenika koji ne dostizu
osnovnu razinu pismenosti (razina 2) u sva tri podrucja PISA-e vec je duze vrijeme neprekidno visok 1 visi
od cilja EU-a od 15 posto do 2020. Ta je situacija posebno ozbiljna u podruc¢ju matematike i
prirodoslovlja. Od 2006. rezultati hrvatskih ucenika u podruc¢ju matematicke pismenosti zabrinjavajudi su
no stabilni, dok su se rezultati u podrucju prirodoslovne pismenosti pogorsali, a oni u podrucju citalacke
pismenosti poboljsali. Rezultati Hrvatske u podrucju matematicke, citalacke i prirodoslovne pismenosti nizi
su od prosjeka OECD-a.

Kada se uzmu u obzir rezultati ucenika u podruc¢ju matematicke, citalacke i prirodoslovne pismenosti,
rezultati hrvatskih u€enika u podrudju zajednickog rjeSavanja problema jedni su od najniZih medu
zemljama i gospodarstvima koje sudjeluju u PISA-i. Hrvatska je zauzela 43. mjesto od 50 u tom podrudju
istrazivanja PISA-e 2015. Iako zemlje istocne Europe 1 srednje Azije (ESA) ostvaruju odli¢ne rezultate na
medunarodnim procjenama znanja ucenika osnovnih skola (4. razred), njihovi su rezultati niZi u procjenama
znanja ucenika pri zavrsetku visih razreda osnovne Skole (otprilike 8. razred). Ti rezultati pokazuju da su
obrazovni sustavi u isto¢noj Europi 1 sredi$njoj Aziji opcenito uspjesni u prenosenju osnovnih vjestina, no
da nailaze na probleme u prenosenju naprednijih vjestina kao §to je rjesavanje problema, a to su kljucne
vjestine koje trziste sve vise trazi.

U svrhu poboljsanja ishoda obrazovanja u $kolskoj godini 2018./2019. zapocela je pilot-faza kurikularne
reforme. Iako se trenutacnom reformom kurikuluma nastoje rijediti pitanja zastarjelih kurikuluma i
neodgovarajucih nastavnih praksi, odstupanje od planiranog hodograma i opsega reforme te njezino
kasnjenje otezava uvodenje prijeko potrebnih pobolj$anja. Stoga je, radi daljnjeg unaprjedenja reformskih
procesa, potrebno izraditi i donijeti nacionalne kurikulume za pojedine razine i vrste odgoja i obrazovanja
te s njima uskladiti predmetne kurikulume i kurikulume medupredmetnih tema. Nacionalni kurikulumi
donose se sukladno okvirnome nacionalnome kurikularnom dokumentu koji na opcoj razini odreduje

elemente kurikularnog sustava za sve razine i vrste osnovnoskolskog i srednjoskolskog odgoja i obrazovanja.
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Dodatno, u Analitickej podiezi za Nacionalnu razvojnu strategijn Republike Hrvatske do 2030. godine istice se kako
priprema nastavnika za provedbu reforme iako je zapocela, u nekim slucajevima nije odgovarajuca te kako
su predlozene metode sustava procjene reforme pristrane prema biljezenju uspjesnih rezultata.

Kad je rijec o utjecaju ucitelja i nastavnika na obrazovna postignuca treba istaknuti kako analize pokazuju
da zemlje iz kruga eckonomski najrazvijenijih, koje postizu najbolje rezultate u medunarodnim
komparativnim procjenama obrazovnih postignuéa (npr. PISA), vise ulaZu u ucitelje te ih privlace 1
zadrzavaju u profesiji visokim pla¢ama i dobrim radnim uvjetima. Treba napomenuti da ta istrazivanja
istodobno pokazuju kako povecavanje ulaganja u obrazovanje ne dovodi nuzZno do bolje kvalitete rada
uclitelja ili njihova viseg drustvenog statusa, nego je istodobno potrebno uvesti i druge mjere
profesionalizacije uciteljske profesije.® S obzirom na moguénost privlacenja 1 zadrzavanja najboljih
pojedinaca u profesiji, jedan od uocenih problema jest razmjerno visoka nestrucna zastupljenost nastave
u pojedinim JLP(R)S Hrvatske za razliku od drugih podruéja u kojima je kvalifikacijska struktura ucitelja
vtlo zadovoljavajuca. Poseban problem je i u tome sto su neodgovarajuce kvalifikacije ucitelja najvise
zastupljene u slabo razvijenim JLP(R)S uz koje se veze opcenito losija obrazovna struktura stanovnistva, §to
dodatno umanjuje Sanse za kvalitetnim obrazovanjem djece u tim JLP(R)S . Deficit kvalificiranih uéitelja
opaza se i u pojedinim skupinama predmeta — matematici, informatici, prirodoslovnim predmetima i
stranim jezicima. Treba istaknuti da se u pogledu deficitarnosti ucitelja iz prirodoslovno-matematickog
podrudja 1 informatike situacija u Hrvatskoj najveéim dijelom podudara sa situacijom u veéini europskih
zemalja. Ta situacija odrazava se i u slabijim postignuéima ucenika u tim JLP(R)S na nacionalnim ispitima
vrednovanja znanja.” lako je potrebna daljnja analiza glavnih faktora koji pridonose rezultatima Hrvatske u
matematici i prirodoslovnim predmetima u istrazivanju PISA-e, nemoguc¢nost privlacenja i zadrZavanja
kvalitetnih ucitelja iz tih predmeta te opcenito niska razina privla¢nosti i ugled uciteljske profesije
su zabrinjavajuci. U godisnjim ,,Preporukama za obrazovnu upisnu politiku i politiku stipendiranja“
Hrvatskog zavoda za zaposljavanje redovito se navodi potreba za povecanjem broja ucitelja matematike
u svim ili gotovo svim JLP(R)S (kao i ucitelja informatike i fizike nakon kojih slijede, premda rjede, ucitelji
engleskog/njemackog jezika i prirodoslovnih predmeta, a rijetko ucitelji hrvatskog jezika i knjizevnosti).

Rezultati koje nasi ucenici postizu u postupcima vanjskog vrednovanja ishoda ucenja, kao i u medunarodnim
komparativnim istrazivanjima, mogu posluziti i kao posredna mjera kvalitete nastavnog rada u $kolama (npr.
OECD, 2010.).1 Slabija postignuca nasih ucenika na zadacima kojima se ispituju vise razine znanja, kao $to
su primjena znanja, povezivanje znanja, konceptualno razumijevanje 1 zakljucivanje, upuéuju na to da
posebnu pozornost treba posvetiti unaprjedenju kvalitete odgojno-obrazovnog rada na svim razinama
predtercijarnog obrazovanja. To je pak moguée ostvariti sustavnim unaptjedivanjem inicijalnog i
kontinuiranog obrazovanja i usavrsavanja te osiguravanjem boljih uvjeta rada i punom profesionalizacijom
uciteljskog zanimanja da bi se u profesiji zadrzali najbolji pojedinci spremni na cjelozivotno ucenje i

profesionalan razvoj.

Kako je navedeno u Strategiji obragovanja, gnanosti i tebnologize,’’ uciteljiima je dostupno besplatno struc¢no
usavrsavanje koje organiziraju za to nadlezne agencije te su informacije javno dostupne i jednostavno se
prijaviti. No, ono je uglavnom jednokratno, ne nudi dovoljno iskustvenog ucenja i refleksije te
nedostaje pracenje i podrska u primjeni. Nepostojanje dugorocne strategije trajnoga profesionalnog
razvoja 1 neuskladenost sustava inicijalnog obrazovanja ucitelja, pripravnis§tva i strucnog
usavr$avanja, kao 1 nedostatna ukljucenost sveuciliSta u programe strucnog usavrsavanja, prepreka su za

poboljsanje kvalitete i ucinkovitosti neposrednoga odgojno-obrazovnog rada. Izostanak ucinkovite

8 OECD (2012. a). PISA IN FOCUS — Does petformance — based pay improve teaching?
http://www.oecd.org/pisa/pisaproducts/pisainfocus/50328990.pdf

OECD (2012. b). PISA IN FOCUS — Does money buy strong petformance in PISA? http://
www.oecd.org/pisa/pisaproducts/pisainfocus /49685503.pdf

9 Podatci NCVVO, http://www.ncvvo.hr/drzavnamatura/c/portal/layout?p 1 id=PUB.1001.21.
10 OECD Programme for International Student Assessment (PISA) — http://www.oecd.org/pisa
11 Strategija obrazovanja, znanosti i tehnologije
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koordinacije izmedu agencija nadleznih za stru¢no usavrSavanje i nedostatak sustavnog pracenja i
prikupljanja podataka na nacionalnoj razini o stru¢nom usavr$avanju ucitelja onemogucuju sustavnu
provedbu analiza potreba i dugoro¢no planiranje profesionalnog razvoja na individualnoj razini i razini
ustanova. Dodatno, ne postoje procedure za osiguravanje kvalitete za programe trajnoga stru¢nog
usavrsavanja. Poboljsanje kvalitete sustava mentorstva u razdoblju pripravniStva, povezivanje trajnoga
strucnog usavrsavanja ucitelja 1 kompetencijskog standarda te sustava licenciranja ucitelja preduvjeti su za
usmjeravanje strucnog usavrsavanja ucitelja prema njthovu trajnom profesionalnom razvoju te poboljsanju

kvalitete 1 u¢inkovitosti njihova neposrednoga odgojno-obrazovnog rada.

Hrvatska nema utvrden nacionalni standard kvalifikacija ucitelja unato¢ tome $to su oni prioritet reforme
kurikuluma. Iako je 2016. godine izraden u obliku preporuka Okvir nacionalnog standarda kvalifikacije za
ucitelje u osnovnim i srednjim skolama,!? nije ostvaren napredak u pogledu ostvarenja samih standarda.

Hrvatska trenutacno provodi standardizirane procjene znanja ucenika samo na kraju viSeg
sekundarnog obrazovanja (drzavna matura). S obzirom na to da nemaju podatke o uspjesnosti ucenika i
sustava u drugim razdobljima (npr. u Cetvrtom razredu), oblikovatelji javnih politika 1 ucitelji, kako je to
sazeto pod 5. izazovom, ne mogu poduzeti pravodobne mjere i osigurati kvalitetu sustava. Hrvatska je
ukljucena u trend regije Europe i srediSnje Azije u kojem nekoliko drzava djeluje ,,u mraku”, ne
iskoriStavajuéi priliku sustavno prikupljati podatke o ishodima ucenja. Isto tako, zbog pretjeranog
oslanjanja na zakonodavstvo kao rjeSenje vecine problema, nedovoljno se upotrebljavaju ,,meksi”
instrumenti politike koji bi mogli potaknuti provedbu promjena, kao $to su poticaji, financiranje za
pojedinog ucenika, razliciti pristupi upravljanju, izgradnja kapaciteta ili upotreba dokaza kako bi se dobila
sveobuhvatnija potpora dionika. Iako su gotovo sve drzave u regiji uvele financiranje za pojedinog
ucenika kako bi potaknule lokalne dionike da smanje mrezu $kola kao odgovor na smanjenje broja ucenika,
Hrvatska jos uvijek financira inpute (npr. uditelje).

Kad je rije¢ o socioeckonomskim aspektima, rezultati istraZivanja PISA-e 2015. upucuju na veliku
nejednakost u ishodima obrazovanja u Hrvatskoj. Gotovo 45% ucenika iz najniZeg drustveno-
ekonomskog kvartila ne postiZe ni osnovnu razinu matematiCke pismenosti, u usporedbi sa samo
15% u najvisem kvartilu. Slican nerazmjer u rezultatima moze se vidjeti 1 u prirodoslovnim 1 citalackim
vjestinama. Rezultati istrazivanja PISA-e u podru¢ju matematicke pismenosti pokazuju da je velik udio
hrvatskih ucenika ,,zapravo matematicki nepismen” u usporedbi s mnogim njihovim susjedima u EU-u. Jos
viSe zabrinjava Cinjenica da viSe od polovine ucenika iz skupine s najlosijim rezultatima potjece iz
najniZega drusStveno-ekonomskog kvintila i stoga zaostaje u matematickim vjestinama. Ucenici iz obitelji
u boljem socio-ekonomskom polozaju u pravilu pohadaju skole za opce obrazovanje (gimnazije), koje
ostvaruju bolje rezultate u istrazivanju PISA-e, dok ucenici iz obitelji u losijem socio-ekonomskom polozaju
¢ine vedinu ucenika ¢etverogodisnjih i trogodisnjih skola u sustavu SOO-a, ¢ijt su rezultati cesto na samom
dnu ljestvice istrazivanja PISA-e. Prema istrazivanju PISA-e vise od 87% hrvatskih ucenika iz najnizeg
kvintila prema ekonomskom, drustvenom i kulturnom polozaju (EDKP) pohadalo je programe SOO-a
(52,5% u cetverogodisnjim 1 34,6% u trogodisnjim programima SOO-a), dok je samo 12,9% pohadalo
opceobrazovne srednje $kole. Za usporedbu, samo 33,7% ucenika iz najviSeg kvintila prema EDKP-u
pohadalo je programe SOO-a (29% cetverogodisnje i 4,7% trogodisnje programe), dok je vecina — 66,3% —
pohadala gimnazije. No, vecina razlika u rezultatima u istraZivanju PISA-e proizlazi iz razlika medu
skolama. Navedeni rezultatt upucuju na zakljucak da je potrebno osigurati podrsku za Skole s otezanim
uvjetima rada i podrsku za ucenike iz skupina u nepovoljnom polozaju kako bi smanjili navedene
nejednakosti 1 osigurali ukljucivost i pravi¢nost sustava odgoja i obrazovanja.

Gimnazijske programe obrazovanja, u gimnazijama i mjesovitim skolama, a kojima je svrha daljnji nastavak

obrazovanja, pohada nesto manje od 31% ucenika u RH sto je medu najnizim udjelom u odnosu na prosjek

12 http://nvoo.ht/wp-content/uploads /2016 /03 / Okvir-standarda-kvalifikacije-ucitelji.pd f
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drzava ¢lanica EU-a od 52%. Broj upisanih ucenika u gimnazijske programe u odnosu na ukupan broj
upisanih ucenika u srednjoskolske programe, kao i kapaciteti gimnazijskih programa izrazito se i u postojano
razlikuju izmedu Zupanija, sa znacajno vecom zastupljeno$¢u u razvijenijim zupanijama. Tako se u razdoblju
2019.-2021. udio upisanih u gimnazijske programe na podruc¢ju Grada Zagreba i Zagrebacke zupanije kretao
oko 38%, u ostalim Zupanijama najviSe razvojne skupine 28-31%, a u zupanijama najnize skupine
razvijenosti 16-24%.

Velik udio medu srednjim skolama predstavljaju skole koje provode i gimnazijske i strukovne programe
obrazovanja (mjesovite ili polivalentne $kole). Medu javno financiranim $kolama, takvih je ukupno 79 od
360, nalaze se vedinom u manjim sredinama, nude nesto manje od 9.000 upisnih mjesta godisnje, te se
susrecu s vedim izazovima u popunjavanju kvota. Udio gimnazijskih programa u tim §kolama je samo 16%
iz Cega je razvidno da je neujednacena zastupljenost gimnazijskih i strukovnih programa. Stoga je potrebno

jacati gimnazijske programe, a optimizirati strukovne, imajuéi u vidu tekuca negativna demografska kretanja.

Struktura ucenika upisanih u razlicite vrste srednjih $kola reflektira Sire drustvene nejednakosti: ucenici viseg
socioekonomskog statusa cesée pohadaju gimnazije, dok ucenici nizeg socioekonomskog statusa cesée
upisuju strukovne skole!3, a trogodisnje strukovne $kole imaju vedi udio ucenika nizeg socioekonomskog
statusa, uCenika s teSkoCama u razvoju i ucenika pripadnika romske nacionalne manjine.'*

S obzirom na NRS-om detektirane buduce pojacane potrebe gospodarstva za visokokvalificiranim
kadrovima u znanosti i tehnologiji, na srednjoskolskoj razini obrazovanja poseban znacaj ima reforma
gimnazijskog obrazovanja koje treba biti usmjereno prema nastavku Skolovanja i pruzanju opleg
obrazovanja, razvijanju opéeg akademskog kapaciteta i omogucavanju stjecanja temeljnih znanja i viestina u
svim glavnim znanstvenim podrucjima, kao i novim znanstvenim podruéjima vaznima za razvoj Hrvatske i
Europske unije kao $to je umjetna inteligencija. Povecanje obuhvata ucenika upisanih u gimnazijske
programe podrazumijeva ne samo osiguranje nuznih infrastrukturnih preduvjeta, nego i unaprjedenje
pravic¢nosti 1 ukljucivosti kriterija za upisa u gimnazije te usmjeravanje i savjetovanje ucenika u zavr$nim

razredima osnovnih skola o raznim moguénostima nastavka obrazovanja.

Kad je rije¢ o umjetnickim Skolama (glazbene, plesne 1 likovne skole), treba istaknuti kako je u skladu s
kurikularnom reformom i u tom dijelu sustava, uz Nacionalni kurikulum za umjetnicko obrazovanje,
potrebno donijeti kurikulume za stjecanje kvalifikacija u redovitome umjetnickom obrazovanju. U izradi
kurikularnih dokumenata umjetnickog obrazovanja vazno je osigurati visoku razinu koherentnosti,
otvorenosti i fleksibilnosti, posStovati posebnosti pojedinih umjetnickih disciplina te primjerenost
razvojnoj dobi i Cesto razli¢itim predispozicijama djece i mladih osoba. U srednjoskolskom
umjetnickom obrazovanju potrebno je osigurati primjeren udio op¢eobrazovnih sadrZaja da bi nakon
zavrSetka ucenici mogli nastaviti obrazovanje na studijskim programima u razli¢itim podrucjima, a ne

samo u umjetnickom.

Vezano uz upravljanje, u Analititkoj podlozi a Nacionalnu razvoinu strategijn Republike Hrvatske do 2030. godine
istice se kako se hrvatskim obrazovnim sustavom i dalje upravlja u skladu s podrobnim i centraliziranim
normama koje ograni¢avaju autonomiju lokalnih tijela na razne naéine. Skole, gradovi i opéine moraju
se pridrzavati centralno odredenih normi kojima se precizno utvrduje broj administrativnhog i pomoéno-
tehnickog osoblja koji moraju biti zaposleni u svakoj skoli, ¢ime se otezava donosenje lokalnih rjesenja koja
bi mogla biti primjerenija i troskovno ucinkovitija.

1.izazov: Nedovoljan broj nastavnih sati pridonosi ispodprosjecnim ishodima ucenja.

13 Svjetska banka, 2019; Puzi¢, Odak i Sabi¢, 2019; Puzi¢, Sabi¢ i Odak, 2021
14 Matkovié i sur., 2013; Baranovi¢ (ur.), 2015; Doolan, Lukovié¢ i Bukovié¢, 2016
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2.izazov: Nedostatni infrastrukturni kapaciteti za izvodenje cjelodnevne skole i uéinkovito povecanje
broja nastavnih sati te za povecanje obuhvata i unaprjedenje kvalitete nastave u gimnazijskim
programima.

3.izazov: Djelomicna provedba kurikularne reforme (odstupanje od planiranog hodograma i opsega
reforme, kasnjenje, nedostatna priprema ucitelja, nedostatan sustav procjene reforme) otezava
uvodenje prijeko potrebnih poboljsanja, a postojece nastavne prakse ne stavljaju naglasak na
razvoj naprednih vjestina u rjesavanju problema.

4.izazov: Nedostatak sustavnih mjera obrazovne politike vezan uz privlacenje i zadrzavanje najboljih
odgojno-obrazovnih radnika u profesiji, jacanje i profesionalizaciju struke, sustavan i
inovativan profesionalni razvoj te podizanje njihova drustvenog ugleda.

5.izazov: Nedovoljna upotreba podataka i suvremenih instrumenata javne politike (standardizirane
procjene znanja, analiticki alati i sl.) smanjuje kapacitet RH za uvodenje promjena temeljenih
na dokazima.

6.izazov: Neoptimalna struktura upisa u gimnazijske programe.

3.2. SaZetak analize razvojnih potreba i potencijala i glavni izazovi u podrudju strukovnog

obrazovanja i osposobljavanja i obrazovanja odraslih

Strukovno obrazovanje i osposobljavanje

Strukovno obrazovanje 1 osposobljavanje (SOO) u Republici Hrvatskoj definira se kao proces koji vodi do
kvalifikacije za obavljanje odredenoga posla ili zanimanja i omogucuje nastavak obrazovanja te cjelozivotno
ucenje.'> SOO se nudi na razinama 2 do 5 Hrvatskoga kvalifikacijskog okvira, $to odgovara istim razinama
Europskoga kvalifikacijskog okvira (EKO). Veéina programa redovitoga SOO-a traje tri ili Cetiri godine 1
vode ka stjecanju formalnih srednjoskolskih strukovnih kvalifikacija na razini 3 1 4 EKO-a. Programi
strukovnog obrazovanja i osposobljavanja nakon srednjeg obrazovanja, na razini 5 EKO-a, predvideni su
Zakonom o Hrvatskome kvalifikacijskom okviru'® (2013.) i Nacionalnim kurikulumom za strukovno
obrazovanje!” (2018.) i to kao programi strukovnoga specijalistickog usavr$avanja na postsrednjoskolskoj
razini, ali do sada jo$ nisu uvedeni u sustav.

Hrvatska ima jedan od najvecih udjela ucenika na srednjoskolskoj razini strukovnog obrazovanja u Europi
(69,2% u 2018. godini), dok je prosjek EU-a 48,4%.'8 U $kolskoj godini 2020./2021. provodi se 281 program
redovitoga strukovnog obrazovanja.

Ako promotrimo pokazatelje koji pokazuju razinu uskladenosti obrazovnog sustava s potrebama trzista
rada, vidljivo je da jos uvijek postoji neuskladenost ponude 1 potraznje.

Stopa zaposlenosti osoba u dobi od 20. do 34. godine koje su nedavno zavrsile strukovno obrazovanje i
osposobljavanje (od jedne do tri godine nakon zavrsetka obrazovanja) u Hrvatskoj je 2020. godine iznosila
72,4%.1 Udio zaposlenih u stanovnistvu radne dobi (20-64) prilicno je nizak 66,9 % u 2020. godini u

15 Zakon o strukovnom obrazovanju (Narodne novine, br. 30/09, 24/10, 22/13,25/18

16 Zakon o Hrvatskom kvalifikacijskom okviru (Narodne novine, br. 22/13, 41/16, 64/18, 47/20, 20/21

17 Odluka o donosenju Nacionalnog kurikuluma za strukovno obrazovanje, Narodne novine br. 62/2018., https://narodne-
novine.nn.hr/clanci/sluzbeni/full/2018 07 62 1295.html

18 Izvor Eurostat, https://cc.curopa.cu/curostat/statistics-

explained/index.php?title=Vocational education and training statistics&oldid=502132#Vocational training within secondary

and post-secondary non-tertiary education [pristupljeno 24. 11. 2020.]

19 Statistics | Eurostat (europa.eu)
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usporedbi s prosjekom EU od 71,7%72, a stopa nezaposlenosti je znacajno visa medu mladima u dobi od
15. do 24. godine — 21,1% u 2020.2', nego medu osobama od 25. do 64. godine — 6,4%22. U stanovnistvu
radne dobi (25-64) u 2020. godini RH ima nizi udio niskokvalificiranoga stanovni§tva u odnosu na prosjek
EU-a (13,4% nasuprot 21%), ali i nizi udio stanovnistva s visokom razinom obrazovanja (25,2% prema

32,8%), dok je 61,4% stanovnistva zavtsilo srednjoskolsku razinu obrazovanja.??

Obrazovna politika proteklih godina ulozila je znatne napore da pozitivno odgovori na izazove u tim
podrucdjima te je proveden ¢itav niz mjera usmjerenih na jace povezivanje obrazovanja 1 trzista rada, od
promijene orijentacije sustava sa sadrzaja na rezultate/ishode ucenja, razvoja novih procesa i uvodenje novih
koncepata poput standarda zanimanja i standarda kvalifikacija, uvodenje ishodovno orijentiranih
kurikuluma, znacajnijeg ukljuc¢ivanja dionika u procese i primjenu novoga kurikulumskog pristupa koji se
temelji na ishodima ucenja te na fleksibilnosti procesa ucenja i poucavanja i autonomiji skola. Pokrenuta je
i reformska inicijativa uspostave regionalnih centara kompetentnosti u strukovnom obrazovanju, ali e se
ucinak rada regionalnih centara na procese uskladivanja obrazovne ponude s potrebama trzista rada modi
promatrati tek nakon uspostave svih funkcionalnosti na razini centara, tj. nakon dovrsenih ulaganja iz
sredstva fondova EU-a.

Medutim, unato¢ poduzetim mjerama odredeni procesi u sustavu SOO 1 prisutnost negativnih demografskih
kretanja utje¢u na ucinkovitost poduzetih mjera i zahtijevaju dodatne napore u adresiranju izazova. Izmedu
2001. i 2021. godine Hrvatska je izgubila 9,25% svojeg ukupnog stanovnistva, a situacija se razlikuje u
zupanijama. Demografski izazovi posebno pogadaju manje razvijene JLP(R)S. Najmanji pad stanovnistva
zabiljezen je u Gradu Zagrebu (2,54%) dok 12 od preostalih 20 Zupanija biljezi pad broja stanovnika za 10%
do 20%. Najveci je pad zabiljezen u Vukovarsko-srijemskoj (19,54%) i Sisacko-moslavackoj zupaniji
(18,5%).

Demografska kretanja utjecala su na ukupno pohadanje srednjoskolskog obrazovanja, a posebno su
pogodeni trogodisnji programi redovitoga strukovnog obrazovanja i osposobljavanja (IVET) u kojima se
ukupni broj upisa u razdoblju od 2013. do 2020. godine smanjio za cak 28,6%. Programi za zanimanja u
sustavu vezanih obrta (JMO programi), koji su 2013. bili najpopularniji, s vise od 50% ucenika upisanih u
neki od trogodisnjih programa redovitoga strukovnog obrazovanja i osposobljavanja, u navedenom
razdoblju brojem ucenika gotovo su se prepolovili. Pad broja upisanih ucenika u JMO programe u
navedenom razdoblju iznosi 45,74% dok trend pada broja upisanih u opcoj populaciji ucenika u
srednjoskolskom obrazovanju iznosi 19,45%.2* Znacajan pad dogodio se unato¢ nedostatku radne snage u
odredenim zanimanjima za koje je potrebno trogodi$nje obrazovanje i iako se on dominantno povezuje s
negativnim demografskim kretanjima, moze se pripisati i niskoj privlacnosti trogodi$njih strukovnih
programa i smanjenom interesu ucenika za upis u te programe, kao i nedovoljnom broju mjesta za obavljanje
ucenja temeljenog na radu kod poslodavca. Unato¢ znacajnom padu broja upisanih ucenika u JMO
programe u navedenom razdoblju, zahvaljujuéi promotivnim aktivnostima Ministarstva gospodatstva i
odrzivog razvoja (MINGOR-a) i Hrvatske obrtnicke komore (HOK-a), kao i poticajima koje MINGOR
daje javnim pozivima, broj upisanih ucenika u programe JMO-a zadnjih godina u malom je porastu. Takoder,
Agencija za strukovno obrazovanje i obrazovanje odraslih (ASOO) provodila je medijsku kampanju
promocije strukovnog obrazovanja kao pozeljnog odabira karijere pod nazivom ,,Strukovne vjestine su
svuda oko nas®“. ASOO s ciljem promocije i podizanja vidljivosti strukovnog obrazovanja od 2019. provodi
natjecanja ucenika strukovnih $kola pod nazivom WorldSkills Croatia koje velikim dogadajem na jednome

mjestu zeli javnosti, poslodavcima, ali i ucenicima zavr$nih razreda osnovne skole, pribliZziti i promovirati

SOO.

20 Statistics | Eurostat (europa.cu)
21 Statistics | Eurostat (europa.cu)
22 Statistics | Eurostat (europa.cu)
23 Statistics | Eurostat (europa.eu)

24 Skolski e-Rudnik, aplikacija statistickih podataka iz e-Matice o svim kolama u Hrvatskoi.
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Svjetska banka je u dokumentu Analititke podloge 3a Nacionalnu razvojnu strategiju Republike Hrvatske do 2030.
godine, podrucje Obrazovanje i vjestine, istaknula da se smanjeni interes za upis ucenika u trogodisnje programe
moze povezati i sa zastarjelim i neatraktivnim programima u koje se nije dovoljno ulagalo (materijalni uvjeti
izvodenja tth programa, nedostatne moguénosti za provedbu ucenja temeljenog na radu kod poslodavaca i
smanjene mogucnosti pristupa nastavku obrazovanja na razini visokog obrazovanja).2> U posljednjih pet
godina sve je teZe uCenicima osigurati mogucnosti za provedbu ucenja temeljenog na radu kod
poslodavca pa su mnoge Skole ucenje temeljeno na radu prisiljene organizirati isklju¢ivo u prostorijama
skole. Vise od 60% hrvatskih u¢enika u SOO ne stekne radno iskustvo tijekom svoga skolovanja. Istodobno
se nedostatak iskustva, odmah nakon nedovoljne obrazovanosti/strué¢nosti, navodi kao drugi najvazniji
razlog za nedostatak radne snage s kojim se suocavaju hrvatski poslodavci.

U pokusaju da adresira ove probleme, MINGOR je provodilo medijsku kampanju pod motom ,,Gdje su
ruke, ima i struke®, kojoj je cilj bio promovirati strukovna zanimanja — doprijeti do ucenika zavrsnih razreda
osnovnih skola i njihovih roditelja i potaknuti th na upis deficitarnih zanimanja. MINGOR kontinuirano
osigurava i sredstva za stipendije ucenicima koji stjecu deficitarna zanimanja iz sustava vezanih obrta prema
Jedinstvenome modelu obrazovanja (JMO), kao i sredstva za poticanje gospodarskih subjekata na
sudjelovanje u obrazovanju ovih ucenika te je pokrenulo niz intervencija kako bi adresiralo navedene
probleme, ali unato¢ poduzetim naporima pad broja ucenika i dalje predstavlja problem. U sklopu Projekta
promocije poduzetnistva (PROMPO) HOK je kao partner provodio promotivne aktivnosti za upis u JMO
programe pod nazivom ,,Zelim biti majstor®.

Osim smanjenja priljeva radne snage osoba koje zavrsavaju trogodisnje programe problem se pojavljuje i u
osoba sa ste¢enim kvalifikacijama nakon zavrsSetka cetverogodi$njih programa.

Ucenici cetverogodisnjih i1 petogodisnjih strukovnih programa svoju zavrsnost stjecu izradom i obranom
zavr$nog rada, a ako Zele prohodnost prema visokom obrazovanju obvezno polazu i ispite drzavne mature.

U ljetnom roku 2020., 83% ucenika strukovnih $kola koji su zavssili programe koji omogucuju pristup
drzavnoj maturi prijavilo je ispite drzavne mature, 67% ih je polozilo, a 51,1% je upisalo studij u istoj
kalendarskoj godini u kojoj su polozili ispit drzavne mature. Velik broj ucenika s dobrim obrazovnim
postignu¢ima zbog brojnosti ponude upisnih mjesta cesto upisuje programe za stjecanje kvalifikacija za
suficitarna strukovna zanimanja. Pozitivho obiljezje hrvatskoga sustava strukovnog obrazovanja je i
moguénost vertikalne prohodnosti, §to je ujedno i izazov za taj dio sustava koji se u buduénosti mora bolje
prilagoditi prohodnosti prema visokom obrazovanju. Medutim, potreban je $iri drustveno-ekonomski
pristup 1 konsenzus kako bi se veéi broj ucenika nakon zavrsetka cetverogodi$njih strukovnih programa
uspjesno ukljucio na trziste rada.

Proces uskladivanja obrazovanja s trzistem rada dodatno je otezan jer je prisutan nedostatak redovitih
istraZivanja o budu¢im potrebama trZista rada i ishodima zaposljavanja osoba koje su nedavno
zavrsile programe SOO-a, npr. anketa za predvidanje potreba za vjestinama i studija pracenja osoba nakon
zavrsetka Skolovanja, kao i ograni¢ena uporaba postoje¢ih podataka, produbljuju jaz izmedu ponude i
potraznje vjestina, a kada se provode istrazivanja (npr. Anketa o SZ) prisutna je niska zainteresiranost
poslodavaca za sudjelovanje u njima.

Najvedi broj programa u strukovnom obrazovanju su zastarjeli programi izradeni prije 20 i vise godina, a
samo manji broj programa su noviji programi u kojima su definirani ishodi ucenja (otprilike 10% od ukupnog
broja programa). Sporoj modernizaciji programa strukovnog obrazovanja pridonijeli su i procesi vezani uz
uspostavu mehanizama 1 tijela nadleznih za Hrvatski kvalifikacijski okvir. Prosjecno gledano, ustanove
provode sedam razlicitih programa obrazovanja $to je iznimno zahtjevno u financijskom, kadrovskom i

organizacijskom smislu. Zahtjevno je u financijskom smislu jer provedba strukovnih programa zahtijeva

25 National Development Strategy Croatia 2030 Policy Note: Education and Skills, page 41: https://hrvatska2030.hr/wp-
content/uploads/2020/10/Education-and-Skills.pdf
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visoke standarde opremljenosti pa u osiguravanju tih standarda ustanove za strukovno obrazovanje trebaju
znacajnu podrsku. Regionalna distribucija programske ponude nije optimalna. Isti ili sli¢ni programi
izvode se u Skolama koje djeluju u istom regionalnom podrudju, a do znacajnije optimizacije ponude
programa ne dolazi jer ona zahtijeva promjenu kadrovskih kapaciteta na razini ustanova i dovela bi i do
znacajnih organizacijskih viskova. S obzirom na navedeno, ustanove dominantno planiraju upis ucenika
prema postojeéim kadrovskim kapacitetima, a posljedica je da ucfenici Cesto upisuju suficitarna
zanimanja, a ne ona koja su u skladu s razvojnim potrebama gospodarstva i stvarnim interesima
ucenika. Dodatni otezavajuéi faktor optimalnije organizacije provedbe programa povezan je 1 s
nemogucnoscu formiranja jedinstvenih razrednih odjela za programe koji se provode u razliitim
modelima provedbe (klasi¢ni, dualni, jedinstveni — JMO), $to dovodi do velikog broja razrednih odjela s
malim brojem ucenika. Takoder, postojece strukovno obrazovanje ima rigidan sustav za organizaciju rada
nastavnika koji znacajno umanjuje moguénost vece fleksibilnosti rada strukovnih skola te otezava vece
ukljucivanje strucnjaka iz svijeta rada u procese poucavanja (pr. hibridni model)? u strukovnim skolama.
Nadalje, u Hrvatskoj ucenici moraju birati strukovno usmjerenje s 14 ili 15 godina, znatno ranije nego u

mnogim zemljama EU-a i razvijenim zemljama.

1zazovi su prisutniiu podrucju profesionalnih kapaciteta kadrova u sustavu. Unato¢ tome $to su u podruéju
sustava trajnoga profesionalnog razvoja u strukovnom obrazovanju i osposobljavanju ostvareni vazni
pomaci te je Agencija za strukovno obrazovanje i obrazovanje odraslih (ASOO) razvila i uvela nov
modularni model stru¢nog usavrsavanja nastavnika strukovnih predmeta, kao i to da je razvijen mrezni
portal za podrsku stru¢nom usavr$avanju nastavnika strukovnih predmeta (edu.asoo.hr), a MINGOR
izradio Program stjecanja osnovnog nanja o pouiavanju uienika 3a mentore u gospodarstvn,?’ tehnicke i pedagoske
kompetencije nastavnika i dalje nisu uskladene s trenuta¢nim zahtjevima i praksama na trzistu
rada. Prisutni su ozbiljni nedostaci u sustavu vrednovanja i jacanja nastavniCkih kompetencija i
motivacije, u sustavu napredovanja nastavnika, kao i u podrsci koja se pruZza mentorima kod
poslodavaca koji primaju ucenike radi UTR-a. Uz to, jo$ uvijek nisu izradeni standardi zanimanja i
standardi kvalifikacija za nastavnike strukovnih predmeta i nije uveden sustav (re)licenciranja nastavnika
strukovnih predmeta.

U podru¢ju uvodenja mehanizama 1 postupaka osiguravanja kvalitete u strukovnom obrazovanju ucinjeni
su znatni pomaci u proteklim godinama (prilagodba zakonskog okvira, uvodenje sustava e-Kvalitete uz
kontinuiranu podrsku strukovnim skolama u provedbi samovrednovanja i organizaciju ciljanih stru¢nih
usavrsavanja), ali sustavu jo$ nedostaje jedinstveni sustav osiguravanja kvalitete SOO-a koji treba
ukljucivati proces samovrednovanja i proces vanjskog vrednovanja te komplementarnost s drugim
procesima vrednovanja (akreditacija, nadzori, ispiti drzavne mature i nacionalni ispiti).

1. izazov:  Nizak interes ucenika za upis u trogodi$nje strukovne programe i izrazena suficitarnost nekih
zvanja za koja se skolovanje provodi cetverogodisnjim strukovnim programima

2.izazov: Nedostatni kapaciteti poslodavaca za organizaciju i provedbu ucenja temeljenog na radu i
nedostatna podrska jacanju kapaciteta mentora kod poslodavaca.

3.izazov: Nedostatak redovitih istrazivanja o buduéim potrebama trzista rada u pojedinim sektorima i
ishodima zaposljavanja osoba koje su nedavno zavrsile SOO.

4.izazov: Neodgovarajuca mreza Skola, programska ponuda na regionalnoj razini, nedovoljno fleksibilna
provedba SOO-a.

5.1izazov: Nedovoljno brzo uskladivanje strukovnih programa s potrebama trzista rada

26 Council conclusions on Huropean teachers and trainers for the future
27 Program je stupio na snagu 2. listopada 2020. (Narodne novine, broj 107,/2020.) i sadrzi kompetencijski profil mentora koji ée se

profesionalno znati i modi nositi sa suvremenim izazovima u obrazovnome procesu na radnome mjestu.
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6. izazov: Nedovoljno sudjelovanje nastavnika strukovnih predmeta u procesima stru¢nog usavrsavanja,
posebice u dijelu stru¢nih kompetencija povezanih s praksama na trzistu rada te su prisutni i
nedostaci u sustavu vrednovanja kvalitete rada nastavnika.

7.izazov: Nedovoljno uskladen i koherentan sustav osiguranja kvalitete.

Obrazovanje odraslih

Hrvatska biljeZi jednu od najniZih stopa sudjelovanja u programima obrazovanja odraslih u EU-u,
posebice medu niskokvalificiranim, starijim, ruralnim i dugotrajno nezaposlenim stanovni$tvom.
Druge skupine u nepovoljnom polozaju su takoder podzastpuljene u obrazovanju odraslih, kao $to su osobe
s invaliditetom?3 1 pripadnici romske nacionalne manjine.?

U usporedbi s prosjeckom EU-a od 9,2% 2020. godine, 3,2% odraslih osoba u Hrvatskoj sudjelovalo je u
prethodnom mjesecu u nekom od oblika formalnog i neformalnog obrazovanja. Niska razina sudjelovanja
u cjelozivotnom ucenju utjece na zastarjelost vjestina koje utjecu na nisku razinu sudjelovanja na trzistu rada
i nisku razinu produktivnosti.

Stopa sudjelovanja je niska unato¢ poreznim olaksicama za troskove obrazovanja i osposobljavanja za
poduzetnike te unato¢ oslobodenju od PDV-a za ustanove za obrazovanje odraslih koje izvode programe
uz odobrenje Ministarstva znanosti i obrazovanja.

Glavne zapreke u sudjelovanju odraslih u cjelozivotnom ucenju, prema istrazivanju koje je provela Agencija
za strukovno obrazovanje i obrazovanje odraslih (ASOQ), su:
® visoke cijene programa (30,2%)
drugi osobni prioriteti (27,8%0)
profesionalne obveze (26,4%)
obiteljske obveze (21,8%)
nedovoljno informacija o dostupnim programima (14,8%)
udaljenost lokacije pruzatelja obrazovanja (14,3%)

zdravstveni problemi (11,7%)

nepravodobna prijava na programe (9,9%).31

Postoje velike razlike u kvaliteti ponude programa za obrazovanje odraslih i u dostupnosti
programa osposobljavanja/usavr§avanja u pojedinim sektorima, a ukljuenost poslodavaca u
predvidanje potreba za vjestinama te njihov razvoj i vrednovanje je niska. Ponuda programa prati se
i poboljsava uz pomo¢ nedefiniranog okvira certificiranja, a mehanizmi za osiguravanje kvalitete
nisu na zadovoljavajucoj razini. Mnogobrojnost pruzatelja usluga obrazovanja i programa korisnicima i
tijelima otezava koristenje, pracenje i unaprjedenje sustava. Veliki broj ustanova za obrazovanje odraslih
provodi iznimno velik broj programa iz razli¢itih sektora obrazovanja, $to dovodi u pitanje kvalitetu
obrazovanja.’?2 Sustav priznavanja neformalno i informalno stecenih znanja i vjestina, $to bi trebalo
omoguciti ve¢u mobilnost te vertikalnu i horizontalnu prohodnost sustava, jos uvijek nije razvijen.
Osobe koje rade s odraslim polaznicima nemaju dovoljne kompetencija za rad s odraslim polaznicima.
Potrebno je takoder istaknuti vaznost usavrsavanja nastavnika vezano uz andragoske kompetencije (koje se
znatno razlikuju od pedagoskih kompetencija rada s djecom, a uzevsi u obzir ¢injenicu da veliki broj

28 Benjak, T. (ur.)(2022). Izvjesée o osobama s invaliditetom u Republici Hrvatskoj. Zagreb, HZ]Z
2 Tzvjestaj Pravobraniteljice Poto¢nik, Dunja and Masli¢ Sersi¢, Darja and Karaji¢, Nenad (2020) Uklju¢ivanje Roma u hrvatsko
drustvo: obrazovanje i zaposljavanje. Ured za ljudska prava i prava nacionalnih manjina Vlade Republike Hrvatske, Zagreb,

30 Statistics | Hurostat (europa.cu)
31 Obrazovanje odraslih u Hrvatskoj 2017. - rezultati istrazivanja, ASOO, 2017.

32 Usp. National Development Strategy Croatia 2030 Policy Note: Education and Skills, page 42: https://hrvatska2030.ht /wp-
content/uploads/2020/10/Education-and-Skills.pdf
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nastavnika u obrazovanju odraslih je primarno formalno obrazovan za rad s djecom). Preduvjet uspjehu u
navedenim obrazovnim procesima su znanja koja nastavnici u obrazovanju odraslih moraju imati, a odnose
se na: struku, didakticko-metodicku kompetentnost, poznavanje osobitosti kognitivnog, emocionalnog i
socijalnog razvoja odraslih osoba te poglavito ulogu motivacije za sudjelovanje u procesu cjelozivotnog
ucenja. Viestine koje ih prate odnose se na planiranje i izvedbu poucavanja, utvrdivanje ishoda ucenja te
koordinaciju rada nerijetko iznimno heterogenih grupa.?® Nuzno je razviti nove metodi¢ko-didakticke
pristupe u radu s odraslim polaznicima ($to se odnosiina virtualno poucavanje i izradu digitalnih obrazovnih

sadrzaja).

1.izazov: Niska razina sudjelovanja stanovniStva u cjelozivotnom ucenju (posebice medu
niskokvalificiranim, starijim, ruralnim i dugotrajno nezaposlenim stanovnistvom).

2.izazov: Niska razina ukljucenosti poslodavaca u predvidanje potreba za vjestinama te njihov razvoj i
vrednovanje i neujednacena kvaliteta programa.

3.izazov: Nepostojanje koherentnog sustava i mehanizama osiguravanja kvalitete.

4.izazov: Nepostojanje sustava priznavanja neformalno i informalno stecenih znanja i vjestina
prethodnim Zivotnim ili radnim iskustvom.

5.izazov: Nedovoljna informiranost o0 mogucnostima i razli¢itim oblicima cjelozivotnog ucenja i
obrazovanja.

6. izazov: Nedovoljno sudjelovanje andragoskih djelatnika u profesionalnom razvoju s naglaskom na
specificnost ucenja odraslih osoba te nedostatna dostupnost relevantnih sadrzaja i materijala

za njihov profesionalni razvoj.

3.3. SaZetak analize razvojnih potreba i potencijala i glavni izazovi u podrucju visokog obrazovanja

Visoko obrazovanje

Kvalitetno visoko obrazovanje preduvjet je uspjesnog i odrzivog drustva i vazno je sredstvo za ostvarenje
drustvenih i gospodarskih promjena. Stoga bi aktivnosti u tom podrudju trebale pridonijeti uskladivanju
sustava visokog obrazovanja Republike Hrvatske s europskim te njegovoj integraciji u Europski prostor
obrazovanja, povecanju kvalitete studijskih programa i njihove izvedbe, pobolj$anju kompetencija i viestina
studenata za digitalnu tranziciju, doprinos zelenoj tranziciji 1 osnazivanju kompetencija odrzivog razvoja,
povecanju mobilnosti, prepoznatljivosti i vjerodostojnosti hrvatskih visokoobrazovnih kvalifikacija,
olaksavanju pristupa trziStu rada te osiguravanju jednakog pristupa sustavu visokog obrazovanja i
revalorizaciji nastavnickih profesija uz stalnu podrsku profesionalnom razvoju visokoskolskih nastavnika.

Hrvatska biljezi jednu od najniZih stopa stjecanja tercijarnog obrazovanja 2020. u EU (RH 34,7%, EU-
27 41,1%) te veliku razliku izmedu Zena i muskaraca (13,2 postotna boda u odnosu na 10,2 postotna boda
u BEU-27).34 Takoder, recentni podaci pokazuju kako je broj osoba koje upisuju tercijarno obrazovanje u
padu, a broj nepopunjenih mjesta na visokim ucilistima u porastu. Stope stjecanja visokog obrazovanja koje
se smanjuju i stagnacija broja upisanih u visoko obrazovanje upucuje na to da brojni studenti ne zavrse studij

ili ga zavriavaju u duzem roku od predvidenoga.

Ukljucivost visokog obrazovanja je ogranicena, kvaliteta ovisna o dostupnim resursima, a relevantnost o

alatima za pracenje 1 analizu zaposljivosti te ucinkovitim instrumentima financiranja. Zbog ogranicene

33 Ucimo cjelozivotno uciti 1 poucavati: Priru¢nik za nastavnike u obrazovanju odraslih, ASOO
34 https://op.europa.eu/webpub/eac/education-and-training-monitor-2020/ countries /croatia_hr.html
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ponude studijskih programa u manjim sredinama, tendencija studenata je da studiraju u vedim
sveucilisnim gradovima gdje se javlja potreba za dodatnim smjestajnim kapacitetima, a s obzirom na broj
studijskih programa u ponudi i ukupne upisne kvote. Nasuprot tome, u manjim mjestima u kojima djeluju
manja visoka ucilista s manjom ponudom studijskih programa zbog slabe iskoristivosti upisnih kvota pri
visokim ucilistima i ¢injenice da studijske programe pretezno pohadaju studenti kojima je u istome mjestu
ili u okolici ujedno i mjesto prebivalista, otezano je popunjavanje smjestajnih kapaciteta studentskih domova.
Premda prema izvjes¢u EUROSTUDENT VI (2019.) istrazivanja, u prosjeku 20% europskih studenata zivi

u studentskim domovima, RH je na dnu Jjestvice s 9% studenata u studentskim domovima.

Preduvijet za povecavanje stope stjecanja visokog obrazovanja u Hrvatskoj je osiguravanje jednakog pristupa
visokom obrazovanju te osiguravanje adekvatne podrske tijekom studiranja za uspjesno zavr$avanje studija.
Na temelju kontinuirane provedbe medunarodnog istrazivanja EUROSTUDENT u Hrvatskoj od 2012. do
2021. godine utvrdeno je da su odredene drustvene skupine podzastupljene u visokom obrazovanju te da
su nezavrsavanju studija ¢esée izlozene skupine u nepovoljnom polozaju. Zbog navedenih izazova Vlada
Republike Hrvatske je 2019. godine donijela Nacionalni plan za unaprjedenje socijalne dimenzije visokog
obrazovanja u Hrvatskoj (2019-2021). Buduce aktivnosti povezane s unaptjedenjem socijalne dimenzije u
visokom obrazovanju ¢e se temeljiti na preporukama iz Bolonjskog procesa u kojima se, izmedu ostalog,
navodi da ,,visokoobrazovne institucije trebaju osigurati da drustveni angazman u visokom obrazovanju
promovira razli¢itost, pravi¢nost i ukljuéivost™ (Rimsko priopcenje, 2020).

Kwvaliteta visokog obrazovanja uvelike ovisi o raspoloZivosti kvalitetnih nastavnih resursa dostupnih
svim studentima. U vrijeme ekspanzije digitalnih alata za ucenje i poucavanje primjecuje se nedostatna i
neujednacena opremljenost visokih uéilista za kvalitetno digitalno/hibridno visoko obrazovanje zbog ¢ega
je nuzno ucinkovito ulaganje u digitalnu preobrazbu visokih uciliSta za $to su preduvjeti digitalna nastavna
infrastruktura, digitalni nastavni alati te osnazivanje kompetencija nastavnika za poucavanje u digitalnom

okruzenju.

Nedostatnost pouzdanih podataka i evidencija u visokom obrazovanju prepreka je za ucinkovito
vodenje javnih politika i strateski usmjerenog financiranja visokog obrazovanja. Razvoj sustava za pracenje
osoba s kvalifikacijama oslanja se na anketna ispitivanja, ali je nedostatnost sredisnjih evidencija i
populacijskih pokazatelja prepreka za utvrdivanje stvarnih potreba za daljnja ulaganja u razvoj visokog
obrazovanja. Prema okvirnim podatcima Agencije za znanost i visoko obrazovanje u 2018./2019.
akademskoj godini 33% studenata upisano je u studijske programe u tehnickom i biotehnickom podrudju,
12% studenata na studijskim programima u podruéju ICT-a, ali tek 4,37% studenata studira u podrucju
prirodnih znanosti. Uz to, gledajudi sirte STEM podrudje, analiza Ministarstva znanosti i obrazovanja o
ucinkovitosti ulaganja u STEM stipendije pokazuje da ukupan udio studenata na studijskim programima
preddiplomske razine i na prve tri godine integriranoga studijskog programa u STEM podrucjima svake
godine pada za prosjecno oko 1.500 studenata, odnosno oko 2,5% godisnje. 1z navedenog proizlazi da
investicijske mjere stipendiranja studenata u STEM podrucjima znanosti iz Operativnhog programa
Ucinkoviti ljudski potencijali 2014. - 2020. nisu ostvarile zeljeni u¢inak. Medutim, analiza pozeljnosti
studijskih programa u STEM podrucjima u odnosu na kapacitet ograni¢en upisnim kvotama, uzevsi podatke
Sredisnjega prijavnog ureda Agencije za znanost i visoko obrazovanje za ljetni upisni postupak u ak. g.
2020./2021. za 288 preddiplomskih studija, vidljivo je da se na popisu od prvih 100 studijskih programa s
visokom konkurencijom nalaze uglavnom studijski programi u podrucjima biomedicine i zdravstva. Analiza
stoga pokazuje da upravo oni studijski programi koji su pozeljni i imaju dobar potencijal za zaposljivost i
gospodarski razvoj nemaju dostatne kapacitete za prosirenje upisnih kvota i povecanje obuhvata studenata
i, posljedi¢no, osoba s kvalifikacijama u prioritetnim podrucjima.

Nadalje, iz perspektive prelazaka iz visokog obrazovanja na trziste rada, obrasci su nepovoljniji nego u veéini
zemalja EU. Stopa zaposlenosti osoba koje su nedavno zavrsile visoko obrazovanje (ISCED 5-8)
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proteklih se godina povecala te je 2020. iznosila 77,2%, ali je i dalje niZa od prosjeka EU-27
(83,6%)3.

Studenti trebaju bolju potporu u pogledu tranzicije na trziste rada i u vidu strukture i sadrzaja kurikuluma,
koji se treba temeljiti na trenuta¢nim i buducim potrebama gospodarstva i drustva. Odredena neuskladenost
izmedu kvalifikacije 1 zanimanja za prvostupnike (30%) mogli bi upucéivati na strukturni problem provedbe
bolonjskog sustava u Hrvatskoj s obzirom na to da trziSte rada ne priznaje kvalifikacije prvostupnicke
diplome na odgovarajuéi nacin.

Prema istrazivanju Agencije za znanost i visoko obrazovanje3¢ gotovo polovica ispitanika - studenata koji
su zavssili preddiplomski sveucilisni ili strucni studij te diplomski sveucili$ni ili specijalisticki diplomski
strucni studij na visokim ucili§tima u RH (46,2%0) nije imala obvezatnu stru¢nu praksu tijekom studija, pri
¢emu je znatno vedi broj studenata sveucilisnih studija (54,2%) koji nisu imali praksu u odnosu na studente
strucnih studija (22,7%). Od studenata koji su jos uvijek bili nezaposleni u trenutku provodenja istrazivanja
gotovo polovica kao glavni razlog navodi nedovoljnu ponudu poslova u struci. Studenti struc¢nih studija
brze dolaze do zaposlenja, njih 41,4% jo$ za vrijeme studija u odnosu na 27,8% studenata sveucilidnih

studija.

Nadalje, ,,Studija o strucnoj praksi u visokom obrazovanju“?” koju je Ministarstvo znanosti i obrazovanja
ugovorilo 2016. godine u svrhu analize zastupljenosti i kvalitete strucne prakse i drugih oblika ucenja uz rad
u studijskim programima koji se izvode na visokim ucilistima u Republici Hrvatskoj, pokazuje da je u vecini
slucajeva zastupljenost strucne prakse u programima na sveucilistima oko 50%, a na veleucilistima i visokom
$kolama oko 77%. Kad je rije¢ o osnivacima, podaci upucuju na zakljucak da je opcenito na strucnim
programima i javnih i privatnih visokih ucili§ta udio programa sa stru¢nom praksom znatno veéi nego na
sveucilisnim programima. Takoder je udio studenata koji pohadaju programe strucne prakse veci u slucaju
privatnih nego u slucaju javnih osnivaca. Takoder, strucna praksa na sveudilisnim programima (i prema
udjelu programa i prema udjelu studenata) najvise je zastupljena u podruc¢ju biomedicine i zdravstva,
odnosno biotehnickih znanosti. Najmanje je zastupljena u podrucju humanistickih znanosti. Nadalje, podaci
pokazuju da programi u sklopu integriranih preddiplomskih i diplomskih sveucilisnih studija u najvecoj mjeri
imaju definirane ishode ucenja za struc¢nu praksu (91%), dok istodobno preddiplomski sveucilisni programi
imaju najrjede definirane ishode (72% programa).

Studija je ugovorena u svrhu pripreme poziva financiranog iz ESF-a pod nazivom ,,Razvoj, unapredenje i
provedba strucne prakse u visokom obrazovanju® ¢iji je cilj povecéanje zaposljivosti studenata i stjecanje
prakti¢nih vjestina za rad. U ozujku 2020. godine provedbu projekata zapocelo je 28 visokih ucilista.

U novome programskom razdoblju Europskoga socijalnog fonda Ministarstvo znanosti i obrazovanja
planira novi poziv za unaptrjedenje kvalitete 1 zastupljenosti stru¢ne prakse uz prosirenje aktivnosti na
temelju iskustva iz provedbe ESF projekata u prethodnom razdoblju. U svrhu pripreme sazetka operacije
planira se ugovaranje nove studije u kojoj ¢e se analizirati ucinci ESF projekata koje provodi 28 visokih
ucilista od ozujka 2020. godine.

Hrvatski javni sustav financiranja visokog obrazovanja i dalje nije dovoljno dosljedan ni
transparentan, unatoC reformama od 2012. godine. Sustav financiranja visokih uciliSta spoj je: a)
temeljnih sredstava za nastavnu djelatnost (najvedi udio, uglavnom place), b) sredstava uplacenih na temelju

novoga linearnog sustava skolarina i c) sredstava koja se uplac¢uju na temelju ostvarenih rezultata, odnosno

35 Statistics | Eurostat (europa.eu)
36 https:/ /www.azvo.hr/images/stories/publikacije/Publikacija %C5%A0to _nakon diplome.pdf

37 Botri¢, Valetija. Studija o stru¢noj praksi u visokom obrazovanju, Ministarstvo znanosti i obrazovanja, studeni, 2016. Studiju je
izradio Ekonomski institut Zagreb, a na temelju podatkovne podloge koju je pribavilo Ministarstvo znanosti i obrazovanja anketom
koju su popunjavala visoka ucilista. Podaci su prikupljani u razdoblju od veljace 2015. do listopada 2016. te sadrze informacije
visokih ucilista o izvodenju stru¢ne prakse na 947 studijskih programa koji se aktivno izvode.
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za ostvarivanje ciljeva povezanih s nacionalnim strateskim ciljevima. Te tri komponente ukljuc¢ene su od
2012. godine u ugovore o financiranju koje sklapaju drzava i visoka ucilista za trogodisnji ciklus (2012. —
2015. 1 2015. — 2018.). U 2018. godini pristupilo se strukturnoj promjeni financiranja kojoj je krajnji cilj
uspostava cjelovitog financiranja visokog obrazovanja i znanosti temeljeno na postizanju rezultata i
strateskih ciljeva na nacelima transparentnosti, u¢inkovitosti, osiguravanju kvalitete i socijalne dimenzije.
Sustav financiranja javnih visokih ucilista i javnih znanstvenih instituta do 2018. godine bio je samo manjim
dijelom temeljen na pokazateljima kvalitete rada ustanove. Ovakav sustav financiranja nije poticajan za
izvrsnost u visokom obrazovanju i znanosti te je jedan od kljuénih razloga losih rezultata hrvatskoga
obrazovnog i znanstvenog sustava.

Neadekvatan model financiranja i organizacija sveucilista onemogucavaju postizanje punog potencijala
hrvatskoga istrazivackog sektora te su posljedi¢no znanstvena produktivnost, ucinkovitost i prijenos znanja
jo$ uvijek ograniceni. Udio znanstvenih publikacija medu 10% globalno najvise citiranih publikacija kao
postotak znanstvenih publikacija zemlje u 2017. godini iznosi 3,55% dok je vrijednost nacionalnog h-indexa
u 2019. godini 287. Uvjeti za razvoj ljudskih potencijala u STEM podruéju i ICT-ju u znanstvenom sustavu
preduvjet su za povecanje spremnosti drustva za digitalnu tranziciju. Broj osoba s diplomom iz prirodnih
znanosti, matematike, racunarstva, inzenjerstva, proizvodnje, gradevinarstva na 1.000 stanovnika u dobi od
20 do 29 godina u 2018. godini iznosi 18,6%.

Cjelovitim programskim financiranjem visokog obrazovanja reformirao bi se sustav financiranja visokog
obrazovanja u sustav temeljen na kvaliteti, relevantnosti i socijalnoj osjetljivosti visokog obrazovanja te
medunarodnoj prepoznatljivosti. Uspostavila bi se veza izmedu rezultata vrednovanja i programskog
financiranja institucija u podrucju visokog obrazovanja. Uvodenje novog modela ucinkovitog financiranja
javnih sveuciliSta i ostalih javnih visokih udilista planira se provesti programskim sporazumima koji
obuhvacaju znanstveno-istrazivacku i nastavnu djelatnost sveuciliSta te nastavnu djelatnost ostalih javnih
visokih ucilista.

Nadalje, dosadasnji mehanizmi za osiguravanje kvalitete visokog obrazovanja bili su nedostatni te
nisu uspijevali povecati razinu relevantnosti studijskih programa. Ocekivani rezultati ishoda ucenja i profili
dijela studijskih programa nisu bili u skladu s potraznjom na trzistu rada i drustvenim potrebama.

U skladu s nacelima Standarda i smjernica za osiguravanje kvalitete u Europskom prostoru visokog
obrazovanja (ESG), visoka ucili$ta primarno su odgovorna za kvalitetu obrazovanja koje pruzaju te za
uspostavu ucinkovitoga unutarnjeg sustava osiguravanja kvalitete. Postupcima vanjskog vrednovanja visokih
ucilista razmatra se, uz ostalo, 1 djelotvornost procesa unutarnjeg osiguravanja kvalitete.

U tijeku je drugi ciklus reakreditacije svih visokih uciliSta u Republici Hrvatskoj. Skupina standarda za
vrednovanje kvalitete sadrzana u temi Studijski program posebno je usmjerena na procjenu uskladenosti
sadrzaja studijskih programa visokog ucilista s potrebama trzista rada i drustvenim potrebama.

Osim reakreditacije visokih ucilista provodi se i novi, unaprijedeni model inicijalne akreditacije studijskih
programa, kojim se takoder dubinski analizira relevantnost novopredlozenih studijskih programa za potrebe
trziSta rada 1 druStva opcenito. Standardi na temelju kojih struéna povijerenstva donose procjene
relevantnosti studijskih programa posebno su zastupljeni u skupinama standarda ujedinjenih oko tema
Ishodi ucenja i Studijski program. Vazno je istaknuti da je sastavni dio postupaka vanjskog osiguravanja
kvalitete i proces naknadnog prac¢enja implementacije preporuka iz izvjesca struc¢nih povjerenstava, odnosno
pracenja realizacije akcijskih planova unaprjedenja kvalitete svakog pojedinog visokog uciliSta odnosno
studijskog programa. Tijekom naknadnog pracenja visoka ucilista duzna su primijeniti sve preporuke iz
izvjesca struc¢nog povjerenstva za sve standarde u kojima su stru¢na povjerenstva prepoznala prostor za
poboljsanje. Svi postupci vanjskog vrednovanja kvalitete koje provodi Agencija za znanost i visoko
obrazovanje (AZVO) temelje se na primjeni Standarda i smjernica za osiguravanje kvalitete u Europskom
prostoru visokog obrazovanja (2015.). U nove modele inicijalne akreditacije studijskih programa i
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reakreditacije visokih ucilista ugradeni su alatt HKO-a te ¢e njihova daljnja provedba dodatno osigurati
relevantnost studijskih programa.

Hrvatska je 2013. godine donijela sveobuhvatni Zakon o HKO-u za cjelozivotno ucenje kojim su
obuhvacene sve razine i sektori obrazovanja. Registar HIKKO-a izraden je 2014. godine, a sluzi kao javno
dostupan mrezni repozitotij standarda zanimanja i kvalifikacija koji se utvrduju s obzirom na ishode ucenja,
radno opterecenje, stupanj obrazovanja i moguénosti za prohodnost. U Registru HKO-a do kraja 2020.
godine odobreno je 59 standarda zanimanja, od ¢ega 16 na razinama visokog obrazovanja i devet standarda

kvalifikacija, od ¢ega tri na razinama visokog obrazovanja.

Na prijedlog Vlade Republike Hrvatske, 19. veljace 2021. godine Hrvatski sabor donio je Zakon o
izmjenama i dopuni Zakona o Hrvatskom kvalifikacijskom okviru. Kao klju¢no, vezano uz Odluku
Ustavnog suda iz ozujka 2020. godine, Zakonom je uredeno smijestanje kvalifikacija koje se stjecu
zavrSetkom strucnih studija na razine HKO-a, na nacin da se jasno razlikuju razine kvalifikacija koje se stjecu
zavrsetkom strucnih i sveucili$nih studija, uz prihvacanje njihove vrijednosti i razlicitosti.

Zakonom su uvedene i dodatne promjene koje su procijenjene nuznima za ucinkovit daljnji razvoj i
provedbu HKO-a. Navedeno ukljucuje ponajprije promjene koje se odnose na dodjeljivanje nadleznosti
postojeéim agencijama u sustavu obrazovanja, postupke vrednovanja i donosenja standarda zanimanja i
standarda kvalifikacija, ulogu sektorskih vijeca, kao i imenovanje i razrjesavanje predsjednika 1 ¢lanova
Nacionalnog vijeca za razvoj ljudskih potencijala. Ovime se tezi unaprijediti ucinkovitost, pojednostaviti 1
ubrzati postupke upisa standarda zanimanja i standarda kvalifikacija u Registar HKO-a te unaprijediti
njihovu primjenjivost i kvalitetu. Pritom ¢e se ojacati izravno sudjelovanje dionika u procesima HKO-a te

osnaziti 1 viSe ukljuciti postojece resurse u sustavu obrazovanja.

Razina internacionalizacije sustava visokog obrazovanja na nacionalnoj razini nije ujednacena.
Klju¢ne mjere provedene u razdoblju 2014. - 2020. odnosile su se na: povecanje mobilnosti studenata 1
nastavnika, uklanjanje prepreka u propisima, kao i internih prepreka na visokim udiliftima (posebno

povecanje stope priznavanja ECTS bodova) i povecanje broja kolegija koji se izvode na stranim jezicima.

Komparativni prikaz odlazne mobilnosti u akademskoj godini 2016./2017. za 42 drzave Europskog prostora
visokog obrazovanja Hrvatsku smjesta na 25. mjesto s ukupnom stopom mobilnosti od 9,9%, od ¢ega se
4,5 % odnosi na odlaznu mobilnost u svrhu razdoblja studija i 5,4% na odlaznu mobilnost u svrhu stjecanja
kvalifikacije. Dolazna mobilnost u svrhu stjecanja kvalifikacije u akademskoj godini 2016./2017. iznosila je
2,7%.%8

Prema podacima iz 2020. godine od 1.614 studijska programa u Upisniku studijskih programa Ministarstva
znanosti 1 obrazovanja, 41 studijski program odnosi se na studije na stranim jezicima, od cega osam
zdruzenih studija. U sklopu 30 projekata za internacionalizaciju visokog obrazovanja koji se sufinanciraju iz
Europskoga socijalnog fonda Operativnog programa Ucinkoviti ljudski potencijali 2014.-2020. uspostavljaju
se 42 studijska programa na stranim jezicima i tri zdruZzena studija. Srednjorocne razvojne potrebe su
osiguravanje uvjeta za kontinuirano izvodenje studija na stranim jezicima.

Nadalje, razvojni potencijali su u Sirenju koncepata koji se pilotiraju u sklopu Erasmus+ projekata za
europska sveuciliSta u kojem sudjeluju Sveuciliste u Zagrebu, Sveuciliste u Splitu, Sveuciliste u Rijeci i
Sveuciliste u Zadru. Europska sveucilista su suvremeni centri znanstvene izvrsnosti 1 kvalitetnoga visokog
obrazovanja na kojima studiraju europski studenti s iskustvom studiranja u nekoliko razli¢itih drzava. Na
europskim sveuciliStima stjecu se europske kvalifikacije koje su automatski priznate u ostalim drzavama

c¢lanicama Europske unije 1 s kojima bez administrativnih tesko¢a mogu raditi na europskom trzistu rada.

38 The European Higher Education Area in 2020 — Bologna Process Implementation Report, Europska komisija
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Izostanak suradnje i koordinacije izmedu javnog i privatnog sektora, akademske zajednice i
gospodarstva kljucna je slabost hrvatskoga inovacijskog sustava te ne cudi da Hrvatska ostvaruje lose
rezultate u pogledu broja zajednickih publikacija javnog i privatnog sektora (po milijunu stanovnika), koji
iznosi u prosjeku 5,7 u usporedbi s prosjekom EU-a od 28,7. Nuzno je bolje povezivanje akademskog,
istrazivackog, poslovnog i civilnog sektora ¢ime ¢e se omoguditi stvaranje, apsorpcija i upotreba znanja,
ojacati podrska istrazivacko-razvojnim aktivnostima te dosti¢i svjetski standardi izvrsnosti.

1. izazov:  Niska stopa stjecanja tercijarnog obrazovanja.

2.izazov: Prepreke u pristupu, sudjelovanju i zavrsavanju studija, posebice za studente iz skupina u
nepovoljnom polozaju.

3.izazov: Niska stopa zaposlenosti osoba sa zavrSenim tercijarnim obrazovanjem.

4.izazov: Nerazmjer ponude studijskih programa i smjestajnih kapaciteta u studentskim domovima u
manjim sredinama u odnosu na ponudu studijskih programa i potrebama za dodatnim
smjestajnim kapacitetima u vecim sveucilisnim gradovima.

5.izazov: Nedostatni resursi o kojima ovisi kvaliteta studija.

6.izazov: Nedostatnost sustavnih podataka i sredisnjih evidencija povezanih baza podataka u visokom
obrazovanju.

7.izazov: Nedovoljno razvijen sustav za pracenje osoba s diplomom.

8.izazov: Nedostatak strateski usmjerenog financiranja (programskog financiranja) visokog obrazovanja.

9.izazov: Nedovoljna razina internacionalizacije hrvatskoga visokog obrazovanja.

10. izazov: Slaba povezanost nastavne i znanstveno-istrazivacke djelatnosti uz ucinkovitiji i djelotvorniji

ptijenos znanja i tehnologija izmedu visokog obrazovanja i drustva.

3.4. SaZetak analize razvojnih potreba i potencijala i glavni izazovi u podrucju ukljucivosti, kvalitete

i pravi¢nosti odgoja i obrazovanja u cjeloZivotnoj perspektivi

Kljucan dio srednjoro¢ne vizije razvoja Nacionalnog plana je osigurati da je sustav odgoja i obrazovanja
ukljuciv, kvalitetan i pravi¢an. Prethodni sazeci analize razvojnih potreba i potencijala potvrduju kako na
svakoj razini obrazovanja postoje izazovi u dostupnosti i pristupacnosti odgoja i obrazovanja te da postoje
nejednakosti u obrazovnim postignu¢ima pojedinaca iz razlicitth skupina. Postoje brojne skupine u
nepovoljnom polozaju kojima je pristup obrazovanju znatno otezan, medu kojima su osobe nizeg
socioekonomskog statusa, osobe koje Zive u ruralnim, udaljenim i izoliranim podrucjima, osobe s
problemima mentalnog zdravlja i problemima u ponasanju, izbjeglice i trazitelji azila i dr., djeca/ucenici koji
se nalaze u podrudjima pogodenim potresom, ucenici s otezanim obiteljskim karakteristikima (djeca iz
jednoroditeljskih obitelji, iz konfliktnih obitelji, djeca u alternativnoj skrbi i djeca hrvatskih branitelja),
ucenici koji pripadaju nekoj od manjinskih skupina, djeca s tesko¢ama u razvoju/osobe s invaliditetom i
dr®. U Nacionalnom planu ée posebna pozornost biti usmjerena na potrebe sljedecih skupina: djeca/ucenici
s posebnim odgojno-obrazovnim potrebama, pripadnici nacionalnih manjina i pripadnici hrvatskoga naroda
izvan Republike Hrvatske. Istovremeno, za postizanje Sireg cilja ukljucivog i1 pravicnog sustava, potrebno je
povezati ciljeve i mjere za posebne skupine s drugim mjerama za unaprijedivanje dostupnosti, pristupacnosti
i zavr$avanja obrazovanja za druge skupine u nepovoljnom polozaju, i to povezati s Sirim reformskim

inicijativama (npr. uvodenje cjelodnevne Skole; prosirivanje pristupa gimnazijama). Ovo podrazumijeva

3 Farnell, T. (ur.) (2022). Obrazovne nejednakosti u Hrvatskoj: izazovi i potrebe iz perspektive dionika sustava obrazovanja. Zagreb:
Institut za razvoj obrazovanja
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sustav za povezivanje ustanova iz razli¢itih razina obrazovnog sustava, kao i povezivanje s dionicima iz
drugih sektora (npr. socijalna skrb, zdravstvo).

1.izazov: Nedovoljna koordinacija medu ustanovama na razliitim razinama sustava odgoja i
obrazovanja o moguénostima unaptjedenja pravicnosti i ukljucivosti odgoja i obrazovanja,
posebice tijekom tranzicija izmedu razina obrazovanja.

2.izazov: Nedovoljna medusektorska koordinacija za unaprjedenje pravicnosti i ukljucivosti sustava

odgoja i obrazovanja.

Odgoj i obrazovanje djece/udenika s teSko¢ama i studenata s invaliditetom

Jedna od temeljnih zadaca Vlade Republike Hrvatske je osigurati dostupnost obrazovanja svima pod
jednakim uvjetima. Navedeno podrazumijeva osiguravanje prava na ukljucivo (kvalitetno) obrazovanje te
dostupnost odgojno-obrazovnog sustava svakom pojedinom djetetu/uéeniku s tesko¢ama (u razvoju) i
studentu s invaliditetom bez diskriminacije na bilo kojoj osnovi, pod jednakim uvjetima.

Unato¢ dobrom zakonodavnom okviru predskolskog sustava odgoja i obrazovanja, koji daje prednost pri
upisu djece s teSko¢ama (u razvoju), velik broj djece s tesko¢ama (u razvoju) nije ukljucen u predskolske
programe zbog nedovoljne razine dostupnosti predskolskih ustanova za predskolski odgoj i obrazovanje
te nedostatnog broja stru¢nih suradnika i manjka intersektorske suradnje za provedbu programa rane
intervencije kao mehanizma identifikacije razvojnih potreba i mogucih teskoc¢a u djece, pruzanja dodatne
stru¢ne podrske usmjerene na razvoj djeteta i prevenciju teskoca, unaprjedenje mentalnog zdravlja i stvaranje
uvijeta za kvalitetan odgoj 1 obrazovanje djeteta koje ima razvojne teskoce ili razvojni rizik (bioloski ili
socijalni). Nepostojanje zakonodavnog i institucionalnog okvira za provedbu programa rane
intervencije u sustavu predskolskog odgoja i obrazovanja nedostatak je koji treba otkloniti kako bi se
osigurao sustav podrske djeci s tesko¢ama (u razvoju) usmjeren na zadovoljavanje specificnih individualnih
potreba svakog djeteta te time omogucio veéi obuhvat djece. Nadalje, djeca s tesko¢ama (u razvoju) ostaju
izvan sustava predskolskog odgoja i obrazovanja i zbog nedostatka financijskih sredstava osnivaca
predskolskih ustanova za zaposljavanje treceg odgojitelja, odnosno pomocnika za pruzanje neposredne
potpore djetetu s teSkocama u razvoju.

Prema dostupnim podacima Ministarstva znanosti i obrazovanja, od ukupnog broja upisane djece u
predskolske ustanove u Republici Hrvatskoj (u pedagoskoj godini 2020./2021. upisano je 130.883 djece),
11.335 su djeca s tesko¢ama u razvoju (8.740 djece s laksim teskocama i 2.595 djece s tezim teskocama),
odnosno 8,66%.40

1. izazov: Nedovoljna razina dostupnosti predskolskih ustanova za predskolski odgoj 1 obrazovanje djece
s teskocama u razvoju i nedostatna kvaliteta inkluzivnosti ranog i predskolskog odgoja i
obrazovanja.

2.izazov: Nedostatan broj stru¢nih suradnika i pomocénika za pruzanje strucne podrske, kao i manjak
medusobne suradnje i integriranog pristupa.

3.izazov: Nepostojanje zakonodavnog i institucionalnog okvira za medusektorsku suradnjui provedbu
programa rane intervencije.

4 izazov:  Nedostatna osposobljenost odgojitelja za rad s djecom s teskocama.

Iako je osnovnoskolsko obrazovanje obvezno za svakog ucenika, pa tako i za ucenika s teskocama (u
razvoju), a srednjoskolsko obrazovanje pozeljno 1 potrebno za stjecanje kompetencija za trziSte rada, i

40 Microsoft Power BI
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financirano je sredstvima iz drzavnog proracuna, velike su regionalne razlike u osiguranim uvjetima
obrazovanja (materijalnim, kadrovskim, programskim). U osnovnoskolskim i srednjoskolskim ustanovama
nedostaje osigurana stru¢na potpora stru¢nih suradnika edukacijskih rehabilitatora, logopeda i
socijalnih pedagoga za profesionalnu podrsku u neposrednome odgojno-obrazovnom radu te za
provedbu edukacijsko-rehabilitacijskih, logopedskih 1 socijalnopedagoskih (preventivnih) programa s
ucenicima s teskocama (u razvoju), provedbu strucne procjene razine i kvalitete funkcioniranja ucenika s
teskocama (u razvoju) i njihova Zivotnog okruzenja radi utvrdivanja njthovih individualnih odgojnih i
obrazovnih potreba, za pruzanje savjetodavne podrske i edukacije roditeljima/skrbnicima ucenika s
teskocama (u razvoju), uditeljima/nastavnicima u kreiranju inkluzivnog i poticajnog okruzenja za ucenje te
prihvacanje ucenika s tesko¢ama (u razvoju), za pruzanje podrske pomocénicima u nastavi i strucnim
komunikacijskim posrednicima u radu s ucenicima s tesko¢ama u razvoju, kao 1 za pruzanje strué¢ne podrske
uciteljima/nastavnicima u planiranju i vrednovanju individualiziranog kurikuluma ucenika s tesko¢ama u

razvoju te njegovim mogudéim izmjenama i prilagodbama.

Prema dostupnim podacima Ministarstva znanosti i obrazovanja (SeR) u osnovnoskolskim ustanovama
zaposlena su 174 stru¢na suradnika socijalna pedagoga, 159 struc¢na suradnika logopeda i 153 strucna
suradnika edukacijska-rehabilitatora koji pruzaju profesionalnu podrsku u neposrednom odgojno-
obrazovnom radu s 24.102 ucenika s tesko¢ama u razvoju (u skolskoj godini 2020./2021.). Sukladno
odredbama Drfavnog pedagoskog standarda osnovnoskolskog sustava odgoja i obragovanja,*' za navedeni broj ucenika
s teskocama u razvoju potrebno je osigurati otprilike 1.205 strucnih suradnika - strucnjaka edukacijsko-
rehabilitacijskog profila (trenuta¢no je u osnovnim $kolama osigurana podrska 486 strucnih suradnika
— stru¢njaka edukacijsko-rehabilitacijskog profila). Uz 29.443 ucenika s teskocama u razvoju u
osnovnim i srednjim $kolama profesionalnu potporu strucnih suradnika potrebno je osigurati i ucenicima s
teskocama ucenja, problemima u ponasanju i emocionalnim tesko¢ama, odnosno s ucenicima koji imaju
utvrdene teskoce mentalnog zdravlja koji nemaju rjeSenjem odreden primjeren program obrazovanja i oblik
skolovanja, a nuzna im je profesionalna podrska (stru¢nih suradnika socijalnih pedagoga i psihologa) i
individualizirani pristup u radu. Iz prilozenih podataka razvidno je da je omjer broja stru¢nih suradnika —
strucnjaka edukacijsko-rehabilitacijskog profila i ucenika s teSkocama u razvoju 1: 50 u osnovnim Skolama,
§to je nedostatno s obzirom na tezinu oStecenja 1 razlicitost potreba ucenika s tesko¢ama u razvoju — mnogi
od njih imaju potrebu za provedbom stru¢nih rehabilitacijskih programa i edukacijskog rehabilitatora i
logopeda ili logopeda i socijalnog pedagoga, a $kola nema zaposlenog niti jednog stru¢nog suradnika
strucnjaka edukacijsko-rehabilitacijskog profila (edukacijskog rehabilitatora, logopeda, socijalnog pedagoga)
ili ima zaposlenog samo jednog od navedena tri profila. Kada bismo ovim podacima pridodali i ucenike s
teskoama u ucenju, problemima u ponasanju i emocionalnim problemima, kao i ucenike s teskocama
uvjetovanim odgojnim, socijalnim, ekonomskim, kulturalnim i jezicnim ¢imbenicima, koji takoder imaju
potrebu za stru¢nom podrskom struénih suradnika u osnovnim i srednjim $kolama, broj nedostatnih
stru¢nih suradnika bio bi jos§ znacajniji.

Ucenici su izlozeni razlicitim informacijama vezanim uz neizvjesnost uzrokovanu posljedicama pandemije
na socijalno-ekonomske aspekte zivota svoje obitelji, ponajprije uz ekonomske posljedice pandemije koje
su se reflektirale na trziStu rada. Stres i anksioznost ostavljaju ozbiljne posljedice na mentalno zdravlje
ucenika te se njihove emocionalne teskoce jo$ vise intenziviraju. U sustavu obrazovanja prisutan je porast
zahtjeva skolskih ustanova za stru¢nom podrskom 1 provedbom rano usmjerenih interventnih programa.
Stru¢no ekipirane $kole, koje imaju zaposlene struc¢ne suradnike psihologe i socijalne pedagoge, mogu
pravodobno identificirati ucenike kojima je potrebna pomo¢ i skolskim programima u zajednici osigurati

pravodobnu medusektorsku podrsku ucenicima u cilju ublazavanja ili eliminiranja posljedica na mentalno

41 https://narodne-novine.nn.hr/clanci/sluzbeni/full /2008 06 63 2129.html
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zdravlje ucenika. No, s$kolama nedostaju potrebni stru¢ni suradnici koji bi izradili i proveli individualno

usmjerene programe zastite mentalnog zdravlja.

Iako je u sustavu odgoja 1 obrazovanja imperativ osiguravanje inkluzivnog (uklju¢ivog) obrazovanja,
ponajprije u redovite uvjete obrazovanja u socijalnoj sredini u kojoj ucenici zive, ucenicima s utjecajnim 1
videstrukim teSkocama u razvoju zbog specificnosti njihova funkcioniranja i potreba treba osigurati posebne
uvijete odgoja i obrazovanja, §to podrazumijeva osiguravanje posebnih obrazovnih kurikuluma, dodatnih
odgojno-obrazovnih 1 rehabilitacijskih programa u ustanovama specijaliziranim za profesionalni rad s
ucenicima s utjecajnim i viSestrukim tesko¢ama u razvoju. Ucenici s utjecajnim i viSestrukim tesko¢ama u
razvoju svladavaju posebne nastavne programe prema zastatjelim nastavnim planovima i programima
odgoja 1 obrazovanja ucenika s tesko¢ama u razvoju (objavljenim 1996. godine) bez adekvatnih udzbenika i
radnih materijala i adekvatno opremljenih ucionica. Donosenje nastavnih planova i predmetnih
(opceobrazovnih i strukovnih) kurikuluma za posebne osnovnoskolske i srednjoskolske programe
kao Sto je osiguravanje pripadajucih udZbenika, radnih i dodatnih materijala standard je koji je
Hrvatska obvezna osigurati tijekom obrazovanja ucenika s utjecajnim i visestrukim teskocama u razvoju. Uz
navedeno, ucenicima s utjecajnim i viSestrukim teskocama u razvoju koji imaju znacajne komunikacijske
teskoce nisu dostupna razli¢ita pomagala koja podupiru ucenje i poucavanje te omogucavaju ostvarivanje
ucinkovite komunikacije. Uvodenje potpomognute komunikacije jedan je od oblika pedagosko-didakticke
prilagodbe ucenicima s teSkocama u razvoju.

Potpomognuta komunikacija ili augmentativna i alternativna komunikacija ukljuc¢uje simbole, pomagala,
strategije i tehnike koji/e se upotrebljavaju s ciljem jacanja komunikacije ucenika sa slozenim
komunikacijskim potrebama. Implementacija potpomognute komunikacije u ranoj razvojnoj dobi kljucna je
za interakcije ucenika s drugima, ucenje 1 sudjelovanje u aktivnostima svakodnevnog Zivota. lako je u
Republici Hrvatskoj unaprijedeno obrazovanje stru¢njaka u ovome podrucju te je ostvarena
multidisciplinarna suradnja usmjerena na razvoj visokotehnoloskih pomagala za ucenike sa slozenim
komunikacijskim potrebama, i dalje je medu uciteljima/nastavnicima i stru¢nim suradnicima prisutna niska
razina svijesti o potpomognutoj komunikaciji, uporaba metoda rada bez pomagala te rijetka uporaba
visokotehnoloskih pomagala - digitalnih (asistivnih) tehnologija. Razlog za to su nedostatne kompetencije
uditelja/nastavnika i struénih suradnika za kori§tenje digitalnih (asistivnih) tehnologija, kao i
njihova nedostupnost za navedenu svrhu.

1.izazov:  Nedostatan broj strucnih suradnika edukacijskih rehabilitatora, logopeda i socijalnih pedagoga
kao i manjak suradnje (integriranog pristupa) za pruzanje strucne podrske ucenicima s
teskocama (u razvoju) kao i njithovim nastavnicima.

2.izazov: Nedostatan broj strucnih suradnika za izradu i provedbu dodatnih prevencijskih 1 rano
interventnih programa s ucenicima s teSkocama.

3.izazov: Nepostojanje novih predmetnih (opceobrazovnih i strukovnih) kurikuluma za posebne
osnovnoskolske i srednjoskolske programe te nepostojanje pripadajuéih udzbenika, radnih i
dodatnih materijala za ucenike s utjecajnim i visestrukim tesko¢ama u razvoju koji se skoluju
u ustanovama koje osiguravaju posebne uvjete odgoja i obrazovanja.

4.izazov: Nedostupnost razli¢itth pomagala potpomognute komunikacije za ucenike s teskocama u
razvoju.

5.1izazov: Nedostatne kompetencije ucitelja/nastavnika i stru¢nih suradnika za koriStenje digitalnih

(asistivnih) tehnologija te za rad s djecom koja dolaze iz skupina u nepovoljnom polozaju.

Potpora studentima s invaliditetom u sustavu visokog obrazovanja je brojna i raznolika na pojedinim
visokim ucilistima. Visoka uc¢ilista imaju urede za studente s invaliditetom kao sluzbe potpore u ostvativanju
njihovih prava propisanih odlukama visokih ucilista. Studentima s invaliditetom omogucavaju se razliciti

28



oblici potpore pracenja nastavnog procesa te razliciti nacini polaganja ispita. S obzirom na to da su postupci
ostvarivanja prilagodbi razli¢iti na razlicitim visokim ucilistima, koordinatori koji djeluju pri uredima za
studente s invaliditetom upoznaju ih s postupkom ostvarivanja prilagodbi na ucilistu koji student s
invaliditetom pohada. Prilagodbe za studente s invaliditetom podrazumijevaju posudbu specijaliziranih
pomagala za pracenje nastavnog procesa i polaganje ispita, vrsnjacku potporu studentima s invaliditetom u
akademskom okruzenju, potporu u obliku asistenata i na fakultetu 1 u studentskom domu te prilagodeni
prijevoz i prilagodeni smjestaj u domu. Ministarstvo znanosti i obrazovanja dodjeljuje potporu za
podmirenje dijela troskova prijevoza za redovite studente s invaliditetom i dodjeljuje drzavne stipendije
studentima u razlicitim kategorijama (ukljuc¢ujuéi studente s invaliditetom). Takoder, redoviti studenti s
invaliditetom imaju pravo na smjestaj u studentskom domu pod posebnim uvjetima u odnosu na ostale
studente. Mladima s invaliditetom osigurana je prednost pri upisu na studij na osnovi utvrdenoga tjelesnog
ostecenja od 60% uz uvjet da su prosli razredbeni prag i zadovoljili na provjeri posebnih sposobnosti te se
studentima s invaliditetom subvencioniraju participacije u troskovima studija.

Prava studenata s invaliditetom propisana su podzakonskim aktima. Zakonski okvir ne propisuje pravo
studenata s invaliditetom na podrsku i razumnu prilagodbu te nacine njihova ostvarivanja. Nadalje, velika
je neujednacenost u nacinu osiguravanja podrSke i prilagodbi na visokim uciliStima dok na
veleudiliStima ona uglavnom nije ni uspostavljena. Potrebno je usustaviti i ujednaciti procedure
kojima bi se definirali na¢ini na koji se studentima s invaliditetom pruza podrska, kao i uvjeti pod
kojima se ona pruZa kako bi studenti s invaliditetom (sve kategorije invaliditeta prema individualnim
potrebama) na svim ustanovama visokog obrazovanja imali jednaka prava i uvjete studiranja.

Studentima s invaliditetom potrebno je osigurati educirano nastavno, stru¢no i administrativno osoblje na
ustanovama visokog obrazovanja koje je upoznato o moguénostima studenata s razli¢itim oblicima
invaliditeta te nacinima prilagodbe akademskih sadrzaja njihovim moguénostima. Nastavhom osoblju
nedostaju profesionalne kompetencije za rad sa studentima s invaliditetom te je potrebno formalnim
obrazovanjem i dodatnim programima stru¢noga usavr$avanja osnaziti nastavnike u shvacanju njihove
odgovornosti u stjecanju i procjeni stecenih kompetencija svih studenata, pa tako i studenata s invaliditetom,
kao i da se upoznaju s nac¢elom razumne prilagodbe.

Ucenici s teSko¢ama u razvoju (bududi studenti s invaliditetom) tijekom osnovnoskolskog i srednjoskolskog
obrazovanja ostvaruju prava na primjerene programe i oblike potpore tijekom skolovanja na temelju rjesenja
o primjerenom programu obrazovanja koji donose upravni odjeli pri zupanijama te imaju pravo na
prilagodbu ispitne tehnologije na ispitima drzavne mature. Treba im osigurati kontinuitet utvrdenih prava
i potpora te usustaviti i ujednaciti procedure njihova ostvarivanja na svim visokim ucili§tima. Time
bi se otklonila mogucénost upisa mlade osobe s invaliditetom u studijske programe na kojima ne mogu
ispunjavati ocekivane nastavne ishode, studiranje bez potrebne potpore te studiranje na ucilistima koja nisu
arhitektonski i prostorno prilagodena potrebama studenata s invaliditetom prema nacelima razumne
prilagodbe i univerzalnog dizajna. Proces profesionalnog usmjeravanja studenata s invaliditetom tijekom
studiranja, takoder, treba biti unaprijeden.

1. izazov: Nedostatan zakonodavni i institucionalni okvir s jasno definiranim pravima studenata s
invaliditetom.

2. izazov: Nepostojanje profesionalnog razvoja nastavnika i stru¢ne podrske nastavniku za inkluzivno
obrazovanje studenata s invaliditetom.

3. izazov: Nepostojanje kontinuiteta utvrdenih prava i potpora te usustavljenih i ujednacenih procedura

njihova ostvarivanja na svim visokim ucili§tima.

Navedeni izazovi od ranog i predskolskog odgoja i obrazovanja, osnovnoskolskog i srednjoskolskog odgoja
i obrazovanja do visokog obrazovanja zahtijevaju promjenu stajalista prema djeci/ucenicima s teSkocama (u
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razvoju) 1 studentima s invaliditetom na nacin da ih se prihvaca kao ravnopravne pojedince vrijedne
osiguravanja primjerenih uvjeta obrazovanja i studiranja te izjednacavanja moguénosti za punopravno
sudjelovanje u obrazovnom, drustvenom 1 radnom okruzenju. Ulaganje u njih mora biti svrhovito s jasno
propisanim pravima i postupcima ostvarivanja prava te povezano sa zdravstvenim sustavom, socijalnim
sustavom i sustavom rada u cilju ranog utvrdivanja ostecenja, razine funkcionalnih sposobnosti, primjerenih
programa 1 oblika $kolovanja, pedagosko-didaktickih prilagodbi, primjerene profesionalne podrske i
asistencije ovisno o vrsti teskoce (potrebe), arhitektonskih i prostornih prilagodbi.

Odgoj i obrazovanje darovite djece i uCenika

Darovita djeca/ucenici prepoznata su kao ona koja u odnosu prema svojim vr$njacima mnogo toga ¢ine
prije, brze, vise, uspjesnije, drukcije 1 bolje te dosljedno postizu znacajno bolja (iznadprosje¢na) postignuca
od svojih vrinjaka. Njihov sklop osobina omogucava im trajno postignuée natprosjecnih rezultata u jednom
ili vise podrudja: opée intelektualne sposobnosti, stvaralacke (kreativne) sposobnosti, sposobnosti za
pojedina nastavna i znanstvena podrucja, socijalne i rukovodne sposobnosti, sposobnosti za pojedina

umjetnicka podrucja te psthomotorne sposobnosti.+?

S obzirom na to da je inteligencija vrlo vazan prediktor skolskog uspjeha i buduéeg razvoja talenta,
standardizirani testovi za mjerenje inteligencije su najrasprostranjeniji u procesu identifikacije
darovitosti u $kolama. Za sada se uspjeSno prepoznaju umjetnicki i sportski talenti, dok za
otkrivanje ostalih osobnih potencijala nisu dovoljno razvijeni ucinkoviti modeli njihova
identificiranja.

Klju¢ prevladavanja faktora koji negativno utje¢u na precizno prepoznavanje darovitih ucenika lezi u

edukaciji o darovitosti, o karakteristikama darovitih u¢enika, o mogucim otegotnim faktorima i opasnostima.

Za pracenje sklonosti, posebnih sposobnosti i drugih karakteristika mladih osoba vaznih za njihov osobni i
profesionalni razvoj potrebno je sustavno definirati nacine i oblike pruzanja podrske, po ugledu na najbolja
iskustva europskih zemalja. Stoga su potrebne odgovarajuce mjere koje se odnose na prepoznavanje,
poticanje i usmjeravanje darovitih pojedinaca. U strateskim dokumentima relevantnim se isticu mjere
razvoja 1 standardizacije instrumentarija i postupaka za identifikaciju potencijalno darovitih ucenika te
uspostava mehanizama rane intervencije, pracenja psihofizickog razvoja, savjetovanja roditelja 1 podrske

darovitoj djeci.

U zemljama Europske unije osobit naglasak stavljen je na ranu identifikaciju darovite djece sto
obrazovnom sustavu omogucuje pravodobnu intervenciju i sustavnu obrazovnu skrb, a time se u konacnici

smanjuje rizik od neuspjeha ili ranog napustanja skolovanja.

Zakonodavni okvir Republike Hrvatske prepoznaje i formalno omogucuje pruzanje sustavne podrske
darovitoj djeci i ucenicima, medutim, nedostatna povezanost izmedu teorije i provedbe nerijetko
rezultira neprepoznavanjem i nedovoljnim uspjehom darovitih ucenika. Stoga se u sljede¢em
razdoblju predvida revidiranje pravilnika koji reguliraju odgoj i obrazovanje darovitih ucenika s ciljem jasnije

identifikacije, poticanja i pracenja darovitih ucenika.

Uz kreativnost i specificne osobine licnosti, za razvoj darovitosti nuzna je i stimulativna okolina te
odgovarajuca institucionalna podrska kako bi se darovitost manifestirala te dalje razvijala. U skrbi za
darovitu djecu i u¢enike klju¢nu ulogu ima upravo odgojno-obrazovni sustav bududi da omogucuje sustavnu
ranu identifikaciju i podrsku razvoju darovitih s ciljem pruzanja dodatnih specificnih oblika podrske
darovitoj djeci 1 u¢enicima. Ipak, zakonodavni okvir u Republici Hrvatskoj pri upisu u dje¢je vrtice predvida

42 Pravilnik o osnovnogkolskom odgoju i obrazovanju darovitih ucenika (NN, br. 34/1991.)
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prednost djece s teSkocama u razvoju, no ne 1 darovite djece pa takva vrsta podrske u ranoj dobi izostaje u
sredinama s nedovoljno razvijenom infrastrukturom djecjih vrtica.

Jedan od mogucih nacina poticaja darovite djece i mladih koji je vrlo cesto primjenjiv u svijetu (ponajvise u
obrazovnim sustavima anglosaksonskih zemalja) je omogucéavanje njihova ubrzanog Skolovanja ili
akceleracije uzevsi u obzir razinu, sloZzenost i tempo svladavanja kurikuluma. Akceleracija podrazumijeva
razlicite oblike napredovanja u obrazovnom sustavu s ciljem zadovoljavanja specificnih odgojno-obrazovnih
potreba darovitih na znatno brzi nac¢in. Raniji upis u skolu i preskakanje razreda su oblici akceleracije
najcesce prepoznati u hrvatskom obrazovnom sustavu dok svijet prepoznaje ¢ak 18 razlicitih oblika
akceleracije skolovanja. U Hrvatskoj se mogudi oblici akceleracije rijetko 1 nedostatno provode bez obzira
na niz pozitivnih prednosti za darovite ucenike. Razlozi su raznovrsni (op. a. nikad nije radena posebna
studija koja otkriva uzroke takvog problema), od nedovoljno pripremljenih uputa za provodenje,
nesigurnosti roditelja, ucitelja i sl. Stoga treba pruZiti darovitim u€enicima individualizirani pristup i
program koji Ce pratiti njihove mogucnosti i interese te na taj nacin potaknuti ostvarenje njthova punog
potencijala.

Slijedeéi strategiju Eurgpa 2020, u kojoj je jedan od glavnih ciljeva sustavna skrb o darovitoj i
visokomotiviranoj djeci i mladima te time sprjecavanje ranog napustanja skolovanja, zemlje Europske unije
shvatile su vaZnost nastavnih programa koji se temelje na individualnom pristupu uceniku pa tako i
individualnom pristupu darovitim uéenicima. Stoga se takvi nastavni planovi i programi redovito provode
za darovitu djecu predskolske i $kolske dobi. Programi se cesto razlikuju, ali imaju zajednicko ishodiste, a to
je izmjenom pristupa i programa dati najbolje 1 najprikladnije sadrzaje iz odgojno-obrazovnog sustava na
nacin koji odgovara potrebama djeteta/ucenika. Posebno se naglasava vaznost integracije predskolske i
skolske djece u redovit sustav, ali prema individualnom pristupu. Za iznimno darovite u¢enike mnoge
europske zemlje osmisljavaju i provode krace dodatne programe koji su didakticki i metodicki
bogati i raznoliki, usmjereni k viSoj razini misaonih procesa i zakljuCivanja, kreativnosti i
buduénosti.

Za razliku od pojedinih europskih iskustava i praksi, sustav redovitog §kolovanja, odgojno-obrazovnog
procesa i djelovanja u Republici Hrvatskoj nije u dostatnoj mjeri prilagoden potrebama darovite
djece. S obzirom na tu ¢injenicu, ta se djeca kontinuirano susrecu s nizom problema, kao i njihovi ucitelji i
roditelji, ali i cijelo razredno okruzenje. Velik broj razrednih odjela u kojima se skoluju daroviti ucenici ima
prevelik broj ucenika $to otezava kvalitetan rad, a takav rad uciteljima i nastavnicima nije sustavno
valotiziran. Zbog Cesto neodgovarajucih kurikuluma/nastavnih programa, nedovoljno izazovnih
sadrzaja koji se obraduju te neinovativnih metoda rada koji u takvim ucenicima izazivaju dosadu i
nezainteresiranost, gubitak motivacije, $to dovodi do podbacaja u postignuc¢ima, nepazljivosti i drugih
oblika neprilagodenog ponasanja kao $to su: otpor radu u grupi ili paru, povrsnost, dojam lijenosti ili
nemarnosti zbog otpora prema rutinskom radu, kompetitivhost i suparnistvo prema vrs$njacima, tendencija
propitivanja nametnutoga autoriteta, pravila i obicaja, neprihvacanje neuspjeha, a u razredu cesto nisu
omiljeni osobito ako imaju naviku isticanja svoje intelektualne nadmodi.

Kako bi se izbjegla takva negativna ponasanja i omogucio razvoj potencijala darovitih ucenika, potrebno je
individualizirati njihovo poucavanje i ucenje tako da ono korespondira s njihovim sklonostima,
sposobnostima i interesima. To je moguce jedino uvodenjem diverzificiranih i fleksibilnih metoda i
oblika rada koji se daju prilagoditi darovitim ucenicima.

MreZa potpore obrazovanju darovitih sastoji se od programa za obrazovanje darovitih (u suradnji skola,
sveuciliSta, znanstvenih instituta, udruga...) i odgojno-obrazovnih ustanova koje su se razvile u centre
izvrsnosti na podrucju obrazovanja darovitih i drugih relevantnih ustanova (fakulteta, instituta, udruga i
drugih organizacija). Takva mreza ujedno funkcionira i kao sustav potpore skolama i uditeljima pa je,
sukladno S#ategiji obrazovanja, znanosti i tehnologize, potrebno pruziti financijsku i stru¢nu podrsku za osnivanje
novih i razvoj ve¢ postojecih izvanskolskih centara za rad s darovitim ucenicima (mjera 6.3.12.), kao i pruziti
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stru¢nu podrsku Skolama za razvoj u centre izvrsnosti u obrazovanju darovitih uz jacanje kapaciteta za
obrazovanje darovitih (dodatna specifi¢na edukacija strucnih suradnika, ravnatelja, ucitelja, savjetovanje,
supervizija; mjera 6.3.11.).

Dakle, klju€¢an ¢imbenik u postizanju uspjeha darovite djece je i stru¢na osposobljenost odgojno-
obrazovnih radnika za rad s takvom djecom, a sustavno i kontinuirano poticanje razvoja i usavrsavanja
njihovih profesionalnih kompetencija preduvjet je za kreiranje poticajne okoline za darovitu djecu i ucenike,
osjecaja pripadnosti i uspjeha.

Kao odgovor na neke od opisanih izazova i pruzanje podrske radu s darovitom djecom i ucenicima, u
drZavnom proracunu svake godine izdvajaju se financijska sredstva za poticanje programa rada s
darovitim ucenicima i provedbu izvannastavnih aktivnosti osnovnih i srednjih $kola. Takoder,
Ministarstvo znanosti 1 obrazovanja sufinancira troSkove sudjelovanja darovitih ucenika na
medunarodnim i nacionalnim manifestacijama (natjecanjima, gimnazijadama, olimpijadama,
festivalima, susretima i sl.), osiguravajuéi sredstva za kotizaciju, izradu vize, prijevoz, smjestaj, prehranu
ucenika i pratitelja te potrebnu opremu za sudjelovanje na manifestacijama. Uz podrsku Europskoga
socijalnog fonda od 2017. do 2019. provedena je operacija Poticanje rada s darovitom djecom 1
ucenicima na predtercijamoj razini, a u sklopu 11 projekata odgojno-obrazovne ustanove ojacale su
svoje kapacitete u podrucju identifikacije i potpore obrazovanju darovitih u¢enika omogucavanjem (rane)
identifikacije darovitih, individualiziranim poucavanjem i ucenjem tako da ono odgovara sklonostima,
sposobnostima i interesima ucenika, i to uvodenjem diversificiranih i fleksibilnih metoda i oblika rada.

I dalje postoji nuZna potreba u odgojno-obrazovnom sustavu, osobito na Skolskoj razini, ojacati
resurse i prakse koje nisu dovoljno razvijene i identificirati stvarne potrebe darovitih ucenika koje
jos uvijek nisu dovoljno prepoznate.

1. izazov: Nepostojanje cjelovitoga zakonodavnog okvira za identifikaciju i rad s darovitima.

2. izazov: Nedostatak sustavne identifikacije darovitih na svim razinama odgojno-obrazovnog sustava.

3. izazov: Nedostatno razvijeni oblici odgojno-obrazovne podrske darovitima.

4. izazov: Neadekvatnost inicijalnog i trajnog stru¢nog usavrs$avanja odgojno-obrazovnih radnika u
podrudju darovitosti.

5. izazov: Nedostatak sustavne potpore roditeljima darovite djece i ucenika.

Odgoj i obrazovanje ucenika pripadnika nacionalnih manjina

Odgoj 1 obrazovanje na jeziku i pismu nacionalnih manjina sastavni je dio cjelokupnog sustava odgoja i
obrazovanja te se temeljni dokumenti obrazovne politike odnose i na taj segment obrazovnog sustava.
Pripadnici nacionalnih manjina u Republici Hrvatskoj ostvaruju pravo na odgoj i obrazovanje na jeziku i
pismu nacionalnih manjina na temelju Ustava Republike Hrvatske, Ustavnog zakona o pravima nacionalnih
manjina i Zakona o obrazovanju na jeziku i pismu nacionalnih manjina. Iako je na podruc¢ju odgoja i
obrazovanja na jeziku i pismu nacionalnih manjina u Republici Hrvatskoj postignut visok stupanj provedbe
Ustavnog zakona o pravima nacionalnih manjina te se uspjesno provodi obrazovanje ucenika prema

postojeéim modelima obrazovanja (A, B i C), postoji prostor za dodatnim unaprjedenjem odgojno-

obrazovnog procesa uzevsi u obzir posebnosti 1 specificnosti obrazovanja nacionalnih manjina.

U skolskoj godini 2020./2021. u sustav odgoja i obrazovanja ukupno je bilo uklju¢eno 10.219 djece/ucenika
nacionalnih manjina u 270 odgojno-obrazovnih ustanova.*® Tijekom 2019. godine Ministarstvo znanosti i
obrazovanja provelo je analizu manjinskog obrazovanja u Republici Hrvatskoj. Cilj cjelokupnog postupka

43 Cjelovita izvjeséa o provedbi Ustavnog zakona o pravima nacionalnih manjina dostupna su na https://ljudskaprava.gov.hr
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analize bio je prikupiti podatke $kola o broju ucenika, nastavnom kadru, administrativnim i prostornim
uvijetima rada te dobiti uvid u postojece stanje te mogucnosti za unaprjedenje sustava odgoja i obrazovanja

na jeziku i pismu nacionalnih manjina.*

Iako je obrazovanje na jeziku i pismu nacionalnih manjina sastavni dio cjelokupnoga odgojno-obrazovnog
sustava Republike Hrvatske, postoje generalne posebnosti u organizaciji i provodenju obrazovnih
aktivnosti kao i razlike u potrebama, zahtjevima ovisno o odredenome modelu obrazovanja. Promatrajuéi
broj ucenika u posljednjih 10 godina, krece se izmedu 8 i 10 tisuca. Za model A (cjelokupna nastava izvodi
se na jeziku i pismu nacionalne manjine) primjecuje se op¢e smanjenje broja ucenika u osnovnim i srednjim
skolama, §to je primijeceno i na razini cjelokupne osnovnoskolske i srednjoskolske populacije u RH.

Na temelju prikupljenih podataka skola moze se zakljuciti da nastavu izvode nastavnici koji vladaju
manjinskim jezikom, ali je u isto vrijeme potrebno planiranje kadrova za buduca razdoblja jer se pokazuje
da je sve vise slucajeva nemogucnosti zaposljavanja kadrova s odgovarajuéim znanjem manjinskog jezika i
pisma. Na podrudju strucnih suradnika i znanja jezika nacionalne manjine, posebno u modelu A, uocen je
vedi nedostatak stru¢nog kadra koji govori manjinski jezik.

Jedan od veéih izazova u sustavu odgoja 1 obrazovanja jest pravodobno osiguravanje udzbenika, bilo
prevedenih ili autorskih. Unato¢ osiguravanju financijskih sredstava za izradu, prevodenje i dotisak
udzbenika, oni se osiguravaju s vremenskim odmakom zbog trenutacno propisane procedure prema Zakonu
o udzbenicima i drugim obrazovnim materijalima za osnovnu i srednju skolu, $to predstavlja otezavajudi
faktor u provedbi nastavnog procesa.

Iako su tijekom 2019. i 2020. godine u procesu cjelovite kurikularne reforme izradeni novi kurikulumi za
nastavu na jeziku i pismu nacionalnih manjina prema modelu A (madarski, srpski, ¢eski i talijanski) te jezika
i kulture nacionalne manjine prema modelu C (madarski, slovacki, srpski, ceski te kurikulum za pripadnike
romske nacionalne manjine),* izostala je izrada standardiziranih dodataka/razlikovnih kurikuluma za
nastavu prema modelu A u dijelu drustveno-humanistickih predmeta (povijest, geografija, priroda i drustvo,
glazbena i likovna kultura) koji bi ukljucivali sadrzaje posvecene povijesti i kulturi nacionalne manjine.
Takoder, izostalo je donosenje kurikuluma jezika i kulture (model C) za ostale nacionalne manjine u
sustavu obrazovanja te prepoznavanje modela C kao dodatnoga nastavnog predmeta koji se izvodi
od dva do pet sati tjedno uz/povrh izbornih predmeta.

U obrazovanju pripadnika romske nacionalne manjine znacajan pomak ucinjen je donosenjem Kurikuluma
za nastavni predmet Jezik 1 kultura romske nacionalne manjine u osnovnim i srednjim $kolama u Republici
Hrvatskoj (Model C) ¢ime je romska nacionalna manjina prvi put ukljucena u sustav odgoja 1 obrazovanja
te je omoguceno ucenje materinskog jezika, ravnopravno za oba modula (bajaski i romani chib). Donosenjem
navedenog kurikuluma ucinjen je znacajan iskorak i napredak za pripadnike romske nacionalne manjine u
ocuvanju jezika, tradicije i kulturnog identiteta.

Evaluacija Nacionalne strategije za nkljuiivanje Roma 2013. - 2020. iz 2015. godine#® pokazala je kako je u
podrucju obrazovanja najveéi napredak ostvaren u domeni ukljucenosti romske djece u obrazovni sustav,
medutim jo$ uvijek je na svim razinama obrazovanja prisutno mnostvo izazova u prakti¢noj provedbi kako
nacionalne obrazovne politike, tako i mjera strateskih dokumenata namijenjenih ukljucivanju romske

nacionalne manjine kako u odgojno-obrazovni sustav, tako i u drustvo u cjelini.

Publikacija Ukjuiivanje Roma u Hrvatsko drustvo: istragivanje baznib podataka (Kunac, Klasnié, Lali¢, 2018.)47
pokazuje kako ¢ak 69% romske djece u dobi od 3 do 6 godina ne pohada ni vrti¢ ni predskolu unato¢ tome

44 Analiza - stanje na podrucju odgoija i obrazovanja nacionalnih manjina u RH

45 Kurikulumi nacionalnih manjina (model A i model C)
46 Fvaluacija Nacionalne strategije za uklju¢ivanie Roma 2013. — 2020. (Friedman, Horvat, 2015.)
47 Ukljucivanje Roma u hrvatsko drustvo: istrazivanje baznih podataka (Kunac, Klasnié, Lali¢, 2018.)
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$to Ministarstvo znanosti 1 obrazovanja dugi niz godina osigurava sredstva za programe te su oni za romsku
djecu besplatni. U osnovnoskolskom obrazovanju 95% romske djece u dobi od 7 do 14 godina pohada
osnovnu $kolu, no dodatni izazov predstavlja osiguravanje boljih obrazovnih postignuca uklanjanjem
prepreka s kojima se ucenici susrecu tijekom obrazovanja (nepoznavanje hrvatskog jezika, nedovoljna
podrska roditelja pri ispunjavanju skolskih obveza, nedostatak potrebne opreme i dr.).

Ministarstvo znanosti 1 obrazovanja tijekom 2019. godine uputilo je upitnik $kolama kojim su zatrazene
informacije o projektima i aktivnostima za ucenike pripadnike romske nacionalne manjine te izazovi s kojima
se skole susrecu. Upitnik je upuéen u 100 skola koje pohadaju i pripadnici romske te je vidljivo kako su
glavni izazovi s kojima se suocavaju sve s$kole nepoznavanje hrvatskoga jezika ucenika pripadnika romske
nacionalne manjine, nedovoljna suradnja roditelja s djelatnicima skolskih ustanova te odustajanje od
skolovanja. Vidljivo je kako izazovi pocinju od najmlade populacije i predskolskog odgoja i predskole, veliki
broj romske djece nije ukljuc¢en u predskolski odgoj i predskolu (unato¢ tome $to je program predskole od
2014. godine obvezan za svu djecu u godini dana prije polaska u osnovnu skolu) te se djeca tesko ukljucuju
u redovit proces odgoja i obrazovanja. Takoder, djeca tesko govore ili uopée ne znaju hrvatski jezik, imaju
nerazvijene higijenske navike i probleme u ponasanju te socijalizaciji. Upravo u tom segmentu skole
naglasavaju klju¢nu ulogu romskih pomagaca cije je zaposljavanje u sustavu trenutacno onemoguceno
zbog nepostojanja zakonskih pretpostavki.

Zaklju¢no, obrazovna razina romske populacije vrlo je niska, a prosje¢an broj godina provedenih u
obrazovnom sustavu znatno je nizi u odnosu na vecinsku populaciju. Potrebno je osigurati kontinuiranu
podrsku Skolama koje pohadaju pripadnici romske nacionalne manjine kako bi se nosile s izazovima
rada u multikulturnom okruzenju. Slijedom navedenoga, a prihvativsi Preporuke Vije¢a Europske unije iz
ozujka 2021. godine o jednakosti, ukljucivanju i sudjelovanju Roma“ potrebno je nastaviti s osiguravanjem
kontinuirane podrske djeci i ucenicima pripadnicima romske nacionalne manjine od najranije dobi
povecavanjem pristupacnosti sustava ranog i predskolskog odgoja te osiguravanjem kvalitete i resursa djeci
izlozenoj riziku socijalne iskljucenosti, $to se navodi 1 kao jedan od prioriteta Nacionalne razvojne strategije
Republike Hrvatske do 2030. godine u podrucju obrazovanja.*

1. izazov: Nedostatak kvalificiranog kadra u nastavi u odgoju 1 obrazovanju nacionalnih manjina.

2. izazov: Nepostojanje razlikovnih kurikuluma u nastavi prema modelu A te kurikuluma za model C.

3. izazov: Kasnjenje u osiguravanju udzbenika u nastavi na jeziku i pismu nacionalnih manjina.

4. izazov: Nedostatna potpora skolama s veéim brojem pripadnika romske nacionalne manjine i
osiguravanje potrebnih kadrovskih i drugih uvjet.a

Odgoj i obrazovanje djece/ulenika pripadnika hrvatskoga naroda izvan Republike Hrvatske

Jedan od prioriteta Vlade Republike Hrvatske je razvijanje odnosa izmedu Republike Hrvatske 1 Hrvata koji
zive u drugim drzavama, pri cemu je osobito vazno podruéje odgoja i obrazovanja te aktivnosti usmjerene
na djecu i mlade, postujudi specifi¢ne potrebe sve tri skupine nasih sunarodnjaka kako ih definira Zakon o
Hrvatima izvan Republike Hrvatske: hrvatskoga naroda u Bosni i Hercegovini, pripadnika hrvatske
nacionalne manjine u 12 europskih drzava i hrvatskoga iseljeni§tva u europskim i prekooceanskim drzavama.

U tome smislu vazno je istaknuti dva razvijena sustava u nadleznosti Ministarstva znanosti i obrazovanja:

48 Council Recommendation on Roma equality, inclusion and participation (Official Journal of the European Union,
2021/C93/01), Official Journal of the European Union
4 Nacionalna razvojna strategija RH do 2030. godine
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sustav nastave hrvatskoga jezika i kulture — hrvatske nastave u inozemstvu i lektorata hrvatskoga jezika i

knjizevnosti na stranim visokim ucilistima.

Ministarstvo znanosti i obrazovanja organizira i financira hrvatsku nastavu potpuno ili djelomicno u 20
drzava svijeta. Sustavom hrvatske nastave u nadleznosti Ministarstva obuhvaceno je oko 5.300 ucenika s
kojima radi 91 ucitelj. Uz hrvatsku nastavu u inozemstvu koju organizira Ministarstvo znanosti i obrazovanja
Republike Hrvatske, u inozemstvu postoji hrvatska nastava integrirana u obrazovni sustav drzava
primateljica, koji organiziraju i provode obrazovne vlasti drzava primateljica te hrvatska nastava koju

organiziraju hrvatske zajednice i katolicke misije u inozemstvu.

U drzavama u kojima zive pripadnici hrvatske nacionalne manjine nastava na hrvatskom jeziku organizirana
je najcesce u sklopu redovitoga obrazovnog sustava. Ucitelji koji rade u tim sustavima imaju mogucnost
struénog usavrsavanja na seminaru koji organizira Agencija za odgoj i obrazovanje u ljetnim mjesecima u
Hrvatskoj, a prema potrebama i moguénostima stru¢na usavr$avanja se organiziraju i u inozemstvu.
Ministarstvo daje potporu odrzavanju nastave, prema proracunskim moguénostima, kupnjom knjiga i drugih
nastavnih materijala, a u pojedinim drzavama, uz odobrenje njihovih obrazovnih vlasti, financira rad ucitelja
s ciljem unaprjedenja hrvatske nastave za potrebe djece i mladih pripadnika hrvatske nacionalne manjine
(Crna Gora, Makedonija, Italija, Slovacka, Srbija, Rumunjska). U pojedinim europskim drzavama (Danska,
Svedska, Finska) hrvatska nastava u potpunosti je integrirana te je organiziraju i financiraju obrazovne vlasti
drzava primateljica. Hrvatska nastava koja se organizira za hrvatske iseljenike u prekomorskim drzavama
najcesée je integriranog tipa ili se ostvaruje u sklopu katolickih misija i hrvatskih zajednica (Australija,
Kanada, SAD).

Sredi$nji drzavni ured za Hrvate izvan Republike Hrvatske je, zajedno s drugim nadleznim tijelima
(Ministarstvo znanosti i obrazovanja, Agencija za odgoj i obrazovanje i Hrvatska matica iseljenika), a u
suradnji s diplomatsko-konzularnim predstavnistvima Republike Hrvatske 1 hrvatskim skolama u Kanadi,
SAD-u i Australiji, organizirao seminare 1 radionice za ucitelje i ucenike u prekooceanskim drzavama
(Kanada 2017., SAD 2018. i Australija 2019.).

Sredisnji drzavni ured za Hrvate izvan Republike Hrvatske pokrenuo je projekt Korjjenz u kojemu se povezuju
ucenici (i ucitelji) osnovnih skola iz Republike Hrvatske sa $kolama Hrvata u Bosni i Hercegovini te $kolama
pripadnika hrvatskog iseljenistva i hrvatske manjine. Dosad je stvoreno Sest mreza i odrzano 16
videokonferencija, a sastavni dio projekta je Ljetna $kola hrvatskog identiteta koja je odrzana u Vukovaru u

kolovozu 2019. godine, uz sudjelovanje ucenika iz Austrije, Slovenije, Stbije i Bosne 1 Hercegovine.

Afirmacija hrvatskoga jezika, knjizevnosti i kulture jedan je od prioriteta hrvatske politike. Na lektoratima
hrvatskoga jezika i knjiZevnosti na stranim visokim ucilistima, osim izvodenja nastave, organiziraju i
predavanja gostujucih predavaca, profesora s hrvatskih sveucilista, knjizevnika, redatelja 1 drugih kulturnih i
javnih djelatnika, a u svrthu promocije hrvatskoga jezika i kulture organiziraju se kazalisne predstave, veceri
hrvatskoga filma, dani kulture, knjizevni susreti, prevodenje, izdavanje cCasopisa 1 mnogobrojne druge
aktivnosti koje poti¢u zanimanje studenata za ucenje hrvatskoga jezika.

Ministarstvo se skrbi o 34 sluzbena razmjenska lektorata hrvatskoga jezika i knjizevnosti te tri centra za
hrvatske studije u Australiji, Kanadi i Ujedinjenoj Kraljevini Velike Britanije i Sjeverne Irske, koje
sufinancira. Osim navedenih lektorata i centara koji u 25 drzava obuhvacaju vise od 2.000 studenata,
Ministarstvo u cjelini i djelomi¢no podupire jo§s 40-ak samostalnih lektorata koji nisu u njegovoj

nadleznosti.

S ciljem unaprjedenja kvalitete poucavanja hrvatskoga jezika i1 knjizevnosti, Ministarstvo redovito oprema
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lektorate bez obzira na to jesu li u njegovoj nadleznosti i ne i to kroatistickom literaturom, rjecnicima,
filmovima te drugim nastavnim i multimedijalnim materijalom. Studentima lektorata Ministarstvo dodjeljuje
jednosemestralne stipendije za usavr$avanje hrvatskoga jezika i stipendije za kraci znanstveni boravak u
svrhu proucavanja literature, istrazivanja ili konzultacija s profesorima koji se odnose na izradu znanstvenih
radova iz podrucja kroatistike. Osim stipendija, Ministarstvo u sklopu svojih moguénosti podupire studijske
boravke grupa stranih studenata tijekom kojih imaju priliku prouciti hrvatski jezik i kulturu na predavanjima
organiziranim na sveucilisStima te u sklopu posjeta muzejima, ustanovama i lokalitetima koji su
reprezentativni za hrvatsku kulturu i prirodnu bastinu. Stipendije studentima i potporu radu lektorata pruza
i Sredis$nji drzavni ured za Hrvate izvan Republike Hrvatske.

Nakon dugo godina, od 2016. do 2021. uspostavljeno je pet novih lektorata hrvatskoga jezika od posebne
vaznosti za Hrvate izvan Republike Hrvatske na koje Ministarstvo upucuje lektore iz domovine, a razmatra

se mogucnost osnivanja Centra za hrvatske studije u Juznoj Americi.

Na inicijativu Sredi$njega drzavnog ureda za Hrvate izvan Republike Hrvatske i uz potporu Ministarstva
znanosti 1 obrazovanja, Sveuciliste u Zagrebu osiguralo je pripadnicima hrvatske nacionalne manjine i
hrvatskog iseljeni§tva posebnu upisnu kvotu za upis u studijske programe u akademskoj godini
2018./2019. Program je uspjesno nastavljen te se razvio i prosirio na druga visoka ucilista.

Za Hrvate izvan Hrvatske vazno je pokretanje novih studijskih programa, na hrvatskome i na
engleskome jeziku, s ciljem bolje integracije i jacanja globalnoga hrvatskog zajednistva.

Hrvatska nastava u inozemstvu sastavni je dio cjelokupnoga odgojno-obrazovnog sustava Republike
Hrvatske, koje se provodi izvan granica nase drzave, uz posebnosti u organizaciji i provodenju obrazovnih
aktivnosti. S obzirom na njezinu iznimnu vaznost uocena je potreba osuvremenjivanja hrvatske nastave
uinozemstvu prema stvarnom stanju i potrebama, $to podrazumijeva optimizaciju sustava i izradu novog
kurikuluma bududi da se nastava jo$ uvijek odrzava prema prvom i najstarijem kurikulumu u hrvatskome
obtrazovnom sustavu: Kurikulunu hrvatske nastave u inozemstvn (Narodne novine, broj 194/2003.).

Nadalje, uocena je potreba dodatnog obrazovanja novoga stru¢nog kadra, odnosno strucnog usavr§avanja
postojecega strucnog kadra, kao 1 potreba osiguravanja suvremenih udZbenika i drugih obrazovnih

materijala.

Osim toga, Ministarstvo znanosti i obrazovanja pruza strucnu potporu njihovim uciteljima i nastavnicima,
kao i mjerodavnim institucijama u Bosni i Hercegovini na prilagodbi i izradi novih predmetnih
kurikuluma kako bi se postigao zeljni i potrebni obrazovni standardi za 21. stoljece. Sredi$nji drzavni ured
za Hrvate izvan Republike Hrvatske daje znacajan doprinos u ostvarivanju ovih ciljeva, osiguravajuéi
stipendije studentima te dajuéi potporu poboljsanju materijalnih uvjeta $kola i visokih udilista posebno
vaznih Hrvatima u Bosni i Hercegovini.

Svjesni esencijalne vaznosti obrazovanja za ekonomsko osnazivanje, kao i ostanak Hrvata u Bosni i
Hercegovini, posebno je naglasena usmjerenost na poboljsanje edukacije mladih generacija Hrvata u toj
drzavi te podupiranje institucija od strateske vaznosti za Hrvate, gdje posebno mjesto zauzima Sveuciliste u
Mostaru.

Sredisnji drzavni ured za Hrvate izvan Republike Hrvatske prema svojoj nadleznosti daje potporu Hrvatima
povratnicima i useljenicima.

Povratnici iz hrvatskog iseljeni$tva i potomci hrvatskih iseljenika pri povratku iz inozemstva iskazuju
potrebu, nuznost i interes za ukljucivanje djece u rani i predskolski, osnovnoskolski i srednjoskolski sustav
odgoja i obrazovanja.

Ukljucivanje djece koja ne znaju ili nedostatno znaju hrvatski jezik pri povratku iz inozemstva u rani i

predskolski odgoj i obrazovanje vazno je jer ono ne utjeCe samo na njihovo sudjelovanje i uspjeh u
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predskolskom odgoju 1 obrazovanju, nego moze i upudivati na potrebu za posebnom potporom koja ¢e
djeci omoguditi ostvarivanje potpune koristi od programa predskolskog odgoja i obrazovanja.
Napominjemo kako je komunikacijska jezi¢na kompetencija jedna od kljué¢nih kompetencija za prijenos i
stjecanje znanja, vjestina, sposobnosti, stajaliSta i vrijednosti te je temelj obrazovanja 1 uspjesne prilagodbe.
Stoga je u sustavu osnovnoskolskog i srednjoskolskog odgoja i obrazovanja posebno vazno unaprijediti
program ucenja hrvatskoga jezika za pruzanje potpore djeci visih razreda osnovne skole kako bismo
osigurali jednake mogucénosti za usvajanje sadrzaja koji se vrednuju elementima i kriterijima pri upisu u
srednje Skole te pruzili potporu ucenicima koji nastavljaju Skolovanje u srednjoskolskom sustavu
obrazovanja. Potrebno je povecati broj sati pripremne i dopunske nastave za ucenike koji ne znaju ili
nedostatno znaju hrvatski jezik kako bi se omogudéila puna i brza prilagodba hrvatskome obrazovnom
sustavu.

Unatoc¢ primijecenim iskoracima te napretku osnazivanja sustava podrske, i dalje veliki izazov predstavlja
osiguravanje uvjeta za potpunu socijalnu integraciju djece te stjecanje potrebnih znanja i vjestina za zavrsetak
i nastavak obrazovanja te ostvarivanje punog potencijala djece povratnika. Potrebno je osigurati
kontinuiranu podrsku skolama koje pohadaju djeca povratnici iz hrvatskog iseljenistva i potomei hrvatskih
iseljenika.

1. izazov: Nedostatnost nastavnih mjesta na kojima se nudi moguénost ucenja hrvatskoga jezika i kulture
izvan Republike Hrvatske, od osnovnoskolske do visokoskolske razine.

2.izazov: Zastarjeli kurikulum hrvatske nastave u inozemstvu i neodgovarajuci obrazovni materijali s
obzirom na specificne potrebe i izazove u provodenju obrazovnih aktivnosti za Hrvate izvan
Republike Hrvatske.

3. izazov: Nedostatna potpora u izradi suvremenih kurikuluma za redovitu nastavu na hrvatskome jeziku
u Bosni 1 Hercegovini.

4. izazov: Nedovoljna dostupnost ranog i predskolskog, kao i osnovnoskolskog i srednjoskolskog odgoja
i obrazovanja za djecu iz obitelji povratnika iz hrvatskog iseljenistva, odnosno obitelji potomaka

hrvatskih iseljenika pri povratku iz inozemstva, uz planiranu potporu pri ukljucivanju u drustvo.

3.5. SaZetak analize razvojnih potreba i potencijala i glavni izazovi u podrucju primjene digitalnih

tehnologija u obrazovnom sustavu

Digitalna tehnologija u sustavu obrazovanja

Prema dokumentu OECD-a, odredena vrsta poslova koja danas postoji u bliskoj buduénosti vise nece biti
potrebna,> a pojavit ¢e se profesije za koje nismo ni znali da postoje. Obrazovni sustav ima klju¢nu ulogu
u anticipiranju potrebe drustva i gospodarstva uvidom u nove tehnologije i trendove, koje nastavnike 1
ucenike pripremaju za nove poslove. U tom smislu obrazovni sustav treba odgovoriti na buduée potrebe za
zanimanjima te je u tu svrhu korisno razvijati prediktivou analitiku.

Iako prema podacima Eurostata u RH 97% populacije izmedu 16 i 24 godina posjeduje osnovne ili
iznadprosjeéne opée digitalne vjestine,> na razini opcée populacije Hrvatska je cetvrta ¢lanica EU-a prema

postotku populacije koja nikad ne koristi Internet.>? Navedeno upuéuje na digitalni jaz izmedu Hrvatske i

50 https:/ /www.oecd.org/emplovment/Employment-Outlook-2019-Highlight-EN.pdf

51 https://ec.curopa.cu/curostat/web/digital-economy-and-society/data/database
52 https://ec.europa.eu/eurostat/databrowser/view/ISOC CI IFP IU custom 524328/default/table’lang=en)
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razvijenijih ¢lanica Europske unije, $to u vrijeme op¢e digitalizacije moze biti daljnji generator usporenoga

gospodarskog rasta te samim time manje konkurentnosti.

Stoga je nuzno da se obrazovni sustav nastavi razvijati u smjeru digitalizacije kao jednog od prioriteta
Europske unije. Digitalizacija omogucuje transformaciju lokalne populacije u digitalne talente,>® a uzevsi u
obzir stopu nezaposlenosti od 7,5% (2020., Eurostat), sve stariju populaciju i nestajuce tradicionalne
profesije, upravo razvijanje digitalnih talenata pridonosi vecoj konkurentnosti RH, kao i
boljoj zaposljivosti buduce radne snage.

Vezano uz konkurentnost i svjetsko trziste radne snage, umjetna inteligencija (Ul) kao nositelj novog
tehnoloskog iskoraka moze odigrati kljucnu ulogu u transformiranju poslovanja i opéenito drustvenih
procesa. Stoga je kljucno upoznati ucenike kako s potencijalom, tako i s izazovima koje ona nosi kako bi bili
osposobljeni za njezinu primjenu u svakodnevnom zivotu, ali i koristenje Ul s ciljem inovativnosti u svojim
buduéim poslovima, a neke od njih i pripremiti 1 usmjeriti prema daljnjem obrazovanju u tom podrucju. U
dokumentu (White Paper) Europske komisije iz 2020. godine5* istice se: ,,Umjetna inteligencija ukljucuje
brojne potencijalne rizike, poput netransparentnog odlucivanja, rodne diskriminacije ili druge vrste
diskriminacije, intruzije u nase privatne zivote te koristenje u kriminalne svrhe.” Stoga se edukacija o
umjetnoj inteligenciji namece kao nuzni dio formalne edukacije.>

Ministarstvo znanosti i obrazovanja usvojilo je u ozujku 2020. godine i na svojim stranicama
objavilo Strateski okvir za digitalno sazrijevanje skola i $kolskog sustava u Republici Hrvatskoj 2030.5¢ (u
daljnjem tekstu: Strateski okvir). Digitalne tehnologije u samoj su stzi uvodenja inovacija u sustav ucenja i
poucavanja koje zbog svojeg intenzivnog razvoja zahtijevaju kontinuirano ulaganje u opremu i ljude da bi
se odrzala potrebna razina. lako se digitalna zrelost §kola postupno unaprjeduje projektima e-Skole, nuzna
su daljnja ulaganja za dugoro¢nu preobrazbu sustava uz nacionalne projekte usmjerene na infrastrukturu,
alate 1 strucno usavrsavanje, kao 1 primjenu novih tehnoloskih rjesenja (posebice umjetne inteligencije) kao
preduvjeta za bududi razvoj 1 unaprjedenje kvalitete i pravicnosti obrazovnog sustava.

Strateski okvir prepoznao je Cetiri (4) strateSka podrucja i dvije (2) horizontalne teme vazne za digitalnu
transformaciju sustava obrazovanja.

Strateska podrucja:

1. digitalno zrela okolina

2. digitalno zreli i samopouzdani nastavnici

3. podrska ucenju i poucavanju koristenjem IKT-a

4. vodenje i donosenje odluka temeljenih na podacima;

Hortizontalne teme:
5. kultura i odrzivost

6. istrazivanje i razvoj.

1zazovi koji se postavljaju pred infrastrukturu potrebnu kako bi se osiguralo unaprjedenje uvjeta za primjenu
digitalnih tehnologija u obrazovnom sustavu vidljivi su u novim ciljevima koje postavlja EU pred svoje
clanice pa je tako jedan od triju strateskih ciljeva jedinstvenoga digitalnog trzista EU-a%7 1 ostvarivanje

53 https://ec.curopa.cu/growth/tools-databases/dem/monitor

54 https://ec.europa.cu/info/sites/info/files/commission-white-paper-artificial-intelligence-feb2020 en.pdf

Shttps://publications.jrc.ec.europa.cu/repository/bitstream/JRC119974 /national strategies on artificial intelligence final 1.pd
f

56 https://mzo.gov.hr/UserDocslmages/dokumenti/PristupInformacijama/Strateski-
digitalno2030/Strateski%200kvir%e20za%20digitalno%20sazrijevanjeo20skola%20i%20skolskog%20sustava’e20u%20Republici
%20H1vatskoj%20-%202030.pdf

57 https:/ /ec.curopa.cu/digital-single-market/en/broadband-strategy-policy
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pristupa svim Skolama u EU brzinama od najmanje 1 Gbps do 2025. godine, ali i projekcije EU-a o rastu
koli¢ine podataka od 2018. do 2025. za 530% u digitalnoj podatkovnoj strategiji’® pokazuju da su potrebna
konstantna ulaganja u infrastrukturu $kola kako bi se podupirali procesi digitalne transformacije.

U StrateSkom okviru tako su prepoznati infrastrukturni problemi koji su samo djelomi¢no otklonjeni
programom e-Skole, ali je dio izazova ostao. Naime, iako je programom e-Skole u tijeku plansko opremanije
skola mrezom i IKT opremom, i dalje izazov predstavlja uspostava odrzivog sustava odrzavanja u skolama.
Skole u Republici Hrvatskoj nisu spojene linkovima brzina adekvatnih njihovim potrebama pa tako samo
0,11% lokacija iz sustava odgoja i obrazovanja ima vec¢u brzinu od one koju preporucuje EU — 1 Gbps, dok
13,62% ima minimalnu preporucenu brzinu od 1 Gbps, a ¢ak 86,27% lokacija spojeno je s manje od
minimalne preporucene brzine (izvor CARNET-ova SZC baza).

U vedini skola nisu opremljene sve ucionice, a njthova opremljenost je raznolika, §to nastavnicima
predstavlja izazov u pripremi nastave. Fizi¢ki prostori u kojima se odrzava poucavanje nisu organizirani tako
da poticu inovativnije oblike rada. Oprema je u mnogim skolama nepouzdana dok je tehni¢ka podrska
nestandardna i neujednacena c¢ak i kad je formalno organizirana.

Takoder, ,,vecina ravnatelja $kola nije spremna za izazove informatizacije koiji stoje pred njima. Odredeni
pomak u digitalnom sazrijevanju vodenja moguce je ostvariti u relativno kratkom vremenu, §to pokazuje
druga vanijska evaluacija realizirana 2018. prema kojoj je veéina $kola u sklopu pilot-projekta e-Skole ostvarila
pomak za jednu razinu u domeni Planiranja, upravljanja i vodenja (33% na srednjoj razini, 34% na 4.1 13%

na 5.).“ (Begicevi¢ RedzZep et al, 2016; 2018).

Poseban izazov $kolama predstavlja zakonska regulativa o zastiti osobnih podataka, za ¢ije promjene 1
izazove u skolama ne postoji dovoljno strucan i osposobljen kadar, $to istodobno predstavlja priliku za
shvacanje potrebe podizanja razine sigurnosti i zastite, a time i kvalitete informacijskih sustava $kola.

CARNET je tijekom 2020. godine proveo dva istrazivanja vezana uz primjenu digitalnih tehnologija u
obrazovanju: Vanjsko vrednovanje digitalne zrelosti $kola na uzorku od 250 skola> i Istrazivanja nastave na
daljinu u $kolskoj godini 2019./2020.50

Vanjsko vrednovanje digitalne zrelosti pokazalo je da su skole pokazale zavidne rezultate digitalnog
sazrijevanja, najvise zbog trenutacne situacije u kojoj se provodilo istrazivanje u kojoj su skole bile prisiljene
zbog epidemioloske situacije prijeci na izvodenje nastave na daljinu. Vanjsko vrednovanje digitalne zrelosti,
na skali od 1 (digitalno neosvijestene skole) do 5 (digitalno zrele $kole) pokazalo je kako je 50% skola,
odnosno njih 125, na srednjoj 3. razini digitalne zrelosti (e-osposobljene), dok ih je ¢ak 40%, odnosno 100,
na 4. razini (digitalno napredne). Medutim, samo tri Skole nalaze se na najvisoj, 5. razini 1 mogu se definirati
kao ,,digitalno zrele skole”. Znakovito je da u strukturi vrednovanih skola, u kontekstu ukljucenosti skola u
pilot-projekt e-Skole znacajno bolje rezultate ostvarile su $kole koje su bile ukljucene u pilot-projekt i time
imale priliku ranije pristupiti i ovladati digitalnim tehnologijama te se one prema rezultatima ovoga vanjskog
vrednovanja nalaze na razini digitalno naprednih $kola (4).

»Zakljuéno, vrednovanje digitalne zrelosti pokazalo je kako je veliki dio $kola dostigao srednje i vise razine
digitalne zrelosti te kako su nastavnici stekli iznimno vazno iskustvo tijekom nastave na daljinu, razvili svoje
digitalne kompetencije, samopouzdanje, a neki od njih i promijenili stajaliSta prema tehnologiji u
obrazovanju. Istodobno, veliki zadatak pred cijelim sustavom ostaje u podizanju kvalitete koristenja

58 https://ec.europa.eu/info/strategy/priotities-2019-2024 /europe-fit-digital-age / european-data-strategy hr

59 https://www.e-skole.hr/digitalna-zrelost/vanjsko-vrednovanje-digitalne-zrelosti-skola-2020

0 Bili¢ Mestri¢, K., Tingle, J., Hribar, M., Maravi¢, J. and Benat, G. (in print). TRANSITION OF PRIMARY AND SECONDARY
EDUCATION IN CROATIA TO ONLINE SCHOOLING: CHALLENGES AND NEW
INSIGHTS. Enbancing the Human Experience of Learning with Technology: ~ New Challenges for  Research in Digital, ~ Open,  Distance

& Networked Education. Conference Proceedings EDEN 2020 Virtual Research Workshop. Lisbon 2020.)
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tehnologije u nastavi, bolje organizacijske pripreme nastave na daljinu, nastavku i Sirenju stru¢nog
usavrsavanja i usvajanja digitalnih kompetencija nastavnika i ucenika, iskoristavanju postojecih digitalnih
materijala 1 alata te kontinuiranom osiguravanju podrske nastavnicima i ucenicima, kao i kontinuiranom

opremanju $kola, nastavnika i ucenika.¢!

Medutim, istrazivanje nastave na daljinu pokazalo je da je u tom prelasku bilo i izazova koji su djelomi¢no
uspjesno svladani jer su $kole donekle bile pripremliene/opremljene u sklopu projekata e-Skole i Skola za
zivot.

Podaci istrazivanja govore o nekoliko stotina sudionika obrazovnog procesa (ucenika, ucitelja i nastavnika)
koji kod kuée nisu imali minimalne uvjete za rad na daljinu, a ta brojka ne ukljucuje sudionike iz nizih razreda
osnovne skole za koje nije bio predviden online rad. Iako neki dijelovi Hrvatske i dalje nemaju adekvatan
pristup mrezi, skole su nacelno pokazale izrazitu spremnost pomodi ucenicima suocenim s tim problemom.
Medutim, 1 dalje postoji potreba za nastavkom sustavnog opremanja svih $kola i razvojem internetske
mreze. Pokazalo se da su skole bile spremnije za neke aspekte nastave na daljinu ako su ranije sudjelovale
na projektima primjene digitalnih tehnologija.

Utvrdeno je da su uspostavljeni komunikacijski kanali bili vazni tijekom izvodenja nastave na daljinu, ali da
su oni dodatno opterecivali nastavnike zbog njihova prevelikog broja i velike koli¢ine poruka na njima.
Zakljuceno je da bi nastavnicima pomogao sustavniji pristup kanalima izravne komunikacije koji bi bili
uredeniji i zahtijevali manje napora za administriranje s njihov strane.

Istrazivanje je pokazalo da postoje izazovi u metodickom preoblikovanju redovite ucionicke nastave u
nastavu primjerenu online okruzenjujer ono zahtijeva dodatno planiranje idrukcije metode rada.
Nadalje, pracenje ucenika i vrednovanje ucenickih postignuéa pokazali su se posebno osjetljivima u nastavi
na daljinu, a mnoge teskoce u izvodenju nastave na daljinu posebno su dosle do izrazaja u radu s ucenicima
s posebnim odgojno-obrazovnim potrebama.

1.izazov: Neadekvatna i neujednacena sposobnost skola da izvode i sudjeluju u hibridnim oblicima
nastave s ciljem poticanja inovativnosti, adekvatnih odgovora u izvanrednim situacijama,
lakseg ukljucivanja ranjivih skupina/skupina S posebnim potrebama
te ujednacenije dostupnosti kvalitetnih nastavnih i izvannastavnih programa u osnovnim i
srednjim $kolama bez obzira na regionalnu razvijenost.

2.izazov: Nedovoljno razvijene digitalne kompetencije ogranicavaju unaprjedivanje metoda, inoviranje i
uspjesnost primjene digitalnih tehnologija u u¢enju i poucavanju, kao i upravljanje primjenom
digitalne tehnologije u $kolama u ucenju i poucavanju te poslovnim procesima.

3.izazov: Skole, odgojno-obrazovno i administrativno osoblie optereéeno je neautomatiziranim i
nepovezanim procesima koji od njih zahtijevaju dodatno vrijeme i napor.

4. izazov:  Skole nisu dovoljno niti ujednaceno opremljene i osposobljene (nisu osigurane istovjetne anse
za primjenu inovacija i digitalnih tehnologija u ucenje i poucavanje) te nemaju
pripremljene kurikulume za nastavne i izvannastavne aktivnosti koje razvijaju potrebne
vjestine i usmjeravaju ucenike k novim podrucjima koja otvara digitalna tehnologija da bi
ispravno mogli shvatiti njihov znacaj te ih pripremiti za bududi rad, studiranje ili cjelozivotno
ucenje o njima (umjetna inteligencija, 3D ispis, Internet-of-things (1oT) 1 slicne tehnologije).

5.izazov: Nedovoljno istrazivanja i ekspetimentiranja u primjeni digitalnih tehnologija u ucenju i
poucavanju.

6.izazov: Nedovoljna opremljenost djecjih vrtica digitalnom tehnologijom, kao i osposobljenost
strucnih radnika za koristenje digitalnih tehnologija.

61 https:/ /www.e-skole.hr/digitalna-zrelost/vanjsko-vrednovanje-digitalne-zrelosti-skola-2020
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4. Popis posebnih ciljeva s pripadaju¢im pokazateljima ishoda, opisom i pripadajuc¢im

mjerama za provedbu

Ukupno je definirano deset posebnih ciljeva na razini pet tematskih podrucja sustava odgoja i obrazovanja
koji pridonose ostvarenju Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, strateskog
cilja broj 2 Obrazovani i zaposleni ljudi te su definirani pripadajuéi pokazatelji ishoda.

Posebni ciljevi Nacionalnog plana ostvaruju se provedbom mijera koje opisuju podrucja planiranih
intervencija 1 klju¢ne aktivnosti, a konkretna operacionalizacija rjesenja bit ¢e definirana u Provedbenom
programu sukladno Zakonu o sustavu strateSkog planiranja i upravljanja razvojem Republike Hrvatske
(Narodne novine, br. 123/17) i u pripadajuéim i potrebnim zakonskim tjeSenjima. Time se osigurava
koherentnost ¢itavog sustava planiranja javnih politika na nacionalnoj razini. U tom procesu, uz suradnju,
sudjelovat ¢e svi relevantni dionici sustava odgoja i obrazovanja i predstavnici sindikata u sustavu odgoja i
obrazovanja.

Posebni cilj broj 1: Omoguciti pristupacnost sustavu ranog i predskolskog odgoja i obrazovanja

svakom djetetu

Pokazatelj ishoda Pocetna vrijednost 2020. Ciljna vrijednost 2027.

01.02.2.65  Sudjelovanje u
predskolskom obrazovanju (od

78,8% 90%

3. godine do dobi ukljucivanja u
obvezno osnovnoskolsko

obrazovanje

Pregled mjera na razini posebnog cilja broj 1 s rokovima provedbe:

Mjera 1.1. Osigurati potrebnu infrastrukturu kako bi se omogucila dostupnost kvalitetnog RPOO-
a

Svtha provedbe mijere: U sklopu ove mjere izradit e se plan za stratesko povecanje infrastrukture za
RPOO na temelju podataka o trenuta¢noj pokrivenosti i postojecoj potraznji, populacijskih studija i
potencijala za upotrebu postojece infrastrukture na nov nac¢in®. Plan ée ukljucivati izgradnju novih dje¢jih
vrtica, prosirenje kapaciteta postojecih te identifikaciju alternativnih lokacija za vrtice (uzevsi u obuzir
trenuta¢ne manjkove u pokrivenosti na regionalnoj i lokalnoj razini, prognoze pada broja stanovnistva te
koristenje kapaciteta privatnih pruzatelja usluga). Pri tome ée se ukljuciti lokalne jedinice uprave i zajednice
uz upotrebu podataka koji su dostupni lokalno, no Sirenje ¢e se planirati na nacionalnoj razini na temelju
regionalnih potreba, uz istodobno ostvarenje zeljene maksimalne udaljenosti medu centrima (djecjim
vrtiéima). Nastojat ¢e se iskoristiti postojeci §kolski objekti (ukljucujudi i one nedavno zatvorene) u manjim
zajednicama ili rijetko naseljenim JLP(R)S radi unaptjedenja prostorne dostupnosti ranog odgoja i
obrazovanja u blizini prebivalista. Na temelju izradenog plana izgradit ¢e se novi dje¢ji vrticéi ili prosiriti
kapaciteti postoje¢ih. Navedena mjera u skladu je s odlukama Europskog vijeca koje je 2002. godine u
Barceloni utvrdilo ciljeve na podrucju ranog i predskolskog odgoja 1 obrazovanja (tzv. barcelonske ciljeve) -

62 1) ttps:/ /hrvatska2030.hr/wp-content/uploads/2020/10/Education-and-Skills.pd f
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u zemljama ¢lanicama Europske unije (EU) programima RPOO-a trebalo bi biti obuhvac¢eno najmanje 33%
djece mlade od tri godine i 90% djece u dobi izmedu tri godine i polaska u osnovnu skolu (European
Council, 2002.). Ti su ciljevi bili sastavni dio Lisabonske strategije, a kasnije su obnovljeni strategijom
Europa 2020. Takoder, u sklopu ,,Rezolucije o stratesSkom okviru suradnje u podrucju obrazovanja i
osposobljavanja prema Europskom prostoru obrazovanja i sire” dodaje se i dodatni cilj - do 2030. najmanje
96 % djece u dobi od tri godine do ukljucivanja u obvezno osnovnoskolsko obrazovanje trebalo bi
sudjelovati u ranom predskolskom odgoju i obrazovanju.

Takoder, Ministarstvo poljoprivrede planira komplementarna ulaganja u rekonstrukciju postojecih i
izgradnju novih dje¢jih vrtica u ruralnom podrudju, a temeljem Strateskog plana Zajednicke poljoprivredne
politike RH 2023.-2027., intervencije 73.13. Potpora javnoj infrastrukturi u ruralnim podrucjima.

Rok provedbe: IV. kvartal 2027.

Mjera 1.2. Svakom djetetu u dobi od 6 godina osigurati pristup odgoju i obrazovanju kao dijelu
obveznoga odgojno-obrazovnog sustava i osigurati pretpostavke za besplatni rani i predskolski
odgoj i obrazovanje za svu djecu uz pomoc¢ postupnog pristupa

Svtha provedbe mjere: U razdoblju do 2027. godine za svu djecu u RH osigurat ¢e se pretpostavke za
puno ukljucenje u program odgoja i obrazovanja kao dijela obveznog odgoja i obrazovanja. Sva djeca bit ¢e
ukljucena u obvezni odgojno-obrazovni program u trajanju od 700 sati, dok ¢e djeca u dobi od cetvrte
godine do Seste godine biti obuhvacena programom predskole prilagodene novim okolnostima, u razli¢itom
godisnjem programu. U sklopu ove mjere potrebno je revidirati Nacionalni kurikulum za rani i predskolski
odgoj i obrazovanje koji se donosi sukladno okvirnome nacionalnome kurikularnom dokumentu, sve
dokumente i odredbe kojima su regulirani elementi i sastavnice sustava odgoja i obrazovanja, kao i sve
provedbene dokumente, programe i smjernice, s posebnim naglascima na harmonizaciji zadnje godine
RPOO-a i prve godine osnovne skole, odnosno dosezanju zeljenih odgojno-obrazovnih ciljeva i ishoda
produljenja obvezatnosti sudjelovanja u odgojno-obrazovnom sustavu.

Takoder, planirana je priprema plana izvedivosti osiguranja besplatnog RPOO-a za svu djecu rane i
predskolske dobi koji ¢e zapoceti za osam do deset godina (plan je potrebno pripremiti u sljedece dvije
godine), te ¢e se postupno osiguravati sredstva za povecanje broja djece u dobi od cetvrte godine do
ukljucivanja u program predskole, za koje ¢e se strukturirati i intenzivirati aktivnosti. Dio sredstava za

besplatne programe osiguran je i u mjeri 1.5., tj. za djecu u nepovoljnijem socioekonomskom statusu.

Rok provedbe: IV. kvartal 2027.

Mjera 1.3. Donijeti klju¢ne politike o odgojiteljima, osigurati odgovarajuci broj i kvalitetu
odgojitelja, strunih suradnika i rukovoditelja te povecati atraktivnost zanimanja

Svrha provedbe mjere: U sklopu ove mjere planirano je donosenje klju¢nih politika o odgojiteljima,
stru¢nim suradnicima i rukovoditeliima u sustavu RPOO-a, ¢iji rezultat e biti zaposljavanje i
osposobljavanje dostatnog broja stru¢njaka koji ¢e aktivno sudjelovati u prosirenju i dostupnosti sustava
ranog odgoja i obrazovanja. Kako bi to bilo moguce, potrebno je provesti detaljno modeliranje potreba i
planiranje ljudskih resursa za sljedece desetljece (utvrditi broj odgojitelja i struc¢nih suradnika u RPOO-u i
mjesta na kojima su potrebni u kratkorocnom i srednjorocnom razdoblju), utvrditi obrazovne programe
dokvalifikacije 1 prekvalifikacije osoba koje su zavrsile uciteljski studij radi pripreme znatno veceg broja
odgojitelja u kratkom razdoblju 1 osuvremeniti programe s posebnim naglaskom na vjestine timskog rada i
rada u inkluzivnim uvjetima, osmisliti 1 provesti strategiju za privlacenje buducih odgojno-obrazovnih

radnika za rad u manje razvijenim podrucjima i podrucjima od posebne drzavne skrbi (uz suradnju sredisnje
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vlasti s gradovima 1 op¢inama na stvaranju posebnog paketa poticaja u vidu subvencija za smjestaj, stipendija
bududih odgojno-obrazovnih radnika), s posebnim osvrtom na podrucja u kojima ¢e biti sagradeni novi
djecji vrtici.

U skladu s izradenim potrebama, kratkoro¢no je potrebno zakonskim i drugim propisima i mjerama
omoguciti prekvalifikaciju ucitelja razredne nastave, odnosno magistara primarnog obrazovanja, koja ¢e im
omoguciti zaposljavanja na radnome mjestu odgojitelja te stjecanje dodatnih kompetencija za odgojitelja.

Rok provedbe: IV. kvartal 2027.

Mjera 1.4. Unaprijediti model financiranja i ojacati ulogu srediSnje vlasti u donosenju dijela
klju¢nih odluka u RPOO-u

Svrha provedbe mjere: U sklopu ove mjere planira se izraditi studiju izvedivosti s obzirom na financijska,
kadrovska i infrastrukturna sredstva te pripremiti strategiju za rjeSavanje pitanja povecéane potraznje RPOO-
a (infrastruktura, ucitelji itd.). Nakon prosirenja infrastrukturnih kadrovskih kapaciteta potrebno je donijeti
zakonsku podlogu za zajamceno pravo na RPOO. Nuzno je revidirati model financiranja kako bi se ukljucila
ciljana podrska siromasnijim JLP(R)S u financiranju RPOO-a s nacionalne razine te razmotriti i usuglasiti
koje se odluke vezane uz RPOO u svrhu poveéanja njegove ucinkovitosti trebaju donositi na nacionalnoj
razini, a koje na razini JLP(R)S, $to ¢e se 1 operativno provesti. Potrebno je usavtsiti sustav dugorocnoga
strateskog planiranja utemeljenog na dokazima, koji ¢e koordinirati sredisnja vlast, Zupanije i jedinice lokalne
samouprave, te izgraditi kapacitet lokalnih upravitelja RPOO-om za provedbu sustava.

Rok provedbe: IV. kvartal 2025.

Mjera 1.5. Povecati dostupnost i ukljuc¢ivost RPOO-a djeci iz razli¢itih JLP(R)S, kao i djeci u
nepovoljnom poloZaju

Svtha provedbe mjere: U sklopu ove mjere planira se iz nacionalne perspektive provesti strategija za
smanjenje nejednakosti u dostupnosti i ukljucivosti RPOO-a, koja ukljucuje cjelovito sagledavanje
dostupnosti RPOO-a za djecu iz razlicitih JLP(R)S, u pogledu kriterija koji se postavljaju za ukljucivanje u
RPOO, kao i mogucih otezavajucih faktora pojedinim skupinama, kao $to je planirano cjelovito sagledavanje
dostupnosti RPOO-a za pojedine skupine u nepovoljnom polozaju u sklopu pojedinih JLP(R)S, kao 1
sagledavanje svih otezavajucih i sprecavajucih faktora sudjelovanju u RPOO-u.

Izradit ée se jasan i djelotvoran akcijski plan za rjeSavanje pitanja nejednakosti u dostupnosti i ukljucivosti
RPOO-a, koji ¢e ukljucivati konkretne mjere za smanjenje i ukidanje nejednakosti, koje ¢e se u navedenom
razdoblju provesti, uz osigurana financijskih sredstava za ucinkovitu provedbu mjera.

Rok provedbe: IV. kvartal 2027.

Mjera 1.6. Unaprijediti postupke osiguravanja kvalitete u RPOO-u

Svtha provedbe mjere: U sklopu ove mjere planirano je unaprjedenje postupaka osiguranja kvalitete u
RPOO-u, s posebnim naglaskom na poboljsanje odgojno-obrazovnih ishoda 1 podizanja kvalitete
upravljanja ranim odgojno-obrazovnim sustavom. Potrebno je izraditi model integracije sustava kvalitete
RPOO-a i osnovnoskolskog sustava u dijelu koji se odnosi na obvezni dio RPOO-a te plan najvaznijih mjera
1 aktivnosti usmjerenih na sve dijelove, elemente i dionike RPOO-a. U sklopu ove mjere uspostavit e se
mehanizam za dugorocno planiranje, koordinaciju i pracenje mjera odgojno-obrazovne politike u sustavu
RPOO-a.

43



Rok provedbe: IV. kvartal 2027.

Mjera 1.7. Povecati razinu internacionalizacije ranog i predsSkolskog odgoja i obrazovanja

Svrha provedbe mjere: U sklopu ove mijere poticat ¢e se internacionalizacija RPOO-a 1 povecanje
medunarodne mobilnosti odgojitelja i strucnih suradnika kao i transnacionalne suradnje djecjih vrtica,
posebice programom FErasmus+. Odgojitelji, stru¢ni suradnici i rukovoditelji ¢e uz mobilnosti i
transnacionalne projekte razvijati razli¢ite vijestine i kompetencije, a transnacionalnim projektima djedji vrtici
¢e raditi na usavrsavanju vlastitih programa, modernizaciji 1 inovativnosti. Ove aktivnosti utjecat ¢e na
podizanje kvalitete sustava RPOO-a te biti jedan od alata za ukljucivanje u Europski obrazovni prostor.

Rok provedbe: IV. kvartal 2027.

Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, strateskom
cilju broj 2 — Obrazovani i zaposleni Jjudi:

Mjere na razini posebnog cilja usmjerene su na osiguranje potrebne infrastrukture za dostupnost kvalitetnog
RPOO-a te osiguranje odgovarajuceg broja i kvalitete odgojitelja i stru¢nih suradnika te rukovoditelja. Mjere
adresiraju 1 povecanje jednakosti u dostupnosti RPOO-a djeci iz razlicitth JLP(R)S, kao i djeci u
nepovoljnom polozaju te podizanje kvalitete RPOO-a. Pod posebnim ciljem ukljucene su i mjere koje se
odnose na izmjenu modela financiranja i jacanja uloge sredi$nje vlasti u donosenju dijela klju¢nih odluka u
RPOO-u, osiguravanje pretpostavki za puno ukljucenje sve djece u program odgoja i obrazovanja kao dijela
obveznog odgoja 1 obrazovanja te u konacnici pripremu plana izvedivosti osiguranja besplatnog RPOO-a

za svu djecu rane i predskolske dobi.

Doprinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj tranziciji
i digitalnoj transformaciji:

Provedba mjera pod ovim posebnim ciljem pridonosi ispunjavanju ciljeva/podciljeva odrzivog razvoja UN-
ove Agende 2030 (SDG), posebice cilju 4. Osigurati uklju¢ivo i kvalitetno obrazovanje te promovirati
moguénosti cjelozivotnog ucenja svih ljudi, svih Zivotnih dobi i podciljeva 4.2, 4.5., 4.A i 4. C. jer ¢e se do
kraja 2027. osigurati materijalni i kadrovski uvjeti koji ¢e omoguditi poveéan obuhvat i jednakost pristupa
kvalitetnom ranom i predskolskom odgoju i1 obrazovanju. Dodatno, prilikom infrastrukturnih ulaganja
posebna paznja bit ¢e usmjerena zelenoj odrzivoj gradnji dok ée prosirenje kadrovskih kapaciteta pratiti
razvoj sustava industrijskih odnosa u sustavu RPOO-a u svrhu stvaranja stabilnih radnih mjesta.

Posebni cilj broj 2: PoboljSati odgojno-obrazovne ishode ucenika u sustavu osnovnoskolskog i

opceg srednjoskolskog obrazovanja

Pokazatelj ishoda Pocetna vrijednost 2018. Ciljna vrijednost 2027.

01.02.2.08 Program za | 464 boda
medunarodnu procjenu ucenika
(PISA), rezultati iz matematike | Prosjek OECD-a 489
(prema spolu)
01.02.2.09 Program  za | 472 boda
medunarodnu procjenu ucenika
(PISA), rezultati iz znanosti | Prosjek OECD-a 489
(prema spolu)

01.02.2.10 Program 7
medunarodnu procjenu ucenika

Dostiéi prosjeck OECD-a

Dosti¢i prosjek OECD-a

479 bodova Dostiéi prosjeck OECD-a
Prosjek OECD-a 487
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(PISA), rezultati iz pismenosti
(prema spolu)

Pocetna vrijednost 2019.

0I1.02.248 Duljina  vremena

) L 1890 sati Dostiéi prosjek EU-a
kojeg  ucenici provode u
nastavnom procesu (primarno
obrazovanje)
01.02.249 Duljina  vremena 2651 sati Dostiéi prosjek EU-a

kojeg  ucenici  provode u
nastavnom procesu (nize
sekundarno obrazovanje)

Pocetna vrijednost 2020.

01.02.2.78 Udio ucenika koji 38,72% 70%
pohadaju jednosmjenske

osnovne Skole

Pregled mjera na razini posebnog cilja broj 2 s rokovima provedbe:

Mjera 2.1. Infrastrukturna i organizacijska prilagodba odgojno-obrazovnog sustava i dijelova
sustava - Skolskih ustanova za puno uvodenje cjelodnevne skole

Svrha provedbe mjere: U sklopu ove mjere planira se, na temelju analize infrastrukturnih potreba koje je
provela Svjetska banka, u suradnji s osnivacima predloziti infrastrukturne projekte kako bi sve osnovne skole
u RH mogle izvoditi odgojno-obrazovni program u jednoj smjeni. Pri tome ée se voditi racuna da se
infrastrukturne potrebe prilagode zahtjevima vezanim uz dulji boravak ucenika i ucitelja u skoli 1 skolskom

okruzenju.

Rok provedbe: IV. kvartal 2027.

Mjera 2.2. Obogatiti i produljiti ukupno trajanje Skolskog dana i tjedna uvodenjem modela
cjelodnevne $kole i/ili produljenje trajanja obveznog obrazovanja, uz organizaciju i provedbu svih
potrebnih prilagodbi

Svrha provedbe mijere: U sklopu ove mjere planira se obogacivanje i produljenje trajanja skolskog dana i
tjedna, odnosno prelazak na sustav cjelodnevne skole, uz povecanje broja godina opceg obveznog
obrazovanja. Ovom mjerom utjeCe se na povecanje kvalitete, ucinkovitosti, efikasnosti i pravicnosti
odgojno-obrazovnog sustava te se harmonizira odgojno-obrazovni sustav Republike Hrvatske s
obrazovnim sustavima veéine zemalja Europske unije i razvijenih zemalja. Mjerom ce se ostvariti dulji,
raznolikiji 1 dinamicniji $kolski dan i tjedan ¢ime ée se unaprijediti sustav poucavanja i ucenja, unaprijediti
profesionalni razvoj i otvoriti kreativni prostor uciteljima, stru¢nim suradnicima i ravnateljima,
modernizirati, dinamizirati i demokratizirati odgojno-obrazovni sustav. Posti¢i ¢e se ocekivani ishodi u vidu
smanjenja razlika u ucenickim postignuéima uvjetovanim drustvenim i obiteljskim faktorima, smanjiti
zaostajanje u standardiziranim medunarodnim mjerenjima postignuca ucenika, uvjetovanim i znacajno
manjim brojem sati sudjelovanja u odgojno-obrazovnim sustavu nasih ucenika u odnosu na ucenike drugih
obrazovnih sustava te ¢e ostvarenje mjere imati i niz pozitivnih uc¢inaka na druge nacionalne i drustvene
politike. Provedba ove mjere predstavlja zajednicki napor razli¢itih dionika u odgojno-obrazovnom sustavu
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(sredisnjih nacionalnih odgojno-obrazovnih tijela i ustanova, visokih uciliSta za obrazovanje ucitelja,
nastavnika i stru¢nih suradnika, znanstvenih ustanova usmjerenih na istrazivanje obrazovanja, svih
zaposlenika u odgojno-obrazovnom sustavu, osnivaca osnovnoskolskih ustanova i lokalnih zajednica,
ucenika, roditelja ucenika), te kako bi se prihvatile sve potrebne perspektive, povecalo povjerenje u skolu i
odgojno-obrazovne ishode kojima pridonosi provest ¢e se eksperimentalni program cjelodnevne skole na
ogranicenom broju osnovnih $kola koje ve¢ rade u jednoj smjeni ili ¢ée za vrijeme provedbe
eksperimentalnog programa modi raditi u jednoj smjeni, i koje ¢e iskazati namjeru sudjelovanja u provedbi
eksperimentalnog programa. Provedbu modela cjelodnevne Skole pratit ¢e iz viSestrukih perspektiva te
vrednovati Nacionalni centar za vanjsko vrednovanje obrazovanja, kao operativno tijelo, uz suradnju s
relevantnim ustanovama, tijelima i stru¢njacima iz hrvatskog okruzenja i prema potrebi medunarodnoga.
Pracenje, sagledavanje i vrednovanja stecenih iskustava i ishoda programa predstavljat ¢e empirijsku osnovu
za sve potrebne prilagodbe i unaprjedenja te pune implementacije modela.

Rok provedbe: IV. kvartal 2027.

Mjera 2.3. Unaprijediti provedbu kurikuluma i kvalitetu poucavanja

Svrha provedbe mijere: U sklopu ove mjere planira se uloziti strucni, politicki i financijski kapital radi
unaprjedenja i ubrzanja reformskih procesa te iskoristiti dosadasnje iskustvo u provedbi pilot-projekta. S
tim u svezi, a radi daljnjega unaprjedenja reformskih procesa, potrebno je revidirati okvirni nacionalni
kurikularni dokument koji na opcoj razini odreduje elemente kurikularnog sustava za sve razine i vrste
osnovnoskolskog i srednjoskolskog odgoja i obrazovanja. Uz to, potrebno je donijeti i Nacionalni kurikulum
za osnovnoskolski odgoj i obrazovanje, kao i nacionalne kurikulume za gimnazijsko i umjetnicko
obrazovanje te s nacionalnim kurikulumima uskladiti predmetne kurikulume i kurikulume medupredmetnih
tema. Takoder, nuzno je osigurati kontinuitet profesionalne podrske odgojno-obrazovnim radnicima za
provedbu reforme, kao i podrsku svim $kolama. Na ostvarenju tog cilja nuzno je suradivati s visokim
ucilistima 1 ostalim obrazovnim institucijama te osigurati odgovarajuce udzbenike i druge obrazovne
materijale u skladu s kurikulumima koji ¢e se kontinuirano unaprjedivati. Osigurat ¢e se dostupnost resursa
za provedbu — fondovi EU-a te drzavni proracun. U sklopu ove mjere naglasak je na unaprjedenju
kurikuluma i reformskih procesa te kontinuiranoj podrsci ucitelja. U svrhu podrske primijenit ée se
standardizirani postupci opazanja nastave u ucionici kako bi ucitelji i nastavnici mogli unaprijediti nastavu
te se usredotociti na stjecanje i razvoj vjestina kritickog razmisljanja 1 rjeSavanja problema te pojacati
hospitacije. Sredstvima EGP financijskog mehanizma i Norveskog financijskog mehanizma Ministarstvo
regionalnoga razvoja i fondova Buropske unije financirat ¢e projekte koji doprinose jacanju kapaciteta
institucija osnovnoskolskog obrazovanja u Republici Hrvatskoj u STEM poducavanju s kona¢nim ciljem
poboljsanja STEM vjestina ucitelja 1 drugih odgojno-obrazovnih radnika te poboljsanja STEM vjestina
ucenika. Osim podru¢ja STEM-a sinergijske aktivnosti ¢e obuhvatiti i upotrebu informacijskih 1
komunikacijskih tehnologija u odgoju i obrazovanju.

Rok provedbe: IV. kvartal 2027.

Mjera 2.4. Poboljsati uvjete rada ucitelja, nastavnika i stru¢nih suradnika, povecati atraktivnost
profesije te obogatiti moguc¢nosti profesionalnog razvoja

Svrha provedbe mjere: U sklopu ove mjere planira se sistematizirati aktivnosti i informacije koje se odnose
na uvjete rada ucitelja, nastavnika i strucnih suradnika u svrhu poveéanja ucinkovitosti i efikasnosti rada,
poboljsanje uvjeta rada 1 unaprjedenje profesionalnog razvoja. U sklopu mjere, uz cjelokupnu populaciju

ucitelja 1 nastavnika, posebice ¢e se razmotriti skupina ucitelja 1 nastavnika iz STEM podrudja, gdje postoji
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izrazeni deficit (uz deficit ucitelja i nastavnika iz podrucja STEM-a, jasni su pokazatelji kako je i broj
diplomiranih studenata u STEM podruéju ispod prosjeka EU-a - 22 posto u Hrvatskoj nasuprot 25 posto u
zemljama EU-a. Dodatni izazov su 1 izrazene razlike u broju muskaraca i zena, gdje je potrebno usmjeriti
aktivnosti na privlacenju zena u STEM podruéje). Stoga je potrebno cjelovito razmotriti stanje, uz
pronalazak alternativnih nacina njihova angaziranja te ucenje na temelju iskustava drugih zemalja EU-a. Na
temelju provedenih analiza broja, raspodjele, deficita i ostalih parametara vezanih uz ucitelje 1 nastavnike te
razmatranja trenutac¢nog stanja i potencijalnih potreba vezanih uz promjene u politikama (npr. prelazak na
cjelodnevnu skolu) rijesit ¢e se kljucna pitanja.

U sklopu ove mjere razmotrit ¢e se i unaprijediti modeli profesionalnog razvoja ucitelja, nastavnika i stru¢nih
suradnika, kako onih koji su na pocetku karijere tako 1 onih koji su ukljuc¢eni u odgojno-obrazovni proces.
Razmotrit ¢e se i profesionalni razvoj savjetnika, kao i unaprjedenje rada i ucinkovitije koristenje kapaciteta
tijela i ustanova u obrazovnome sustavu u svrhu unaprjedenja profesionalnog razvoja ucitelja i nastavnika.

Razmotrit ¢e se 1 testirati model programa hospitacija kao dijela profesionalnog razvoja ucitelja i nastavnika
na pocetku uciteljske i nastavnicke karijere. Izradit ¢e se prijedlog programa za privlacenje kvalitetnih
kandidata nastavnicke struke te motiviranje i zadrzavanje postojeceg kadra uz kontinuirani rad na povecanju
atraktivnosti zanimanja uéiteljske/nastavnicke struke kako bi ona postala privlacnija za kvalitetne kandidate

(npr. konkurentniji proces odabira, bolje place i/ili beneficije, placeni kvalitetni profesionalni razvoj,
moguénosti napredovanja u karijeri itd.).

Rok provedbe: IV. kvartal 2027.

Mjera 2.5. Unaprijediti sustav pracenja funkcioniranja odgojno-obrazovnog sustava i koriStenja
dostupnih podataka u oblikovanju odgojno-obrazovnih politika i provedbi reformi usmjerenih na
kvalitetu, djelotvornost, u¢inkovitost i pravi¢nost

Svrha provedbe mjere: Podaci o ucenickim ishodima odgoja i obrazovanja su fragmentirani, parcijalizirani
1 ograniceni te su dostupni u razli¢itim izvorima, a svrha ove mjere je unaprijediti sustav pracenja i koristenja
dostupnih podataka u oblikovanju odgojno-obrazovnih politika i provedbi reformi.

Na razini nositelja obrazovne politike, Ministarstva, unaprijedit ¢e se model sistematiziranja svih dostupnih
informacija o funkcioniranju odgojno-obrazovnih ustanova, kao i model praéenja odgojno-obrazovnih
ishoda pojedinac¢nih ucenika i skupina ucenika u cjelokupnoj vertikali predtercijarnoga odgojno-obrazovnog
sustava. Takoder, unaprijedit ¢e se modeli 1 nacionalna politika koristenja razlicito prikupljenih, osmisljenih
1 iskazanih informacija u svrhu unaprjedenja kvalitete, djelotvornosti, uc¢inkovitosti 1 pravi¢nosti odgojno-
obrazovnog sustava. Oni ¢e ukljucivati 1 nacionalni program osposobljavanja 1 usavr$avanja ucitelja 1
nastavnika u koristenju razlicitih pokazatelja vrednovanja u unaprjedenju vlastitoga odgojno-obrazovnog
rada, kao sto ¢e ukljucivati nacionalni program za Skole u koristenju razlicitih dostupnih informacija o
kvaliteti rada vlastitih $kola u svrhu unaprjedenja i poboljsanja.

Na razini odgojno-obrazovnog sustava nastavit ¢e se provedba postojecih programa vrednovanja i
iskazivanja postignuéa ucenika (domacih i medunarodnih) te ¢e se razmotriti i provesti dodatna
standardizirana prikupljanja informacija o funkcioniranju i ishodima osnovnoskolskog i/ili srednjoskolskog
odgoja i obrazovanja.

Rok provedbe: IV. kvartal 2026.
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Mjera 2.6. Unaprijediti infrastrukturne uvjete, kriterije za upis i informiranost ucenika u svrhu
povecanja obuhvata ucenika gimnazijskim programima, uskladiti odgojno-obrazovne programe s
drusStvenim, razvojnim potrebama i potrebama trZista rada

Svrha provedbe mjere: U sklopu mjere planirana je izrada cjelovite analize srednjoskolskog obrazovanja u
svthu povecanja obuhvata ucenika gimnazijskim programima i smanjivanja broja suficitarnih (strukovnih)
programa u svrhu uskladivanja s potrebama trzista rada te uskladivanja s preporukama HZZ-a o
deficitarnosti i suficitarnosti strukovnih kvalifikacija na regionalnoj i nacionalnoj razini. Analiza ¢e ukljuciti
podatke o aspiracijama osnovnoskolskih ucenika za upis gimnazija, kao i pregled mogucih prepreka za
diverzifikaciju upisa gimnazija (tj. za upis ucenika koje inace odabiru strukovne programe), ukljucivsi i
razmatranje adekvatnosti trenutnih kriterija za upis u gimnazije. Zbog neuskladene ponude obrazovnih
programa i potreba trziSta rada, znacajan broj ucenika koji upisuju strukovne programe obuhvacaju
suficitarne Cetverogodisnje programe). S ciljem poboljsanja opéeg srednjeg obrazovanja, planirane
reformske intervencije obuhvatit ¢e vecu stopu sudjelovanja u gimnazijskim programima i infrastrukturna
ulaganja u taj segment sustava te optimizaciju, racionalizaciju i prilagodbu strukovnih obrazovnih programa
razvojnim potrebama gospodarstva, odnosno smanjivanje suficitarnih strukovnih programa. Ova mjere
kombinirat ¢e se i s mjerom 2.8. u svrhu ucinkovitoga profesionalnog usmijeravanja ucenika, koji ¢e
odgovoriti na stvarne drustvene potrebe, a u kontekstu optimizacije sustava i njegovih kapaciteta.

Rok provedbe: IV. kvartal 2027.

Mjera 2.7. Povecati razinu internacionalizacije i vidljivosti osnovnoskolskog odgoja i obrazovanja,
srednjoskolskog opceg i umjetnickog obrazovanja te medunarodne mobilnosti, suradnje i
profesionalnog razvoja ucitelja i nastavnika

Svtha provedbe mjere: U sklopu ove mjere poticat ¢e se internacionalizacija osnovnoskolskog odgoja i
obrazovanja te srednjoskolskog opéeg i umjetnickog obrazovanja i poveéanje medunarodne mobilnosti
odgojno-obrazovnih radnika, kao i transnacionalne suradnje osnovnih i srednjih $kola opéeg 1 umjetnickog
obrazovanja, posebice programom Erasmus+. Odgojno-obrazovni radnici i ravnatelji ¢e uz mobilnosti i
transnacionalne projekte razvijati razlicite vjestine i kompetencije u svrhu unaprjedenja profesionalnog
razvoja, a transnacionalnim projektima §kole ¢e raditi na modernizaciji i inovativnosti. Ove aktivnosti utjecat
¢e na podizanje kvalitete sustava osnovnoskolskog odgoja i obrazovanja te srednjoskolskog opceg
obrazovanja te biti jedan od alata za ukljuc¢ivanje u Europski obrazovni prostor.

Rok provedbe: 2027.

Mjera 2.8. Sistematizirati politike i prakse te jaCati profesionalno usmjeravanje i odgojno-
obrazovnu podrsku kao vazZne sastavnice rada odgojno-obrazovnih ustanova, ucitelja, nastavnika i
struc¢nih suradnika u smjeru ostvarenja punih potencijala svih ucenika

Svrha provedbe mjere: U znacajnoj mjeri unaprijedit ¢e se funkcioniranje odgojno-obrazovnog sustava u
pogledu profesionalnog i karijernog savjetovanja, odnosno usmjeravanja uc¢enika buduéi da upravo razdoblje
primarnog i sekundarnog odgoja i obrazovanja predstavlja formativno vrijeme kada ucenici donose odluke
povezane s odabirom buduéih zanimanja.

Ova mjera usmjerena je na sistematizaciju postojecih politika i praksi, koje su dijelom fragmentirane i nisu
harmonizirane izmedu razlicitth dionika (npr. skola i HZZ), kao $to nisu usuglasene izmedu ucitelja i

nastavnika, odnosno razrednika i stru¢nih sluzbi. Ministarstvo rada, mirovinskoga sustava, obitelji 1 socijalne
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politike osmislit ¢e model pruzanja usluga cjelozivotnoga profesionalnog usmjeravanja i razvoja karijere sa
smjernicama za profesionalno i karijerno savjetovanje i usmjeravanje ucenika. Razvoj modela predviden je
Nacionalnim planom za rad, za$titu na radu i zaposljavanje za razdoblje od 2021. do 2027. godine, mjerom
3.7. Jacanje dostupnosti usluga cjelozivotnog profesionalnog usmjeravanja za odabir i razvoj karijere te
obrazovnog programa sukladno potrebama trzista rada.

Vezano uz razvijeni model Ministarstvo znanosti i obrazovanja Ce, u suradnji s relevantnim dionicima, razviti
i provesti program osposobljavanja uditelja, nastavnika i struc¢nih suradnika u profesionalnom savijetovanju
i usmjeravanju te organizirati odgojno-obrazovni rad usmjeren na cjelovit i optimalan razvoj potencijala
pojedinacnih ucenika, kao i pojedinih skupina ucenika, posebice ucenika iz skupina u nepovoljnom polozaju
kao 1 ucenika koji se nalaze u obrazovnim tranzicijama izmedu osnovnoskolskog 1 srednjoskolskog sustava,
odnosno na prijelazu iz srednje skole na fakultet ili onih koje izlaze na trziste rada. Razvijeni model i
smjernice bit ¢e koristeni i za provedbu aktivnosti profesionalnog usmjeravanja ucenika i razvoja karijere i
primijenjeni na razini ustanova sustava.

Rok provedbe: IV. kvartal 2027.

Mjera 2.9. Unaprijediti kvalitetu upravljanja odgojno-obrazovnim ustanovama

Svrha provedbe mjere: Program usavr$avanja s ciljem profesionalizacije uloge ravnatelja pridonijet ¢e
podizanju razine kompetentnosti za radno mjesto ravnatelja, a treba se temeljiti na objektivnoj provjeri
osposobljenosti prema kompetencijskim standardima. Provedbom programa naglasila bi se odgovornost
ravnateljske funkcije, s posebnim naglaskom na odgovornosti vezane uz rukovodenje ustanovom, kvalitetu
odgoja, ucenja i poucavanja, oblikovanje vizije, pracenje i vrednovanje odgojno-obrazovnog procesa,
ucenicka postignuca, upravljanje ljudskim potencijalom i suradnju s okruzjem.

U sklopu mjere planirano je osmisljavanje programa i njegova realizacija te reguliranje odgovarajuéim
pravnim propisima. Obveze i odgovornosti ravnatelja potrebno je definirati u skladu s iskustvima dobre
prakse i promjenama u odgoju i obrazovanju koje se ocekuju u buduénosti. Jasno utvrdena uloga ravnatelja
omogucit Ce jasnije sagledavanje njegovih obveza i odgovornosti, racionalniju podjelu rada u odnosu na
suradnike, izradu kompetencijskih standarda, pokretanje odgovarajucih obrazovnih programa za budude
ravnatelje, definiranje indikatora kvalitete te vecu autonomiju ravnatelja. Kompetencijski standardi definiraju
obvezujuca znanja, vjestine i vrednote buduéih ravnatelja, na kojima se temelji njihovo obrazovanje,
osposobljavanje, (re)izbor, uvodenje u obavljanje poslova ravnatelja, usavrSavanje i vrednovanje.
Definiranjem opsega i granica podrucja na koja se odnosi standard suzava se prostor za manipulacije u
izboru ravnatelja, $to pridonosi profesionalizaciji uloge ravnatelja.

Rok provedbe: IV. kvartal 2027.

Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, strateSkom
cilju broj 2 — Obrazovani i zaposleni Jjudi:

Mjere na razini posebnog cilja 2 usmjerene su na infrastrukturnu i organizacijsku prilagodbu sustava i
pripremu skolskih ustanova za uvodenje cjelodnevne skole, obogaéivanje i produljenje ukupnog trajanja
skolskog dana, unaprjedenje kurikuluma i nastavnih praksi, poboljSanje uvjeta rada ucitelja, nastavnika i
strucnih suradnika, kojima se poticu bolji ishodi ucenja i veca uéinkovitost te unaprjedenje profesionalnog
razvoja. Takoder, mjere obuhvaéaju osmisljavanje ucinkovitih metoda privlacenja i zadrzavanja struc¢nih
kadrova, ve¢u ucinkovitost AZOQO-a, bolje koristenje podataka pri oblikovanju odgojno-obrazovnih politika
i provedbi reformi te povecanje autonomije osnivaca $kola i samih §kola da ostvaruju najbolje rezultate na
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svoj nacin, uz otvorenost i spremnost na vanjsko vrednovanje vlastitoga rada te uz vecu odgovornost za
rezultate.

Doprinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj tranziciji
i digitalnoj transformaciji:

Provedba mjera pod ovim posebnim ciljem pridonosi ispunjavanju ciljeva/podciljeva odrzivog razvoja UN-
ove Agende 2030 (SDG), posebice cilju 4. Osigurati ukljucivo i kvalitetno obrazovanje te promovirati
moguénosti cjelozivotnog ucenja svih ljudi, svih zivotnih dobi i podciljeva 4.1, 4.5., 4.6., 4.7, 1 4. A 1 4. C,,
jer e se do kraja 2027. provesti mjere usmjerene na infrastrukturnu i organizacijsku prilagodbu sustava i
pripremu skolskih ustanova za uvodenje cjelodnevne Skole, obogadivanje i produljenje ukupnog trajanja
$kolskog dana, unaprjedenje kurikuluma i nastavnih praksi, poboljsanje uvjeta rada ucitelja, nastavnika i
strucnih suradnika, kojima se poticu bolji ishodi ucenja i veca uéinkovitost te unaprjedenje profesionalnog
razvoja. Takoder, mjere obuhvaéaju osmisljavanje ucinkovitih metoda privlacenja i zadrzavanja stru¢nih
kadrova, veéu ucinkovitost AZOO-a, bolje koristenje podataka pri oblikovanju odgojno-obrazovnih politika
i provedbi reformi te povecanje autonomije osnivaca $kola i samih skola da ostvaruju najbolje rezultate na
svoj nacin, uz otvorenost i spremnost na vanjsko vrednovanje vlastitoga rada, uz veéu odgovornost za
rezultate.

Zelena tranzicija bit ¢e adresirana sadrzajima u novim ili moderniziranim postojecim kurikulumima, tamo
gdje je to primjenjivo. Dodatno, prilikom infrastrukturnih ulaganja posebna paznja bit ¢e usmjerena prema
zelenoj odrzivoj gradnji dok ée prosirenje kadrovskih kapaciteta pratiti razvoj sustava industrijskih odnosa
u sustavu u svrhu stvaranja stabilnih radnih mjesta.

Posebni cilj broj 3: Osigurati viSu razinu zaposljivosti osoba s kvalifikacijama strukovnog

obrazovanja i osposobljavanja

Pokazatelj ishoda Pocetna vrijednost 2020. Ciljna vrijednost 2027.

01.02.2.66 Stopa zaposlenosti osoba | 72,4% 75%
koje su nedavno zavrsile strukovno
obrazovanje 1 osposobljavanje (osobe
od 20. do 34. godine koje su zavrsile
obrazovanje 1 — 3 godine prije
referentne godine, ISCED 3 - 4)

Pregled mjera na razini posebnog cilja broj 3 s rokovima provedbe:

Mjera 3.1. Nastaviti provedbu kurikularne reforme u strukovnom obrazovanju usmjerene k
uvodenju novih modularnih, ishodovno orijentiranih kurikulumskih dokumenata

Svrha provedbe mijere: U sklopu ove mjere, primjenom Metodologije izrade sektorskih kurikuluma,
strukovnih kurikuluma i kurikuluma ustanova za strukovno obrazovanje dovrsit Ce se izrada, pruziti podrska
te zapoceti provedba novih modularnih, ishodovno orijentiranih kurikulumskih dokumenata koji
odgovaraju na potrebe trziSta rada, temelje se na standardima zanimanja i kvalifikacija te prihvacaju
individualne potrebe polaznika, omogucuju stjecanje specificnih strucnih znanja i vjestina (sektorske
vjestine) 1 stjecanje transverzalnih i klju¢nih kompetencija potrebnih za nastavak obrazovanja, osobni razvoj
i aktivni angazman u drustvu. U kurikulumima paznja e se posvetiti 1 zelenoj 1 digitalnoj tranziciji. Kako bi
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strukovni kurikulumi mogli odgovarati brzim i rastu¢im promjenama i zahtjevima radnih mjesta, razmotrit

¢e se 1 moguénost uvodenja mikrokvalifikacija u strukovnom obrazovanju, posebice na razini 5 HKO-a.

Rok provedbe: IV. kvartal 2027.

Mjera 3.2. Podrzati ustanove strukovnog obrazovanja i osposobljavanja u uvodenju novih
kurikulumskih dokumenata, programskoj profilaciji i uvodenju obrazovnih sadrZaja prilagodenih
potrebama korisnika i gospodarstva

Svrha provedbe mjere: U sklopu ove mjere, a sukladno novome kurikulumskom pristupu, osigurat e se
podrska jacanju autonomije 1 fleksibilnosti ustanova za strukovno obrazovanje radi osiguravanja kadrovskih
i programskih uvjeta potrebnih za uspjesnu provedbu novih kurikulumskih dokumenata koji odgovaraju na
potrebe trzista rada te osiguravaju vecu horizontalnu i vertikalnu prohodnost polaznicima uz usvajanje
kljucnih i transverzalnih kompetencija i specificnih strucnih vjestina. Ustanove za strukovno obrazovanje, u
suradnji s osnivacima 1 dionicima, izradit ¢e kratkoro¢ne i srednjoroéne razvojne planove. Podrskom
ustanovama obuhvatit ¢e se 1 obrazovanje ucenika s tesko¢ama u razvoju, i to uz razvoj i povecanje
dostupnosti strukovnih programa koje karakterizira inkluzivnost za razli¢ite kategorije ranjivih skupina i
onih kojima su obrazovne usluge teze dostupne. U sklopu mjere planira se ulaganje u uspostavu materijalnih
preduvjeta u ustanovama potrebnih za provedbu novih kurikuluma i uvodenje dodatnih obrazovnih sadrzaja
(npt. izbornih i fakultativnih sadrzaja usmjerenih prema jacanju razine citalacke, matematicke, prirodoslovne

i digitalne pismenosti ucenika u strukovnom obrazovanju i sl.).
Rok provedbe: IV. kvartal 2027.

Mjera 3.3. Osigurati ciljanu podrSku veC uspostavljenim regionalnim centrima kompetetnosti
(RCK) u strukovnom obrazovanju i osposobljavanju

Svrha provedbe mjere: U sklopu ove mjere nastavit ¢e se daljnje jacanje organizacijskih 1 operativnih
kapaciteta ve¢ imenovanih RCK. Aktivnosti ¢e pridonijeti jac¢anju struénih kapaciteta djelatnika centara,
umrezavanju centara s partnerskim ustanovama i gospodarskim subjektima lokalno i nacionalno, a posebice
s ciljem pruzanja podrske digitalne i zelene tranzicije gospodarstva. Predvida se i razvoj i unaprjedenje te
provedba programa redovitoga strukovnog obrazovanja i programa obrazovanja odraslih. Takoder, razvijat
¢e se mehanizmi povezivanja regionalnih centara kompetentnosti s europskom platformom centara

izvrsnosti strukovnog obrazovanja i osposobljavanja.
Rok provedbe: IV. kvartal 2027.

Mjera 3.4. Razviti i primijeniti sustav financijskih potpora ucenicima, a vezano uz ukljucivanje u
prioritetne strukovne kurikulume i nastaviti s provedbom financijskih potpora ucenicima u
suradnji s gospodarskim sektorom u turizmu

Svrtha provedbe mjere: Povecati broj upisanih ucenika u one cetverogodisnje i trogodisnje strukovne
programe koji su sektorski prioritetni (a ne suficitarni) te vazni za gospodarski i regionalni razvoj i koji ulaze
u kategoriju deficitarnih programa u kojima ¢e povecéani upis ucenika omoguditi zamjenu i/ili nadopunu
radne snage potrebne gospodarstvu. U sklopu ove mjere izradit ¢e se prijedlog kriterija za odabir relevantnih
i trzi$no opravdanih kurikuluma za stjecanje strukovnih kvalifikacija na temelju koje ¢e se provoditi godisnji
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postupci dodjele financijskih potpora kako bi se povecao broj ucenika u strukovnim kurikulumima
znacajnim za gospodarski i regionalni razvoj zemlje.

Takoder, u sklopu mjere nastavit ¢e se provedba financijskih potpora uc¢enicima u suradnji s gospodarskim
sektorom u turizmu (i drugim sektorima sukladno clanku 36.a Zakona o izmjenama i dopunama Zakona o
strukovnom obrazovanju (NN 69/2022)) zbog potrebe veéeg broja bolje obrazovanih i kvalificiranijih
djelatnika u turizmu i ugostiteljstvu, mjera se provodi s ciljem porasta interesa mladih za razvoj karijere u
turizmu 1 ugostiteljstvu, a time i broja ucenika upisanih u ugostiteljsko-turisticke trogodisnje i
cetverogodi$nje programe u skladu s potrebama trzista rada. Strukovno obrazovanje podrazumijeva
intenzivnu suradnju gospodarskog sektora i obrazovnog sustava, §to se ovom mjerom postize, bududi da
gospodarski turisticki subjekti aktivno sudjeluju u dijelu financijskih potpora jer se u jihovim objektima
provodi stru¢na praksa pod vodstvom mentora, $to je dodatni motiv budu¢em poslodaveu za organiziranje
kvalitetne stru¢ne prakse ucenicima. Uz navedeno mjera ima i dodanu vrijednost s obzirom da gospodarski
subjekt/poslodavac zaposljava stipendista.

Rok provedbe: IV. kvartal 2027.

Mjera 3.5. Podrzati jaCanje uCenja temeljenog na radu

Svrha provedbe mjere: U sklopu ove mjere osigurat ¢e se podrska jacanju ucenja temeljenog na radu u sva
tri njegova oblika, ali s naglaskom na ono u svijetu rada (gospodarski subjekti) na mjestima gdje su
zadovoljeni pedagoski i sigurnosni uvjeti s odgovarajuce osposobljenim i motiviranim mentorima kod
poslodavca. Nuzno je prosiriti mrezu gospodarskih subjekata koji primaju ucenike na ucenje temeljeno na
radu u skladu s predvidenim jacanjem udjela ucenja temeljenog na radu u svim novim strukovnim
kurikulumima. Podrska ée i¢i u smjeru osiguravanja mehanizama potpore polaznicima strukovnog
obrazovanja i/ili poslodavcima i mentorima kod poslodavaca. Takoder, u svthu transparentnosti i
dostupnosti informacija razvit ¢e se jedinstveni registar mjesta za UTR kod poslodavaca. Mjere potpore
poslodavcima obuhvatit ¢e 1 aktivnosti usmjeravanja i metodoloske podrske vezano uz poucavanje ucenika
(kurikulumi, metode, tehnike), kao i razvoj metodickih materijala i drugih vidova materijalne potpore
potrebnih kako bi se uspostavili odgovarajuéi uvjeti za realizaciju kurikuluma u dijelu provedbe uz ucenje
temeljeno na radu, kao i razvoj i uvodenje mehanizama osiguravanja kvalitete ucenja temeljenog na radu
kod poslodavaca.

Rok provedbe: IV. kvartal 2027.

Mjera 3.6. Nastaviti provedbu stru¢nog usavrS$avanja nastavnika i mentora kod poslodavaca
primjenom izradenoga modela stru¢nog usavr$avanja te pilotiranje modela kombiniranoga rada
kvalitetnih stru¢njaka u obrazovnoj ustanovi i u gospodarskim subjektima

Svrha provedbe mjere: Provedbom ove mjere osigurat ¢e se daljnja podrska kontinuiranome stru¢nom
usavrs$avanju nastavnika strukovnih predmeta kako bi mogli primjereno odgovoriti na visoku razinu
pedagoskih, tehnickih i drugih izazova u pruzanju visokokvalitetnoga strukovnog obrazovanja i
osposobljavanja. Jacat ¢e se kapaciteti nastavnika i mentora kod poslodavaca uz ponudu visokokvalitetnoga
stru¢nog usavr$avanja, a primjenom uvedenoga novog modela strucnog usavrsavanja ASOO-a. Model ¢e
prolaziti cikluse evaluacije i unaprjedivanja. Kontinuirano Ce se ispitivati potrebe za stru¢nim usavrsavanjima
te prilagodavati ponuda. Strucnim usavr$avanjima jacat e se strucne i pedagoske kompetencije nastavnika,
a za mentore kod poslodavaca nuzno je razviti fleksibilan model razvoja i jacanja njihovih pedagoskih
kompetencija. Takoder, kako bi se odgovorilo na sve veéu potrebu za visokokvalitetnim strué¢njacima koji
poucavaju u ustanovama za strukovno obrazovanje, pristupit ¢e se razvoju modela u kojemu e se osigurati
pretpostavke za povremeni rad strucnjaka iz svijeta rada u ustanovama za strukovno obrazovanje. Pri tome
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¢e se istraziti svi modeli za odrzivost ovakvoga pristupa te osiguravanje i privlacnost ovakve opcije za
strucnjake iz svijeta rada, ali 1 stjecanja pedagoskih kompetencija strucnjaka.

Rok provedbe: IV. kvartal 2027.

Mjera 3.7. Podizati vidljivost i privlacnost strukovnog obrazovanja i osposobljavanja

Svrha provedbe mjere: Ovom mjerom provodit ¢e se nacionalne i regionalne aktivnosti prilagodene
razlicitim ciljanim skupina radi podizanja vidljivosti i privlacnosti strukovnog obrazovanja i osposobljavanja
te promocija atraktivnog i inovativnhoga SOO-a, kao 1 vaznosti strukovnih vjestina za razvoj gospodarstva i
modernog drudtva. Provodit ¢e se veliki dogadaji (npr. Nacionalna natjecanja ucenika strukovnih $kola
prema WorldSkills modelu, sajmovi poslova itd.) i drugi oblici promocije kojima se promice vaznost
strukovnog obrazovanja i osposobljavanja, sve u suradnji s dionicima SOO-a.

Rok provedbe: IV. kvartal 2027.

Mjera 3.8. Podrzati daljnju internacionalizaciju strukovnog obrazovanja

Svtha provedbe mijere: Ovom mjerom poticat ¢e se povecanje medunarodne mobilnosti ucenika i
nastavnika i transnacionalne suradnje strukovnih skola, posebice programom Erasmus+. Ucenici ¢e uz
mobilnosti i transnacionalne projekte jacati jezi¢ne, digitalne i ostale vjestine i imati moguénost ostvarivanja
stru¢ne prakse u inozemstvu, a nastavnici ¢e unaprjedivati vjestine poducavanja. Transnacionalnim
projektima strukovne Skole radit ¢e na modernizaciji i inovativnosti. Ovom mjerom takoder ée se poticati 1
transnacionalni projekti strukovnih $kola koji utjecu na modernizaciju strukovnih skola i jacanje
inovativnosti. Takoder, ovom mjerom ojacat e se njegov polozaj i vidljivost u sklopu razvoja europskog
prostora obrazovanja te ¢e se sukladno tome razviti strategija internacionalizacije SOO-a. Na europskoj
razini posebice se naglasava znacaj sudjelovanja u medunarodnim i nacionalnim natjecanjima mladih u
strukovnim vjestinama kojima se promice inovativnost SOO-a te podize njegova vidljivost. Stoga ce se
sudjelovanjem hrvatskih timova na EuroSkills i WorldSkills natjecanjima pridonositi promociji hrvatskoga
sustava SOO-a.

Rok provedbe: IV. kvartal 2027.

Mjera 3.9. Uspostaviti koherentni sustav osiguravanja kvalitete u strukovnom obrazovanju uz
utvrdivanje indikatora kvalitete, razvoj novih alata i mehanizama te unaprjedenje procesa

samovrednovanja i njegovo povezivanje s vanjskim vrednovanjem

Svrha provedbe mjere: Provedbom aktivnosti pod ovom mjerom pristupit ¢e se uspostavi koherentnoga
nacionalnog sustava osiguravanja kvalitete strukovnog obrazovanja i osposobljavanja, uskladenog s
EQAVET-om, a na temelju kojega ¢e se - uspostavom Hrvatskog okvira osiguravanja kvalitete SOO-a,
definiranjem pokazatelja kvalitete te unaprjedenjem procesa samovrednovanja i njegovim povezivanjem s
vanjskim vrednovanjem - snazno potaknuti kultura kvalitete u cijelom sustavu strukovnog obrazovanja i
osposobljavanja. Ovakav unaprijedeni sustav osiguravanja kvalitete ukljuc¢ivat ée strateske i operativne
smjernice, skupove alata te ciljanu podrsku ustanovama za SOO. U strateskim smjernicama uspostavit ¢e se
Hrvatski okvir osiguravanja kvalitete u SOO-u te s njime povezani indikatori kvalitete, a na temelju
preporuka iz analize (ASOO Erasmus+ projekt) postojecih aktivnosti osiguravanja kvalitete te europskih
smjernica. Nadalje, razvit ¢e se i uvesti vanjsko vrednovanje ustanova SOO-a te ¢e se povezati s
unaprijedenim postupcima samovrednovanja ustanova SOO-a. Strateske smjernice jedinstvenoga sustava
osiguravanja kvalitete strukovnog obrazovanja i osposobljavanja vodit ¢e racuna o osiguravanju kvalitete
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razvoja strukovnih kvalifikacija (uz primjenu instrumenata HKO-a), zatim sustava osiguravanja kvalitete
procesa ucenja i poucavanja (podrska samovrednovanju i uvodenje vanjskoga vrednovanja strukovnih skola,
stru¢no-pedagoski nadzor, inspekcijski nadzor) te osiguravanja kvalitete vrednovanja postignutih ishoda
ucenja. Razvit ¢e se nacionalne smjernice te alati za pracenje ucenika strukovnih $kola nakon zavrsetka
obrazovanja na razini $kole i sustava zbog identificiranja relevantnosti obrazovanja/osposobljavanja za
procese prijelaza na zaposlenje, daljnje obrazovanje i daljnju profesionalnu karijeru u prvim godinama nakon
zavrsetka skolovanja te zbog dobivanja povratne informacije o podudarnosti gospodarstva i obrazovnoga
sustava: podudarnosti kompetencija usvojenih u obrazovnome procesu te znanja i vijestina potrebnih za rad
i razvoj gospodarskih aktivnosti. Razvit ¢e se mehanizmi i alati za bolje predvidanje i uskladivanje strukovnih
vjestina s potrebama trziSta rada, smjernice za koriStenje tih podataka za unaprjedivanje ponude SOO-a i
izradu strategija razvoja vijestina prema sektorima. Kako bi se ovo postiglo, bit ¢e nuzno osigurati suradnju
sirokoga kruga dionika, strucnjaka i institucija te omoguditi povezivanje postojecih baza podataka, kao i
razviti jasne smjernice za tumacenje dobivenih rezultata.

Rok provedbe: IV. kvartal 2027.

Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, stratesSkom
cilju broj 2 — Obrazovani i zaposleni ljudi:

Mjere na razini posebnog cilja broj 3 usmjerene su prema nastavku jacanja povezanosti strukovnog
obrazovanja i s trziStem rada uz daljnju modernizaciju sustava i razvoj novih kurikulumskih dokumenata i
podrsku ustanovama u primjeni novoga kurikularnog pristupa, daljnji razvoj okvira osiguravanja kvalitete
unaprjedenjem sustava samovrednovanja i uvodenjem vanjskog vrednovanja, kontinuirano usavrsavanje
odgojno-obrazovnih djelatnika i stru¢nih kapaciteta mentora kod poslodavaca, jacanje ucenja temeljenog na
radu te daljnji razvoj regionalnih centara kompetentnosti koji ¢e postati generatori jaceg razvoja sustava
obrazovanja 1 cjelozivotnog ucenja usmjerenog na gospodarski, tehnoloski i regionalni razvoj. Mjere
adresiraju 1 uspostavu te provedbu programa stipendiranja u strukovnom obrazovanju kojim ¢e se poticati
upis u one Cetverogodisnje strukovne programe koji su sektorski prioritetni (a ne suficitarni) te vazni za
gospodarski 1 regionalni razvoj zemlje 1 upis ucenika u deficitarne trogodisnje strukovne programe koji
omogucuju supstituciju i nadopunu radne snage potrebne gospodarstvu. Pod posebnim ciljem ukljucene su
1 mjere podizanja vidljivosti 1 privlacnosti strukovnog obrazovanja 1 osposobljavanja te promocije
atraktivhoga 1 inovativnoga strukovnog obrazovanja i osposobljavanja te podrske internacionalizaciji
strukovnog obrazovanja (povecanje sudjelovanja polaznika i nastavnika u mobilnostima).

Doptinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj tranziciji
i digitalnoj transformaciji:

Ovaj posebni cilj pridonosi SDG Cifju 4. Osigurati nkijucivo i kvalitetno obragovanje te promovirati moguinosti
gelogivotnog uienja svibh fudi, svib $ivotnibh dobi i podcilju 4.4. Do kraja 2027. gnatno povecati broj mladib i odraslih koji
imaju relevantne vjestine, izmedu ostalog i tehnicke i strucne, dostgjanstven posao i poduzetnistvo jer e se dalje razvijati
strukovno obrazovanje koje se kontinuirano uskladuje s potrebama gospodarstva i drustva, koje je privla¢no,
inovativno, pridonosi drustvenoj ukljucivosti 1 napretku, promice kulturu kvalitete te omoguéuje mladima i
odraslim polaznicima stjecanje znanja i vjestina za uspjesno ukljucivanje i napredak na trzistu rada, osobni
razvoj 1 nastavak obrazovanja, kao i cjelozivotno ucenje.

Mijere ovog cilja stavit ¢e naglasak na digitalnu tranziciju razvojem digitalnih vjestina polaznika i nastavnika,
na uvodenje novih tehnologija u nastavni proces. Zelena tranzicija bit ¢e adresirana sadrzajima u novim ili
moderniziranim postojecim kurikulumima, ondje gdje je to primjenjivo.
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Posebni cilj broj 4: Povecati udio odraslog stanovniStva u procesima cjeloZivotnog ucenja

Pokazatelj ishoda Pocetna vrijednost 2020. Ciljna vrijednost 2027.

01.02.2.43 Stopa sudjelovanja u | 3,2% 5,5%
obrazovanju i osposobljavanju

(posljednja cetiri tjedna) prema
spolu, dobi i razini obrazovanja

Pocetna vrijednost 2019.

01.02.2.67 Postotak stanovnistva | 53,35% 73%
u dobi od 16. do 74. godine koji
imaju najmanje osnovne digitalne
vijestine

Pocetna vrijednost 2016.

01.02.2.35  Sudjelovanje  u | 31,8% 45%
obrazovanju 1 osposobljavanju
po spolu 1 dobi (posljednjih 12
mjeseci) (dobna skupina od 25.
do 64. godine)

Pregled mjera na razini posebnog cilja broj 4 s rokovima provedbe:

Mjera 4.1. Razviti programe obrazovanja odraslih te razviti i provoditi programe vrednovanja
neformalno i informalno stecenih ishoda ucenja za unaprjedenje vjestina i kompetencija odraslih
osoba

Svrha provedbe mjere: Zbog jos uvijek nedovoljne uskladenosti obrazovne ponude i potraznje, postoji
velika razlika u kvaliteti ponude programa za obrazovanje odraslih i u dostupnosti programa obrazovanja u
pojedinim sektorima. Cilj je izrada suvremenih programa obrazovanja odraslih u skladu s Hrvatskim
kvalifikacijskim okvirom, temeljenih na stvarnim potrebama gospodarstva, osobnom i drustvenom razvoju,
socijalnoj ukljucivosti te ukidanju svih oblika diskriminacije. Ovom mjerom planirana je i uspostava sustava
priznavanja i vrednovanja prethodnog ucenja te provedba programa vrednovanja s ciljem omogucavanja
priznavanja i vrednovanja stecenih znanja i vjestina koje posjeduju odrasle osobe.

Rok provedbe: IV. kvartal 2027.

Mjera 4.2. Nastaviti razvoj sustava osiguravanja kvalitete u obrazovanju odraslih

Svrha provedbe mjere: Daljnja izgradnja sustava osiguravanja kvalitete u obrazovanju odraslih koja ce se
sastojati od samovrednovanja 1 vanjskog vrednovanja ustanova za obrazovanje odraslih s ciljem
unaprjedenja kvalitete obrazovne ponude za odrasle te time povecanja stope sudjelovanja odraslih osoba u
Republici Hrvatskoj u obrazovanju i osposobljavanju. Provodit ¢e se i kontinuirano osnazivanje kapaciteta
sustava obrazovanja odraslih za izgradnju i provedbu sustava osiguravanja kvalitete i jacanje kapaciteta
vanjskih vrednovatelja te financiranje neovisne provedbe procesa vanjskog vrednovanja u ustanovama za
obrazovanje odraslih. U sklopu ove mjere nastavlja se provedba OECD-ova istrazivanja Program za
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medunarodnu procjenu kompetencija odraslih (PIAAC, 2018. - 2024. godine) u koiji je ukljuc¢ena Republika
Hrvatska. Ministarstvo znanosti i obrazovanja imenovalo je Agenciju za strukovno obrazovanje i
obrazovanje odraslih nacionalnim tijelom odgovornim za provedbu istrazivanja PIAAC u Republici
Hrvatskoj. U sklopu programa PIAAC provodi se ,Istrazivanje vjeStina u odrasloj dobi“, najveéa i
najinovativnija procjena velikog opsega u podrudju razumijevanja razvoja viestina odraslih na medunarodnoj
razini s ciljem prikupljanja podataka o svim vjesStinama prisutnim u suvremenom drustvu medu radno
sposobnim stanovni§tvom, odnosno stanovnistvom u dobi od 16 do 65 godina. Sudjelovanje u istrazivanju
od strateske je vaznosti za jacanje kvalitete obrazovanja u Hrvatskoj. Rezultati istrazivanja omogucit e
razlicitim dionicima u drustvu i obrazovanju temelj za planiranje i donosenje odluka o klju¢nim pitanjima u

obrazovanju.

Rok provedbe: IV. kvartal 2027.

Mjera 4.3. Jacati kapacitete andragoskih djelatnika u sustavu obrazovanja odraslih

Svrha provedbe mjere: Jacanje kapaciteta osoba zaposlenih u sustavu obrazovanja odraslih, s ciljem njihova
kvalitetnijeg 1 u¢inkovitijeg rada s polaznicima. Dinamicne promjene u drustvu i obrazovanju zahtijevaju
kontinuirano usavrsavanje andragoskih djelatnika, $to podrazumijeva i kontinuirani razvoj suvremenih
didakticko-metodickih postupaka, posebice u podrucju uporabe digitalne tehnologije u nastavi (virtualna
nastava, koristenje i izrada digitalnih obrazovnih sadrzaja). To se posebice odnosi na stjecanje odgovarajucih
generi¢kih 1 specificnih andragoskih te didaktickih, predmetno stru¢nih i metodickih kompetencija
andragoskih djelatnika za poucavanje temeljnih vijestina u obrazovanju odraslih te na stjecanje kompetencija
za ukljucive metode poucavanja za rad sa skupinama u nepovoljnom polozaju. Navedeno ¢e omoguciti lakse
ukljucivanje, kvalitetnije 1 ucinkovitije sudjelovanje 1 zadrzavanje odraslih polaznika koji se ukljucuju u

razlicite programe obrazovanja odraslih.
Rok provedbe: IV. kvartal 2027.

Mjera 4.4. Implementirati alate za samoprocjenu i procjenu vjestina i aktivnosti profesionalnog
usmjeravanja odraslih osoba

Svrha provedbe mjere: Provedbom ove mjere planirano je jacanje sustava profesionalnog usmjeravanja,
savjetovanja 1 informiranja u sustavu obrazovanja koji ¢e svim odraslim osobama te odraslim osobama u
nepovoljnom polozaju osigurati upoznavanje s razlicitim mogucénostima profesionalnog razvoja, ostvarenje

vlastitih profesionalnih potencijala, uspjesnu tranziciju na trziste rada te prevenciju socijalne iskljuc¢enosti.

Unaprjedenje postojecih i razvoj novih alata za informiranje o sadasnjim i budué¢im potrebama trzista rada
u nadleznosti je Ministarstva rada, mirovinskoga sustava, obitelji 1 socijalne politike sukladno mjeri 3.2.
Utvrdivanje vjestina i potencijala radne snage u cilju cjelozivotnog profesionalnog usmjeravanja i razvoja
karijere Nacionalnog plana za rad, zastitu na radu i zaposljavanje za razdoblje od 2021. do 2027. godine.
Vezano uz razvijene alate za informiranje Ministarstvo znanosti i obrazovanja ¢e, u sklopu ove mjere,
povecati informiranost o sadasnjim i buduéim potrebama trzista rada, kljuénim zanimanjima te potrebnim
znanjima 1 vjeStinama u sektorima definiranim HKO-om te povecati ucestalost samousmjeravanja za sve
ciljne skupine primjenom alata za informiranje korisnika te alata za procjenu i samoprocjenu, ¢ime Ce se
osigurati veéa pristupacnost i koristenje alata, uspjesnije donosenje profesionalnih odluka te integracija na
trziste rada. Pridonijet ¢e ja¢anju ustanova za obrazovanje odraslih kao centara za podrsku i usmjeravanje s
ciljem lakSeg pristupa i sinergijskog djelovanja razlicitih institucija.

Rok provedbe: IV. kvartal 2027.
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Mjera 4.5. Promovirati cjeloZivotno ucenje i niz aktivnosti usmjerenih na opcu populaciju u cilju
podizanja svijesti o vaZnosti cjeloZivotnoga ucenja

Svrha provedbe mjere: Odgovoriti na problem nedovoljnog uklju¢ivanja gradana RH u cjelozivotno ucenje
podizanjem svijesti o vaznosti cjelozivotnog ucenja, promocijom razlicitth moguénosti za cjelozivotno
ucenje te povecati ukljucenost odraslih u procese cjelozivotnog ucenja kako bi se jacala njthova
konkurentnost na trzistu rada i ojacali kapaciteti pojedinca za aktivno djelovanje u drustvu te u konacnici
osigurala jednaka dostupnost ucenja i obrazovanja za sve skupine drustva u svim dijelovima RH. Zbog
niskog sudjelovanja skupina u nepovoljnom polozaju u obrazovanju (niskokvalificirano, starije, ruralno 1
dugotrajno nezaposlenim stanovnistvo, kao i Romi i osobe s invaliditetom), promotivne aktivnosti ¢e biti
posebne usmjerene prema navedenim skupinama.

U kontekstu cjelozivotnog ucenja, a s ciljem promocije i podizanja kvalitete znanja i vjestina na razini
majstorskih zvanja, a u skladu s potrebama trzista rada te potrebama zelene i digitalne tranzicije, ulagat ¢e
se u Majstorsku $kolu. Navedenim ulaganjem osigurat Ce se koherentan i koordiniran pristup ulaganjima u
sustav strukovnog obrazovanja i osposobljavanja, ukljucujudi i cjelozivotno ucenje. Djelovanje Majstorske
skole koordinirat ¢e Hrvatska obrtnicka komora, koja je osnivac skole, u suradnji s relevantnim dionicima
iz podrucja gospodarstva, trzista rada 1 obrazovanja.

Rok provedbe: IV. kvartal 2027.

Mjera 4.6. Osigurati financijske poticaje korisnicima za ukljuCivanje u prioritetne programe
osposobljavanja i usavrsavanja u podrucju stjecanja temeljnih vjestina

Svrha provedbe mjere: Omoguditi odraslim polaznicima besplatno ili sufinancirano obrazovanje i ucenje
za stjecanje temeljnih vjestina kako bi se niskokvalificiranim nezaposlenim 1 zaposlenim osobama pruzila
moguénost poboljsanja digitalnih, matematickih i ¢italackih vjestina, odnosno podizanja razine informaticke,
citalacke i matemati¢ke pismenosti u cilju nastavka $kolovanja i/ili podizanja razine konkurentnosti na
trzistu rada te zelenih vjestina. Ovakav oblik financiranja omogucdit ¢e vecu uklju¢enost odraslih polaznika
u ucenje i obrazovanje te kvalitetniju i brzu prilagodbu odraslih osoba s ciljem lakse prilagodbe na
promjenjive okolnosti na trzistu rada i u drustvu.

Rok provedbe: IV. kvartal 2027.

Mjera 4.7. Povecati razinu internacionalizacije obrazovanja odraslih

Svtha provedbe mjere: U sklopu ove mjere poticat ¢e se internacionalizacija u podrucju obrazovanja
odraslih 1 povecanje medunarodne mobilnosti odraslih polaznika s manje moguénosti te nastavnika, kao i
transnacionalne suradnje ustanova za obrazovanje odraslih, posebice programom Erasmus+. Odrasli
polaznici s manje moguénosti 1 nastavnici ¢e uz mobilnosti i transnacionalne projekte razvijati razlicite
viestine 1 kompetencije, a uz transnacionalne projekte ustanove za obrazovanje odraslih radit ¢e na
modernizaciji i inovativnosti. Ove aktivnosti utjecat ¢e na podizanje kvalitete sustava obrazovanja odraslih
te biti jedan od alata za ukljuc¢ivanje u Europski obrazovni prostor.

Rok provedbe: IV. kvartal 2027.
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Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, strateskom
cilju broj 2 — Obrazovani i zaposleni ljudi:

Mijere na razini posebnog cilja broj 2 usmjerene su na podizanje razine kvalitete sustava obrazovanja odraslih
pri cemu (e se obrazovni programi mijenjati sukladno potrebama trzista rada, a uvodenje sustava
osiguravanja kvalitete rada ustanova za obrazovanje odraslih osigurat ¢e kvalitetnu provedbu programa.
Mjere ¢e biti usmjerene 1 na priznavanje prethodnoga ucenja, Sto ¢e pojedincima omoguditi formalno
priznavanje kompetencija ste¢enih izvan redovitoga sustava ¢ime ¢e povecati svoju konkurentnost na trzistu
rada, a provodit ¢e se i mjere u podrucdju podrske stjecanju temeljnih vijestina niskoobrazovanih i
niskokvalificiranih gradana. Dio mjera odnosit ¢e se i na promociju cjelozivotnoga ucenja i niz promotivnih
aktivnosti usmjerenih na opéu populaciju u cilju podizanja svijesti o vaznosti cjelozivotnog ucenja kako bi
se povecao broj stanovnika ukljucenih u obrazovne procese i tako osigurao napredak na razini pojedinca,
zajednice 1 gospodarstva.

Doptinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj tranziciji
i digitalnoj transformaciji:

Ovaj posebni cilj pridonosi SDG Cifju 4. Osigurati nkijucivo i kvalitetno obragovanje te promovirati mogucnosti
gelogivotnog utenja svib lindi, svib Zivotnih dobi 1 podcilju 4.4. Do kraja 2027. natno povelati broj miladih i odraslih koji
imajn relevantne vjestine, izmedn ostalog i tebnitke i strucne, dostojanstven posao i poduzetnistvo bududi da su mjere na
razini posebnog cilja 2 usmjerene na osuvremenjivanje obrazovne ponude u sustavu obrazovanja odraslih i
njezino uskladivanje s potrebama trzista rada i aktualnim trendovima u drustvu i gospodarstvu, §to znaci da
¢e se povecati 1 ponuda programa koji se odnose na rastuci broj poslova vezanih uza zelenu tranziciju i
digitalnu transformaciju. Poveéanje stope sudjelovanja odraslih u aktivhostima obrazovanja i
osposobljavanja dovest ¢e do veceg broja odraslih osoba koje ¢e kontinuirano stjecati nova znanja i vjestine
nuzne za aktivno ukljucivanje u digitalno drustvo i drustvo u kojem ¢e vaznost ¢uvanja okolisa 1 brze
prilagodbe globalnim promjenama biti jedan od kljucnih prioriteta. Navedeno ¢e omoguditi digitalizaciju
obrazovnog procesa u uspostavi hibridnih modela u¢enja i poucavanja.

Posebni cilj broj 5: Povecati zavr$nost u visokom obrazovanju

Pokazatelj ishoda Pocetna vrijednost 2020. Ciljna vrijednost 2027.
01.02.2.68 Stjecanje tercijarnog | 36,6% 45%

obrazovanja (u dobi od 25 do 34

godine)

Pregled mjera na razini posebnog cilja 5 s rokovima provedbe:

Mjera 5.1. Unaprijediti informacijsko-komunikacijsku infrastrukturu u sustavu visokog
obrazovanja uz izradu srediSnjeg sustava evidencija u visokom obrazovanju

Svrha provedbe mjere: Ovom mjerom omogudit e se sustavno pracenje razvojnih politika temeljenih na
evidencijama te uklju¢ivanje u europske inicijative na podrucju digitalizacije 1 digitalne transformacije.
Donosenjem nadleznih propisa uspostavit ¢e se pravni okvir za izradu informacijskog sustava Sredisnje
evidencije visokog obrazovanja Republike Hrvatske (SrediSnja evidencija), ¢ime ce se stvoriti uvjeti za

prikupljanje 1 obradu podataka neophodnih za ucinkovito upravljanje i financiranje visokih ucilista te
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posljedi¢no podloga za izradu analiza stanja u sustavu visokog obrazovanja, kao i za donosenje strateskih
odluka i javnih politika. Analiza podataka iz Sredisnje evidencije bit ¢e podloga za unaprjedenje i u¢inkovito
planiranje u sustavu visokog obrazovanja na svim razinama odlucivanja. U sklopu Sredisnje evidencije u
sustavu visokoga obrazovanja uspostavit ¢e se i digitalna evidencija izdanih isprava o zavrsetku studija te
steCenih akademskih i stru¢nih naziva i akademskih stupnjeva (Registar diploma), koja predstavlja kljucni
element u razvoju sustava za pracenje osoba s kvalifikacijama na nacionalnoj i europskoj razini. Mjera ée, uz
osiguravanje relevantnosti podataka iz Sredis$nje evidencije, uz povezivanje baza podataka drugih tijela
drzavne uprave koja vode evidencije u podrucju rada i zaposljavanja, omoguciti podatkovnu podlogu za
provedbu istrazivanja i analiza o ishodima i kretanju na trzistu rada osoba s kvalifikacijama u visokom

obrazovanju te ¢e omoguciti povezivanje podataka iz visokog obrazovanja na nacionalnoj i europskoj razini.

Rok provedbe: IV. kvartal 2027.

Mjera 5.2. Unaprijediti interni i vanjski sustav osiguravanja kvalitete visokog obrazovanja

Svrha provedbe mjere: U sklopu ove mjere unaprjedivat ¢e se kvaliteta visokog obrazovanja provedbom
aktivnosti vanjskog osiguravanja kvalitete visokih ucilidta, sukladno prihvadenim politikama drzava
obuhvacenih Europskim prostorom visokog obrazovanja (European Higher Education Area — EHEA,
Rimsko ministarsko priopéenje, 2020.), pridonositi ispunjavanju ciljeva/podciljeva Programa Ujedinjenih
naroda o odrzivom razvoju do 2030. godine (posebice cilja 4.) te realizaciji Nacionalnog plana oporavka i
otpornosti 2021. - 2026, ciljeva C3.1. R2, C3.2. R1iR2 te C3.2. R1-12.

Provodenje postupaka vanjskog osiguravanja kvalitete u visokom obrazovanju i znanosti u nadleznosti je
Agencije za znanost 1 visoko obrazovanje (AZVO). U suradnji s visokim udiliStima uspostavljena je
Nacionalna mreza jedinica za osiguravanje kvalitete visokih ucilista (CroQAnet) i sustavno se potice razvoj
kulture samovrednovanja visokih ucilista. Daljnje unaprjedenje vanjskog i unutarnjeg sustava osiguravanja
kvalitete izravno Ce utjecati na povecanje relevantnosti visokog obrazovanja i njegova utjecaja na razvoj
gospodarstva 1 drustva u cjelini, osobito u odnosu na uskladenje studijskih programa s potrebama trzista
rada, povecanje ucinkovitosti i kvalitete upravljanja visokim ucili$tima, izgradnju sustava koji ¢e biti otporan
na krize, razvoj socijalne dimenzije i drustvenog angazmana u visokom obrazovanju, razvoj kulture
samovrednovanja i inovativnosti, osnazivanje ljudskih i materijalnih resursa dostupnih svim studentima,
poticanje istrazivacke izvrsnosti, jacanje inovacijskog kapaciteta i snazniju internacionalizaciju te ce
omoguciti ucinkovitije provodenje javnih politika i strateski usmjerenog financiranja visokog obrazovanja

na temelju relevantnih podataka, pokazatelja i analiza.

Rok provedbe: 1V. kvartal 2027.

Mjera 5.3. Modernizirati studijske programe i povecati njihovu relevantnost za trZiSte rada i drustvo

Svrha provedbe mjere: U sklopu ove mjere provodit ée se aktivnosti kojima e se nastojati uskladiti visoko
obrazovanje s potrebama gospodarstva i drustva te poticati cjelozivotno ucenje, odnosno nastavit ée se
unaprjedivati kvaliteta, relevantnost i dostupnost visokog obrazovanja za razli¢ite skupine polaznika. U
smislu kvalitete i relevantnosti nastavit ¢e se razvoj i provedba Hrvatskoga kvalifikacijskog okvira (HKO-a)
u visokom obrazovanju, kao klju¢nog alata za razvoj i unaprjedenje studijskih programa te njthovo
povezivanje s potrebama trzista rada. Visoka ucilista nastavit ¢e se poticati na izradu 1 unaprjedenje studijskih
programa u skladu s nacelima HKO-a, a u cilju povecanja zaposljivosti poticat ¢e se i na izradu programa
cjelozivotnog ucenja u skladu s nacelima HKO-a, kojima bi se stjecale mikrokvalifikacije. Takoder, buduci
da vazan faktor u osiguravanju zaposljivosti studenata predstavlja iskustvo stjecanja prakti¢nih vjestina uz

rad, nastavit ¢e se poticanje razvoja struc¢ne prakse u visokom obrazovanju. U svthu unaprjedenja
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dostupnosti visokog obrazovanja poticat ¢e se daljnji razvoj socijalne dimenzije visokog obrazovanja
provedbom ciljeva ,,Nacionalnog plana za unaprjedenje socijalne dimenzije visokog obrazovanja u Republici
Hrvatskoj” te ¢e se unaprijediti sustavi priznavanja prethodnog ucenja na visokim uciliStima te
omogucavanje personalizacije visokog obrazovanja. Nastavit ¢e se mjere vezane uz pracenje zaposljivosti
osoba s kvalifikacijama te unaprjedenja profesionalnog usmjeravanja na visokim ucilistima.

Rok provedbe: IV. kvartal 2027.

Mjera 5.4. Povecati razinu internacionalizacije visokog obrazovanja

Svrha provedbe mjere: Ovom mjerom povecat ¢e se razina internacionalizacije visokog obrazovanja u
skladu sa suvremenim europskim trendovima unaprjedenjem kvalitete visokog obrazovanja 1 uskladenosti s
potrebama trzista rada i drustva. Posebna ¢e se paznja posvetiti odrzivosti studija na stranim jezicima i
uklanjanju prepreka za privlacenje stranih studenata na studije na stranim jezicima u svrhu stjecanja
kvalifikacije u Republici Hrvatskoj.

»Rezolucijom o strateSkom okviru suradnje u p odrucju obrazovanja i osposobljavanja prema Europskom
prostoru obrazovanja 1 dalje (2021. - 2030.) utvrdene su smjernice za osnazivanje europskoga visokog
obrazovanja u sklopu intenzivne i dugoro¢ne suradnje alijansi visokih ucilista koje zajednicki koriste svoje
ljudske 1 materijalne resurse. Time se uspostavljaju suvremeni centri znanstvene izvrsnosti i kvalitetnoga
visokog obrazovanja na kojima studiraju europski studenti s iskustvom studiranja u vise razlicitih drzava.
Na europskim sveucilistima stjecu se europske kvalifikacije koje su automatski priznate u ostalim drzavama

¢lanicama Europske unije.

Nadalje, ovom mjerom unaprijedit ¢e se zakonodavni okvir za priznavanje inozemnih obrazovnih
kvalifikacija i razdoblja studija u inozemstvu. Ugradit e se moguénost automatskog priznavanja kvalifikacija
i pratiti provedba, sukladno Preporuci 1jjeca Europske unije o promicanju antomatskog uzajamnog priznavanja
kvalifikacija visokog obrazovanja i srednjoskolskog obrazovanja i osposobljavanja te ishoda ragdoblja néenja u inozemstvu
od 26. studenoga 2018. godine. Takoder, ovom mjerom poticat ¢e se povecanje medunarodne mobilnosti
studenata i nastavnika i transnacionalne suradnje visokih ucili$ta, posebice programom Erasmus+. Studenti
¢e uz mobilnosti i transnacionalne projekte jacati jezicne, digitalne i ostale vjestine i imati moguénost
ostvarivanja strune prakse u Inozemstvu, a nastavnici ¢e unaprjedivati vjeStine poducavanja.
Transnacionalnim projektima visoka ucilista radit ¢e na modernizaciji i inovativnosti. Ovom mjerom takoder
¢e se poticati i transnacionalni projekti visokih ucilista koji utje¢u na modernizaciju visokih ucilista i jacanje
inovativnosti.

Rok provedbe: IV. kvartal 2027.

Mjera 5.5. Unaprijediti i razvijati studentski standard daljnjim osiguranjem drZavnih stipendija za
studente niZeg socio-ekonomskog statusa

Svrtha provedbe mjere: Ovom mjerom ¢e se osiguranjem ciljanih materijalnih potpora (stipendija)
pridonijeti povec¢anju broja visokoobrazovanih osoba u RH i omoguditi pristup visokom obrazovanju osoba
koje u protivnom ne bi imale priliku za studiranje. Provedba mjera pridonosi ispunjavanju cilja 4. UN-ove
Agende 2030. u dijelu postizanja inkluzivnog i kvalitetnog visokog obrazovanja te omogucavanja jednakog
pristupa svima kvalitetnom visokom obrazovanju, posebno osobama iz ranjivih skupina.

Mjerom ¢e se pridonijeti ostvarenju pojedinacnog cilja u sklopu C3.1. R2. Modernizacija visokog
obrazovanja, Nacionalnog plana oporavka i otpornosti 2021. - 2026. u komponenti povecanja dostupnosti

visokog obrazovanja ranjivih i podzastupljenih skupina predstavljenim u Nacionalnom planu za
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unaprjedenje socijalne dimenzije u visokom obrazovanju koji je Vlada RH donijela u sijecnju 2019. te
preprekama s kojima se te skupine studenata susrecu, a koje su prepoznate u Studiji o podzastupljenim 1
ranjivim skupinama studenata: prilozi unapredenju socijalne dimenzije visokog obrazovanja u Hrvatskoj
(2020.).

Rok provedbe: IV. kvartal 2027.

Mjera 5.6. Unaprijediti i razvijati studentski standard daljnjim osiguranjem drZavnih stipendija za
studente na studijskim programima u STEM podrudjima i studijskim programima deficitarnih
zanimanja

Svrha provedbe mjere: Osiguranjem izravne financijske potpore za studente na studijskim programima u
STEM podrudjima te reformskim mjerama, osigurat ¢e se motiviranje studenata da u izboru svog studija
preferiraju biomedicinska, biotehnicka, prirodna i tehnicka podrué¢ja znanosti (STEM), a osiguranjem
izravne financijske potpore studentima na studijskim programima deficitarnih zanimanja s posebnim
naglaskom na deficitarne nastavnicke studijske programe potice se, usmjerava i povecava pristup i zavrsetak
visokog obrazovanja u podrucju deficitarnih zanimanja u sklopu sektorskih prioriteta. Aktivnostima ove
mjere razvijat ¢e se i aktivirati ljudski potencijali za gospodarski rast razvojem inovacija, proizvoda i usluga,
ostvariti veca uskladenost s potrebama trzista rada i gospodarstva te pridonijeti vecoj konkurentnosti
hrvatskoga gospodarstva temeljenog na inovacijama i na kompetencijama uskladenim s potrebama
gospodarstva.

Mjerom ¢e se pridonijeti ostvarenju pojedinacnog cilja u sklopu C3.1. R2. Modernizacija visokog
obrazovanja, Nacionalnog plana oporavka i otpornosti 2021. - 2026. u komponenti financiranja visokog
obrazovanja koja dokazano pridonose razvoju gospodarstva 1 vece zaposljivosti pojedinca. Dodjelom
stipendija motivirat ¢e se studenti da u izboru svog studija preferiraju studijske programe iz STEM-a kao
klju¢nog podrucja za pokretanje gospodarstva.

Rok provedbe: IV. kvartal 2027.

Mjera 5.7. Modernizirati, unaprijediti i razviti infrastrukturu studentskog smjestaja za studente u
nepovoljnom poloZaju

Svtha provedbe mjere: Ovom mjerom ¢e se financiranjem izgradnje novih studentskih domova,
rekonstrukcije i modernizacije postojece infrastrukture studentskih domova osigurati povecanje smjestajnih
kapaciteta te moderniji i kvalitetniji smjestajni za studente u nepovoljnom polozaju, sto ¢e posljedicno

rezultirati smanjenjem troskova studiranja i povecanjem pristupa visokom obrazovanju.

Mjerom ce se pridonijeti ostvarenju pojedinacnog cilja u sklopu C3.1. R2. Modernizacija visokog
obrazovanja, Nacionalnog plana oporavka i otpornosti 2021. - 2026. u komponenti povecanja dostupnosti
visokog obrazovanja ranjivih i podzastupljenih skupina uz infrastrukturna ulaganja usmjerena prema
unaprjedenju materijalnih uvjeta studiranja.

Rok provedbe: IV. kvartal 2027.
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Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, strateSkom
cilju broj 2 — Obrazovani i zaposleni ljudi:

Mjere na razini posebnog cilja 5 usmjerene su primarno na provedbu strateskog cilja 2. Obrazovani i zaposleni
budi, kojim se planira unaptijedenje visokog obrazovanja, reformiranje sustava financiranja visokog
obrazovanja i znanosti te poticanje razvoja kulture i medija uz poticanje razvoja visokoskolskih programa
kojima ¢e se osigurati obrazovanje za nove poslove u kulturnim i kreativnim industrijama te, takoder,
povecanje broja visokoobrazovanih IKT stru¢njaka koji izlaze na trziste rada.

Navedene strateske ciljeve mjere ¢e ostvariti uspostavom funkcionalne informacijsko-komunikacijske
platforme koja ¢e omoguditi analizu podataka u sustavu visokog obrazovanja i praenje pokazatelja
ostvarivanja ciljeva strategije, ali i ukljucivanje Hrvatske u europske inicijative povezivanja podataka iz
visokog obrazovanja na razini EU-a, s naglaskom na digitalizaciju javnih isprava u visokom obrazovanju i
olaksavanje mobilnosti studenata. Razvojem Registra diploma unaprijedit ¢e se pradenje podataka o
visokoobrazovanim osobama. Dodatno, modernizacijom studijskih programa, koja ¢e ukljucivati i stjecanje
relevantnih vjestina uz praktiéni rad i struénu praksu kao sastavni dio studijskih programa, povecat ée se
relevantnost studijskih programa za trzite rada i drustvo. Medunarodna prepoznatljivost visokog
obrazovanja Republike Hrvatske i1 uskladenost sa suvremenim europskim trendovima ostvarit ée se
internacionalizacijom visokog obrazovanja, posebno povezivanjem visokog obrazovanja i znanosti u sklopu
alijansi europskih sveucilita i primjenu suvremenih alata kojim se olaksava mobilnost studenata 1 nastavnika
(npr. uvodenje Europske studentske kartice). Time ¢e visoka uciliSta iz Republike Hrvatske pridonijeti
uspostavljanju Europskog prostora obrazovanja do 2025.

Doptinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj tranziciji
i digitalnoj transformaciji:

Provedba mjera pod ovim posebnim ciljem pridonosi ispunjavanju cilja 4. Agende u dijelu postizanja
inkluzivnog i kvalitetnog visokog obrazovanja te omogucavanja jednakog pristupa svima kvalitethom
visokom obrazovanju. Pri tome se mjerama planiraju ostvariti konkretni ciljevi UN-ove Agende 2030.
usmjereni osiguravanju jednakog pristupa svim zenama i muskarcima pristupacnom i kvalitetnom
tehnickom tercijarnom obrazovanju, ukljucujuéi sveucili$no, postizanju rodne jednakosti u obrazovanju,
jednakog pristupa svim razinama obrazovanja, ukljucujuci visoko obrazovanje, posebno osobama s
invaliditetom 1 drugim ranjivim skupinama.

Posebni cilj broj 6: Osigurati pristup odgoju i obrazovanju ucenicima s teSko¢ama u razvoju i

studentima s invaliditetom

Pokazatelj ishoda Pocetna vrijednost 2020. Ciljna vrijednost 2027.

01.02.2.75 Broj djece s | 28.390 31.000

tesko¢ama u razvoju ukljucenih u

inkluzivno obrazovanje
01.02.2.76  Broj studenata s | 229 299

invaliditetom u sustavu visokog

obrazovanja
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Pregled mjera na razini posebnog cilja broj 6 s rokovima provedbe:

Mjera 6.1. Povecati dostupnost predskolskih programa i oblika stru¢ne podrske djeci i roditeljima
djece s teSko¢ama u razvoju

Svrha provedbe mjere: U sklopu ove mjere, izmjenama Zakona o predskolskom odgoju i obrazovanju,
utvrdit ¢e se prednosti pti upisu za ukljucivanje u programe primjerene potrebama djece s teskoéama u
razvoju te omoguditi provedba programa rane intervencije u predskolskim ustanovama. Za navedeno
potrebno je pruziti podrsku ustanovama predskolskog odgoja i obrazovanja zaposljavanjem relevantnih
strucnih suradnika, treceg odgojitelja i pomocénika i struénog komunikacijskog posrednika za pruzanje
potpore djeci s teskocama u razvoju. Takoder, struc¢na podrska djeci s teskoama u razvoju ukljucuje
sustavnu, pravodobnu i stru¢nu podrsku roditeljima vezano uz proces identifikacije i pracenja psihofizickog
razvoja djeteta kako bi se unaprijedila suradnja izmedu odgojitelja, roditelja i strucnog tima odgojno-
obrazovne ustanove te roditeljima pruzile povratne informacije, smjernice i savjeti povezani s odgojem djece
s teSko¢ama u razvoju.

Rok provedbe: IV. kvartal 2027.

Mjera 6.2. Unaprijediti osnovnoskolski i srednjoskolski odgoj i obrazovanje ucenika s teSko¢ama u
razvoju osiguravanjem kurikuluma i oblika stru¢ne podrske ucCenicima i roditeljima ucenika s
te§koCama u razvoju

Svrha provedbe mjere: U sklopu ove mjere nastavit ¢e se provedba kurikularne reforme osnovnoskolskog
odgoja i obrazovanja donosenjem predmetnih kurikuluma posebnih programa za ucenike s teskocama u
razvoju te ¢e se pruziti podr$ka zapo$ljavanjem relevantnih stru¢nih suradnika u ustanovama
osnovnoskolskog i srednjoskolskog odgoja i obrazovanja za provedbu rehabilitacijskih programa za ucenike
s teSkocama u razvoju te prevencijskih i rano interventnih programa za ucenike s teskocama mentalnog
zdravlja. Strucna podrska ucenicima s teskocama u razvoju ukljucuje sustavnu, pravodobnu i strucnu
podriku roditeljima vezano uz proces identifikacije 1 praéenja psihofizickog razvoja ucenika kako bi se
unaprijedila suradnja izmedu ucitelja, nastavnika, roditelja i strucnog tima odgojno-obrazovne ustanove,
roditeljima pruzile povratne informacije, smjernice i savjeti povezani s odgojem i obrazovanjem ucenika s
teSko¢ama u razvoju. Takoder, u sklopu mjere osigurat ¢e se dostupnost razli¢itih pomagala potpomognute
komunikacije za ucenike s teSkocama u razvoju, a stru¢nim usavrsavanjem odgojno-obrazovnih radnika za
koristenje digitalnih (asistivnih) tehnologija omoguéit ¢e se pravilno koristenje razlicitth pomagala
potpomognute komunikacije za ucenike sa slozenim komunikacijskim potrebama.

Bududi da zakonodavni strateski okvir ne omogucava preklapanje aktivnosti izmedu strateskih dokumenata,
usluga pomocénika u nastavi uvtstena je u sveobuhvatni Nacionalni plan igjednacavanja moguinosti ga osobe s
invaliditetom. U sklopu Nacionalnog plana izjednaiavanja moguénosti a osobe s invaliditetom ga razdoblje od 2021. do
2027. godine, Posebnog cilja 1 Osigurati inkluzivan odgej i obrazovanje 3a djecu s teskodama u ragvoju i studente s
invaliditetom, nastavit Ce se osiguravati infrastrukturna potpora ucenicima s tesko¢ama u razvoju i neposredna
potpora pomoc¢nika u nastavi i strucnih komunikacijskih posrednika ucenicima s teSko¢ama u razvoju. U
pripadaju¢em Akcijskom planu izjednacavanja moguénosti za osobe s invaliditetom za razdoblje od 2021.
do 2024. godine, Mjeri 3. Poveéati dostupnost potpore uienicima s teskolama u ragvoju, planirano je osiguravanje
nepostredne potpore ucenicima s teSkocama u razvoju tijekom odgojno-obrazovnoga procesa u zadacima
koji zahtijevaju komunikacijsku, senzornu i motoricku aktivnost uc¢enika ukljucivanjem pomocénika u nastavi
i stru¢nih komunikacijskih posrednika u rad u osnovnim i srednjim $kolama. Uz provedbu navedene
mijere dovrsit Ce se i aktivnosti reguliranja pravne osnove za ostvarivanje radno-pravnog statusa pomoc¢nika
u nastavi 1 stru¢nih komunikacijskih posrednika kroz donosenje novog Zakona o odgoju i obrazovanju u

osnovnoj 1 srednjoj S§koli, a sukladno odredbama Pravilnika o pomocénicima u nastavi i struc¢nim
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komunikacijskim posrednicima donijet ¢e se i program za stjecanje kvalifikacija temeljen na izradenom
standardu zanimanja i standardu kvalifikacije u svrhu stjecanja kompetencija zaposlenih pomoé¢nika u nastavi
i strucnih komunikacijskih posrednika za samostalan rad s ucenicima s tesko¢ama u razvoju.

Rok provedbe: IV. kvartal 2027.

Mjera 6.3. Usustaviti i ujednaciti prava i oblike potpora te procedure ostvarivanja prava studenata
s invaliditetom na visokim uciliStima

Svrha provedbe mjere: U sklopu ove mjere, izmjenama i dopunama te izradom novih podzakonskih akata
u podrudju visokog obrazovanja utvrdit ¢e se prava studenata s invaliditetom te ¢e se ujednaciti procedure
ostvarivanja njihovih prava i pruziti podrska visokim ucilistima u profesionalnom razvoju nastavnika za

inkluzivno obrazovanje studenata s invaliditetom.

Rok provedbe: IV. kvartal 2027.

Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, strateSkom
cilju broj 2 — Obrazovani i zaposleni ljudi:

Stjecanje znanja i vjestina klju¢nih za postizanje konkurentnosti i produktivnosti od osobitog je znacaja za
ucenike s teSkocama u razvoju i studente s invaliditetom koji zbog svojih psihofizickih osobitosti zahtijevaju
osiguravanje raznih oblika prilagodbi i svrhovitih strucnih intervencija uz razlicite vrste obrazovnih i
rehabilitacijskih programa. Mjere na razini posebnog cilja broj 6 usmjerene su, od ranog i predskolskog
odgoja 1 obrazovanja, osnovnoskolskog i srednjoskolskog odgoja i obrazovanja do visokog obrazovanja na
izjednacavanje moguénosti djece/ucenika s teSkocama u razvoju i studenata s invaliditetom za punopravno
sudjelovanje u obrazovnom okruzenju osiguravanjem dostupnosti predskolskih programa i programa rane
intervencije u ranoj i predskolskoj dobi djeteta s teSko¢ama u razvoju, strucne podrske relevantnih stru¢nih
suradnika u provedbi rehabilitacijskih i preventivnih programa tijekom predskolskog, osnovnoskolskog i
srednjoskolskog odgoja i obrazovanja, profesionalnog razvoja uditelja/nastavnika i strucnih suradnika za
koristenje digitalnih (asistivnih) tehnologija i inkluzivno obrazovanje studenata s invaliditetom, kao i daljnje
poboljsanje osnovnoskolskog sustava donosenjem predmetnih kurikuluma posebnih programa za ucenike

s utjecajnim 1 viSestrukim tesko¢ama u razvoju.

Doprinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj tranziciji
i digitalnoj transformaciji:

Mjere na razini posebnog cilja broj 6 pridonose cilju 4: ,,Osigurati ukljuc¢ivo, kvalitetno i pravedno
obrazovanje i promicati moguénosti cjelozivotnog obrazovanja za sve®, odnosno podcilju 4.5. odrzivog
razvoja UN-ove Agende 2030 (SDG) sto podrazumijeva osiguravanje jednakog pristupa svim razinama
obrazovanja i strucnim programima za ranjive skupine djece, ukljuc¢ujuéi osobe s invaliditetom, odnosno
djecu/ ucenike s teSko¢ama u razvoju i studente s invaliditetom unaprjedenjem zakonodavnog okvira,
osiguravanjem strucne podrske, osiguravanjem dostupnosti razli¢itth pomagala potpomognute
komunikacije za ucenike s teSko¢ama i provedbom programa usmjerenih na djecu/ucenike s teskocama u
razvoju i studente s invaliditetom.

64



Posebni cilj broj 7: Povecati dostupnost aktivnostima identifikacije, odgojno-obrazovnog rada,

pracenja i podrske darovitoj djeci i u€enicima

Pokazatelj ishoda Pocetna vrijednost 2020. Ciljna vrijednost 2027.

01.02.2.69 Udio djece i u¢enika | 0% 2%
ukljucenih u sustavne aktivnosti

identifikacije, rada, pracenja i

podrske darovitima

Pregled mjera na razini posebnog cilja broj 7 s rokovima provedbe:

Mjera 7.1. Revidirati propise o odgoju i obrazovanju darovite djece/uenika te normativno i
administrativno unaprijediti sustav identifikacije, rada, pracenja i podrske darovitima

Svrha provedbe mjetre: Odgojno-obrazovni rad, skrb i podrska darovitoj djeci/ucenicima trenutaéno je
fragmentirana, provodi se samo u nekim odgojno-obrazovnim ustanovama ili u obliku izvanskolskih
programa i aktivnosti, nije ujednacene razine te nije odraz sustavno sagledanih ciljeva, potreba i/ili
osmisljenih aktivnosti. Potrebno je stoga osmisljavanje nacionalnog sustava i modela rada s darovitima, koji
¢e biti operacionaliziran u cjelovitome zakonodavnom okviru, uz administrativnu prilagodbu i
operacionalizaciju provedbenih smjernica. Ovo ¢e biti usmjereno na sve sastavnice i elemente odgojno-
obrazovnog rada i podrske darovitima (opéa nacela i vrijednosti odgojno-obrazovnog rada s darovitima,
model rada i skrbi za darovite, sastavnice sustava rada s darovitima u predskolskom, skolskom i
izvanskolskom kontekstu, model (nacela, postupci i tehnike) identifikacije darovitih, odgojno-obrazovni rad
i metode rada s darovitima, sustav pracenja i usmjeravanja darovitih, sustav podrske darovitima, sustav
podrske djelatnicima odgojno-obrazovnog sustava, sustav podrske roditeljima te sustav izvje$¢ivanja o radu
1 podrsci darovitima.

Rok provedbe: IV. kvartal 2023.

Mjera 7.2. Konceptualizirati i operacionalizirati model identifikacije darovitih, standardizirati
postupke identifikacije darovite djece/ucenika uz razvoj i prihvacanje potrebnog instrumentarija

Svrha provedbe mjere: U sklopu ove mjere, u suradnji sa znanstvenicima i stru¢njacima, a na tragu
postojecih teorijskih modela 1 obrazovnih praksi konceptualizirat ¢e se i provedbeno operacionalizirati
model identifikacije darovitih, standardizirati postupci identifikacije darovite djece i ucenike, sistematizirat
¢e se postojei i razviti potrebni novi instrumentarij te ¢e se razviti svi protokoli, postupci, upute i
provedbene smjernice za ucinkovito koristenje u identifikaciji.

Pri konceptualizaciji 1 operacionalizaciji aktivhosti vodit ¢e se nacelima iskazanim u opéem zakonodavnom
okviru sustava rada s darovitima te ¢e se voditi nacelima prepoznavanja i udovoljavanja potrebama
(razvojnim, odgojno-obrazovnim, osobnim, psiholoskim, socijalnim, karijernim) darovite djece 1 ucenika.
Aktivnosti identifikacije vodit ¢e se nacelima inkluzivnosti i nepristranosti, nacelima sveobuhvatnosti
djece/ucenika i podrudja darovitosti te nacelima koristenja visestrukih izvora informacija, metoda i tehnika
identifikacije  koje ¢ée biti na razini odgojno-obrazovnih ustanova koordinirane radom
predskolskog/skolskog tima koji vodi i koordinira psiholog.

Rok provedbe: IV. kvartal 2027.
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Mjera 7.3. Izraditi okvir odgojno-obrazovnog programa za darovitu djecu/ucenike i provoditi
programe odgojno-obrazovnog rada s darovitima

Svtha provedbe mjere: Na tragu usvojenoga nacionalnog sustava i modela rada s darovitom djecom i
ucenicima, na nacionalnoj razini ¢ée se izraditi okvir odgojno-obrazovnog programa za darovitu
djecu/ucenike kao ishodiste za programe odgojno-obrazovnog rada s darovitima, koji ¢e ukljucivati temeljna
nacela, kurikularne zahtjeve 1 smjernice vezane uz sadrzaj, metode i oblike rada te primjere dobre prakse u
radu s darovitima u razlicitim podrucjima darovitosti.

Na razini osnivaca odgojno-obrazovnih ustanova, odgojno-obrazovnih ustanova i centara izvrsnosti, uz
prihvacanje nacionalnog okvira odgojno-obrazovnog programa za darovitu djecu/ucenike izradit ¢e se i
provesti posebni programi predskolskog i skolskog odgojno-obrazovnog rada s darovitom djecom, odnosno
diferencirani/razlikovni programi za darovite ucenike.

Programi usmjereni na rad s darovitom djecom i ucenicima bit ¢e usmjereni na obogacivanje postojecih
programa kao i1 na omogucavanje povremenoga homogenoga grupiranja i struktutriranog rada, odnosno
ucenja sa sebi sliénima - s djecom sli¢nih intelektualnih sposobnosti, interesa, motivacije i kreativnosti, u
skolskom 1 izvanskolskom kontekstu. Uz to, programi usmjereni na djecu obuhvatit ¢e i aktivnosti
obogacivanja sredine u kojoj se planiraju kontekstualni uvjeti (okruzenje) za poticanje aktivnosti 1 stjecanje
raznovrsnih iskustava ucenja.

Programi usmjereni na rad s darovitim ucenicima odnosit ¢e se na razlicite oblike odgojno-obrazovnog rada
s darovitima, kurikularne sadrzaje, metode i oblike rada koji su usmjereni na sto cjelovitiji razvoj darovitosti
ucenika te ¢e se u njihovu osmisljavanju i izradi voditi pozornost da budu harmonizirani sa suvremenim

iskustvima drugih obrazovnih sustava u europskom 1 svjetskom kontekstu.

Rok provedbe: IV. kvartal 2027.

Mjera 7.4. Uspostaviti sustav i mehanizme rane identifikacije, pracenja i usmjeravanja darovite
djece i ucenika

Svrha provedbe mjere: Identifikaciju, pracenje 1 usmjeravanje darovitih potrebno je zapoceti u $to ranijoj
dobi, kao dio sustavnih aktivnosti koje bi rezultirale punim ostvarenjem svih potencijala darovite djece 1
ucenika. U postoje¢im okolnostima, kako identifikacija, tako i prac¢enje darovitih fragmentarno je i rezultat
individualnih napora i interesa ukljucenih odgojno-obrazovnih stru¢njaka. Kao takvo je manjkavo bududi
da ne omogucava Zeljeni odgojno-obrazovni rad i podr$ku darovitima u smjeru ostvarenja njihovih
potencijala.

Na tragu usvojenog modela identifikacije darovitih izradit ¢e se provedbene smjernice za praenje i
usmjeravanje darovite djece/ucenika, koje ¢e pruziti odgojiteljima, uditeljima, nastavnicima i strucnim
suradnicima okvir i operativni instrument za rad u neposrednome odgojno-obrazovnom okruzenju i
izvanskolskom odgoju i obrazovanju te ¢e sinkronizirati dostupne evidencije 1 podatke izmedu strucnjaka,
odgojno-obrazovnih ustanova, izvanskolskih oblika odgoja i obrazovanja te sredisnjih evidencija o djeci i
ucenicima u odgojno-obrazovnom sustavu.

Na primjerima najboljih europskih 1 svjetskih praksi razradit ¢e se operativni postupci usmjeravanja darovitih
kako bi se smanjio efekt njihova gubitka u odgojno-obrazovnome sustavu, odnosno kako bi se povecala
ukupna ucinkovitost sustava rada s darovitim au vidu kasnijih obrazovnih i karijernih ishoda.

Rok provedbe: IV. kvartal 2027.
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Mjera 7.5. Unaprijediti infrastrukturu sustava za pruZanje izvanskolske podrske odgojno-
obrazovnom radu s darovitom djecom/udenicima

Svrha provedbe mijere: U svrhu podrske odgojno-obrazovnim ustanovama u radu s darovitom
djecom/ucenicima te u svrhu razvoja i ostvarenja punog nacionalnog odgojno-obrazovnog programa rada
i podtske darovitoj djeci/ucenicima, koji ukljucuje predskolske/skolske i izvanskolske programe i oblike
rada, unaprijedit ¢e se rad postojecih i razvoj novih centara za rad s darovitom djecom/ucenicima, posebno
u sredinama gdje im vrti¢i/skole ne mogu osigurati adekvatnu podrsku. Takvi centri trebaju okupljati
strucnjake razlicitih profila, raspolagati stru¢nim i materijalnim resursima potrebnim za pruzanje kvalitetne
podrske darovitoj djeci/ucenicima te ostvariti suradnju sa znanstvenim i sveucili$nim sustavom. Kao oblik
unaprjedenja sustava na nacionalnoj razini osmislit ¢e se nacionalne smjernice za rad i ulogu mreze
izvanskolskih centara s posebnim ciljem povecanja efektivnosti njihova rada i uskladenim djelovanje s
ustanovama odgojno-obrazovnog sustava u ostvarenju odgojno-obrazovnih ciljeva, posebice kada je rijec o
darovitoj djeci/ucenicima.

Rok provedbe: IV. kvartal 2027.

Mjera 7.6. Unaprijediti sustav inicijalnog osposobljavanja i kontinuiranoga stru¢nog usavrsavanja
odgojitelja, ulitelja, nastavnika i struénih suradnika u radu s darovitom djecom/ucenicima

Svrha provedbe mjere: Izradit ¢e se model inicijalnog osposobljavanja struc¢njaka (odgojitelja, ucitelja,
nastavnika, stru¢nih suradnika) u vidu razmatranja, operacionalizacije i izrade dodatnog programa
kompetencija koje trebaju imati strucnjaci zaposleni u odgojno-obrazovnom sustavu, odnosno u
izvanskolskim programima rada s darovitom djecom/ucenicima.

U svrhu unaprjedenja sustava stru¢nog usavrsavanja, nakon analize uciteljskih, nastavnickih i kvalifikacija
stru¢nih suradnika potrebnih za rad s darovitima, osmislit ¢e se standard i program osposobljavanja te
provesti strucna usavr$avanja u radu s darovitom djecom/uéenicima (vezano uz podrudje identifikacije,

odgojno-obrazovnog rada, pruzanja podrske, usmjeravanja i pracenja darovitih).

Rok provedbe: IV. kvartal 2027.

Mijera 7.7. Uspostaviti model i mehanizme podtske roditeljima darovite djece/ucenika

Svrha provedbe mjere: Kako bi se unaprijedio sustav rada s darovitom djecom/ucenicima, potrebno je
osmisliti model, oblike i mehanizme podtske roditeljima darovite djece/uéenika koji e biti povezani sa svim
elementima u radu s darovitima (identifikacijom, odgojno-obrazovni radom, profesionalnim usmjeravanjem
i pracenjem) te ¢e na konkretan i primjeren nacin dati povratne informacije, smjernice i savjete povezane s
odgojem darovite djece, uz razli¢ite oblike podrske (savjetovanja i razgovore, radionice, grupe podrske za
roditelje). Na tragu osmisljenog modela struéni timovi predvodeni psihologom u vrticima 1 $kolama
operativno ¢e provoditi ovaj dio sustava rada s darovitom djecom/ucenicima, a prema potrebi dodatne

oblike podrske mogu realizirati u suradnji s centrima izvrsnosti koji djeluju na tom podrudju.

Rok provedbe: IV. kvartal 2027.

Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, strateSkom
cilju broj 2 — Obrazovani i zaposleni Jjudi:

Mjete na razini posebnog cilja 7 usmjerene su na razvijanje cjelovite potpore darovitoj djeci/ucenicima,
specificno u smislu identifikacije, odgojno-obrazovnog rada, profesionalnog usmijeravanja i pracenja
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darovitih, zatim unapredenja sustava inicijalnog osposobljavanja i kontinuiranoga stru¢nog usavr$avanja
odgojitelja, ucitelja, nastavnika i stru¢nih suradnika s ciljem pruzanja razlicitih oblika podrske darovitoj
djeci/ucenicima te uspostave mehanizama podrske roditeljima darovite djece/ucenika kako bi se poticala
odgovarajuéa obiteljska podrska i stvorilo motivirajuce okruzenje za razvoj punog potencijala darovite
djece/ucenika.

Doptinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj tranziciji
i digitalnoj transformaciji:

Mjere u sklopu posebnog cilja broj 7 pridonose cilju 4: , Osigurati ukljucivo, kvalitetno i pravedno
obrazovanje i promicati moguénosti cjelozivotnog obrazovanja za sve®, odnosno podcilju 4.1. odrzivog
razvoja UN-ove Agende 2030 (SDG), sto podrazumijeva osiguravanje zavrsetka besplatnog, pravednog i
kvalitetnog osnovnog i srednjeg obrazovanja koje vodi ka relevantnim i djelotvornim krajnjim rezultatima,
kao 1 podcilju 4.2. koji se odnosi na osiguravanje pristupa kvalitetnom ranom dje¢jem razvoju, brizi i
predskolskom obrazovanju. Takoder, mjera usmjerena na unaprjedenje sustava inicijalnog osposobljavanja
1 kontinuiranoga stru¢nog usavrsavanja odgojitelja, ucitelja, nastavnika i strucnih suradnika prinosit ¢e cilju
4.c te znacajno povecati ponudu kvalificiranih uditelja i to medunarodnom suradnjom za obuku uditelja u
zemljama u razvoju, posebno u najnerazvijenijim zemljama i malim oto¢nim drzavama u razvoju.

Posebni cilj broj 8: Unaprijediti odgoj i obrazovanje djece i ucenika pripadnika nacionalnih

manjina
Pokazatelj ishoda Pocetna vrijednost 2020. Ciljna vrijednost 2027.
01.02.2.70  Obuhvat djece 1| 10.219 10.350

ucenika ukljuc¢enih u nastavu na

jeziku 1 pismu nacionalnih

manjina

Pregled mjera na razini posebnog cilja broj 8 s rokovima provedbe:

Mjera 8.1. Pruzati potporu odgojno-obrazovnim ustanovama koje provode neki od modela
obrazovanja (model A, B i/ili C)

Svrha provedbe mjere: U sklopu ove mjere pruzat e se potpora u usvajanju jezicnih i drugih kompetencija
nastavnika i strucnih suradnika koji rade u skolama s nastavom na jeziku i pismu nacionalnih manjina.
Navedena mjera predvida potporu uz strucna usavr$avanja ravnatelja odgojno-obrazovnih radnika, putem
studijskih putovanja u zemlje maticnog naroda ili zemlje sa znac¢ajnom (ili brojnom) zajednicom nacionalne

manjine te izdavanje suglasnosti za ustroj nastave i zaposljavanje ucitelja i nastavnika.

Rok provedbe: IV. kvartal 2027.
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Mjera 8.2. Izraditi i donijeti razlikovne kurikulume u nastavi prema modelu A i kurikulume za
model C

Svrha provedbe mjere: Mjera predvida osnivanje strucnih radnih skupina za izradu razlikovnih kurikuluma
u nastavi prema modelu A u dijelu drustveno-humanistickih predmeta (povijest, geografija, priroda 1 drustvo,
glazbena i likovna kultura) koji bi ukljucivali sadrzaje posvecene kulturi nacionalne manjine. Takoder,
mijerom se predvida nastavak izrade novih kurikuluma jezika i kulture (model C) za sve nacionalne manjine

u sustavu obrazovanja.
Rok provedbe: IV. kvartal 2025.

Mjera 8.3. Pravodobno osiguravati udZbenike u nastavi na jeziku i pismu nacionalnih manjina

Svrha provedbe mjere: Mjera predvida donosenje zakonskih pretpostavki te uspostavljen sustav kriterija
kako bi se omogucilo pravodobno osiguravanje udzbenika te drugih obrazovnih materijala za nastavu na
jeziku i pismu nacionalnih manjina. Kako izrada udzbenika i drugih obrazovnih materijala za nastavu na
jeziku 1 pismu nacionalnih manjina iziskuje dodatne aktivnosti (prijevod, dotisak i dr.), mjerom ce se
omoguditi sufinanciranje izrade kao i jednostavnija procedura u osiguranju udzbenika i drugih obrazovnih
materijala kako bi se omogucéila nesmetana provedba nastavnog procesa za sve ucenike.

Rok provedbe: IV. kvartal 2024.

Mjera 8.4. Pruzati potporu odgojno-obrazovnim ustanovama s ve¢im brojem pripadnika romske
nacionalne manjine

Svtha provedbe mijere: Provedbom mijere nastoji se omoguditi pristup kvalitetnom i ukljucivom
obrazovnom sustavu, koje cilja na smanjenje pocetnih nejednakosti, eliminiranje diskriminacije, redukciju
izazova s kojima se susreCu djeca iz ranjivih drustvenih skupina te promicanje razvoja djece. Svrha provedbe
mjere je podiéi kvalitetu i uc¢inkovitost obrazovanja djece pripadnika romske nacionalne manjine te osigurati
stjecanje potrebnih znanja i vjestina U sklopu mjere pruzit ¢e se dodatna potpora odgojno-obrazovnim
ustanovama s veéim brojem ucenika pripadnika romske nacionalne manjine. Navedena potpora ukljucuje
podrsku u vidu pomoéi u uéenju/mentoriranje, edukacije ucitelja/nastavnika i stru¢nih suradnika koji rade

u multikulturnom okruZenju te uspostavu zakonskih pretpostavki za angaziranje romskih pomagaca.
Rok provedbe: IV. kvartal 2027.

Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, stratesSkom
cilju broj 2 — Obrazovani i zaposleni Jjudi:

U sklopu tematskog podruc¢ja Odgoj i obrazovanje ucenika pripadnika nacionalnih manjina definiran je
jedan posebni cilj i pripadaju¢e mjere koje pridonose provedbi Nacionalne razvojne strategije Republike
Hrvatske do 2030. u dijelu strateskog cilja 2. Obrazovni i zaposieni fjndi. Navedenim mjerama osigurat ée se
dodatna podrska djeci i ucenicima pripadnicima romske nacionalne manjine od najranije dobi izlozenoj
riziku od socijalne iskljucenosti, $to se navodi i kao jedan od prioriteta Nacionalne razvojne strategije
Republike Hrvatske do 2030. godine u podruéju obrazovanja.
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Doprinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj tranziciji
i digitalnoj transformaciji:

Mjere u sklopu ovog posebnog cilja pridonose provedbi definiranih ciljeva odrzivog razvoja UN-ove
Agende 2030 (SDG) i to cilju 4. Osigurati ukljuéivo, kvalitetno i pravedno obrazovanje i promicati
moguénost cjelozivotnog obrazovanja za sve, Podcilj 4.5. Do kraja 2030. ukloniti rodne razlike u
obrazovanju i osigurati jednak pristup svim razinama obrazovanja i stru¢nim obukama za ranjive grupe,
ukljucujudi osobe s invaliditetom, autohtono stanovnistvo i djecu u ranjivim situacijama i Podcilj 4.c. Do
kraja 2030. znacajno povecati ponudu kvalificiranih ucitelja, ukljuc¢ujuéi putem oblika medunarodne suradnje
za obuku ucitelja u zemljama u razvoju, posebno u najnerazvijenijim zemljama 1 malim oto¢nim drzavama

u razvoju.

Posebni cilj broj 9: Unaprijediti odgoj i obrazovanje djece i u€enika pripadnika hrvatskoga naroda

izvan Republike Hrvatske

Pokazatelj ishoda Pocetna vrijednost 2020. Ciljna vrijednost 2027.
01.02.2.71 Obuhvat polaznika | 7.250 7.975

ukljucenih u nastavu hrvatskoga

jezika u inozemstvu s kojima rade
ucitelji 1 lektori upudéeni iz
Republike Hrvatske

Pregled mjera na razini posebnog cilja broj 9 s rokovima provedbe:

Mjera 9.1. Povecati broj nastavnih mjesta na kojima se nudi moguc¢nost ucenja hrvatskoga jezika
izvan Republike Hrvatske, od osnovnoskolske do visokoskolske razine

Svrha provedbe mjere: Kako bi se povecao obuhvat polaznika, potrebno je osigurati §to veci broj mjesta
na kojima se osigurava kvalitetna nastava hrvatskoga jezika u inozemstvu, sukladno stvarnim potrebama i
moguénostima. U sklopu ove mjere pruzat Ce se potpora u razvijanju metodickih, jeziénih i drugih
kompetencija ucitelja i lektora koji predaju hrvatski jezik u inozemstvu, i to ne samo zaposlenima u sustavu
Ministarstva znanosti i obrazovanja, nego 1 izvan njega. Navedena mjera predvida potporu uz ukljucivanje
ucitelja i lektora u postojece edukacije, organiziranje ciljanih stru¢nih usavrsavanja u Republici Hrvatskoj ili
u inozemstvu, organiziranje studijskih putovanja iz drzava u kojima zivi znacajna hrvatska zajednica te

izdavanje suglasnosti za ustroj nastave i zaposljavanje ucitelja i lektora.
Rok provedbe: IV. kvartal 2027.

Mjera 9.2. Donijeti novi kurikulum hrvatske nastave u inozemstvu i izraditi odgovarajuce

obrazovne materijale

Svrha provedbe mjere: Mjera predvida osnivanje strucne radne skupine za izradu kurikuluma hrvatske
nastave u inozemstvu, koja ¢e pripremiti 1 uputiti u daljnji postupak usvajanja novog kurikuluma izradenog
na temelju stvarnih potreba i izazova ucenika polaznika hrvatske nastave te suvremenih metodickih i

pedagoskih standarda. S obzirom na specifi¢ne potrebe i izazove u provodenju obrazovnih aktivnosti mjera
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predvida uspostavljanje sustavnog osiguravanja udzbenika te drugih obrazovnih materijala za nastavu
hrvatskoga jezika uz inozemstvu, pti cemu Ce se u vidu imati potreba izrade udzbenika za pocetno ucenje
hrvatskoga jezika za razlicite dobne skupine.

Rok provedbe: IV. kvartal 2024.

Mjera 9.3. PruZiti potporu u izradi suvremenih kurikuluma za redovitu nastavu na hrvatskome

jeziku u Bosni i Hercegovini

Svtha provedbe mijere: Postoji kontinuirana suradnja Ministarstva znanosti 1 obrazovanja s brojnim
odgojno-obrazovnim institucijama u Bosni i Hercegovini koje organiziraju redovitu nastavu prema
hrvatskome planu i programu. Pruza se strucna potpora uciteljima i nastavnicima, kao i mjerodavnim
institucijama u Bosni i Hercegovini, a posebno je vazna aktivna suradnja u prilagodbi postojecih i izradi
novih predmetnih kurikuluma kako bi se uspjesno provela zapoceta reforma i definirali suvremeni obrazovni
standardi. Onim ucenicima koji ¢e svoj obrazovni put nastaviti u Republici Hrvatskoj pruzit ¢e se isti uvjeti
i moguénosti kakve imaju njihovi vr$njaci u Republici Hrvatskoj, pti cemu je posebno vazno osigurati
polaganje ispita drzavne mature po istim uvjetima.

Rok provedbe: IV. kvartal 2027.

Mjera 9.4. Osigurati punu dostupnost ranog i predsSkolskog, kao i osnovnoskolskog i
srednjoskolskog odgoja i obrazovanja za djecu iz obitelji povratnika iz hrvatskog iseljenistva,
odnosno obitelji potomaka hrvatskih iseljenika pri povratku iz inozemstva

Svrha provedbe mjere: Provedbom mjere svoj djeci iz obitelji povratnika iz hrvatskog iseljenistva, odnosno
obitelji potomaka hrvatskih iseljenika pri povratku iz inozemstva osigurat ¢e se puna i promptna ukljucenost
u program ranog i predskolskog, kao 1 osnovnoskolskog i srednjoskolskog odgoja 1 obrazovanja. Sustavno
¢e se osiguravati puna ukljucenost u odgojno-obrazovni proces i planirati potpora za §to brze i uspjesnije
ukljucivanje u drustvo. Komunikacijska jezicna kompetencija jedna je od kljucnih kompetencija za prijenos
1 stjecanje znanja, vjestina, sposobnosti, stavova i vrijednosti te je temelj obrazovanja 1 uspjesne prilagodbe.
Stoga je u sustavu osnovnoskolskog i srednjoskolskog odgoja 1 obrazovanja posebno vazno unaprijediti
program ucenja hrvatskog jezika za djecu koja ne znaju ili nedostatno znaju hrvatski jezik te povecati broj
sati pripremne i dopunske nastave.

Rok provedbe: IV. kvartal 2027.

Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, strateSkom
cilju broj 2 — Obrazovani i zaposleni Jjudi:

U sklopu tematskog podru¢ja Odgoj i obrazovanje djece/ucenika pripadnika hrvatskoga naroda izvan
Republike Hrvatske definiran je jedan posebni cilj i pripadajuce mjere koje pridonose provedbi Nacionalne
razvojne strategije Republike Hrvatske do 2030. u dijelu strateskog cilja 2. Obragovni i zaposleni ljud:.
Nacionalna razvojna strategija Republike Hrvatske do 2030. istice vaznost razvijanja odnosa izmedu
Republike Hrvatske i Hrvata koji Zive u drugim drzavama te Ce se, uz definiranje ovoga posebnoga cilja u
podrudju razvoja sustava obrazovanja, donijeti Nacionalni plan razvoja odnosa Republike Hrvatske s
Hrvatima izvan Republike Hrvatske do 2027. postujuci specificne potrebe i interese svih triju skupina:
hrvatskoga naroda u Bosni i Hercegovini, hrvatske nacionalne manjine u 12 europskih drzava i hrvatskoga
iseljeni$tva u europskim i prekooceanskim drzavama.
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Doprinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj tranziciji
i digitalnoj transformaciji:

Mjere u sklopu ovog posebnog cilja pridonose provedbi definiranih ciljeva odrzivog razvoja UN-ove
Agende 2030 (SDG) i to cilju 4. Osigurati nkljuiivo, kvalitetno i pravedno obragovanje i promicati moguinost gjelogivotnog
obrazgovanja za sve, podcilju 4.1 Do kraja 2030. osignrati da sve djevojiice i djecaci gavrse besplatno, pravedno i kvalitetno
osnovno i srednje obrazovanje koje vodi ka relevantnim i djelotvornim krajnjim rezultatima, podeiljn 4.2 Do kraja 2030.
osigurati da sve djevojiice i djecaci imaju pristup kvalitetnom ranom djecjem ragvoju, brizi i predskolskon obragovanju kako
bi bili spremni za osnovno obrazovange, podeiljn 4.5 Do kraja 2030. ukloniti rodne razlike n obragovanju i osignrati jednak
pristup svim razinama obragovanja i strucnim obukama Za ranjive grupe, uRlucujuci osobe s invaliditetom, antohtono
Stanovnistvo i djecu u ranjivim situacijama, podeilju 4.6 Do kraja 2030. osignrati da svi mladi i gnacajan ndio odraslib,
muskaraca kao i Zena, postignu jezicnu i numericku pismenost, podcifiu 4.7 Do kraja 2030. osignrati da svi ulenici steknu
gnanja i vjestine koje su potrebne za promicanje odrivog razvoja, nkljucnini, izmedn ostalog, obrazovanje 3a odrgiv ragvoy
7 odrive Zivotne stilove, [udska prava, rodnu ravnopravnost, promicanje kulture mira i nenasilja, globalnoga gradanstva i
postovanja kulturne raznolikosti i doprinosa Rulture odrivom razwojn, podcilju 4.c Do kraja 2030. znacajno povelati ponudu
kvalificiranih wiitelja, i to medunarodnom suradnjom 3a obuku néitelja n zemljama u razvofn, posebno u najnerazvijentjin
gemljama i malim otolnim drdavama n ragoju.

Posebni cilj broj 10: Nastaviti proces informatizacije i primjene digitalnih tehnologija u

obrazovnom sustavu

Pokazatelj ishoda Pocetna vrijednost 2020. Ciljna vrijednost 2027.
01.02.2.72 Broj ucenika koji | 0 95.140

koriste nove i/ili unaptjedene

javne digitalne servise, proizvode
1 procese

01.02.2.73 Broj studenata koji | 0 31.240
koriste nove i/ili unaprjedene

javne digitalne servise, proizvode
1 procese
01.02.2.74 Broj djelatnika u | 0 15.620

obrazovnim ustanovama koji

koriste nove i/ili unaprjedene
javne digitalne servise, proizvode

1 procese

Pregled mjera na razini posebnog cilja broj 10 s rokovima provedbe:

Mijera 10.1. Osposobiti obrazovne ustanove za provodenje mje$ovitih/hibridnih oblika nastave

Svtha provedbe mjere: Unaprijediti obrazovne ustanove za izvodenje 1 sudjelovanje u
mjesovitim/hibridnim oblicima nastave razvojem obrazovnih sadtzaja, s ciljem poticanja inovativnosti,
lakseg i uéinkovitijeg ukljuéivanja ranjivih skupina/skupina s posebnim odgojno-obrazovnim potrebama,
unaprjedivanja nastavnog kadra, nastavnih i izvannastavnih programa u osnovnim i srednjim skolama bez
obzira na regionalnu rasprostranjenost i razvijenost.

Rok provedbe: IV. kvartal 2027.
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Mjera 10.2. Kontinuirano razvijati digitalne kompetencije

Svrha provedbe mjere: Digitalne kompetencije podrazumijevaju kompetentno, kriticko, sigurno koristenje
i upravljanje digitalnim tehnologijama. Programi digitalnog obrazovanja nastavnika ukljucit ée razvoj
kompetencija timskog projektnog ucenja, kriticke analize informacija, digitalnog pripovijedanja,
programiranja te oblikovanja, obrade i distribucije multimedijskih sadrzaja na internetu. U sklopu mjere
poticat ¢e se razvoj digitalnih kompetencija u osnovnoskolskom i srednjoskolskom sustavu odgoja i
obrazovanja u svrhu unaprjedivanja inovativnih metoda ucenja i poucavanja, ucinkovite primjene digitalnih
tehnologija i alata u nastavnom i poslovnom procesu skole. Takoder, osnazit ¢e se digitalne kompetencije
nastavnika u visokom obrazovanju za poucavanje u digitalnom okruzenju u svrhu unaprjedivanja
inovativnih metoda ucenja i poucavanja, kao 1 ucinkovite primjene digitalnih tehnologija i alata uz
kontinuirano osvjestavanje i edukaciju o kibernetickoj sigurnosti. Nastavnicima na svim razinama
obrazovanja osigurat ¢e se podrska u pronalazenju, ucenju i koristenju novih i inovativnih racunalnih
aplikacija 1 alata namijenjenih obrazovanju, uzimajuéi u obzir vaznost obrazovanja, istrazivanja, razvoja,
kritickoga pristupa, interdisciplinarnog ucenja i poucavanja te jacanje svijesti o sigurnosti u kibernetickom
prostoru.

Rok provedbe: IV. kvartal 2027.

Mjera 10.3. Ujednaciti opremljenost $kola i potaknuti istraZivanja i eksperimentiranja primjene
digitalnih tehnologija u uc¢enju i poucavanju

Svrha provedbe mjere: Ujednaciti opremljenost skola u svrhu osiguranja istovjetnih moguénosti za razvoj
inovacija i u¢inkovitu primjenu digitalnih tehnologija u procesu ucenja i poucavanja te svakoj skoli omoguditi
ravnopravan pristup infrastrukturi i njezinim uslugama. Osigurati ustanovama konstantnu potporu u
odrzavanju 1 azuriranju racunalne opreme. Potaknuti istrazivanja i eksperimentiranja primjene digitalnih
tehnologija u ucenju i poucavanju u nastavnim i izvannastavnim aktivnostima u cilju razvoja znanja i viestina
te usmjeravanja ucenika k novim podruéjima koja otvara digitalna tehnologija da bi ispravno mogli shvatiti
njihov znacaj te ih pripremiti za bududi rad, studiranje ili cjelozivotno ucenje o njima (umjetna inteligencija,
3D ispis, Internet-of-things /I0T/ i sliéne tehnologije).

Rok provedbe: IV. kvartal 2027.

Mjera 10.4. Uspostaviti digitalnu obrazovnu platformu

Svtha provedbe mijere: Digitalna obrazovna platforma je krovna tehnoloska platforma za pristup
aplikacijama 1 sadrzajima, komunikaciju i automatizaciju procesa sa svthom ubrzavanja digitalne
transformacije obrazovnog sustava, boljeg korisnickog iskustva, ustedu vremena uz automatsku razmjenu
podataka i otvorenu prema svim dionicima. Centralizirani smjestaj usluga i sadrzaja, kao i moderna
arhitektura u skladu s najsuvremenijim tehnoloskim rjesenjima, omogudit ¢e razvoj 1 visoku dostupnost
(pouzdanost 1 brzinu) kvalitetnijih usluga, uz smanjivanje troskova odrzavanja na razini cijelog sustava.
Unaprjedenjem automatizacije i povezivanja administrativnih i odgojno-obrazovnih procesa uz digitalnu
obrazovnu platformu smanjiti odgojno-obrazovnim ustanovama i visokim udiliStima vrijeme posveceno
administrativnim poslovima i omoguditi fokusiranje na unaprjedenje procesa ucenja i poucavanja.

Rok provedbe: IV. kvartal 2027.
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Mjera 10.5. Osigurati otvorene digitalne nastavne resurse za kvalitetno visoko obrazovanje

Svtha provedbe mjere: Razvoj kvalitetnih digitalnih obrazovnih sadrzaja za visoko obrazovanje zahtijeva
individualizirani pristup sukladno strateskim odrednicama i razvojnim potrebama visokih ucilista. Zbog
navedenih razloga nuzno je visoka ucilista u Sirem smislu opremiti prikladnom opremom za razvoj vlastitoga
digitalnoga obrazovnog sadrzaja u videoformatu. Osim opreme, osigurat ¢e se edukacija za razvoj sadrzaja,
alati i pohrana, to jest trajna dostupnost razvijenog sadrzaja. Razvoj digitalnoga obrazovnog sadrzaja
zamisljen je kao poticaj mjesovitom obliku nastave, odnosno kao dodana vrijednost klasicnoj nastavi.

Rok provedbe: IV. kvartal 2027.

Mjera 10.6. Uspostaviti sustav digitalne zrelosti visokih uciliSta

Svtha provedbe mijere: Uspostaviti sustav digitalne zrelosti hrvatskih visokih udilista te preporuka za
potrebna ulaganja 1 razvojne aktivnosti koje ¢e biti temelj za daljnje investicije u opremanje visokih ucilista 1
prosirenje podrske ustanovama, nastavnicima i studentima u online nastavi te nastavi na daljinu. Elementi
infrastrukturnih ulaganja koja ¢e podrzati nove tehnologije i digitalne nastavne resurse ukljucuju i osiguranje
pristupa mrezi, koja je u skladu s novim tehnoloskim rjesenjima i prilagodena potrebama korisnika, te
obrazovnim izvorima za zaposlenike i studente uz pouzdanu brzu konekciju, kao i opremanje predavaonica
opremom nuznom za provedbu nastave u digitalnom okruzenju. Ulaganje u infrastrukturu i IKT opremu
visokih ucilista i poticanje daljnje digitalne preobrazbe visokog obrazovanja u skladu s potrebama
digitalizacije drustva pridonijet ¢e i unaprjedenju kvalitete, relevantnosti i dostupnosti visokog obrazovanja.

Rok provedbe: IV. kvartal 2020.

Mjera 10.7. PruZiti podr$ku obrazovnim ustanovama u podrucju tema umjetne inteligencije (UI)

Svrha provedbe mijere i doprinos provedbi posebnog cilja: Pruziti podrsku obrazovnoj zajednici uz
informiranje o potencijalima i rizicima Ul u obrazovanju i drustvu, ¢emu ¢ée pridonijeti istrazivanje utjecaja
i eticka nacela primjene Ul u podruéju obrazovanja te edukacija o moguénostima, utjecaju, sigurnoj i
ucinkovitoj primjeni UI u ucenju i poucavanju. Nadalje, razviti obrazovne materijale za ucenje o/za Ul te
osposobiti nastavnike za poucavanje u¢enika o/ Ul Poticanje inoviranja uz pomo¢ Ul-a uz sustav skolskih
natjecanja te razvoj portala temeljenog na Ul za detekciju digitalnih obrazovnih sadrzaja, alata i usluga
primjenjivih za specificne potrebe u ucenju i poucavanju ukljucujuéi preporuke za njihovo ucinkovito
koristenje.

Unaprijediti analitiku koreliranjem visestruke skupine podataka (ponasajna analiza mreze, samoucece mreze,
BI/UI, automatska korektivha administracija sustava) i predikcijske modele, kao i osigurati efektniji mrezni
nadzor koji ¢e podrzati bolju vidljivost stanja mreze u svim slojevima te stvoriti preduvjete za sigurnije
komuniciranje koristenjem kvantnih tehnologija.

Rok provedbe: IV. kvartal 2027.
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Doprinos provedbi Nacionalne razvojne strategije Republike Hrvatske do 2030. godine, strateSkom
cilju broj 2 — Obrazovani i zaposleni ljudi:

U sklopu tematskog podrucja Primjena digitalnih tehnologija u obrazovnom sustavu definiran je poseban
cilj i pripadajuce mjere koje pridonose provedbi Nacionalne razvojne strategije Republike Hrvatske 2030.
godine, strateskog cilja 2 Obragovani i gaposkeni [udi. Provedbom mjera osigurat e se razvoj i primjena
digitalnih obrazovnih tehnologija u obrazovnom sustavu s ciljem povecanja udjela mjesovite (cjelodnevne)
skole kao potpore robusnosti obrazovnom sustavu u kriznim situacijama, organizaciji dodatne nastave sa
svrthom povecanja satnice i stvaranje jednakih uvjeta obrazovanja u svim dijelovima RH. Mjere e adresirati
utvrdene izazove u podrucju primjene digitalnih tehnologija u obrazovnom sustavu i omoguditi doprinos
ostvarenju ciljeva NRS-a.

Doptinos ciljevima/podciljevima odrZivog razvoja UN-ove Agende 2030 (SDG) te zelenoj
tranziciji i digitalnoj transformaciji:

Mjere u sklopu ovoga posebnog cilja pridonose cilju 4. 1 9. UN-a, cilju 4. Osigurati ukljucivo, kvalitetno i
pravedno obrazovanje i promicati moguénosti cjelozivotnog obrazovanja za sve, podcilju 4.3. Do kraja 2030.
osigurati jednak pristup svim Zenama i muskarcima pristupa¢nom i kvalitetnom tehnickom, stru¢nom i
tercijarnom obrazovanju, ukljucujudi sveudilisno, podcilju 4.4. Do kraja 2030. znacajno povecati broj mladih
i odraslih koji imaju relevantne vjestine, ukljucujudi tehnicke i strucne vjestine, za zaposlenje, dostojne
poslove i poduzetnistvo, podcilju 4.5. Do kraja 2030. ukloniti rodne razlike u obrazovanju i osigurati jednak
pristup svim razinama obrazovanja i stru¢nim obukama za ranjive grupe, ukljucujudi osobe s invaliditetom,
autohtono stanovnistvo i djecu u ranjivim situacijama, podcilju 4.c. Do kraja 2030. znacajno povecati
ponudu kvalificiranih uditelja, ukljucujuéi putem oblika medunarodne suradnje za obuku ucitelja u zemljama
u razvoju, posebno u najnerazvijenijim zemljama i malim oto¢nim drzavama u razvoju.
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58 Terminski plan provedbe projekata od strateskog znacaja s naznacenim klju¢nim koracima

i rokovima u provedbi

Sukladno Zakonu o strateskim investicijskim projektima Vlade Republike Hrvatske (Narodne novine, broj
29/181114/18), strateski investicijski projekt je svaki privatni investicijski projekt, javni investicijski projekt
ili javno-privatni investicijski projekt iz podruéja gospodarstva, rudarstva, energetike, turizma, prometa,
infrastrukture, elektronickih komunikacija, postanskih usluga, zastite okolisa, komunalnoga gospodarstva,
poljoprivrede, Sumarstva, vodnoga gospodarstva, ribarstva, zdravstva, kulture, audiovizualnih djelatnosti,
znanosti, obrane, pravosuda, tehnologije i obrazovanja koji ukljucuje gradnju gradevina, a koji na temelju
navedenog zakona proglasi Vlada Republike Hrvatske.

Strateskim projektom smatra se projekt ¢ijom se provedbom stvaraju uvjeti za zaposljavanje veceg broja
osoba ovisno o vrsti i lokaciji projekta, koji znatno pridonosi razvoju ili pobolj$anju uvjeta i standarda za
proizvodnju proizvoda i pruzanje usluga, koji uvodi i razvija nove technologije kojima se povecava
konkurentnost i ekonomi¢nost u gospodatstvu ili javnom sektoru i/ili kojim se podize ukupna razina
sigurnosti 1 kvaliteta zivota gradana i zastita okolisa, koji pozitivno utjece na vise gospodarskih djelatnosti i
¢ijom se provedbom stvara dodana vrijednost u navedenim podrucjima te koji u vecoj mjeri pridonosi
odrzivom razvitku i zastiti prostora, okolisa i kulture, konkurentnosti hrvatskoga gospodarstva 1 udovoljava
propisanim kriterijima, medu kojima je i kriterij da projekt ima vrijednost ukupnih kapitalnih troskova
ulaganja jednaku ili ve¢u od 75.000.000,00 kuna bez poreza na dodanu vrijednost (u daljnjem tekstu: PDV),
te da ima mogucnost biti sufinanciran iz fondova i programa Europske unije, a ukupna vrijednost kapitalnih
troskova projekta jednaka je ili veéa od 75.000.000,00 kuna bez PDV-a.

Nacionalnim planom razvoja sustava obragovanja a razdoblje do 2027. godine nisu predvideni projekti koji bi
udovoljavali kriterijima Zakona o strateskim investicijskim projektima Vlade Republike Hrvatske, u svrhu
njihova proglasavanja projektima od strateskog znacaja.
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6. Indikativni financijski okvir s prikazom financijskih pretpostavki za provedbu posebnih

ciljeva

Financijski plan daje prikaz izvrenja i pretpostavki potrebnih sredstava za provedbu posebnih ciljeva i
projekata za cjelokupno razdoblje provedbe Nacionalnog plana, a poveznica Nacionalnog plana s
financijskim planom osigurana je na razini posebnog cilja.

Posebni ciljevi utvrdeni u Nacionalnom planu razradit ée se provedbenim mjerama nadleznih tijela drzavne
uprave/strucnih agencija u sustavu obrazovanja.

Financijska sredstva za provedbu Nacionalnog plana osigurat ¢e se u Drzavnom proracunu, no glavni izvor
financiranja projekata u podruc¢ju odgoja i obrazovanja bit ¢ée fondovi Europske unije u financijskoj
perspektivi od 2021. do 2027. godine, kao 1 Nacionalni plan oporavka i otpornosti.

U svrhu provedbe mjera i aktivnosti koje pridonose posebnim ciljevima Nacionalnog plana razvoja sustava
obrazovanja izraden je 1 Akcijski plan za dvogodisnje razdoblje (2023. — 2024.) 1 procjena fiskalnog uc¢inka
mjera, aktivnosti i projekata za razdoblje provedbe Akcijskog plana, dok je u 2021. godini utroseno ukupno
103.285.234,00 eura iz drzavnog proracuna i EU sredstava prema izvr$enju financijskog plana za 2021.
godinu te u 2022. godini ukupno 186.713.494,00 eura iz drzavnog proracuna i EU sredstava prema izvrSenju
financijskog plana za 2022. godinu.
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Financijski plan provedbe mjera na razini posebnih ciljeva Nacionalnog plana razvoja sustava obrazovanja (tabli¢ni prikaz)

Indikativni financijski plan

Pokazatelji ishoda:

01.02.2.65 Sudjelovanje u predskolskom obrazovanju (od 3. godine do dobi ukljucivanja u obvezno osnovnoskolsko obrazovanje)OI1.02.2.08 Program za medunarodnu procjenu
ucenika (PISA), rezultati iz matematike (prema spolu)

01.02.2.09 Program za medunarodnu procjenu ucenika (PISA), rezultati iz znanosti (prema spolu)

01.02.2.10 Program za medunarodnu procjenu ucenika (PISA), rezultati iz pismenosti (prema spolu)

01.02.2.48 Duljina vremena kojeg ucenici provode u nastavnom procesu (primarno obrazovanje)

01.02.2.49 Duljina vremena kojeg ucenici provode u nastavnhom procesu (nize sekundarno obrazovanje)

01.02.2.78 Udio ucenika koji pohadaju jednosmjenske osnovne skole

01.02.2.66 Stopa zaposlenosti osoba koje su nedavno zavssile strukovno obrazovanje i osposobljavanje (osobe od 20. do 34. godine koje su zavrsile obrazovanje 1 — 3 godine prije
referentne godine, ISCED 3 - 4)

01.02.2.43 Stopa sudjelovanja u obrazovanju i osposobljavanju (posljednja 4 tjedna) prema spolu, dobi i razini obrazovanja

01.02.2.35 Sudjelovanje u obrazovanju i osposobljavanju po spolu i dobi (posljednjih 12 mjeseci) (dobna skupina 25-64 godine)

01.02.2.67 Postotak stanovnistva u dobi od 16. do 74. godina koji imaju najmanje osnovne digitalne vjestine

01.02.2.68 Stjecanje tercijarnog obrazovanja (u dobi od 25 do 34 godine)OI1.02.2.75 Broj djece s tesko¢ama u razvoju ukljucenih u inkluzivno obrazovanje

01.02.2.76 Broj studenata s invaliditetom u sustavu visokog obrazovanja

01.02.2.69 Udio djece i ucenika ukljucenih u sustavne aktivnosti identifikacije, rada, pracenja i podrske darovitima

01.02.2.70 Obuhvat djece 1 ucenika ukljucenih u nastavu na jeziku i pismu nacionalnih manjina

01.02.2.71 Obuhvat polaznika ukljuc¢enih u nastavu hrvatskoga jezika u inozemstvu s kojima rade ucitelji i lektori upuceni iz RH

01.02.2.72 Broj ucenika koji kotiste nove i/ili unaptijedene javne digitalne setvise, proizvode i procese

01.02.2.73 Broj studenata koji kotiste nove i/ili unaprijedene javne digitalne setvise, proizvode i procese

01.02.2.74 Broj djelatnika u obrazovnim ustanovama koji koriste nove i/ili unaprijedene javne digitalne servise, proizvode i procese

POSEBNI IzvtSenje Izvrsenje FINANCIJSKI | FINANCIJSKI | FINANCIJSKI | FINANCIJSKI | FINANCIJSKI | UKUPNA

CILJEVI financijskog financijskog PLAN 2023. PLAN 2024. PLAN 2025. PLAN 2026. PLAN 2027. ALOKACIJA ZA

NACIONAL- plana 2021. plana 2022, (eur) (eur) (eur) (eur) (eur) PROVEDBU

NOG PLANA (eur) (eur) POSEBNOG
CILJA (eur)

1. Omoguciti

pristupaénost

sustavu ranog i 1.607.990,00 13.441.112,00 47.606.098,00 151.005.507,00 156.056.951,00 60.712.786,00 26.370.429,00 456.800.873,00

predskolskog

odgoja i
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brazovanja
2. Poboljsati
odgojno-
obrazovne ishode
ucenika u sustavu
osnovnoskolskog i
opceg
srednjoskolskog
3. Osigurati visu
razinu zaposljivosti
osoba s
kvalifikacijama
strukovnog
obrazovanja i
osposobljavanja
4. Povecati udio
odraslog
stanovnistva u
procesima
cjeloZivotnog
ucenja
5. Povecati
zavr$nost u
visokom
obrazovanju
6. Osigurati
pristup odgoju i
obrazovanju
ucenicima s
teSko¢ama u
razvoju i
studentima s
invaliditetom
7. Povecati

dostupnost

aktivnostima
identifikacije,




odgojno-

obrazovnog rada,

pracenja i podrske
darovitoj djeci i
ucenicima

8. Unaprijediti
odgoj i
obrazovanje djece i
ucenika pripadnika
nacionalnih
manjina

9. Unaprijediti
odgoj i
obrazovanje djece i
ucenika pripadnika
hrvatskoga naroda
izvan Republike
Hrvatske

10. Nastaviti
proces
informatizacije i
primjene digitalnih
tehnologija u
obrazovnom
sustavu
INDIKATIVNA
ALOKACIJA ZA
PROVEDBU NP
PO GODINAMA
(DRZAVNI
PRORACUN/ EU
FONDOVI/
NPOO/
ZAJMOVI/
OSTALO)




e Okvir za pracenje i vtednovanje

Pracenje i vrednovanje o provedbi Nacionalnog plana dijelovi su procesa strateSkog planiranja koji se
provode u skladu s mjerodavnim zakonodavnim okvirom sustava strateskog planiranja 1 upravljanja
razvojem Republike Hrvatske.

Pracenje i izvjeSéivanje

Pracenje provedbe Nacionalnog plana obuhvacat ¢e proces prikupljanja, analize 1 usporedbe podataka o
provedbi ciljeva i ostvarenju pokazatelja ishoda kojima e se sustavno pratiti uspjesnost provedbe
Nacionalnog plana.

Za potrebe pracenja provedbe Nacionalnog plana osniva se Povjerenstvo za pracenje Nacionalnog plana
razvoja sustava obrazovanja u razdoblju do 2027. godine. Povjerenstvo vodi Ministarstvo znanosti i
obrazovanja i sastavljeno je od predstavnika svih tijela nadleznih za provedbu pojedinih aktivnosti u sklopu
mjera i projekata od strateSkog znacaja. Povjerenstvo se sastaje najmanje dvaput godisnje, a Ministarstvo
znanosti 1 obrazovanja, kao nositelj izrade Nacionalnog plana, u skladu s propisanim rokovima
podnosi Koordinacijskom tijelu godi$nje izvjeSce o provedbi Nacionalnog plana, odnosno izvjescée
o provedbi posebnih ciljeva i ostvarivanju pokazatelja ishoda iz Nacionalnog plana. Sva tijela zaduzena za
provedbu Akcijskog plana za provedbu Nacionalnog plana obvezna su do 31. sijecnja tekuce godine
dostaviti Ministarstvu znanosti i obrazovanja izvjeséa o provedbi mjera iz svoje nadleznosti za prethodnu
godinu.

U svrhu javne dostupnosti podataka o provedbi Nacionalnog plana Ministatstvo ¢e na svojim mreZnim
stranicama objavljivati podatke i godiSnje izvjeS¢e o provedbi Nacionalnog plana.

Vrednovanje

Svrha provedbe postupaka vrednovanja Nacionalnog plana razvoja sustava obrazovanja za razdoblje do
2027. godine je neovisna usporedba i ocjena oc¢ekivanih i ostvarenih rezultata, ishoda i uc¢inaka provedbe
Nacionalnog plana. Rezultati, ishodi i ucinci utvrdeni postupkom vrednovanja predstavljaju temelj za
reviziju javnih politika i daljnje procese strateskog planiranja.

Vrednovanje Nacionalnog plana planirano je 2024. (srednjorocno vrednovanje) i 2028. godine, nakon
zavrsetka provedbe Nacionalnog plana (naknadno vrednovanje). Vrednovanje tijekom 2024. treba pokazati
napredak ostvarenja rezultata i ishoda Nacionalnog plana te dati preporuke za otklanjanje svih uocenih
smetnji 1 prepreka u provedbi Nacionalnog plana, ukljuc¢ujuéi i prijedloge promjena ili nadopuna
Nacionalnog plana. Vrednovanje u 2028. treba sazeto ocijeniti cjelokupni utjecaj i ucinak Nacionalnog plana,
odnosno njegovu djelotvornost i uc¢inkovitost u cijelom razdoblju provedbe od 2021. do 2027. i ukljuciti
preporuke za novi ciklus strateskog planiranja u sektoru obrazovanja.

U postupcima vrednovanja Nacionalnog plana potrebno je pratiti i razvoj i analize mjerodavnih javnih
politika na razini EU-a.

U svrhu javne dostupnosti podataka o rezultatima vrednovanja Nacionalnog plana Ministarstvo ¢e na
svojim mreZnim stranicama objavljivati podatke i izvjes¢a o provedbi pojedinog postupka
vrednovanja Nacionalnog plana.
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INTRODUCTION

Croatia recognises education and science as its developmental priorities:
they can provide Croatia with long-term social stability and economic
development, as well as safeguard its cultural identity. The reasons for
this are that Croatia is currently:

— facing dynamic changes in its society, economy and culture
in a globalised context where no country exists as a separated
community;

— facing challenges such as the application of new technologies,
environmental protection and population ageing, which can only be
resolved through science;

— faced with limited human, material and natural resources, meaning
that each of these resources must be used in the best possible way;

— faced with limited possibilities of predicting long-term
development and has to be prepared to adjust.

In order to reach the level of highly developed countries, Croatia has to
be an open, mobile and innovative society.

Education and science are of special public interest. In Croatia, education
is available to everyone on equal terms, in accordance with their abilities.
The state accepts the responsibility for the development and management
of the education system, in collaboration with the private sector.

The need to develop a Croatian strategy for education, science and tech-
nology arose due to the profound changes that Croatian society is cur-
rently facing. These changes (as highlighted above) are the consequence
both of the changed globalised context and of internal social, economic,
cultural and demographic changes. Such circumstances require long-term
thinking about the place of education and science in society, especially
when aiming to develop an innovative society and economy that can adapt
to future challenges that are difficult (or impossible) to foresee today. In
modern societies, the capital of creative human knowledge is a distinct
advantage for the development of a country, arguably more so than the
capital of natural resources and routine work, or even than financial capi-
tal. Such societies have therefore significantly increased their investment
in knowledge, which has taken a leading place in projections for strategic
development. The basis of education is the concept of lifelong learning,
which encourages individuals of any age group to learn and provides them
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with continuous access to education and the possibility of recognition
of various forms of learning.[1] Lifelong learning, science and innovation
form the knowledge triangle, whose effective functioning is enabled by
the support of the state. Education at all levels will be able to fulfil its
role in the knowledge triangle in a more permanent way if research and
innovation results have an impact on educational processes. Educational
environments also have to be improved by encouraging creative thinking
and innovative action.

Education will be founded on the following principles: general primary
education will be compulsory; horizontal and vertical mobility through
the system will be ensured; all persons— especially those exposed to
marginalisation and exclusion — will be included in the education system,
which will be based on scientific knowledge; human rights and children'’s
rights will be respected; all the staff in the system will be competent and
will respect professional ethics; decisions will be made democratically
with the participation of all key stakeholders; schools and teachers will
be autonomous in planning their work; and both inter- culturalism and
the European dimension of education will be respected.

Croatia must, on the one hand, become involved in the strategic planning

of the European Union expressed through a series of documents such
as Horizon 2020, Innovation Union, A Digital Agenda for Europe, Youth

on the Move, A Resource-Efficient Europe, Industrial Policy for Green

Growth, Agenda for New Skills and Jobs and European Platform against
Poverty and Exclusion. On the other hand, Croatia must also take into

account its specific needs, which can only be met in the long term. For

this reason, the Strategy is designed to propose measures in line with the

strategies of the European Union, as well as objectives expected to be met

by 2025, This Strategy is also based on a series of Croatian documents and

publications aimed at organising or improving the education and science

system, such as: Croatia on the Threshold of the Third Millennium (2000);

Declaration of Knowledge (2002); Croatia Based on Knowledge and the

Application of Knowledge (2004); Education for a Technology-Dependent
Knowledge Society (2007); Croatian Schooling — Current State and a

Vision of Development (2008); and Knowledge — The Basis of Competi-
tion and Development (2011). Based on the positive experiences of some

countries, developing a strategy such as this one is only possible if a vi-
sion of long-term development is followed. The approach adopted in this

Strategy (which is based on the Guidelines for the Strategy of Education,
Science and Technology developed by the Croatian Academy of Science

and Arts — MZzOS/MSES, 2012) strives for a comprehensive, flexible and
efficient education system that merges all levels and forms of education
and research into a harmonious and transparent whole based on common
positive values, principles and goals.

The demographic situation in Croatia from 1990 until today is character-
ised by depopulation and population ageing. Population projections until



2050 indicate a demographic trend in terms of the ageing of the general
population and of the working-age population, as well as a considerable
decrease in the number of school-age children. Such changes in natural
dynamics, migration balance and the age structure of the population have
a strong impact on workforce reproduction, thus restricting the overall
work potential and labour productivity, as well as the overall economic
development of Croatia. Moreover, these changes have major societal
impacts and imply the need to re-examine the network of all education
institutions including kindergartens, primary schools and adult education
institutions.

Since globalisation has resulted in changes that are rapid and unpredict-
able (in part thanks to new technologies), this Strategy needs not only
to facilitate the flexibility and adaptability of the education and science
systems, but also to make the Strategy itself subject to continual review
and to periodic revisions. Therefore, the precondition for the continuous,
consistent and long-term implementation of the Strategy is that it be
adopted by all relevant stakeholders, including by Croatian society as a
whole and by all major political parties.

Croatia’s human and material resources are limited and this situation
will not change in the near future. It is therefore essential to plan gradual
changes that take into account the existing strengths of the education and
science systems. It is also essential to ensure that the implementation of
this Strategy does not have a negative impact on the quality of the system
and that the funds and efforts invested reach the best possible results. The
Strategy is therefore based on the following principles: evidence-based
policy making; the efficiency and enhanced funding of the system; the
introduction of changes in a gradual and logical manner; and the system-
atic monitoring and evaluation of the results of implemented measures.

This Strategy is based on the fundamental principle of ensuring the au-
tonomy of all education and scientific institutions, as well as the auton-
omy of their staff. It is therefore essential to create the preconditions to
achieve this goal. Firstly, the outcomes of each education segment and
of research need to be clearly defined — in this respect, the Croatian
Qualifications Framework is an important tool. Another precondition is
the existence of a quality assurance system that validates the success of
educational processes and research. This system is currently only par-
tially developed (Azvo/ASHE) or is not fully implemented (NCVVO/NCEE),
whereas some parts of the education system are not covered by any type
of quality assurance at all (in early childhood and pre-school education,
primary education and adult education). An important precondition for
the autonomy of educational staff is raising their level of competences
by enhancing the system of teachers’ initial education and continuing
professional development.

Autonomy of early childhood and pre-school institutions, primary and
secondary schools, adult education institutions, higher education institu-
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tions and research institutes, combined with adequate financial rewarding
of staff, fosters a sense of initiative and creativity among the staff. It also
ensures the dignity of professionals in early childhood and pre-school
education, teachers, other educational staff and researchers, as well as
facilitating the easier adaptation of educational and research processes,
thus improving their quality. Up to now, higher education and scientific
institutions have had autonomy, whereas the autonomy of primary and
secondary education institutions has been almost completely restricted.
Ensuring the autonomy of schools and kindergartens will allow teachers
and professionals in early childhood and pre-school education to become
creators of student-centred learning activities.

Autonomy implies assuming responsibility for the outcomes of the edu-
cational process, which are validated by a system of self-evaluation and
external evaluation. Success must be rewarded by providing additional
incentives to education institutions and their staff, whereas a lack of
success must result in providing assistance or imposing sanctions.

Universities play a special role in the implementation of the measures
for the achievement of this Strategy’s goals: they are places where new
knowledge is created and transferred to students and other beneficiar-
ies; they play an active role in the creation and implementation of the
educational and research process; finally, universities are places where
those who will be implementing the educational and research process are
educated. Research universities, where education is based on research,
are the foundation of knowledge-based (and innovation-based)societies
and economies. Such universities are characterised by diversity instead of
uniformity and similarity, as well as by inter-disciplinarity, multi-discipli-
narity and trans-disciplinarity in education and research. The educational
paradigm of ‘learning through research’ is present at such universities.
Universities must assume an active role in transferring innovations from
science to the economy and to society. Universities also play an important
role in the lifelong learning system by developing education curricula,
training programmes (especially by experts working in the education
system) and contemporary teaching aids. Universities must play an active
role in their immediate environment (social, economic and cultural) with
which they need to interact constantly. Special attention must be paid to
strengthening the links between universities and the economy.

A successful economy cannot only be built by establishing marketing and
market mechanisms if there is a lack of new and innovative products that
can be placed on the market. Every economy consists of technologies,
and real economic growth can only be achieved by innovating existing
technologies or by introducing new technologies, processes and services.
A successful innovative environment must therefore take into account all
three components of the innovation process: innovation, development
and marketing.



The process of implementing a strategy for the development of the ed-
ucation and research area, which includes the adoption of adequate leg-

islation and concrete measures and decisions, must be accompanied by
the support of all ministries, their agencies and other state institutions,
as well as the coordination of all strategies for education and science. The
implementation of this Strategy will be coordinated and monitored by a
special expert committee at the Prime Minister’s Office of the Republic
of Croatia.

MISSION AND VISION OF THE CROATIAN EDUCATION
AND SCIENCE SYSTEMS

The mission of the Croatian education system is to ensure high-quality
education that is available to all on equal terms, in accordance with every
individual’s abilities. The mission of the Croatian science system is to
enhance global knowledge through research and to contribute to the
welfare of Croatian society, especially the economy.

This Strategy is based on the vision of Croatia as a society in which
high-quality education has a major impact on every individual’s life, on
relationships in society and on economic development. Croatian society
will be democratic, tolerant and innovative, and every person'’s individ-
uality will be able to fully develop. The economy will be largely based on
advanced technologies (thereby enabling the creation of a high added-val-
ue), and well-educated individuals will be able to find suitable jobs.
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LIFELONG LEARNING

Lifelong learning refers to all activities aimed at the development of
knowledge, skills, attitudes and values during one’s lifetime (either
through their acquisition or improvement), in the context of personal,
social or professional development. Such a comprehensive concept covers
learning at all stages of life and in all forms. It includes programmes of
formal education (early childhood and pre-school education; primary
education; secondary education; higher education; and adult education
and training), non-formal education, as well as incidental and sponta-
neous acquisition of knowledge, skills, attitudes and values through
non-formal and informal learning. Lifelong learning represents the basis
for personal development and for developing the capability of individuals
to continuously adapt to changing circumstances in their personal lives,
in the workplace and in the community.

The most important principles of lifelong learning for individuals are:

— the possibility of acquiring, improving and/or expanding
knowledge, skills, attitudes and values;

— the possibility and the need for the development of personal
potential in different stages of life;

— the possibility of access to different forms and contents of learning
with the aim of achieving personal goals and developing abilities;

— the right to recognition of knowledge and skills acquired in
different environments and through different forms of learning.

The outcomes of lifelong learning should primarily lead to the realisation
and development of personal potential and should become an important
element of active citizenship, while also enabling better employability
of the individual, i.e. by increasing their competitiveness on the labour
market. The dynamism, flexibility and competitiveness of more devel-
oped knowledge- based societies (which are also ‘learning societies’)
are associated with the extent to which citizens are involved in various
forms of lifelong learning and to the quality of the education process. In
addition to the need of individuals to constantly learn, it is also important
for organisations to keep educating themselves or support a learning
environment — not only in the private sector, but also in the public,
state and local administration.

For these reasons, the promotion and development of the concept of life-
long learning implies the need to integrate, permeate and align the often
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conflicting objectives and activities of public policies (related to: social,
economic and regional development; cultural development; employment;
and social welfare) with the aspirations and potential of individuals. In
addition to the public and state administration and education institutions,
stakeholders such as trade unions and civil society organisations will also
be included to a greater extent in the development and implementation
of an integrated and harmonised approach to the processes of lifelong
learning. Integrating lifelong learning and education policy with other
policies and objectives of personal development and social aspirations
is defined as a separate unit in the guidelines for the implementation
of this Strategy. Several implementation measures are planned for the
achievement of this objective. Among these, an analytical basis for track-
ing, monitoring and examining human resources will be developed that
will link data from the education system, labour market and social welfare
system. This primarily involves developing new databases and linking
various registers of different government bodies. Databases will also be
used in models for labour market forecasting and for defining future
needs for specific occupations and qualifications. Special attention will
be paid to the acquisition of knowledge and skills through work (work-
based learning), especially at the level of vocational and higher education,
as well as in adult education and training. Experience from industrially
developed countries shows that a greater exposure to the world of work
during education increases the employability of learners and allows them
to adapt faster to the workplace.

The acquisition of key competences lays the basis of the lifelong learning
concept. Key competences represent a transferable, multifunctional set
of knowledge, skills and attitudes necessary for an individual’s person-
al fulfilment and development, social inclusion and employment. The
key competences for lifelong learning and functioning in society, as
recommended by the U Council and the European Parliament from
2006,2should be acquired primarily at a younger age, during the initial
formative period and through different forms (and paths) of education
and learning. The key competences are: communication in the mother
tongue; communication in foreign languages; mathematical competence
and basic competences in natural sciences;, engineering and technology;
digital competence; learning to learn (capability of learning processes, of
organisation of one’s own and other people’s time, of collecting, analysing
and evaluating/assessing information, etc.); social and civic competences;
sense of initiative and entrepreneurship; fostering cultural awareness
and national identity, creative and artistic expression.

The process of acquiring and further developing a particular group of
key competences should foster: critical thinking; aesthetic evaluation/
assessment; responsibility to oneself, others and the environment; team-
work; problem-solving skills; core ethical values; parenting skills, civic
activism; media, financial and consumer literacy, etc.

Since Europe is faced with a new competitive economic challenge, as



well as cultural and other social challenges, a European Commission
document related to the strategic rethinking of education? points to the
importance of equally acquiring transversal and key knowledge, as well as
skills in science, technology, engineering and mathematics (STEM) from
an early age. Such knowledge and skills are necessary for managing in a
society dependent on technology and for implementing future activities
in scientific research and technological development. They also serve
as a solid foundation for lifelong learning. The European Commission
document also states that vocational knowledge and skills should be of
the highest quality, comparable at the global level and focused on work-
based learning.

The performance of Croatian fifteen-year-olds in international assess-
ments of knowledge (PISA)* is average (or below average) in the area of
linguistic and mathematical literacy and in the natural sciences. This
indicates that the approach taken in primary schools related to the ac-
quisition of knowledge, to teaching key competences and particularly to
teaching application-oriented skills must be changed.

In Croatia, there are also many generations of individuals who, despite
completing formal education, do not possess the specific knowledge
and skills necessary for functioning in today’s society. There is also a
large population of elderly people who have not completed primary
education. It can be assumed that almost none of them have acquired
the key competences or possess the elements of what is referred to as
‘functional literacy’ (or ‘new literacy’), which includes basic computation-
al knowledge and skills, good knowledge of one’s mother tongue, basic
knowledge of a foreign language and the willingness and motivation to
learn. Adult education programmes aimed at acquiring such knowledge
and skills will be organised and provided to all of the above-mentioned
groups of citizens.

In order to ensure the acquisition and development of the aforemen-
tioned competences, a set of curricula, processes, programmes and
educational outcomes will be developed at all levels of education. The
acquisition of these competences will also be strengthened by non-formal
and informal types of lifelong learning.

Factors such as rapid changes in the labour market, population ageing
and increasing global competition indicate the need to make use of all
available knowledge and skills, regardless of where and how a person has
acquired them. The validation of outcomes of non-formal and informal
learning opens up new opportunities to individuals who have acquired
certain knowledge and skills over their lifetime to obtain a formal recog-
nition of such achievements and thereby become more employable and/
or create the preconditions for their further education.

The system and processes for validating non-formal and informal learning
have not yet been developed in Croatia. European trends, best practice
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and strategic/policy recommendations for the development and imple-
mentation of a system of validation of non-formal and informal learning®
represent starting points for the implementation of such a system in
Croatia.

Young people are an important part of the population that should, in
addition to attending formal education (early childhood and pre-school
education; primary education; secondary education; and higher educa-
tion), become much more involved in other various forms of lifelong
learning. It will be crucial that the outcomes of such forms of learning be
validated by a system of recognition of non-formal and informal learning,
which is planned in this Strategy.

For the identification, development and management of human resources,
it is essential to both strengthen existing and establish new and more
efficient support processes and systems. In particular, it is necessary
to ensure the recognition of individuals’ abilities from an early age, the
promotion and development of individuals’ potential, and the provision
of lifelong personal and professional guidance and counselling. Such
processes will be purposely built into the education system from early
childhood and pre-school education to higher education, as well as in
adult education and through the public employment service. In the
process of identifying and developing skills, particular attention will
be paid to gifted individuals. For this reason, a number of measures
proposed in the primary and secondary education reform are focused
on gifted students.

High-quality and motivated educational staff (professionals in early
childhood and pre-school education, teachers, adult educators, school
principals and other educational staff) represent the foundation of the
whole system of lifelong learning. Structural preconditions will be estab-
lished to raise their awareness of the need for continuing professional
development in pedagogy, didactics/methodology, psychology and adult
education and to provide them with high-quality vocational training.
Higher education institutions and adult education institutions®* will
develop new and high-quality programmes for their initial or further
education and for their continuing professional development.

The dynamic development and application of information and communi-
cation technologies (1CT) is radically changing the paradigm of education
and learning. The impact that 1CT will have on the ways in which knowl-
edge, skills, values and attitudes will be acquired, transferred and applied
in the future is still difficult to predict. This Strategy defines measures
for the development and diffusion of e-learning and for the introduction
of expert teaching systems and other modern teaching methods based
on information and communication technologies. These measures will
be aimed at all levels and types of education. Open educational contents
and tools with free access will also be developed and supported.



In accordance with the third mission of higher education institutions,
universities in particular must take on new responsibilities related to the
creation, organisation and implementation of various lifelong learning
programmes.

All relevant EU resolutions and guidelines’stress the need to implement
the principle of lifelong learning in all forms of programmes for the
acquisition of knowledge and skills. They also highlight the importance
of including the highest possible number of citizens in lifelong learning,
regardless of their age, social status and prior education.

The concept of lifelong learning is promoted in a number of policy docu-
ments from Croatia, including the White Paper on Croatian Education,®
the Education Sector Development Plan 2005-2010,° the Development
Strategy of the Vocational Education System in the Republic of Croatia
2008-2014, the Strategy for Adult Education,® the Adult Education Act
and other regulations related to adult education. The need for lifelong
learning and education is also the addressed by the Croatian Academy
of Sciences and Arts in the Declaration on Knowledge (2002), Declara-
tion on Knowledge — Croatia Based on Knowledge and Application of
Knowledge (2004)," as well as in the conclusions of the Academy’s 2011
round table ‘Knowledge — The basis of competitiveness and develop-
ment’ and in its statement ‘The importance of knowledge and applica-
tion of knowledge for overcoming the crisis and further development
of Croatia™). In the two latter documents, the Academy underlined the
need for deliberate human resources planning, for a new and expanded
mission/role of universities in lifelong learning and for the necessity of
transforming the education and research system as a basis for the social
and economic development of the country. Finally, in the Guidelines for
the Strategy for Education, Science and Technology (MSES, Committee
for the development of guidelines for the Strategy for Education, Science
and Technology, 2012)" the concept of lifelong learning is dealt with in
a separate chapter.

Despite such mainly declarative efforts, the development and application
of the concept of lifelong learning is still in its early stages in Croatia. This
Strategy therefore defines the objectives, activities and measures for its
complete, coherent and harmonised realisation. Since there is insufficient
awareness in Croatia of the importance and need for involving as many
citizens as possible in various forms of education, training and learning,
part of the proposed measures will include also a motivational dimension.

In the following section of the Strategy, five objectives relating to the
overall education system (including both formal and non-formal educa-
tion) have been identified and defined:
— develop a system for identifying, promoting and developing the
capabilities and potential of individuals, and strengthen services
for lifelong personal and professional guidance;
— improve quality and establish a quality assurance system;
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— develop the processes and system for the recognition of non-
formal and informal

— learning;

— improve the system of continuing professional development of
educational staff;

— promote the application of information and communication
technologies in education and learning.

The above-mentioned objectives do not include accompanying measures,
since those are defined in separate units of this Strategy related to each
specific level of education.

OBJECTIVE 1: DEVELOP A SYSTEM FOR IDENTIFYING,
PROMOTING AND DEVELOPING THE CAPABILITIES
AND POTENTIAL OF INDIVIDUALS, AND STRENGTHEN
SERVICES FOR LIFELONG PERSONAL AND PROFES-
SIONAL GUIDANCE

Based on best-practices from developed societies, where human resourc-
es are the basis of economic success and social progress, it is essential for
Croatia to gradually build a system that will deliberately identify, nurture,
guide and foster the development of individuals’ potential and capabilities.

Recognising talent and providing appropriate support for personal
growth and development of each individual is the central mission of the
education system. From early childhood and pre- school education up to
higher education, it is necessary to continually recognise and encourage
the development of competences and personal potential of children,
youth and adults. At the same time, personal preferences should be
harmonised with positive values and with social development objectives.

The key stakeholders in the development of such a coherent system
for identifying, supporting, counselling, developing and guiding indi-
viduals’ special abilities and talents will be educational staff, education
institutions, employment agencies, clubs and associations, as well as
foundations and financial institutions.

At the moment, artistic and sports talents are successfully recognised,
while effective models of identification of other personal talents or poten-
tials are not sufficiently developed. To track young people’s preferences,
special abilities and other relevant characteristics for their personal and
professional development, it is necessary to systematically define the
ways in which such support can be provided, based on best practices
from European countries. For this reason, in the parts of this Strategy
related to early childhood and pre-school education, primary education



and secondary education, measures are defined to address the recognition,
fostering and guidance of gifted individuals.

In Croatia, such processes have begun to develop in recent years and
are now improving and spreading. A consistent and harmonised system
for human resources and career management (i.e. a system for personal
and professional counselling and guidance) is therefore in the process
of development. However, despite significant breakthroughs by public
employment services and higher education institutions, there is still
room for expansion and strengthening of these activities. Although
such services exist in some primary and secondary schools (as well as in
adult education institutions), they are still underdeveloped and cover an
unsatisfactory number of users. Existing informational, counselling and
guidance services are not sufficiently accessible and are not simplified
or adapted to groups such as citizens with low educational attainment,
the disabled, disadvantaged groups and elderly citizens. It is necessary
to establish more career counselling and guidance centres and services,
so that they are appropriately distributed across regions, structured as
anetwork and easily accessible to all citizens, and to youth in particular.

In addition to professional guidance, a transparent system will be devel-
oped to provide easy access to basic information about formal education
programmes (their contents, access conditions, outcomes and benefits).
(See measure 1.3.2. in the Adult Education section).

New models of e-counselling can help in ensuring faster access to initial
information and guidance. For such actions, it is necessary to develop a
suitable basis (a dynamic database) and modern software solutions for the
identification of users’ preferences, abilities and competences. E-guides
and mobile applications with advice on managing personal education
and career paths should also be developed.

For all the planned activities described above, there is an insufficient
number of trained counsellors and mentors that can tackle this type of
complex tasks. There is also an insufficient number of formal education
programmes to train such counsellors/mentors, either in the context of
lifelong learning or within the higher education system. The prerequi-
site for the development of such programmes is to define competence
standards for counsellors and mentors. For this reason, measures aimed
at defining such competences are included in the Strategy sections related
to primary and secondary education. By ensuring newly educated experts
in counselling and mentoring, a basis will be provided for an increase in
the number of counselling services, for enhancing their quality and for
networking.

In this context, it is relevant to note that Croatian representatives have al-
ready been included in working groups of the European Lifelong Guidance
Policy Network (ELGPN™). ELGPN is an important stakeholder that supports
the development of national policies for lifelong guidance in Europe.
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In order to encourage and promote an entrepreneurial environment and
the effective transfer of entrepreneurial knowledge and skills, a network
of counsellors, mentors and trainers from a group of experienced entre-
preneurs should also be established.

OBJECTIVE 2: IMPROVE THE QUALITY OF EDUCATION
AND ESTABLISH A QUALITY ASSURANCE SYSTEM

Quality assurance in education includes both internal quality assurance
of institutions (based on self-evaluation) and external quality assurance
(based on prescribed standards and criteria and carried out by an author-
ised agency that is itself subject to external evaluation). Quality assurance
is the result of a process of evaluation covering institutions (e.g. pro-
cesses and procedures, material and personnel conditions), educational
programmes (e.g. relevance, methods of acquisition and assessment of
learning outcomes) and student performance (e.g. exams, success in
further education, employability).

The current system of external quality assurance and quality enhance-
ment at the level of primary and secondary schools includes only a very
limited level of evaluation of institutions (educational staff) and pro-
grammes. Such evaluations are carried out by AZOO/ETTA and MSES (for
general education), by ASOO/AVETAE and MSES (for vocational education
and training and adult education) and by Ncvvo/NCEE (for external
assessment). Quality assurance in higher education is carried out by
higher education institutions themselves and by AZvO/ASHE, in line with
the Standards and Guidelines for Quality Assurance in the European
Higher Education Area.

Although in 2008 one of the strategic objectives for the development
of vocational education was the establishment of a quality assurance
system in vocational education and training, by 2012 this goal had not
yet been fully achieved. Meanwhile, while the Adult Education Strategy
(2004) recognised the importance of quality education, it did not aim
for the development of a coherent system of quality assurance in adult
education. In higher education, however, a quality assurance system is
already regulated and institutionalised. Nevertheless, there is room for
considerable improvement of the higher education quality assurance
system. Namely, it is focused on the evaluation of procedures and the
fulfilment of set standards and criteria, but lacks verification of efficiency
as a key quality indicator.

The absence or inadequacy of a system of quality assurance of education
is one of the factors that lead to multiple mismatches between available
educational programmes and labour market demand, as well as to ob-
stacles to enrolling in further education. Due to the lack of coordination



between higher education enrolment quotas and regional and local de-
velopment policies, a large number of graduates are unemployed, despite
the fact that there are vacancies for other occupations for which there is
an insufficient number of qualified candidates. Employers also indicate
that the competences acquired in the formal education system are not
adequate for certain occupations.

Quality and quality assurance must primarily be the responsibility of
educational providers and must be an integral part of their operational
processes. However, in order for qualifications acquired in Croatia to
be internationally recognised, the methods of ensuring and certifying
quality need to be in line with internationally agreed principles. The
quality assurance system must therefore be structurally defined, based
on clear and objective standards, criteria and guidelines for quality en-
hancement, as well as on clear methods of evaluation. Additionally, the
quality assurance system must have a clear division of authority and
responsibility and must ensure the involvement of relevant stakeholders.
While the internal quality assurance will be focused on quality enhance-
ment, external quality assurance will provide objective recommendations
for improvement.

In addition, the quality assurance system will also monitor efficiency
indicators with regard to educational objectives. If the objectives of the
educational processes are related to the acquisition of qualifications,
the continuation of education or entering the labour market, the quality
assessment will take into account the student performance with regards
to their enrolment in further education or their employability.

The HKO/CROQEF is developing the necessary elements and instruments
for quality assurance of education. It represents a long-term basis for
the establishment of an appropriate system at all levels, as well as for all
forms of education and learning. The Ordinance on the HKO/CROQF Reg-
ister defines the procedures for proposing and evaluating occupational
standards, qualifications standards and learning outcomes by sectoral
councils. Each approved qualification standard should be aligned with
the relevant occupational standard (through learning outcomes). In this
way, both employers and education institutions will be able to see more
clearly which competences lie behind a given qualification (when con-
sidering candidates for further education or employment). Of course,
educational programmes for acquiring a given qualification (accredited by
competent agencies) can differ — and this is necessary when providing a
diversity of educational programmes. However, all accredited educational
programmes should be aligned with respective qualifications standards.

This Strategy proposes that the accreditation of educational programmes
should be carried out by the agency responsible for a given level or type
of education. The agencies in question are the following: AZOO/ETTA
(for general education programmes), ASOO/AVETAE (for vocational edu-
cation and training and adult education programmes) and AZVO/ASHE
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(for higher education). Each of these three agencies is itself subject to
external evaluation.

Based on the new data that will be available (and the related analyses that
will be conducted) regarding the performance of students with different
profiles in higher education, corrective measures will be implemented.
Furthermore, a system for monitoring the employability of participants
through a Registry of Human Resources will be developed, which will
provide a necessary statistical basis for the monitoring of employees and
the unemployed, and for further qualitative studies and analyses that
will be carried out by the agencies responsible for vocational, higher and
adult education. The results of such analyses will be taken into account in
defining recommendations for the development of qualifications stand-
ards and for adapting educational programmes, as well as for reaching
decisions about their funding.

In the Strategy sections related to primary, secondary and adult education,
a number of objectives (and related measures) are proposed to improve
the quality of educational staff and to develop a coherent system of quality
assurance at those levels of education. For this reason, those objectives
and related measures are not stated in this section.

OBJECTIVE 3: DEVELOP A SYSTEM AND PROCESSES
FOR THE RECOGNITION OF NON-FORMAL AND
INFORMAL LEARNING

The Croatian Qualifications Framework Act (2013) set the legal basis
for the regulation of an integral system of recognition and validation of
non-formal and informal learning.

For the development of such processes it is necessary to ensure a consen-
sus of all relevant stakeholders. It is also necessary to create a legal basis
for ensuring that all citizens can exercise their right to assessment and
recognition of previously acquired competences. At the same time, it is
essential to change the cultural view of non-formal and informal learning,
promote learning and also promote a wide acceptance of non-traditional
learning paths.

The system of validation of non-formal and informal learning is intended
primarily for adults who already have work experience and ‘life experi-
ence’. The validation of outcomes acquired through different forms of
education and learning shortens the time that adult learners need to
spend in education programmes. In this way, significant savings are
achieved, both for the individual and for the community. Additionally,
barriers are removed between the formal education system and compe-
tences acquired through other forms of education and learning.



The recommendations of the Council of the EU define the main stages

in the process of validating non-formal and informal learning as the

following:

— identification of learning outcomes that an individual has
previously acquired;

— documentation of the acquired learning outcomes;

— assessment of the acquired learning outcomes;

— certification of the assessed learning outcomes in the form of
qualifications, partial qualifications or in some other form.

In the validation and recognition of non-formal and informal learning it
is also necessary to provide expert support and guidance to individuals.
All participants included in the process of validation and recognition
of prior learning need to have the possibility of acquiring additional
competences. The validation should be carried out by the institutions
that have the best expertise in a particular subject or in particular area
of knowledge and skills.

The first attempt to enable adults to validate competences acquired
outside the formal education system was regulated by the 2007 Adult
Education Act. The Act stipulated that adults could demonstrate their
knowledge, skills and abilities through examinations, regardless of the
manner in which they had acquired them. Subsequently, the Vocational
Education Act (‘Official Gazette’, no. 30/09) stipulated that the compe-
tences acquired through non-formal and informal learning could be
demonstrated by examinations, in accordance with occupational stand-
ards and vocational qualifications. The Act stipulated that the procedure
and manner of conducting the examinations to assess competences
acquired through non- formal and informal ways would be prescribed
by the Minister.

In addition to promoting the principles of quality assurance of education,
the implementation of HKO/CROQF at all educational levels will also
enable transparency, comparison and transfer of qualifications between
different education institutions. This can occur both at the national level
and at the European level (through its referencing with the EQF), with
learning outcomes as the common reference point. In accordance with
the Recommendation of the European Parliament and the Council of
2008 on the Establishment of the European Qualifications Framework for
Lifelong Learning, qualifications acquired in EU Member States should
include a clear reference both to the level of the national qualifications
framework and the level of the European Qualifications Framework.

One of the support mechanisms for the recognition and transfer of
acquired qualifications, (both within the country and internationally) is
the indication of volume, i.e. of the workload needed for achieving cer-
tain learning outcomes. This should be the result of developing a Credit
System for Vocational Education and Training (ECVET) and linking it with
the credit system in higher education (ECTs). Credit points for vocational

DNOT34IT

-
m
>
A
z
z
(9]

33



nE
>m
o
Z 0
zZ Z
Za

34

education support the development of a system oriented towards learning
outcomes, the development of a system for validation and recognition
of prior learning and the development of qualifications and assessment
methods based on learning outcomes. The vocational education and
training system and the development of vocational qualifications will
therefore be based on the principles of HKO/CROQE.

Instruments developed by the European Commission, such as Europass
and Youthpass, will further facilitate the visibility and recognition of com-
petences acquired through non-formal and informal means (especially
competences acquired through volunteering, internships and different
work experiences abroad). The use of these instruments, as well as the
validation of non-formal and informal learning, will be developed on the
bases and principles of the HKO/CROQF.

The establishment of processes and systems for the recognition of ac-
quired knowledge and skills, especially those resulting from non-formal
and informal learning, is a long-term challenge for our community. By
applying the principle of lifelong learning, envisaged by the HKO/CROQF
and strategic EU documents, such a system will enable better horizon-
tal and vertical progression and flexibility. According to the Croatian
Qualifications Framework Act, the procedure of application, recognition
and validation of previously acquired units of learning outcomes will be
prescribed in detail by the Ordinance on Recognition and Validation of
Non-formal and Informal learning. The procedure will also be conducted
in accordance with appropriate programmes for validation of units of
learning outcomes from the HKO/CROQF Register.

The introduction of the system will start after a careful analysis of positive
and negative experiences from other countries.

OBJECTIVE 4: IMPROVE THE SYSTEM OF CONTINUING
PROFESSIONAL DEVELOPMENT OF EDUCATIONAL
STAFF

Professionals in early childhood and pre-school education, teachers,
counsellors, school principals and other educational staff are faced with
many new challenges and are expected to possess contemporary compe-
tences. Several European documents define a new competence profile
for teachers and emphasise the need for their continuing professional
development (Improving the Quality of Teacher Education, 20075; On
improving the quality of teacher education, 2008'%; Common European
Principles for Teacher Competences and Qualifications, 2010"; Sup-
porting the Teaching Professions for Better Learning Outcomes, 2012'%).
Trainers and mentors will need to have specific competences to be able
to impart practical knowledge and skills, while career counsellors will



need to have knowledge of psychology and a broad understanding of the
labour market. School principals will be expected to have organisational,
managerial and financial skills, in addition to teaching experience.

Digital sources of knowledge are becoming increasingly accessible to
students and adults. Teachers, counsellors, mentors and trainers there-
fore need to develop the ability to introduce new approaches through
information and communication technologies (and related tools) and
create new digital educational content. For this reason, continuing pro-
fessional development will be vital for all teachers and educational staff
in the process of identifying, developing and guiding the knowledge,
skills and abilities of individuals.

In Croatia, no detailed analysis or recommendations have been devel-
oped yet on the content of basic occupations and on the competences
required by professionals in early childhood and pre-school education,
teachers, school principals, counsellors, mentors or trainers. This Strat-
egy has therefore defined measures for the establishment of appropriate
competence standards of occupations and qualifications at the levels of
early childhood and pre-school education, primary education, secondary
education and adult education. New programmes for the additional edu-
cation of counsellors, mentors and trainers will result in the acquisition
of partial qualifications for such occupations.

The establishment and improvement of a system of continuous lifelong
development of teacher competences is defined and developed as a set of
measures in the Strategy section related to the early childhood and pre-
school education, primary education and secondary education (Objective
4: Raise the quality of teaching and improve the status of the teaching profession).
The licensing of teachers and school principals is defined as a set of
measures under Objective 5 (Improve the quality of management of education
institutions), which include defining the role, the necessary competences,
the basis for the institutionalisation of education, the programme and
the procedures for such licensing.

Programmes for adult learners in the field of vocational education and
training are predominantly conducted by teachers who are usually ex-
perts in their respective fields, but who are not sufficiently trained in
methodology. Experts with rich experience are both useful and necessary
staff members, but they should be further educated in the adult educa-
tion field. After all, the Adult Education Act (article 10) states that adult
educators have the right and the obligation of professional and adult
education training. Since many of them have no formal qualifications for
carrying out teaching activities, each programme related to the acquisi-
tion of qualifications should also define a desired competence profile of
teachers and specify the modalities of recognition of previously acquired
knowledge and skills. In the first phase of implementation of this Strat-
egy, the licensing procedure in adult education will only be compulsory
for teachers of primary-level adult education (in accordance with the
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measures from the section of the Strategy on primary and secondary
education). For other formal programmes in adult education, a project
should be launched aimed at the development of necessary competenc-
es, organisational and financial preconditions, as well as procedures for
the establishment and implementation of such a licensing system (see
measure 1.1.3. of the Adult Education section of the Strategy).

Programmes of additional lifelong education for professionals in early
childhood and pre- school education, teachers, counsellors and other ed-
ucational staff will be carried out in accordance with pre-defined required
competences, occupational standards and qualifications. For delivering
programmes for continuing professional development of employees in
education, a special measure is proposed within the Adult Education
section of the Strategy (measure 1.1.4).

At the level of higher education, teaching staff have insufficient training
on teaching methods and (more broadly) on adult education. In fact, most
teaching assistants, lecturers, assistant professors and professors do not
have such knowledge. Suitable programmes for their further education
should be therefore developed and provided. Additionally, the Higher
Education section of the Strategy proposes attendance of a mandatory
programme of additional education in methodology and pedagogy as
one of the conditions (criteria) for the appointment of a first teaching
position. For existing teachers, higher education institutions can stim-
ulate participation in such additional (optional) training by making it an
element in the evaluation of the quality of the institution.

OBJECTIVE 5: BROADEN AND ENHANCE

THE APPLICATION OF INFORMATION AND
COMMUNICATION TECHNOLOGIES IN EDUCATION
AND LEARNING

E-learning provides temporally and spatially flexible access to up-to-date
and current multimedia and interactive teaching materials. When inte-
grated into teaching, it enables the dynamic use of Croatian and interna-
tional repositories of educational content, digital libraries, archives and
museums. Furthermore, information and communication technologies
(1cT) provide modern opportunities of adjustment to personal learning
styles, collaborative learning and acquiring skills for project work and
teamwork, as well as providing access to a wider range of learners (learn-
ers with special needs, learners in remote locations, foreign learners,
etc.). The expansion of e-learning increases the role and importance of
teachers, as mentors, coordinators and instigators of the educational pro-
cess. E-learning also places learners at the centre of the learning process,
thereby encouraging them to take an active role and responsibility for
their educational outcomes.



Some e-content is developed and is available as a support to the educa-
tional process in primary and secondary schools in Croatia, through the
national web portal entitled ‘Nikola Tesla’ Through this portal, CARNet
provides information and infrastructural support to e- learning, as well
as a system for managing educational content and a system for video-
conferencing. In order to supplement these existing e-tools, the devel-
opment of other tools for all levels of education should systematically
be supported (e.g. reviewed e-books, multimedia demonstration lessons,
exercises, simulations, expert systems for teaching, development of one’s
own software tools for e-learning, etc.).

Teaching staff in higher education need to take on new commitments
regarding the creation, development and review of such contents and
resources for the level of primary, secondary and adult education.

A second planned group of activities is related to the creation and or-
ganisation of open repositories of knowledge and teaching resources (e.g.
digitised books, lexicons, manuals, periodicals, heritage, various archival
materials, scientific and professional articles). Systematic care should
be taken to ensure the collection, preservation and permanent availa-
bility of such information, educational content and teaching resources.
The concept of massive open online courses, consisting of large-scale
free repositories of academic and other educational content (largely fi-
nanced by private funds), could in the near future fundamentally change
our approach to providing education. A justified concern that arises is
that the neglect of didactic knowledge in current and future e-contents
and resources (which are already competing or will compete for public
funding) could result in their overproduction and problematic quality.
For this reason, actions aimed at the encouragement and evaluation of
e-contents and resources would address such a concern. In this process,
the publishing industry (in the context of its restructuring in the media
industry) will probably try to present such e-products as necessary and
useful for financing from both the state budget and local budgets. There-
fore, the formation of two groups of contents should be encouraged:
— free content, financed by public or EU funds;
— commercial content, which will require infrastructure for
distribution and for implementation of peer-reviews.
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EARLY CHILDHOOD AND PRE-SCHOOL
EDUCATION, PRIMARY EDUCATION
AND SECONDARY EDUCATION

The section of the Strategy covering early childhood and pre-school edu-
cation, primary education and secondary education contains guidelines
for the transformation and continuous enhancement of education as the
foundation for the development of human potential. The baseline for
the development of this Strategy was an analysis of the current state of
the system. On this basis, priority development areas, specific strategic
objectives and measures for their fulfilment have been defined.

This Strategy is related to the Strategic Framework for European Coop-
eration in Education and Training.” In accordance with this strategic
framework, special emphasis has been placed upon the following pri-
orities: strengthening the adoption of and support for the concept of
lifelong learning; enhancing the quality and effectiveness of education
and training; promoting equality, social cohesion and active citizenship;
and strengthening creativity and innovation at all levels and in all types
of education.

Furthermore, the Strategy takes into consideration the European Com-
mission’s new strategic framework for education (Rethinking Education,
2012%,). Despite difficult economic circumstances, the European Com-
mission strongly highlights the importance of investing in education and
in the development of skills that are necessary for effective adaptation
to changeable living conditions, for employment and for better socioec-
onomic outcomes. It also places special emphasis on the enhancement
of the quality of pre-school and school education, the prevention of early
school leaving, the better harmonisation of education and training with
the labour market, the improvement of educational outcomes and life
skills, and strengthening vocational education and training with a focus
on linking it with the world of work.

In this Strategy, the proposed vision of education places the child/stu-
dent at the centre of the process: the education system must provide
the child/student with the best possible conditions and support for
successful learning and for comprehensive personal development. The
type of education that is promoted is education that actively fosters the
comprehensive individual development of every child and young person;
that promotes social equality and democratic values; and that greatly
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contributes to the social and economic development of the country.
The aim is to establish an education system that enables every person
to acquire the knowledge, skills and attitudes necessary for a successful
life in contemporary society.

The proposed modifications lead towards establishing a system that

should enable every person to:

— develop the ability to participate actively in social and cultural
events and become capable of accepting and participating in
establishing a value system that is in line with the principles of
contemporary democracy;

— become capable of communicating in a multicultural and
multilingual community; be able to function in today’s technically-
developed society, fostering the active sustainable development
movement, which presumes the acquisition of important
knowledge and skills, especially in the area of mathematics,
natural sciences, technology and information and communication
technologies, as well as the social sciences and humanities;

— become capable of lifelong learning and continuous acquisition
of new knowledge and skills essential for successful adaptation to
changeable living and working conditions;

— develop one’s personal creative potential and use it for one’s own
benefit and the benefit of society as a whole.

The starting point of this Strategy is the fact that, in the future, young
people will work in certain jobs that do not yet exist. Technological chang-
es will continue altering the world in ways that are yet unpredictable,
whereas many challenges will demand major adjustments of the economy
and of society. In such a world, which will be increasingly complex, it
is essential for every child/student in the education system to develop
a habit of learning and of acquiring new knowledge and skills in order
to adapt to new challenges throughout their lifetime. There is also an
ever-increasing need for people to be well-informed and well- educated
in order to function successfully in society, as well as for democratic
behaviour and tolerance to be developed in the earliest years of education.
Every person must acquire the knowledge, skills and attitudes that will
enable them to meet their cultural needs in a globalised intercultural
environment, while at the same time respecting and nurturing their own
cultural and historical heritage.

CONCEPTUAL FRAMEWORK

The education system is seen as a coherent unit in which all its par-
ticipants and institutions — kindergartens, primary schools, grammar
schools (gymnasia), vocational schools, arts schools and student dormi-
tories — receive adequate support and have a high level of autonomy, but
also assume great responsibility for the quality and outcomes of their work.

This Strategy specifically focuses on the enhancement of the work of



education institutions as the places where educational processes and
human potential development take place. This conceptual model includes
factors that have the greatest impact on the quality of education and on
equal opportunities for all children and students:

TEACHING AND
LEARNING

MANAGEMENT SCHOOLS

STUDENT Education
SUPPORT institutions

WORKING
CONDITIONS

CURRICULUM

OBJECTIVES

- quality
education

- equal
opportunities

In order for education institutions to accomplish their mission more
efficiently, this Strategy focuses on strengthening human, material and
organisational capacities, as well as curricular and structural changes.
Along with the establishment of a quality assurance system, such meas-
ures can influence the achievement of better outcomes, of a higher degree
of equity and of greater satisfaction of all participants in the education
system.

One of the fundamental intentions of this Strategy is to initiate and
provide the conditions for education institutions to develop into organ-
isations that continually assume responsibility for ensuring their own
quality (e.g. by creating and testing new forms of work). To achieve this,
the level of regulation of their work needs to be lowered considerably
in order to achieve an optimal level of institutional autonomy. More
authority needs to be given to educational staff and institutions when
making decisions regarding the curriculum, the organisation of teaching
and learning, and the work of the school as a whole.

This strategic approach aims to establish a comprehensive, flexible and
effective education system that links all levels and types of education
into a coherent whole based on common positive values, principles and
objectives, as specified in the National Curriculum Framework.>

This Strategy aims to ensure that the education system attains the fol-
lowing characteristics:
— aculture of quality whose aim is to ensure continuous
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development and enhancement of one’s own work and the success
of all participants in the education process;

equal opportunities that enable all children and young people
within the education system to achieve their full individual
potential, in accordance with the Constitution of the Republic

of Croatia and legal regulations, and independently of their

sex, gender, national or social background, sexual or religious
orientation, academic abilities or other characteristics;

autonomy and responsibility enabling education institutions,
educational staff (professionals in early childhood and pre-school
education, teachers and other educational staff) and children/
students to achieve the best results in their own manner, while also
remaining open to and ready for external evaluation of their own
work;

creativity and innovation as prerequisites for the development

of creative thinking and expression at all levels, which implies
searching for new and original ideas, explanations and solutions
to problems; encouraging innovation among all participants in
kindergartens, schools and everyday life.

The Strategy focuses on eight development areas:

the enhancement of the development potential of education
institutions;

a comprehensive curricular reform that includes all levels and
types of education;

modifying the structure of primary education;

improving the quality of teaching and enhancing the status of the
teaching profession;

improving the quality of management in education institutions;
developing a comprehensive student support system;

providing optimal working conditions for education institutions;
establishing an education quality assurance system.

The fulfilment of these strategic objectives is expected to have a strong
synergic impact that will significantly improve the current state of our
kindergartens, schools and entire education system.

The strategic objectives will be fulfilled through the implementation
of planned measures within the framework of coordinated projects in
priority development areas.



OBJECTIVE 1: ENHANCE THE DEVELOPMENT
POTENTIAL OF EDUCATION INSTITUTIONS

One of the main intentions of this Strategy in the area of early child-
hood and pre-school education, primary education and secondary edu-
cation is to facilitate the transformation of education institutions into
organisations that continually assume responsibility for ensuring their
own quality and development. Such a transformation will unlock the
innovative and developmental potential of schools, which provides a
strong basis for improving the quality of education.? It will result in the
ability of institutions to launch a range of projects and other activities
to address current needs of participants in the educational process, as
well as addressing concrete challenges faced by kindergartens, schools
and student dormitories on a daily basis.

Currently, there is a low degree of school autonomy in Croatia, espe-
cially regarding the curriculum and the organisation of teaching and
learning. This results in a situation in which innovation in schools is
rare. The existing model of management in the education system clearly
discourages the development of innovative processes in schools. This is
primarily due to the numerous administrative obstacles encountered by
any school that tries to introduce innovation into certain aspects of its
work in order to address problems it faces or in order to improve quality.

The autonomy of education institutions is seen in this Strategy as an
opportunity for self-regulation, as opposed to external governance by
education authorities through regulations and decisions. Although it
is not the only factor to consider, autonomy of education institutions
is nevertheless essential for enhancing the development potential and
overall work of education institutions.* It is therefore necessary to reach
an optimal level of autonomy among education institutions, which is
defined in this Strategy as the maximum level of freedom that education
institutions can have while ensuring that an equally high level of quality
of education exists throughout the whole system. Reaching an optimal
level of autonomy in our education system means providing educational
staff and education institutions with significantly greater authority and
freedom. Autonomy should be provided primarily with regards to mak-
ing decisions about the curriculum, but also with regards to decisions
about the organisation of teaching and learning and about the work of
the school as a whole.

e MEASURE 1.1. Reduce the level of regulation of educational and
administrative activities of education institutions
COMPETENT BODY: MSES
IMPLEMENTATION: MSES
INDICATORS: Level of increase of institutional autonomy among
education institutions. Number of areas of work for which decisions
are made independently by teachers and education institutions.
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Increasing the level of autonomy of education institutions will result
in their increased accountability® and must therefore be accompanied
by appropriate mechanisms for systematic support2® Such support will
primarily be provided by the key institutions of the education system
(MsEs, founders of education institutions, AZOO/ETTA, ASOO/AVETAE,
NCVVO/NCEE).

Enhancing the development potential of education institutions requires
specific support measures. These include relevant training in the area
of educational innovations, as well as the establishment of mechanisms
for cooperation between education institutions and for the exchange
of experience and good practice. In addition, both expert and finan-
cial support must be provided to education institutions regarding the
development, implementation and evaluation of innovation projects.
Support will be provided by contracting experts (such as professionals
from the scientific community, experienced practitioners, etc.) to assist
the institution to work on its innovation project for a certain period of
time. Financial support implies the provision of financial resources for
development projects allocated to the institutions by means of a tender,
on the basis of defined criteria and through the participation of a larger
number of potential beneficiaries.

e MEASURE 1.2 Provide the following to education institutions: (1)

specific training of staff (2) opportunities for continuous coop-
eration and exchange of experience and good practice (3) expert
and financial support in developing, implementing and evaluating
innovation projects

COMPETENT BODY: MSES

IMPLEMENTATION: ASOO/AVETAE and AZOO/ETTA in cooperation
with higher education institutions and other experts
INDICATORS: Number of implemented professional training
programmes. Number of education institutions participating in
activities regarding cooperation, exchange of experience and good
practice in the area of educational innovations. Number of insti-
tutions implementing development projects and provided with
expert and financial support.

OBJECTIVE 2: IMPLEMENT A COMPREHENSIVE
CURRICULAR REFORM

Until the mid-2000s, the primary and secondary education system

in Croatia was solely focused on educational content prescribed by
syllabi. Since then, education policy has gradually tried to develop and
introduce changes with the aim of modernising the system by shifting
the focus from content to educational outcomes (learning outcomes)?,
as well as from an exclusive focus on transmitting content to the
development of competences.



The strategic document Croatia in the 21st Century (2001) specified the
need to implement a curricular reform that would include introducing
changes in educational content and forms of teaching and learning. Sim-
ilar goals were set in the document Education Sector Development Plan
2005-2010 (2005). The project ‘Croatian National Educational Standard
(cNEs) and the adoption of the new Syllabus for Primary Schools in 2006
launched qualitative changes at the primary school level regarding pro-
gramme content. The Syllabus for Primary Schools determined, among
other things, student educational achievements at the level of individual
subjects and efforts were made to influence the way the educational
process was implemented. At the secondary school level, particularly
with regard to grammar school (gymnasium) programmes, there have
been no significant programme changes since the mid- 1990s. Regarding
early childhood and pre-school education institutions, their work was
determined by the Pre-school Children Education Programme in 1991.
The adoption of the Strategy for the Construction and Development of
the National Curriculum for Pre-school Education, General Compulsory
and Secondary School Education (2007) allowed for broader interventions
in the education system. The National Curriculum Framework (NCF) is
a document that aimed to achieve the alignment of different levels and
types of education and that also adopted the European Framework for
Key Competences for Lifelong Learning. The NCF also defined expected
student achievements for each educational cycle at the level of education
areas. Following intense and long discussions, the document was adopted
by decision of the Minister in the second half of 2011.

In the Development Strategy for the Vocational Education System of
the Republic of Croatia 2008-2013, the Agency for Vocational Education
and Training and Adult Education (AVETAE) specified the focus on the
development of competence- and learning-outcome- based qualifica-
tions as the first strategic objective. In line with that strategy, but also
concurrently with the preparation of the NCF and independently of the
strategy, the AVETAE launched a process (with the support of a number
of 1PA projects) for determining the methodology and preparation of
occupational standards, qualifications and curricula for a number of
vocational qualifications, whose experimental implementation began in
the school year of 2013/2014.

Moreover, work on the preparation of the Croatian Qualifications Frame-
work (CROQF) was intense during this period. The CROQF is a reform
instrument for regulating the whole qualifications system at all education
levels through occupational standards and qualifications standards based
on learning outcomes and aligned with the needs of the labour market,
individuals and society as a whole. The cROQF highlights the focus on
the development of competences based on verifiable learning outcomes.

However, the planning and preparation of the above-mentioned educa-
tion policy documents was not coordinated, which has had the following
consequences:
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a) There are no commonly defined educational values, principles and
objectives of different education levels and types.

b) There is a lack of uniformity in the conceptual definition of the terms
‘curriculum’, ‘competences’ and particularly, ‘educational outcomes’/
‘learning outcomes’ / ‘student achievements’.

c) There is a lack of coordination regarding the methodological approach
to the preparation of curricula and to the determination of educational
outcomes/learning outcomes/student achievements

d) There is no coherent system for monitoring, evaluating and assess-
ing/estimating the level of development and acquisition of educational
outcomes/learning outcomes/student achievements. It follows that the
level of connection between the different parts of the Croatian education
system is inadequate, which may have a negative impact on the level of
quality and equity in the system.

This review of key documents has demonstrated that, over the past 15
years, education policy has (regardless of political affiliation) tried to
steer the strategic development of the system of early childhood and pre-
school education, primary education and secondary education towards
the development of competences, towards changing current forms of
teaching and learning, and towards a clear focus on the need to define
educational outcomes (learning outcomes). In the period covered by
this Strategy, the continuity of this strategic direction will be ensured.
Therefore, the aim of this section of the Strategy is the implementation
of a comprehensive curricular reform and linking of the different parts of
the education system into a coherent, interconnected, flexible and effec-
tive unit based on common educational values, principles and objectives.

The comprehensive curricular reform will focus on:
a) the development of core competences for lifelong learning;

b) clearly defined educational outcomes that do not solely belong to the
cognitive domain (knowledge), but are also in line with the defined core
competences for lifelong learning (the development of skills, attitudes of
creativity, innovation, critical thinking, sense of initiative, entrepreneur-
ship, aesthetic evaluation, responsibility, relationship to oneself, others
and the environment, behaviour, etc.);

¢) open systems of methodology and didactics providing professionals
in early childhood and pre-school education, teachers, children and stu-
dents with the freedom to choose content, methods and forms of work;

d) clearly defined standards/criteria for the level of development and
acquisition of educational outcomes, which will provide the basis for a
more objective, valid and reliable assessment by means of various forms



of internal and external evaluation.

The curricular solutions that need to be developed at all levels and in all

types of education should be:

— scientifically-based, contemporary and child- and student-oriented;

— appropriate for the developmental age of the child/student;

— relevant for the current and future life of the child/student;

— open to changes and continuous review in accordance with the
development of society,

— the economy, science, technology and education;

— and providing an adequate level of autonomy of education
institutions and taking into consideration the autonomy of
professionals in early childhood and pre-school education, teachers,
school principals and other educational staff.

The NCF is a document that can serve as a basis for linking the different
parts of the pre- tertiary education system into an inter-related, coherent
unit. The values, objectives and principles defined in the NCF are taken
into consideration in this Strategy. The educational values in question
are the following:

KNOWLEDGE

Croatia is committed to the development of a knowledge-based society,
because knowledge is the fundamental driver of production and develop-
ment in a society. Knowledge, education and lifelong learning are crucial
to the development of Croatian society and of every individual. They en-
able individuals to better understand and critically reflect on themselves

and the society in which they live, to cope with new circumstances and

to be successful in life and work.

SOLIDARITY

Solidarity implies systematically training children and youth to show
concern for others, for the family, for the weak, the poor and the under-
privileged, for inter-generational care, for the natural environment and
for their overall living environment.

IDENTITY

Education fosters the strengthening of an individual’s personal, cultural
and national identity. Today, in the era of globalisation — in which there
is a strong mix of different cultures, world views and religions — people
need to become citizens of the world, while at the same time preserving
their national identities, cultures and cultural landscapes, as well as their
social, moral and spiritual heritage. The Croatian language in particular
must be preserved and fostered, with an emphasis on the importance
of its correct usage. Education must awaken, foster and develop one’s
personal identity — which includes accepting diversity. Special care will

NOILYDNA3 AYYANODIS ANV NOILYDNAI AUVINIEd
NOILYDNA3 TOOHDS-3dd ANV AOOHATIHD ATdv3

47



NOILYDNA3 AYVANODIS ANV NOILYDNAI AAVINIEd
NOILYDNA3 TOOHDS-3dd ANV AOOHATIHD ATdV3

48

be given to providing education in the language and script of national
minorities, thereby ensuring the integration of minority education into
the education system of Croatia.

RESPONSIBILITY

Education fosters the active participation of children and youth in so-
cial life and promotes their sense of responsibility for the well-being of
society, nature and work, as well as a sense of responsibility for their
own well-being and that of others. Responsible action and behaviour-
presumes a logical and responsible balance between personal freedom
and personal responsibility.

The goals of the education system are as follows:

— providing a systematic approach to teaching that fosters and
enhances the intellectual, emotional, physical, aesthetical, social,
moral and spiritual development of students, in accordance with
their abilities and aptitudes;

— developing student awareness regarding the preservation of the
material, natural, spiritual, historical and cultural heritage of
Croatia, as well as regarding Croatian national identity;

— promoting and developing awareness of the Croatian language as
a key factor in Croatian identity, and systematically fostering the
Croatian standard (literary) language in all areas, cycles and at all
levels of the education system;

— educating students in line with general cultural and civic values,
including those of human rights and children’s rights, thereby
rendering children competent to live in a multicultural world, to
respect differences, to be tolerant and to participate actively and
responsibly in the democratic development of society;

— ensuring that students acquire core (general educational) and
vocational competences, enabling them to live and work in a
continually changing social and cultural context in which they will
need to meet the requirements of the market economy, of modern
information and communication technologies, and of scientific
knowledge and accomplishments;

— fostering and developing independence, self-confidence,
responsibility and creativity of students;

— training students for lifelong learning.

The principles defined in the NCF, which constitute the baseline for the
preparation of other curricular documents and which have been adopted
in this Strategy, are as follows:

HIGH-QUALITY EDUCATION FOR ALL
Ensuring the conditions (material and technical resources, informa-

tion and communication technologies and hygienic conditions) for the
achievement of the highest educational standards, as well as high pro-



fessional standards of education institutions.
EQUAL EDUCATIONAL OPPORTUNITIES FOR ALL

All children and students are entitled to achieve their highest educational
potential; the equality of educational opportunities is based on social
justice; education and schooling cannot be privileges of a minority nor
can they be limited due to differences on the basis of ethnicity, sex, gender
or other socially conditioned differences.

COMPULSORY GENERAL EDUCATION

The acquisition of core competences is a right and an obligation of every
individual, providing everyone with the fundamental knowledge that
is necessary for life and that constitutes the basis for further learning.

HORIZONTAL AND VERTICAL MOBILITY

Providing the opportunity for students to change type of school during
their education (horizontal mobility) and to pursue further education
and complete a higher level of education (vertical mobility).
INCLUSION OF ALL STUDENTS IN THE EDUCATION SYSTEM
Taking into consideration the educational needs of every child, student
and adult learner, especially those who are exposed to marginalisation
and exclusion.

SCIENTIFIC FOUNDATION

Making changes and improvements to the whole education system in
accordance with contemporary scientific knowledge.

RESPECT FOR HUMAN RIGHTS AND CHILDREN'S RIGHTS
Genuine respect for every child and individual and for human dignity.
PROFESSIONAL ETHICS AND COMPETENCE

Educational work implies great expertise of all education institutions
and their high level of responsibility.

DEMOCRACY

Pluralism and democratic decision-making; inclusion of all key factors
in the process of creating and implementing education policy.
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INDEPENDENCE OF EDUCATION INSTITUTIONS

Ensuring a sufficient degree of freedom and independence of education
institutions for planning their activities, programmes and projects (aimed
at children, students, parents, professionals in early childhood and pre-
school education, teachers and other educational staff) as part of their
curricula, and of creating their education institution’s identity. Ensuring
freedom of choice of educational content, freedom to apply different
methods and freedom to organise educational work in the process of
implementing the National Curriculum.

PEDAGOGICAL AND SCHOOL PLURALISM

Degree of freedom and independence with respect to adopting different
approaches to pedagogical and educational work.

EUROPEAN DIMENSION OF EDUCATION
Training for European coexistence.
INTERCULTURALISM

Understanding and accepting cultural differences in order to reduce
inequality and prejudice against people from other cultures.

DESCRIPTION OF THE COMPREHENSIVE CURRICULAR
REFORM

The preliminary steps towards a comprehensive curricular reform
include the revision and updating of the NCF, as well as the harmoni-
sation of different education policy documents.®® In accordance with
the Strategy for the Construction and Development of the National
Curriculum for Pre-school Education, General Compulsory and Sec-
ondary School Education (p. 5), it is suggested that the new version of
the document (which will be subject to public debate) be entitled the
Framework for the National Curriculum. Based on this new document,
national curricula will be prepared for different levels and types of edu-
cation. National curricula will take into account the particularities and
needs of the different levels and types of education, as well as develop
subject curricula, cross-subject curricula and modular curricula, as well
as curricula for the acquisition of qualifications in the formal vocational
education and art education systems. These documents will be imple-
mented, adjusted and further developed by education institutions, in
accordance with the particularities of their own work and environment.
In order to contribute their expertise and experience in the preparation
of curricular documents, educational staff (professionals in early child-
hood and pre-school education, teachers and other educational staff)
will also become largely involved in the process at all levels. The graph
below shows the structure of the proposed curricular documents:*
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Along with the preparation of curricular documents, measures will be
provided to ensure the conditions for their introduction into the edu-
cation system. Additionally, a comprehensive system for internal and
external monitoring, evaluation and assessment of educational outcomes
will be developed. The following conditions are crucial for the successful
introduction of the proposed curricular changes: providing high-quality
and comprehensive training to professionals in early childhood and pre-
school education and to teachers; meeting staff-related, infrastructural
and material preconditions to help education institutions adapt to the
application of curricular documents; and explaining the goal and purpose
of the proposed curricular changes to educational staff, children, students,
parents and the general public. Furthermore, it is crucial to establish
systems for the support, monitoring and evaluation of the process of
developing and introducing the curricula into the education system.

2.1. REVISION AND UPDATING OF THE NATIONAL CURRICULUM
FRAMEWORK AND HARMONISATION OF DIFFERENT EDUCATION
POLICY DOCUMENTS

The preliminary steps towards a comprehensive curricular reform are
the revision and updating of the NCF (whose developmental character
makes such revisions possible) and the harmonisation of different edu-
cation policy documents. The NCF needs to be revised for the following
reasons: a) the change in the structure of the education system proposed
by this Strategy implies considerable changes of the NCF; b) due to the
focus being mainly on general education, the NCF does not pay enough
attention to early childhood and pre-school education and to different
types of secondary education, which is why it is important to ensure equal
representation of all parts of the system within the framework of the
main strategic objective; c) student achievements in different education
areas, which constitute the central part of the document, have not been
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harmonised and equally developed, and they need to be supplemented
and harmonised; d) in line with the proposed scheme for curricular
documents, the student achievements as specified in the NCF need to be
incorporated into national curricula for specific levels and types of edu-
cation. On the basis of the proposed changes of the National Curriculum
Framework and in accordance with the Strategy for the Construction
and Development of the National Curriculum for Pre-school Education,
General Compulsory and Secondary Education, the preparation of a
Framework for the National Curriculum has been proposed.

The adoption of the Croatian Qualifications Framework Act and the
preparation of vocational curricula for the acquisition of qualifications in
the formal education system require the alignment of different education
policy documents This will allow all the parts of the education system
to become an inter-related and coherent unit. In order for this specific
objective to be fulfilled, an Expert working group for curricular reform
implementation (EwWG) needs to be established and its work needs to
be launched. The main tasks of the group are to prepare a draft of the
Framework for the National Curriculum and to implement the whole
process of curricular reform. One of the key measures within this spe-
cific objective is to define a coordinated methodological approach to the
preparation of all curricular documents.

e MEASURE 2.1.1. Establish an Expert working group for curricu-
lar reform implementation (EWG)NADLEZNOST: Posebno stru¢no
povjerenstvo
COMPETENT BODY: Ad-hoc expert group IMPLEMENTATION: Ad-
hoc expert group
INDICATORS: Criteria and principles defined for establishing the
EWG. Tender issued for the selection of EWG members. Com-
mencement of EWG's work.

e MEASURE 2.1.2. Define a coordinated methodological approach
to the preparation of curricular documents
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, Expert working group for curricular
reform Implementation
INDICATORS: Development of a coordinated methodological ap-
proach to the preparation of curricular documents

e MEASURE 2.1.3. Prepare a propos-
al for the Framework for the National Curriculum
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, Expert working group for curricular
reform implementation
INDICATORS: Positive review of the Framework for the National
Curriculum. Public debate held. Adoption of Framework for the
National Curriculum.



2.2. DEVELOPMENT OF A SUPPORT SYSTEM FOR THE PREPARATION
OF CURRICULAR DOCUMENTS AND FOR THE IMPLEMENTATION OF
THE COMPREHENSIVE CURRICULAR REFORM

The development of a support system has often been a neglected part
of planning changes in the education system. The experience of Croatia
and other countries indicates that even well- devised changes can be
unsuccessful if they do not receive systematic support for their prepa-
ration and (especially) for their introduction. Therefore, one of the key
success factors for the preparation of curricular documents and for the
implementation of the comprehensive curricular reform will be the de-
velopment of an efficient support system. Two bodies will form the basis
of that system. On the one hand, during the course of the preparation of
curricular documents it will be necessary to establish a Unit for expert
and administrative support for the preparation of curricular documents
(UEAs), whose members would be employees of the ministry and agencies.
On the other hand, the experimental and broader introduction of curric-
ular documents into the education system will require the establishment
of a Support network for the introduction of the curriculum. The tasks
of such a regional network will include operational support for the intro-
duction of the curriculum and intense communication with educational
staff. The network could be based on the current network of the heads
of county-level professional councils (established by the Education and
Teacher Training Agency and the Agency for Vocational Education and
Training and Adult Education). In order to both include parents and raise
the awareness of the general public, it is necessary to actively promote
the curricular approach and the proposed changes (including debating
advantages and challenges) during the whole process.

e MEASURE 2.2.1. Establish a Unit for expert and administra-
tive support for the preparation of curricular documents (UEAS)
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, AZOO/ETTA, ASOO/AVETAE
INDICATORS: Commencement of the work of the Unit for expert
and administrative support for the preparation of curricular docu-
ments

e MEASURE 2.2.2. Establish a Support Network for the intro-
duction of curricular documents into the education system (SN1)
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, AZOO/ETTA, ASOO/AVETAE
INDICATORS: Support Network established for the introduction of
national and subject curricula into the education system

e MEASURE 2.2.3. Promotional activity with the aim of
explaining the advantages of the curricular approach
and the proposed changes to parents and to the public
COMPETENT BODY: MSES
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IMPLEMENTATION: MSES

INDICATORS: Programme and plan prepared for promotional
activities at the annual level. Programme for promotional activities
implemented in accordance with the plan.

2.3. PROVISION OF PRECONDITIONS FOR THE PREPARATION
OF CURRICULAR DOCUMENTS AND IMPLEMENTATION OF A
COMPREHENSIVE CURRICULAR REFORM

The measures that will be taken for the fulfilment of this specific objective
include the establishing of expert working groups for the preparation
of national curricula for different levels and types of education (EwWGs)
and their training for the preparation of different curricular documents.
A particularly important measure within this specific objective is the
defining of a detailed structure of national curricula for primary, gram-
mar school (gymnasium), vocational and art education, including both
curricula for specific areas and subject/modular curricula.>®

e MEASURE 2.3.1. Establish and train expert working groups for
the preparation of national curricular documents (EWGRS)
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, Expert working group for curricular
reform implementation (EWG)

INDICATORS: Criteria and principles defined for forming expert
working groups for the preparation of national curricula for dif-
ferent levels and types of education (EWGRs). Members of EWGRs
selected and appointed. Plan and programme prepared and train-
ings held for the EWGRs. Guidelines prepared for expert working
groups for the preparation of curricula and manuals prepared for
the application of curricular documents (intended for professionals
in early childhood and pre-school education, teachers and other
educational staff).

e MEASURE 2.3.2 Prepare a proposal for area and subject/
cross-subject/modular structure of national curricula for primary
education and grammar school (gymnasium), vocational and art
education COMPETENT BODY: MSES
IMPLEMENTATION: Expert working group for curricular reform
implementation (EWG)

INDICATORS: Proposal prepared for the area and subject/modular
structure of national curricula and their timetable. Public debate
held. Area and subject/modular structure adopted.



2.4. PREPARATION AND INTRODUCTION OF NATIONAL CURRICULA

PREPARATION AND INTRODUCTION OF THE NATIONAL
CURRICULUM FOR EARLY CHILDHOOD AND PRE-SCHOOL
EDUCATION

The work of early childhood and pre-school education institutions has
been determined by the Pre-school Children Education Programme
since 1991. Despite the fact that education policy has not attempted to
regulate or modernise this part of the system for more than two decades,
this does not mean that there have been no qualitative changes in the
system. Many early childhood and pre-school education institutions
have been actively keeping up to date with contemporary knowledge
in their field and have been introducing innovative approaches to their
work. In order to systematically influence the improvement of quality and
the alignment of the early childhood and pre-school education system,
a National Curriculum for Early Childhood and Pre-school Education
(NcEecPE) will be prepared and introduced.

This document will contain general goals, principles and guidelines for
the development of institutional early childhood and pre-school educa-
tion. It will promote pluralism of pedagogical ideas and concepts based on
developmentally appropriate practice, as well as promote the autonomy
and responsibility of every early childhood and pre-school education
institution for their quality enhancement. During the preparation of
the National Curriculum for Early Childhood and Pre-school Education,
it will be crucial to take into consideration the following principles: a)
the need to foster a comprehensive development and education of early
childhood and pre-school children by using appropriate forms of support
for the development of different competences of children, in accordance
with their individual particularities and different developmental charac-
teristics; b) the need for a personalised and flexible educational approach
that can meet the different needs of children (physical, emotional, cog-
nitive, social, communicative, etc.); c) the importance of play as a model
for learning and a comprehensive development of early childhood and
pre-school children, as confirmed by relevant research; d) the need to
develop curricular solutions that will avoid ‘the schoolification’ of the edu-
cational process in early childhood and pre-school education institutions.

Along with the preparation and adoption of the National Curriculum for
Early Childhood and Pre-school Education, the provision of staff-relat-
ed, infrastructural and material preconditions will be essential for the
successful introduction of the proposed changes. Manuals for the appli-
cation of the National Curriculum for Early Childhood and Pre-school
Education will be prepared for professionals in early childhood and
pre-school education, school principals and other educational staff. Sys-
tematic training of staff from early childhood and pre-school education
institutions will also be conducted. Additionally, teams will be formed
in early childhood and pre-school education institutions to coordinate
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the introduction and application of the National Curriculum at the in-
stitutional level. Together with the preparation of curricular documents,
a system will be developed to continuously monitor of the introduction
of the National Curriculum.

PREPARATION AND INTRODUCTION OF THE NATIONAL
CURRICULUM AND SUBJECT/CROSS-SUBJECT/MODULAR
CURRICULA FOR PRIMARY EDUCATION (LASTING EIGHT
AND NINE YEARS)

Compared to the education systems of the member countries of the Or-
ganisation for Economic Cooperation and Development (OECD), whose
students have been achieving above-average results in international
assessments of knowledge and skills, the Croatian primary education
system could be described as a highly-centralised and traditional system,
with a rigid subject structure and timetable. In addition, the drawbacks
of the system are a fairly low level of horizontal and vertical subject
relatedness and the fact that educational content is too detailed and in-
sufficiently contemporary and relevant for students. Primary education
in Croatia is also characterised by the fact that education areas are not
equally represented. This does not allow for a comprehensive develop-
ment of the student’s personality, i.e. their cognitive, emotional, social,
aesthetical, ethical, physical and motor development. Finally, the high
centralisation of the system does not provide an adequate level of au-
tonomy of schools or educational staff, which would otherwise positively
affect the development of students’ individual abilities and interests.
The changes announced by the Croatian National Educational Standard
(cNEs) project and the Syllabus for Primary Schools (2006) focused on
the overcoming of some of the drawbacks mentioned.

This Strategy’s central strategic orientation is towards the development
of core competences and the definition of educational outcomes (learning
outcomes), along with a proposed change in the structure of the education
system, whereby general compulsory primary education would last nine
years. Such a strategic orientation will enable considerable improvements
in this part of the system. The extension of the duration of primary ed-
ucation will result in a more flexible subject structure and timetable, as
well as a significantly higher level of school autonomy in terms of defining
their own programmes, which will provide a greater individualisation
and electivity level. Changing the structure of the education system is
a complex and long process that will last for more than a decade. For
this reason, the first step in the process will be to revise and update the
current syllabi for primary education lasting eight years. In parallel, work
will begin on developing on curricular documents for general compulsory
education lasting nine years in accordance with the strategic orientation
towards core competences, educational outcomes (learning outcomes)
and new forms of monitoring, evaluation and assessment.



During the preparation of curricular documents it is essential to provide
the following: a) a high level of coherence, openness and flexibility; b)
a contemporary approach, ensuring education that is relevant for the
present and future life of students and that is appropriate to the students’
developmental age; c) equal representation of education areas: language
and communication area; mathematics, science, technical and informat-
ics area; social sciences and humanities area; art, physical education and
health area; d) greater autonomy of teachers in their work, as well as
fostering the application of teaching and learning methods that facilitate
the active role of students in developing their own competences with
teachers’ support and in interaction with other students, i.e. in a social
learning environment; e) the acquisition of fundamental knowledge in
basic disciplines, primarily in the Croatian language, mathematics, for-
eign languages and natural sciences (Physics, Chemistry, Biology and
Geography); f) the introduction of new content that will develop literacy
in information and communication technologies, finance and media;
g) continued support for child media programmes in kindergartens,
primary and secondary schools, as well as fostering the development of
new school media projects; h) the introduction of civic education into
education institutions to ensure the development of civic competence
for all students.

The measures for this specific objective include the preparation and
adoption of a National Curriculum for Primary Education and the prepa-
ration and adoption of subject, cross-subject and modular curricula for
education lasting eight and nine years. In preparing subject, cross- sub-
ject and modular curricula, teachers must constitute the majority of
members participating in the working groups. Other key measures for
the fulfilment of this objective include the provision of carefully planned
and effective training for teachers, school principals and other educa-
tional staff for the application of curricular documents and changes in
initial teacher education. In parallel to the preparation and adoption of
curricular documents, what must also be launched is the provision of ma-
terial, infrastructural and staff preconditions essential for the successful
introduction of the curriculum for primary education lasting nine years.

DEVELOPMENT AND INTRODUCTION OF THE NATIONAL
CURRICULUM AND SUBJECT/CROSS-SUBJECT/MODULAR
CURRICULA FOR GRAMMAR SCHOOL (GYMNASIUM)
EDUCATION

In contrast to certain changes introduced in primary education and
vocational education and training, there have not been any significant
changes in grammar school (gymnasium) education since the beginning
of the 1990s in terms of its organisational structure and programmes.
Grammar schools (gymnasia) are still characterised by traditional and
subject- fragmented syllabus, having a very large number of compulso-
ry subjects, a fixed subject structure and timetable, and very low and
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inadequate electivity. The syllabi focus exclusively on content and are
overloaded, which significantly hinders the planning and implementation
of a student-centred educational process. The fact that the syllabi have
not been updated for more than two decades clearly indicates the need
for profound programmatic changes.

The changes in grammar school (gymnasium) education must there-
fore focus on the development of a national curriculum and subject/
cross-subject/modular curricula for this type of secondary education.
These curricula should be based on educational outcomes allowing for
successful continuation of education at the level of higher education.
The features of the curricula and the measures planned for fulfilling
this objective are similar to those defined at the primary education level.
It will be necessary to define a single core curriculum for all grammar
school (gymnasium) programmes as well as specific modules for specific
programmes that enable grammar school (gymnasium) education to be
visibly diversified. It will also be essential to increase electivity of edu-
cational content, especially in the final grades. This will directly result
in the clearer definition of grammar school (gymnasium) education
and of individual schools, as well as in enabling students to acquire an
education that is in line with their interests, abilities and aspirations
towards higher education.

Itis important to highlight that detailed project planning will be needed
to identify possible models for increasing electivity. The impact of such
changes on the staff-related, organisational and material working condi-
tions must also be identified. As is the case with other levels and types
of education, it is crucial that teachers form the majority of members
participating in the working groups preparing curricular documents.
Special attention must be paid to ensuring the timely and high-quality
training of teachers and other educational staff.

DEVELOPMENT AND INTRODUCTION OF THE NATIONAL
CURRICULUM AND CURRICULA FOR THE ACQUISITION OF
QUALIFICATIONS IN THE VOCATIONAL EDUCATION AND
TRAINING SYSTEM

Vocational education and training is a very important part of the edu-
cation system and enrols the majority of secondary education students.
Compared to grammar school (gymnasium) and art education, vocational
education and training is characterised by its natural and close connection
with the labour market, as well as its function of social inclusion. Most
vocational education and training programmes have not undergone any
significant changes during the last two decades. The current programmes
do not reflect the development of technologies and trends in profes-
sions, nor do they always reflect the needs of the labour market and the
economy. Furthermore, vocational education and training in Croatia is
characterised by a large number of different programmes and by their



narrow specialisation. It is important to stress the fact that students

choose their profession at a relatively early age, especially when it comes

to choosing narrowly specialised occupations aimed at the acquisition of a

narrow scope of knowledge and skills. While part of vocational education
and training (in accordance with EU recommendations) focuses on work-
based learning (especially through vocational education and training for
crafts), student education in most of the system takes place exclusively
in education institutions, without any significant connections with the

world of work. By adopting the HKO/CROQF and developing new learning

outcome-based curricula for the acquisition of specific qualifications in
vocational education and training (ASOO/AVETAE), the first steps have been
made in terms of qualitative changes in this part of the system. Consider-
ing the complexity and specificity of the vocational education and training

system, following the adoption of this Strategy, a special Programme for
the development of the vocational education and training system will be

prepared, which will define the forms of realisation of the set strategic

guidelines in more detail.

In order to determine the common values, principles and goals for all
forms of vocational education and training, a National Curriculum for
Vocational Education and Training will be developed and introduced. This
document will define the ratios of general educational, professional and
core competences, and will provide a framework for ensuring electivity
and modularity in vocational education and training. It will also ensure the
basis for the development and introduction of curricula for the acquisition
of qualifications in the formal education system.

The principles to be observed during the preparation of the National
Curriculum for Vocational Education and Training are the following: a)
the flexibility of vocational education and training through electivity and
modularity; b) the acquisition of fundamental knowledge and skills and
of broader professional competences during the first grades of four-year
vocational programme education; the possible postponement of vocational
differentiation (depending on the occupation) to the final grades, thus
ensuring a timely orientation of students and increasing the flexibility of
the future workforce; c) ensuring the relevance of vocational education and
training by following the standardised procedure stipulated by the HKO/
CROQEF, i.e. by conducting surveys on labour market needs and by ensuring
a tripartite social partnership in the procedures for the preparation of
occupational standards and qualifications standards; d) provision of gen-
eral educational and core competences as the basis for further education
and lifelong learning in all forms of vocational education and training;
e) gradual introduction of work-based learning models in all forms and
types of vocational education and training. Work-based learning could
take place in different ratios depending on the vocational qualification,
thus increasing the relevance of vocational education and training and
facilitating the transition from education to the labour market; f) predict
the needs for staff profiles (thus affecting the enrolment quota and edu-
cation programmes provided by schools) by preparing and introducing
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prediction models on the basis of the analyses of the needs, plans and
trends in vocational sectors at the county, regional and national levels; g)
enabling the transition from vocational education and training to various
forms of higher education through additional education programmes and
by removing obstacles and ‘dead ends’ in education.

The measures planned for the fulfilment of this specific objective are simi-
lar to those applied in other types and levels of education. Nevertheless, it
is important to highlight the need to follow a special methodology for the
preparation of curricula. The methodology should be based on defining
occupational standards and qualifications standards, following which the
curriculum for vocational qualifications in the formal education system
can be prepared. The business sector and other stakeholders must play
a major role in the whole process. Moreover, it is essential to stress the
active role of schools regarding the development and modification of the
curriculum for the acquisition of vocational qualifications. Finally, it is
necessary to develop a suitable model for vertical mobility of students
attending three-year vocational programmes.

DEVELOPMENT AND INTRODUCTION OF THE NATIONAL
CURRICULUM AND CURRICULA FOR THE ACQUISITION
OF QUALIFICATIONS IN THE FORMAL ART EDUCATION
SYSTEM

Art education, which takes place at the primary and secondary school level
in Croatia, is a valuable part of the education system. Artistic expression
and art education must be actively promoted and fostered in all types
and at all levels of the system. In line with the comprehensive curricular
reform, it is necessary to prepare and introduce a National Curriculum
for Art Education and curricula for the acquisition of qualifications in
formal art education. During the preparation of curricular documents it is
important to ensure a high level of coherence, openness and flexibility. It
is also important to respect the particularities of individual art disciplines
and to ensure that the content is appropriate for the developmental age
and predispositions of children and young persons, which often vary.
In secondary art education, it is essential to ensure an adequate share
of general educational content in order for students to be able, upon
completion of the programme, to continue their education in study
programmes in a range of different fields, and not only in the field of art.

A) MEASURES FOR A COMPREHENSIVE CURRICULAR REFORM
RELATING TO ALL EDUCATION LEVELS AND TYPES

e MEASURE 2.4.1. Prepare national curricula for early childhood
and pre-school education, primary education, grammar school
(gymnasium) education, vocational education and art education
COMPETENT BODY: MSES
IMPLEMENTATION: Expert working groups for the preparation of



national curricula; Expert working group for curricular reform
implementation; Unit for expert and administrative support for the
preparation of curricular documents

INDICATORS: Proposals for national curricula prepared and posi-
tively reviewed. Adoption of the following national curricula: the
National Curriculum for Early Childhood and Pre- school Educa-
tion; the National Curriculum for Primary Education; the National
Curriculum for Grammar School (Gymnasium) Education; the
National Curriculum for Vocational Education and Training; and
the National Curriculum for Art Education.

MEASURE 2.4.2. Establish and train working groups for

the preparation of subject/modular curricula in prima-

ry and grammar school (gymnasium) education and work-

ing groups for the preparation of curricula for the acquisi-

tion of qualifications in formal vocational and art education
COMPETENT BODY: MSES

IMPLEMENTATION: Expert working groups for the preparation of
national curricula; experts for the preparation of curricula; Expert
working group for curricular reform implementation; Unit for
expert and administrative support for the preparation of curricular
documents

INDICATORS: Criteria and principles defined for establishing work-
ing groups. Tender issued for the selection of working group mem-
bers, their selection and appointment. Training syllabus prepared.
Trainings held.

MEASURE 2.4.3. Prepare subject/modular curricula in primary
and grammar school (gymnasium) education and curricula for the
acquisition of qualifications in formal vocational and art education
COMPETENT BODY: MSES

IMPLEMENTATION: MSES; expert working groups for the prepara-
tion of national curricula; working groups for the preparation of
subject/modular curricula and curricula for the acquisition of qual-
ifications in vocational and art education; Expert working group for
curricular reform implementation; Unit for expert and administra-
tive support for the preparation of curricular documents
INDICATORS: Preparation of subject/modular curricula in primary
and grammar school (gymnasium) education and curricula for the
acquisition of qualifications in formal vocational and art education.
Positive review and adoption of the subject/modular curricula.

MEASURE 2.4.4. Inform and train professionals in early child-
hood and pre-school education, teachers, school principals and
other educational staff for the application of curricular documents
COMPETENT BODY: MSES

IMPLEMENTATION: Expert working groups for the preparation of
national curricular documents; working groups for the preparation
of subject/modular curricula and curricula for the acquisition of
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qualifications in formal education; ASOO/AVETAE; AZOO/ETTA; HOK/
CCTC; experts from the curriculum area; Unit for expert and admin-
istrative support for the preparation of curricular documents
INDICATORS: Manuals for the application of curricular documents
(intended for professionals in early childhood and pre-school
education, teachers, school principals and other educational staff)
are prepared and reviewed. Syllabus for informing and training is
prepared. Trainings held.

MEASURE 2.4.5. Evaluate textbooks and teaching and learn-

ing support materials in relation to curricular documents
COMPETENT BODY: MSES

IMPLEMENTATION: MSES; expert working groups for the prepa-
ration of national curricular documents; working groups for the
preparation of subject/modular curricula and curricula for the
acquisition of qualifications in formal education; Expert working
group for curricular reform implementation; Unit for expert and
administrative support for the preparation of curricular documents
INDICATORS: Guidelines prepared and adopted for the produc-

tion and evaluation of textbooks and other education materials, in
accordance with curricular documents. Tender issued for textbooks
and other education materials.

MEASURE 2.4.6. Provide the staff-related, infrastructural and mate-
rial preconditions for education institutions to adapt to the applica-
tion of curricular documents

COMPETENT BODY: MSES; local and regional self-government units

IMPLEMENTATION: MSES; local and regional self-government units

INDICATORS: Analytical assessment of staff-related, infrastructural
and material needs. Education institutions provided with adequate

conditions for introducing curricular documents.

MEASURE 2.4.7. Evaluate the application of the National Cur-
riculum for Early Childhood and Pre-school Education, of
subject/modular curricula in primary and grammar school
(gymnasium) education and of curricula for the acquisition

of qualifications in formal vocational education and training
COMPETENT BODY: NCVVO/NCEE

IMPLEMENTATION: NCVVO/NCEE; schools; universities and public
research institutes; Unit for expert and administrative support for
the preparation of curricular documents; Support network for the
introduction of curricular documents into the education system
INDICATORS: Evaluation system developed. Scientific evaluation
carried out on the introduction of subject/modular curricula in
primary and grammar school (gymnasium) education and curricula
for the acquisition of qualifications in formal vocational education
and training.



B) MEASURES FOR EARLY CHILDHOOD AND PRE-SCHOOL
EDUCATION

MEASURE 2.4.8. Experimental introduction of the National Curric-
ulum for Early Childhood and Pre-school Education COMPE-
TENT BODY: MSES

IMPLEMENTATION: Expert working group for the preparation of the
national Curriculum for Early Childhood and Pre-school Education;
teams of early childhood and pre-school education institutions;
local and regional self-government units; universities and public
research institutes; Unit for expert and administrative support for
the preparation of curricular documents; Support network for the
introduction of curricular documents into the education system
INDICATORS: Detailed syllabus prepared for the experimental intro-
duction of the National Curriculum for Early Childhood and Pre-
school Education into the education system. Kindergarten teams
formed. Experimental implementation of the national Curriculum
for Early Childhood and Pre-school education. Scientific and expert
evaluation of experimental introduction carried out.

MEASURE 2.4.9. Apply the national Curricu-

lum for Early Childhood and Pre-School Education

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: Local and regional self-government units;

AZOO/ETTA; expert working group for the preparation of the Nation-

al Curriculum for Early Childhood and Pre- school Education, Unit
for expert and administrative support for the preparation of curric-
ular documents; Support network for the introduction of curricular
documents into the education system; teams of early childhood and
pre-school education institutions

INDICATORS: Early childhood and pre-school education institutions
work in accordance with the National Curriculum for Early Child-
hood and Pre-school Education

C) MEASURES FOR PRIMARY EDUCATION LASTING EIGHT
AND NINE YEARS

MEASURE 2.4.10. Apply the revised subject/cross-subject/modular
curricula for primary education lasting eight years

COMPETENT BODY: MSES

IMPLEMENTATION: MSES; expert working group for the preparation
of the National Curriculum for Primary Education; working groups
for the preparation of subject/cross- subject/modular curricula;
Expert working group for curricular reform implementation; Unit
for expert and administrative support for the preparation of curric-
ular documents; Support network for the introduction of curricular
documents into the education system

INDICATORS: Detailed syllabus prepared for the introduction of
subject/cross- subject/modular curricula. School teams established
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for the introduction of subject/cross- subject/modular curricula.
Subject/cross-subject/modular curricula introduced.

MEASURE 2.4.11. Experimental introduction of the National Cur-
riculum and subject/cross- subject/modular curricula for general
education lasting nine years

COMPETENT BODY: MSES

IMPLEMENTATION: MSES; Expert working group for the preparation
of the National Curriculum for Primary Education; working groups
for the preparation of subject/cross- subject/modular curricula,
Expert working group for curricular reform implementation; Unit
for expert and administrative support for the preparation of curric-
ular documents; Support network for the introduction of curricular
documents into the education system

INDICATORS: Detailed syllabus prepared for the experimental intro-
duction of the National Curriculum and subject/cross-subject/modu-
lar curricula for general education lasting nine years into the educa-
tion system. School teams established. Experimental implementation
carried out of the National Curriculum and subject/cross-subject/
modular curricula for general education lasting nine years. Scientific
and expert evaluation of experimental implementation.

MEASURE 2.4.12. Apply the National Curriculum and subject/
cross-subject/modular curricula for general education lasting nine
years

COMPETENT BODY: MSES

IMPLEMENTATION: MSES; AZOO/ETTA; Expert working group for the
preparation of the National Curriculum for Primary Education; Unit
for expert and administrative support for the preparation of curric-
ular documents; Support network for the introduction of curricular
documents into the education system; school teams

INDICATORS: All schools have started working in accordance with the
National Curriculum and subject/cross-subject/modular curric

ula for general education lasting nine years

D) MEASURES FOR GRAMMAR SCHOOL (GYMNASIUM) EDUCA-
TION

MEASURE 2.4.13. Develop a model for increasing electivity in gram-
mar school (gymnasium) education and influencing the working con-
ditions and number of employed teachers COM-
PETENT BODY: MSES

IMPLEMENTATION: MSES; universities and public research institutes;
Unit for expert and administrative support for the preparation of
curricular documents

INDICATORS: Analytical procedures implemented. Model developed
for increasing electivity in grammar school (gymnasium) education
and for influencing the working conditions and number of employed
teachers.



MEASURE 2.4.14. Experimental introduction of the National
Curriculum and subject/modular curricula for grammar school
(gymnasium) education

COMPETENT BODY: MSES

IMPLEMENTATION: Expert working group for the preparation of the
National Curriculum for Grammar School (Gymnasium) Education;
working groups for the preparation of subject/modular curricula;
Unit for expert and administrative support for the preparation of
curricular documents; Support network for the introduction of
curricular documents into the education system; school teams; local
and regional self-government units

INDICATORS: Detailed syllabus prepared for the experimental
introduction of the National Curriculum and subject/modular
curricula for grammar school (gymnasium) education into the edu-
cation system. School teams established for the introduction of the
National Curriculum and subject/modular curricula for grammar
school (gymnasium) education. Experimental implementation car-
ried out of the National Curriculum and subject/modular curricula
for grammar school (gymnasium) education. Scientific and expert
evaluation of experimental implementation.

MJERA 2.4.15. Apply the National Curriculum and subject/modular
curricula for grammar school (gymnasium) education

COMPETENT BODY: MSES

IMPLEMENTATION: MSES; Expert working group for the preparation
of the National Curriculum for Grammar School (Gymnasium)
Education; working groups for the preparation of subject/modular
curricula; Unit for expert and administrative support for the prepa-
ration of curricular documents; Support network for the introduc-
tion of curricular documents into the education system; school
teams; local and regional self-government units

INDICATORS: All schools have started working in accordance with
the National Curriculum and subject/modular curricula for gram-
mar school (gymnasium) education.

E) MEASURES FOR VOCATIONAL EDUCATION AND TRAINING

MEASURE 2.4.16. Prepare and adopt a programme for the develop-
ment of the vocational education and training system

COMPETENT BODY: MSES

IMPLEMENTATION: MSES, ASOO/AVETAE, other ministries respon-
sible for vocational education and training, HGK/CCE, HZZ/CES and
HOK/CCTC

INDICATORS: Programme adopted for the development of the voca-
tional education and training system

MEASURE 2.4.17. Experimental introduction of the National Cur-
riculum for Vocational Education and Training and curricula for
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the acquisition of qualifications in formal vocational education and
training into the education system

COMPETENT BODY: MSES

IMPLEMENTATION: Expert working group for the preparation of
the National Curriculum for Vocational Education and Training;
working groups for the preparation of curricula for the acquisition
of qualifications in formal vocational education and training; ASOO/
AVETAE; HKO/CROQF; Unit for expert and administrative support for
the preparation of curricular documents; Support network for the
introduction of curricular documents into the education system;
school teams; local and regional self-government units
INDICATORS: Detailed syllabus developed for the experimental
introduction of the National Curriculum for Vocational Education
and Training and curricula for the acquisition of qualifications in
formal vocational education and training. School teams established
for the introduction of the National Curriculum for Vocational
Education and Training and curricula for the acquisition of qualifi-
cations in formal vocational education and training. Experimental
implementation carried out of the National Curriculum for Voca-
tional Education and Training and of curricula for the acquisition of
qualifications in formal vocational education and training. Scientific
and expert evaluation of experimental implementation.

MJERA 2.4.18. Apply the National Curriculum for Vocational Educa-
tion and Training and curricula for the acquisition of qualifications
in formal vocational education and training

COMPETENT BODY: MSES, ASOO/AVETAE, HOK/CCTC
IMPLEMENTATION: Expert working group for the preparation of

the National Curriculum for Vocational Education and Training;
working groups for the preparation of curricula for the acquisition
of qualifications in formal vocational education and training, ASO0/
AVETAE; HKO/CROQF; Unit for expert and administrative support for
the preparation of curricular documents; Support network for the
introduction of curricular documents into the education system;
school teams: local and regional self-government units
INDICATORS: Vocational schools have started working in accordance
with the National Curriculum for Vocational Education and Train-
ing

MEASURE 2.4.19. Prepare the optimal model for the implementa-
tion of work-based learning in vocational schools

COMPETENT BODY: MSES, ASOO/AVETAE, HOK/CCTC, HUP/CEA,
HGK/CCE

IMPLEMENTATION: Universities and public research institutes; Unit
for expert and administrative support for the preparation of curric-
ular documents

INDICATORS: Analyses made of the possibilities of businesses to
organise work-based learning. Analysis made of the current work-
based learning system in vocational education and training lasting



three years. Optimal implementation model defined.

MJERA 2.4.20. Develop a model for vertical mobility of students
attending three-year vocational schools

COMPETENT BODY: MSES, ASOO/AVETAE IMPLEMENTATION: MSES,
universities and public research institutes

INDICATORS: Model developed for vertical mobility of students
attending three-year vocational schools

F) MEASURES FOR ART EDUCATION

MEASURE 2.4.21. Experimental introduction of the National Curric-
ulum for Art Education and curricula for the acquisition of qualifi-
cations in formal art education into the education system
COMPETENT BODY: MSES, Ministry of Culture

IMPLEMENTATION: Expert working group for the preparation of
the National Curriculum for Art Education; working groups for

the preparation of curricula for the acquisition of qualifications in
formal art education; Unit for expert and administrative support for
the preparation of curricular documents; Support network for the
introduction of curricular documents into the education system,;
school teams; local and regional self-government units
INDICATORS: Preparation of a detailed syllabus for the experimen-
tal introduction of the National Curriculum for Art Education and

curricula for the acquisition of qualifications in formal art education.

School teams established. Experimental implementation carried out
of the National Curriculum for Art Education and curricula for the
acquisition of qualifications in formal art education. Scientific and
expert evaluation of experimental implementation.

MEASURE 2.4.22. Apply the National Curriculum for Art Educa-
tion and curricula for the acquisition of qualifications in formal art
education

COMPETENT BODY: MSES and Ministry of Culture
IMPLEMENTATION: Expert working group for the preparation of
the National Curriculum for Art Education; working groups for
the preparation of curricula for the acquisition of qualifications in
formal art education; Unit for expert and administrative support for
the preparation of curricular documents; Support network for the
introduction of curricular documents into the education system,;
school teams; local and regional self-government units
INDICATORS: Arts schools start working in accordance with the
National Curriculum for Art Education and curricula for the acqui-
sition of qualifications in formal art education
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2.5. DEVELOPMENT AND INTRODUCTION OF A COMPREHENSIVE
SYSTEM OF ASSESSMENT, GRADING AND REPORTING ON THE LEV-
EL OF THE ACQUISITION OF EDUCATIONAL OUTCOMES (LEARNING
OUTCOMES)

Assessing, grading and reporting on student achievement at the prima-
ry and secondary school level are often the topic of discussion (and of
misunderstanding) among experts and the general public. The problems
identified in this part of the system are usually the non-existence of
clear criteria and of an adequate level of objectivity in assessment and
grading, resulting in negative learning patterns and low motivation of
students. In comparison with developed education systems, there is
a lack of formative assessment and a lack of systematic monitoring of
students by using different types of assessment. Such assessments focus
on identifying of the learning problems and challenges, with their main
function being the modification of learning patterns and not necessarily
the awarding of a grade. For the most part, assessment in the Croatian
education system is summative assessment or the assessment of what
the student has learned after a certain unit, in most cases resulting in a
grade. Grading results almost exclusively in a number, while reporting
is mostly conducted by means of providing information about the level
of achievement, which is also expressed solely by a grade. It follows that
the prevailing procedures of assessing, grading and reporting in Croatian
education are inappropriate and do not clearly focus on the identification
and rectification of flaws made by students in the learning process. Even
in initial teacher education, insufficient attention is paid to this sensitive
and important part of the education system.

In order to rectify the aforementioned flaws and achieve the main strategic
objective, a comprehensive system for monitoring, assessing, grading and
reporting on the level of the acquisition of educational outcomes (learning
outcomes) will be developed.

The comprehensive system must be developed on the basis of the fol-
lowing principles: a) the main purpose of all forms of monitoring, assess-
ment, grading and reporting is the enhancement of students’ learning;
b) transparency and clearly defined criteria for the level of acquisition of
educational outcomes as defined in curricular documents will facilitate
more objective, valid and reliable monitoring, assessment and grading; c)
the use of procedures that do not place certain students or groups into a
privileged position; d) the use of procedures that are useful to all students
notwithstanding their special needs and other particularities; e) carefully
planned procedures that are in accordance with curricula based on edu-
cational outcomes; f) clear and timely communication with students and
parents prior to the commencement and during the course of the school
year about assessment, grading and reporting; g) frequent assessments,
varying by nature and carried out during the course of the whole school
year, which would enable students to demonstrate their abilities and the
acquired knowledge and skills they have acquired; h) descriptive feedback



that is clear, specific, timely and student-oriented in order to influence
students’ learning; i) the development of skills of self-assessment whose
aim is to assess one’s own learning, set learning objectives, plan and
organise learning; j) the avoidance of high-stakes external examinations,
with the exception of the current State Matura examinations taking place
at the end of secondary education.

The measures that will be implemented to fulfil this objective include the
defining of criteria (standards) for all parts of the pre-tertiary education
system. In the process of preparing curricular documents, a strong em-
phasis will be placed on defining educational outcomes. This will facilitate
the definition of criteria/standards, which in turn will determine how to
assess the level of acquisition of the set educational outcomes. Overall, this
will result in more objective and reliable grading. It is equally important
to develop different models of formative monitoring and assessment at
all levels and in all types of the education system. In addition, one of the
specific measures is the development of hybrid assessment and grading
models that combine external and internal evaluation. Using such an
innovative model, the National Centre for External Evaluation of Edu-
cation (NCVVO/NCEE) prepares standardised tasks of controlled quality
characteristics, on the basis of educational outcomes (learning outcomes)
and for every subject. Teachers may use these tasks in written examina-
tions at any moment and in any manner they wish. Upon obtaining the
information about the success of their students, teachers receive data on
their students’ achievements with respect to different features of the tasks
and receive a comparison with the results achieved at a certain location
level. This has an impact on ensuring more objective grading, on raising
the quality of examination materials and on the quality of feedback. At
the same time, teachers are further trained in the area of assessment and
grading. The teacher thereby remains the key individual in terms of mon-
itoring, assessing and grading of student achievements. The education
system can thus have a detailed overview of the level of the acquisition
of learning outcomes at the national level. This form of assessment is
limited to written examinations that are used in certain subjects only
and, in line with the general principles of this strategic objective, the use
of diverse forms and types of assessment is actively encouraged. New
models, forms and patterns of reporting will be developed on the devel-
opment of children in early childhood and pre-school education and on
the achievement of educational outcomes in the primary and secondary
education system. One of the key measures will be the training of teachers
for new forms of assessing, grading and reporting, and the introduction
of courses on assessing, grading and reporting into all study programmes
of initial education of teachers and professionals in early childhood and
pre-school education.

e MEASURE 2.5.1. Establish a unit for the preparation of a compre-
hensive system for monitoring, assessing, grading and reporting as a
part of the comprehensive curricular reform (AGR)

COMPETENT BODY: MSES
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IMPLEMENTATION: MSES, NCVVO/NCEE, Unit for expert and admin-
istrative support for the preparation of curricular documents
INDICATORS: Criteria and principles defined for establishing the
AGR. Members of the AGR selected and appointed.

MEASURE 2.5.2. Define criteria (standards, levels of achievement)
on the basis of curricular documents

COMPETENT BODY: MSES, NCVVO/NCEE

IMPLEMENTATION: Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as a part
of the comprehensive curricular reform; expert working groups for
the preparation of curricular documents; NCVVO/NCEE; Unit for
expert and administrative support for the preparation of curricular
documents

INDICATORS: Criteria (standards, levels of achievement) defined for
all levels and types of education

MEASURE 2.5.3. Develop different formative assessment models
COMPETENT BODY: MSES, NCVVO/NCEE

IMPLEMENTATION: Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as a part of
the comprehensive curricular reform; NCVVO/NCEE; universities
and public research institutes; Unit for expert and administrative
support for the preparation of curricular documents

INDICATORS: Formative assessment models developed

MEASURE 2.5.4. Prepare manuals on monitoring, assessing, grading
and reporting for individual parts of the education system
COMPETENT BODY: MSES, NCVVO/NCEE

IMPLEMENTATION: Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as a part of
the comprehensive curricular reform; NCVVO/NCEE; experts in the
area of assessment and grading; Unit for expert and administrative
support for the preparation of curricular documents

INDICATORS: Manuals prepared on assessing, grading and report-
ing for individual parts of the education system

MEASURE 2.5.5.Prepare examination materials on the basis of edu-
cational outcomes defined in the curriculum

COMPETENT BODY: MSES

IMPLEMENTATION: Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as a part of
the comprehensive curricular reform; NCVVO/NCEE; experts in the
area of assessment and grading: Unit for expert and administrative
support for the preparation of curricular documents

INDICATORS: Examination materials prepared

MEASURE 2.5.6. Develop hybrid models for assessment and grading
COMPETENT BODY: MSES, NCVVO/NCEE



IMPLEMENTATION: Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as a part
of the comprehensive curricular reform; NCVVO/NCEE; universi-
ties; public research institutes; Unit for expert and administrative
support for the preparation of curricular documents
INDICATORS: Model developed for hybrid models for assessment
and grading

MEASURE 2.5.7. Experimental introduction of the hybrid model for
assessment and grading

COMPETENT BODY: MSES

IMPLEMENTATION: Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as a part of
the comprehensive curricular reform; NCVVO/NCEE; AZOO/ETTA;
ASOO/AVETAE; school teams; Unit for expert and administrative sup-
port for the preparation of curricular documents; CARNet
INDICATORS: Detailed syllabus prepared for experimental introduc-
tion of the hybrid model into the education system. School teams
established. Experimental implementation carried out. Scientific
and expert evaluation of experimental implementation.

MEASURE 2.5.8. Prepare a new model for reporting on the devel-
opment of children and the level of the acquisition of educational
outcomes (learning outcomes)

COMPETENT BODY: MSES

IMPLEMENTATION: MSES; Unit for the preparation of a comprehen-
sive system for monitoring, assessing, grading and reporting as a
part of the comprehensive curricular reform; universities; public
research institutes; Unit for expert and administrative support for
the preparation of curricular documents

INDICATORS: Ordinances and manuals prepared on how to report
on the development of children and on the level of their acquisi-
tion of educational outcomes (learning outcomes). Adoption of the
model for reporting on the development of children and on the
level of acquisition of educational outcomes (learning outcomes).

MJERA 2.5.9. Train teachers, school principals and other edu-
cational staff on the application of new assessment, grading and
reporting models

COMPETENT BODY: MSES

IMPLEMENTATION: Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as a part of
the comprehensive curricular reform; AZOO/ETTA; ASOO/AVETAE;
NCVVO/NCEE; MSES; Unit for expert and administrative support for
the preparation of curricular documents

INDICATORS: Training syllabus prepared. Training programme
carried out.
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e MEASURE 2.5.10. Develop and introduce the ‘Assessing and
grading’ course into all study programmes aimed at the education
of future teachers
COMPETENT BODY: Universities
IMPLEMENTATION: Universities
INDICATORS: Courses developed and introduced.

2.6. DEVELOPMENT OF DIGITAL EDUCATIONAL CONTENT, TOOLS
AND METHODS FOR THE USE OF ICT IN TEACHING AND LEARNING

The use of technology for enhancing the teaching and learning process
is essential in the Croatian education system and is closely in line with
educational development trends of the 21st century. EU Member States
have been investing in the development of digital educational content at
all levels of education for more than a decade through EU programmes
such as Socrates, Minerva, eContent and the Lifelong Learning Pro-
gramme (LLP). This opportunity was only given to Croatia after joining
the LLP in 2009, and Croatian education institutions were eventually able
to equally participate in centralised LLP programmes in 2010.

Although Croatia’s experience has not resulted in the development of
comprehensive electronic content in the curriculum for primary and
secondary education, some progress has nevertheless been made. In addi-
tion to education institutions and individuals taking their own initiatives
to develop electronic content, a national-level initiative of the MSES has
been launched to provide and store digital educational content related to
mathematics and physics: the ‘Nikola Tesla’ National Distance-Learning
Web Portal. However, the content of the web portal only covers part of
the primary and secondary education curriculum and the materials have
not been adapted to students with special needs. Therefore, additional
content, tools and methods for the use of information and communica-
tion technologies (ICT) in teaching and learning must be developed and
teachers must be trained in order to develop digital competences.

A prerequisite to achieving this objective is to define digital educational
content standards. This includes defining pedagogical models for the
application of 1CT in teaching and learning, as well as models for the
preparation of digital educational content (in particular using open ed-
ucational resources). In addition to defining these models, it is necessary
to invest in the development of digital educational content at all levels
of education — primary education, secondary education (including vo-
cational education and training) and higher education, as well as adult
education and lifelong learning). The aim will be that 5o per cent of all
educational content should be accessible in digital form by 2020, in ac-
cordance with adopted standards.

It is necessary to gather existing digital educational materials in one
place and facilitate the preparation, development, use and distribution
of digital educational resources. For this reason, a national repository



for digital multimedia educational content will be developed and estab-
lished. Users of the national repository will be all participants in the
educational process, from primary, secondary and higher education
institutions through to research communities. The national repository
should be the central place for the storage, preparation, distribution and
evaluation of educational content, with the possibility of connecting to
national repositories from Europe and the rest of the world.

It is also essential to invest in the training of teachers for the use of
ICT in teaching (in order to develop their digital competences), as well
as invest in and in 1CT equipment at the individual school level for its
application in teaching.

e MEASURE 2.6.1. Develop standards for digital educational con-
tent and the use of ICT in teaching and learning
COMPETENT BODY: MSES
IMPLEMENTATION: NCVVO/NCEE, AZOO/ETTA, ASOO/AVETAE INDI-
CATORS: Model proposed for using 1CT in teaching and learning in
Croatia

e MEASURE 2.6.2. Develop digital content for repositories aligned
with curricular documents
COMPETENT BODY: Universities and research institutes, publishers,
other relevant experts
IMPLEMENTATION: Universities and research institutes, publishers,
other relevant experts
INDICATORS: Digital content developed for teachers to use in their
work

e MEASURE 2.6.3. Develop programmes and train teachers for the
use of I1CT in teaching and learning and for the development of
digital educational content
COMPETENT BODY: MSES
IMPLEMENTATION: AZOO/ETTA, ASOO/AVETAE, publishers INDICA-
TORS: Programmes developed. Number of teachers certified.

e MEASURE 2.6.4. Experimental application of different models for
the use of 1CT in teaching and learning
COMPETENT BODY: CARNet
IMPLEMENTATION: AZOO/ETTA, ASOO/AVETAE, universities, public
research institutes
INDICATORS: Study developed on models for using I1CT in teaching
and learning. Evaluation of the application of different models.
Proposal developed for solutions at the national level.
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OBJECTIVE 3: MODIFY THE STRUCTURE OF PRIMARY
EDUCATION

Changes in the structure of the education system — which are generally
related to modifying the number of education levels, their duration or
the time and manner of implementing career guidance for students to
enrol in either grammar schools (gymnasia) or vocational schools — are
rarely introduced in Croatia due to their complexity.

Since the 19th century, Croatian education has only undergone a few
major structural changes, which have almost always been related to the
extension of duration of the existing education levels. This Strategy
envisages the extension of the general compulsory education from eight
to nine years, which (by retaining the duration of secondary education)
also implies the extension of the duration of pre-tertiary education as a
whole. The comprehensive and complex nature of the proposed changes
requires a political, professional and public consensus, as well as the
mobilisation of the whole reform potential.

Compared to other EU Member States, Croatia currently has the shortest
duration of compulsory education (Table 13). The duration of general
education of the whole student population is also one of the shortest
(lasting eight years as opposed to the prevailing nine years). Lower prima-
ry education — in which all classes are mainly taught by a single teacher
and whose main features are greater individualisation of teaching and a
higher level of pupil- centred approaches — is also shorter and lasts four
years as opposed to the prevailing six years (or five years, depending on
the country). The entry of children into the formal education system at
the average age of seven is also one of the latest in the EU. As a conse-
quence, our students spend the shortest time in compulsory education.s



Table 1. Average entry age into formal compulsory education and duration of
compulsory education in EU Member States (Eurydice, 2013).

COUNTRY AGE OF DURATION OF COUNTRY AGE OF DURATION OF
ENTRY INTO COMPULSORY ENTRY INTO COMPULSORY
COMPULSORY  EDUCATION COMPULSORY  EDUCATION
EDUCATION EDUCATION

HUNGARY 5 11(13) ITALY 6 10

NETHERLANDS § 13 CYPRUS 5 10

LUKSEMBURG 4 12 ROMANIA 6 10

PORTUGAL 6 12 SLOVAKIA 6 10

LATVIA 5 11 BULGARIA 6 9

MALTA 5 11 BUGARSKA 7 9

POLAND 5 11 CZECH 6 9

REPUBLIC

VB - ENGLAND § 11 AUSTRIA 6 9

VB — SCOTLAND § 11 ESTONIA 7 9

DENMARK 6 10 LITHUANIA 7 9

GERMANY 6 10 GERMANY 6 9

(5 STATES) (12 STATES)

IRELAND 6 10 SLOVENIA 6 9

GREECE 5 10 FINLAND 7 9

SPAIN 6 10 SWEDEN 7 9

FRANCE 6 10 CROATIA 7 8
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The main reasons for changing the structure of the education system
are as follows:

providing better conditions for individuals to acquire the core
competences for lifelong learning, for strengthening social
cohesion and for preventing social exclusion;

increasing the quality of educational outcomes at the national level.
The results achieved by Croatian fifteen-year-olds in international
knowledge assessments (PISA) are average or below-average.
Results achieved in the State Matura examinations at the end of
secondary education also indicate a lower level of acquisition of
knowledge and skills in certain subjects;

reducing inequality in the formal education system. One of the
ways in which equity can be ensured in the education system is
by reducing the impact that socioeconomic and cultural status

of students’ families has on differences in student educational
achievement. In an international perspective, research on student
populations has shown that the Croatian education system is not
currently characterised by a high level of equity;

increasing the competitiveness of Croatian society and the
economy in a globalised context;

facilitating more substantial changes in the pre-tertiary education
system (primarily in the curriculum area), by increasing
individualisation, electivity and autonomy of the work of education
institutions, professionals in early childhood and pre-school
education and teachers.

During the preparation of the proposals for structural changes, special
attention has been paid to:

the impact on the well-being of children and students;

the level of adaptation to the Croatian context;

the feasibility in terms of demographic factors, existing
infrastructure and staff, as well as in terms of broader potential for
changes;

the positive impact on the level of competitiveness of society and
the economy.

On the basis of the above-mentioned background, the following changes
are proposed:

reduction of the average age of entry into general compulsory
education from seven to six years and six months;

extension of general compulsory education as a whole from eight
to nine years; extension of lower primary education from four to
five years, with subject-teaching in general compulsory education
lasting four years;

retention of the current duration of secondary education;
extension of pre-tertiary education as a whole by one year (as a
result of the above changes).



The outcomes of the proposed changes will be the following:
— The age of entry into primary education will be reduced and

children who reach the age of six by the first day of the school year
(1st September) will enrol in the first grade of primary school. This
means that the children who will enrol in the first grade will be
between six and seven years of age. Earlier inclusion of children in
the formal education system will affect the reduction of the impact
of socioeconomic differences and will ensure the possibility of earlier
acquisition of core competences. This in turn can positively affect
the quality of educational outcomes and the level of competitiveness
of society and the economy.

Lower primary education will be extended from the current
duration of four years to five years, thus increasing the level of
individualisation in the system and ensuring the comprehensive
development of pupils. This means that subject-teaching will

start at a later age (between 11 and 12 years of age). The duration

of subject-teaching at the primary and secondary school level
remains unchanged, thus ensuring specialist teaching, continuity
and tradition, as well as positively affecting the level of educational
outcomes at the national level.

The age of horizontal differentiation (i.e. the age when students
choose between enrolling in grammar schools/gymnasia or
vocational schools) will be postponed. It will take place between 15
and 16 years of age, due to the fact that the school year begins on

1st September. This change can have a positive impact on the level
of equity in the system and it will positively affect the well-being of
students, since they will be more mature to make decisions about
their own education and career pathways. Consequently, a positive
impact is expected on the level of competitiveness of society and the
economy.

The age of entry into higher education will be postponed and
students attending grammar schools (gymnasia) and four-year
vocational schools will enrol higher education institutions between
19 and 20 years of age. This will ensure a higher level of maturity of
future students and will also increase the competitiveness of society
and the economy.

The age of entry into the labour market for students attending
four-year vocational schools will be postponed, with the school year
ending on 1st June. Students will therefore enter the labour market
between the ages of 18 years and 9 months and 19 years and 9 months,
thus ensuring that they are more competitive on the labour market
and that the economy is also more competitive.

The age of entry into the labour market for students attending
three-year vocational schools will be postponed, with the school year
ending on 1st June. Students will therefore enter the labour market
between the ages of 17 years and 9 months and 18 years and 9 months,
thus ensuring that they are more competitive on the labour market
and that the economy is also more competitive. In addition, the

fact that the majority of students will come of age upon completing
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these programmes will positively affect the possibility of their equal
inclusion in the labour market.

ADAPTING THE PROPOSED CHANGES TO THE CROATIAN
CONTEXT

The proposal to introduce changes into the education structure has
been adapted to the cultural particularities of Croatian society and to
the characteristics of our education system. The inclusion of children
in formal education six months earlier is a change that is considered
as acceptable. It was estimated that proposing to include children at an
earlier age into formal education could lead to parents' resistance. The
extension of lower primary education to five years and the retention of
a duration of four years’ for subject-teaching has been adapted to the
Croatian education system and, in particular, to the existing structure
of initial teacher education.

FEASIBILITY OF THE PROPOSED CHANGES

Demographic data show a significant decrease in the number of children.
The consequences of such a demographic trend are serious for education
and for the structure of the education system. In the period from the
school year 1977/78 until today, the number of primary school children
was the greatest at the beginning of the school year of 1986/87 (522 413
students). On the other hand, the number of children was the smallest
in the school year of 2012/2013 (338 191, which represents 64.74 per cent
of the number of students in the school year of 1986/87). On the basis
of demographic projections, the number of students in the school year
of 2017/18 will be between 328 0oo and 332 ooo. Such information is
important for the proposal to introduce changes in the structure of the
education system since it indicates that the inclusion of a new generation
of students in this school year (9 generations) would correspond to the
total number of students in the school year of 2008/09 (8 generations).

The negative trend in the number of students is opposite to the trend
in the number of employed teachers, which has been slightly increasing
over the last 20 years. In the same period, the number of primary schools
and classes has not changed. All these indicators demonstrate that the
proposed changes are feasible.

Changing the structure of the education system is a long process that will
last for more than a decade, with the full dedication of all stakeholders.
The change also requires various interim solutions that will demand
the understanding and patience of all those included in the educational
process. The education system in Croatia has not yet had the opportunity
to face a challenge such as this one. Despite being profound in terms of
organisation and funding, the proposed changes are essential due to the
positive impacts as demonstrated above.



With the aim of meeting this strategic objective, a broad political, profes-
sional and public consensus must be reached. Following this, it will be
necessary to plan and draft a model for the proposed changes and analyse
the needs of individual education institutions and of self- government
units regarding infrastructural, material and staff preconditions of these
proposed changes. Other measures will include the provision of infra-
structural and material conditions and the redistribution and additional
employment of teachers and other educational staff. The prerequisite
for the experimental introduction of the structural changes will be the
preparation of curricular documents.

e MEASURE 3.1. Draft a model for changing the structure of the
education system
COMPETENT BODY: Government of the Republic of Croatia, MSESIM
PLEMENTATION: Expert group for drafting the model for changing
the structure of the education system
INDICATORS: Model developed for changing the structure of the
education system. Public debate held. Adoption of the model for
changing the structure of the education system.

e MEASURE 3.2. Analyse the needs of individual education institu-
tions and self-government units regarding infrastructural, material
and human resources
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, universities, public research institutes
INDICATORS: Needs for infrastructural, material and human re-
sources identified

¢ MEASURE 3.3. Provide infrastructural and material conditions
and conditions for the redistribution and/or additional employ-
ment of teachers and other educational staff
COMPETENT BODY: Government of the Republic of Croatia IMPLE-
MENTATION: Government of the Republic of Croatia INDICATORS:
Infrastructural, material and human resources provided.

OBJECTIVE 4: IMPROVE THE QUALITY OF TEACHING
AND ENHANCE THE STATUS OF THE TEACHING
PROFESSION*

Rapid social and technological changes in the contemporary world create
considerable challenges for education systems and the teaching pro-
fession, which require profound changes in their approach to teaching
and learning. In order for schools to be able to appropriately respond
to new and complex social circumstances, contemporary teachers must
considerably broaden their set of professional competences. They must
also be able to critically reflect on their teaching practices based on the
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achievement of their students, and to adapt their teaching practices to
students’ needs.3* Good teachers are those that create an encouraging
learning setting, that recognise and take students’ needs and interests
into consideration, and that adapt teaching to students’ individual ca-
pabilities. Furthermore, teachers use their competences to encourage
every child to reach a high level of educational achievement as a basis
for accomplishing their human and professional potential.

Strengthening the capacity of the teaching profession in terms of attract-
ing and retaining the best individuals in the education system — as well
as systematically fostering the development of teaching potential — have

become major issues in all societies that recognise quality education as

a key factor in social development.

The most recent comparative data on the teacher/student ratio in Croatia
indicate that the situation is relatively favourable compared to other
European countries. In Croatia, the teacher/student ratio for primary
schools 1:14, which is within the European average. However, the ratio for
secondary education is 1:11, which is better than the European average.3
Moreover, there has been a slight increase in the number of teachers at
all levels, whereas the number of students has been in decline in Croatia
over the past decade.®* It should also be mentioned that Croatia is one
of the few countries in Europe that does not systematically monitor the
needs of the labour market in this area (Eurydice, 2013).

According to analyses of registered higher education applicants (who
are in the process of selection and enrolment in study programmes), a
relatively high interest is expressed by them for teacher and education
studies, especially for studies at teacher faculties. One of the likely
reasons for this interest is that — despite the fact that teachers have
considerably lower average salaries compared to employees with aca-
demic qualifications working in the public sector or in other areas of the
economy (Statistical Yearbook of the Republic of Croatia, 2012) — the
teaching profession is perceived as a relatively stable profession in a
period of economic crisis. The interest for teacher studies has probably
also been triggered by the transformation of the teacher education study
programme into a university study programme with the possibility of
progressing up to the doctoral level and obtaining a Doctor of Philos-
ophy degree.

However, when it comes to attracting the best candidates into teacher
training study programmes, the analyses of enrolment data show that
candidates for teacher and pedagogical studies do not have the highest
achievements in secondary education and State Matura examinations.
The issue concerning the real career intentions of these candidates
regarding employment in the education sector also remains open, espe-
cially taking into account the salary that may be earned in the profession.
According to data from the Statistical Yearbook (2012), the average net
salary of employees who have acquired academic qualifications in the



education sector amounts to 6 321 HRK, which is the lowest average sal-
ary of employees who have obtained academic qualifications in Croatia.
Analyses show that the most economically developed countries that also
achieve the best results in international comparative assessments of ed-
ucational achievements (e.g. PISA) invest more in teachers, and manage
to attract and retain them in the profession by means of high salaries
and good working conditions. It should be noted, however, that these
assessments also show that increasing investment in education does not
necessarily result in better quality of teachers’ work or a higher social
status of teachers, but that other measures for the professionalisation
of the teaching profession need to be introduced at the same time. 33

Regarding the possibility of attracting and retaining the best individ-
uals in the profession, one of the identified problems is the relatively
high proportion of inadequatly qualified teachers in certain Croatian
regions, whereas the qualifications of teachers in other regions is quite
satisfactory. Another problem is the fact that the highest proportion of
inadequately qualified teachers work in poorly developed regions whose
population generally has a lower education level, which additionally
reduces the chances for quality education of children in these regions.
Moreover, there is a shortage of qualified teachers in the following sub-
ject groups: mathematics, information and communication technologies
(1cT), natural sciences and foreign languages. However, it should be
noted that the current teacher shortage in the field of natural science,
mathematics and 1CT in Croatia generally reflects the situation in most
European countries. This situation is also reflected in the lower results
achieved by students in national knowledge-assessment examinations
in those fields.»

The results achieved by our students in external evaluation of learning
outcomes and in international comparative assessments may also be
used as an indirect measure of the quality of educational work in schools
(e.g. OECD, 2010%°). Lower achievements of our students in tasks that are
used for the testing of higher levels of knowledge (such as the application
of knowledge, knowledge linking, conceptual understanding and deduc-
tion) indicate that special attention must be paid to the enhancement
of the quality of educational work at all levels of pre-tertiary education.
This can be achieved through the systematic enhancement of initial and
continuing education of teachers and in-service teacher training. It can
also be achieved by ensuring better working conditions and ensuring the
full professionalisation of the teaching profession. This could ensure
the retention of the best individuals in the profession, who are ready to
participate in lifelong learning and professional development.

Over the past decade, significant changes have occurred both in Croa-
tia and Europe in the area of initial teacher education. These changes
have been largely conditioned by the implementation of the Bologna
Process in higher education, with the main trend in Europe being the
‘universitisation’ of initial teacher education. Obtaining a Master of
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Arts (MA) qualification has now become a precondition for entering
the teaching profession in primary and secondary schools in Croatia.
This change has had a particularly important consequence for teacher
studies, since it now enables access to third cycle or doctoral study
programmes for teachers. This in turn has strengthened the scientific
orientation of these study programmes. Nevertheless, the duality be-
tween initial education for primary school teachers and for secondary
school teachers still persists for the most part in this area. In Croatia,
a concurrent model of initial education of teachers in pre-school edu-
cation institutions and primary schools has been applied. Pedagogical
studies have undergone transformation from three-year professional
studies into undergraduate university studies. Upon their completion,
it is possible to continue initial education at a graduate university study
programme of early childhood and pre-school education. Regarding pri-
mary school teachers, a five-year integrated study programme is now in
place. Regarding the training of subject- and secondary-school teachers,
a successive model is applied according to which teacher competences
are acquired at the graduate level. A special challenge, however, is the
education of secondary school teachers who teach vocational subjects
and who acquire their teacher competences in certificate programmes
based on a lifelong education model combined with work-based learn-
ing. The quality of such teachers’ training is generally considered to be
inappropriate in terms of the educational needs of vocational school
students. The difference between these models is also reflected in the
different perceptions that teachers have of their professional role and
identity, as well as the differences in their dominant approaches to
teaching and learning in schools.+

In many relevant sources containing discussions on the right balance
between theoretical knowledge of school subjects, educational sciences
and school practice (development of practical skills), there is serious
concern over the potential reduction of time spent in school practice.+
In most European countries (Eurydice 2013), initial teacher education
programmes have changed their orientation by focusing more on compe-
tence profiles and learning outcomes than on the content of disciplines.
These changes have also been accompanied by the introduction of new
topics and approaches such as: education for diversity; class/school man-
agement and teacher leadership; civic education; incidental- learning
and peer-learning methods; and increasing self-regulation in learning.
These topics are still not covered adequately or systematically, especially
not in initial teacher education at our universities. The main challenge
of initial teacher education is the introduction of competence- and
learning-outcome-based curricula, combined with the need for changing
traditional approaches to teaching and learning. Once again, this raises
issues on the role and profile of teacher educators at all levels. On sev-
eral occasions, both in the European Union and in Croatia, concern
has been expressed regarding the ability of teacher trainers to use the
student-centred approach in teaching at the university level, regard-
ing their ability to supervise educational practice in partnership with



mentors and regarding the ability of professionals in early childhood
and pre-school education/teachers employed at education institutions
to provide high-quality mentorship.

In Croatia, there is a formally established system of in-service teacher
training and teacher development. Such in-service teacher training has
along tradition and is carried out and fostered by the following institu-
tions: the Education and Teacher Training Agency (ETTA); the Agency for
Vocational Education and Training and Adult Education (AVETAE); the
Agency for Mobility and EU Programmes (AMEUP); the National Centre
for External Evaluation of Education (NCEE); faculties of teacher educa-
tion; and non-governmental organisations. In-service teacher training is
organised at the institutional, regional (through county expert boards)
and national (state expert meetings) levels. All teachers are provided
with the opportunity for in-service teacher training of at least 20 hours
per year, and a relatively high proportion of teachers participate in such
training.+ There is a variety of forms and a large number of programmes
and topics of in-service teacher training, aimed at different target groups
both in the country and abroad. However, these forms, programmes and
topics have not been harmonised — they are planned separately and
they do not allow for the harmonisation of competences of teachers of
different profiles. In-service teacher training organised by competent
agencies is free of charge, the information is available to the public and
the registration process is easy. Despite this, in most cases such train-
ing only takes place on a ‘one-off’ basis, it does not provide sufficient
opportunities for experiential/incidental learning and reflection, and
its application lacks monitoring and support.

The barriers to the improvement of the quality and effectiveness of
teaching are the following: the lack of a long-term strategy for continu-
ing professional development; the lack of alignment between the initial
teacher education system, traineeships and the in-service teacher train-
ing system; and the inadequate inclusion of universities in providing
in-service teacher training programmes. The systematic implementation
of needs analyses and long-term planning of professional development
at the individual and institutional level is currently hindered by the lack
of efficient coordination between agencies responsible for in-service
teacher training and by the lack of systematic monitoring and gathering
of data on in-service teacher training at the national level. The precon-
ditions for in-service teacher training to make a genuine contribution
towards the continuing professional development of teachers and for
the improvement of the quality and effectiveness of teaching are the
following: improving the quality of the mentorship system during the
traineeship period; connecting continuing professional training of teach-
ers with the competence standards; and the teacher licensing system.

While the implementation of the Bologna Process both in Europe and
Croatia has contributed to the introduction of general measures for
quality assurance in higher education, few countries have specific qual-
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ity assurance mechanisms for initial teacher education. In countries
that apply regular procedures for the accreditation and evaluation of
study programmes, a combination of several procedures is typically
used, such as on-site visits, curricula analyses, self-evaluation reports
or other basic documents. Within the system of continuing profes-
sional development, on the other hand, quality assurance mechanisms
are much more diverse and in some cases they do not even exist. The
report entitled ‘Quality Assurance in Teacher Education in Europe
reveals that, at the time the analysis was being conducted, 50 per cent of
European countries did not have strict regulations, and one third of the
countries analysed did not apply specific quality assurance procedures
for continuing professional development programmes — and the latter
is currently the case in Croatia.

On the basis of insights into global and especially European trends and
recommendations in the area of education and professional development
of teachers at all levels (from the pre- school to the secondary level), as
well as on the basis of insight into the dynamics of the Croatian edu-
cation system and teacher support over the last decade, the improving
of the quality of teaching work and ehnacing the status the teaching
profession has been set as the main strategic objective.

4.1. PROFESSIONALISATION OF THE TEACHING PROFESSION

Understanding and treating the teaching occupation as a profession
has far-reaching consequences for the regulation and realisation of the
specific part of education policy that is related to the knowledge, skills,
values, authority, status, ethics, control and the practical part of the
teaching occupation. The professionalisation of the teaching occupa-
tion*® thereby includes several conditions that form the framework for
teaching as a profession:

— awareness of the teaching occupation as having a social value that
is important for the promotion of other key social and human
values and whose members have a high status in society;

— mastery of a high level of specific knowledge and skills that enable
the teacher to act autonomously in complex and problematic
situations;

— acquisition of professional competences that require a long period
of initial university education and formal introduction into the
occupation, typically ending in the acquisition of a first licence;

— lifelong development of competences through formal continuing
professional development, non-formal independent learning and
the periodic assessment of acquired competences (re-licensing);

— initial formal education programmes with harmonised theoretical
and practical components, which, along with the acquisition of
professional knowledge and skills, also enable the acquisition of
professional values and norms, as well as building the teacher’s
professional identity;



— existence of professional associations whose codes of ethics and
other acts define professional values, regulate criteria for entering
the profession and professional practice, provide ways to reward
excellence, as well as ways to penalise non- professional behaviour.

When comparing the current state of the teaching profession in Croatia
with the aforementioned features, it can be concluded that these condi-
tions have only partially been met. Education programmes of faculties
of teacher education have indeed been upgraded to university level pro-
grammes and procedures do exist for introduction into the profession
and for passing professional examinations. However, these systems and
procedures have not been established on the basis of clearly defined,
formally introduced and verifiable competence standards. The other
features are also inadequately developed, in particular the need for a
system of quality assurance that would conduct periodic assessments
of acquired competences, or the need for independent regulation of
the profession on the basis of the work of professional associations.
Attracting and retaining the best individuals in the teaching profession
would contribute to the general raising of the quality of the teaching
and learning process in education institutions of all levels and profiles,
which would also have a feedback effect on increasing of status of the
teaching profession in society.

An important precondition for attracting and retaining the best indi-
viduals in the profession is the systematic improvement of the general
material position of teachers and the introduction of targeted measures
for fostering and awarding excellence and innovation.

e MEASURE 4.1.1. Prepare key documents for the professionalisa-
tion of the teaching occupation: a National Competence Standard
for the Teaching Profession based on the Croatian Qualifications
Framework (CROQF) and a Code of Ethics for Teachers
COMPETENT BODY: National Council for Education, local panels for
CROQF IMPLEMENTATION: Expert teams, CROQF
INDICATORS: Preparation of the National Competence Standard for
the Teaching Profession and of the Code of Ethics for Teachers

e MJERA 4.1.2. Develop a model and introduce a system of (re-)
licensing for the acquisition and retaining of the license to work in
education institutions
COMPETENT BODY: MSES
IMPLEMENTATION: AZOO/ETTA, ASOO/AVETAE and NCVVO/NCEE
INDICATORS: Public debate held on the licensing model. Licens-
ing model approved. Legal act adopted (Ordinance on Licensing).
Mechanisms for the implementation of licensing developed. As-
sessment of level to which the system is operational.

e MEASURE 4.1.3. Develop a system of career advancement with
the possibility of career flexibility based on the National Compe-
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tence Standard for the Teaching Profession

COMPETENT BODY: National Council for Education, MSES IMPLE-
MENTATION: Expert team of the National Council for Education
INDICATORS: Model for career advancement criteria developed.
Legal act adopted (Ordinance on Career Advancement of Teachers).

e MEASURE 4.1.4. Improve the income level of teachers

COMPETENT BODY: MSES

IMPLEMENTATION: MSES

INDICATORS: Level of teacher salaries is aligned with the average
salary of public sector employees who have acquired academic
qualifications

e MEASURE 4.1.5. Apply high criteria for selecting the best candi-

dates for studying at faculties of teacher education
COMPETENT BODY: Universities

IMPLEMENTATION: Faculties of teacher education
INDICATORS: Quality of candidates enrolling in the study pro-
grammes

e MEASURE 4.1.6. Stimulate the enrolment of the best candidates

in teacher and education study programmes

COMPETENT BODY: MSES

IMPLEMENTATION: MSES, faculties of teacher education
INDICATORS: System established to stimulate students of faculties
of teacher education (e.g. scholarships)

4.2. FUNCTIONAL AND STRUCTURAL ENHANCEMENT OF THE
INITIALTEACHER EDUCATION SYSTEM

The analysis of documents and surveys from Europe and the rest of the
world shows that the enhancement of initial teacher education is one of
the main European and global strategic objectives in education.

Initial teacher education focuses on teaching how to teach and on ac-
quiring broader teacher competences that are defined in European/
international recommendations and national competence standards
(Eurydice, 2013). These standards serve as an orientation in the creation
of both initial teacher education programmes and postgraduate teacher
education programmes, whereby the focus of curriculum development
shifts from the content of disciplines to competence profiles and learn-
ing outcomes.

The introduction of competence-based curricula, combined with the
need to change the traditional approaches to teaching and learning, is yet
another challenge for the area of initial teacher education regarding the
role and profile of teacher educators at all levels. In other words, compe-
tence profiles for teacher educators are being analysed in Europe (both



for teachers at universities and mentors in education institutions) and
programmes are being developed for upgrading the competences required
for educating future teachers. The process of creating university-based
teacher education with a European dimension leads to the following
results: the harmonisation of curricula in initial teacher education; the
alignment of the status of institutions for the education of all categories
of teachers; the creation of networks of education experts for developing
teacher education strategies; the launching of international research
projects in the area of initial teacher education; and the greater mobility
of students and professors at respective higher education institutions.

Initial teacher education in Croatia does not fully follow such trends,
neither in terms of the rapidity of changes (especially in the development
and implementation of competence-based curricula) nor in terms of
the adequacy of the changes made. The further enhancement of initial
teacher education therefore requires its harmonisation with global and
European development trends.

By meeting this objective, core professional competences of teachers will
be harmonised and the quality of the level of education of all categories
of future teachers will be improved. This will directly affect the improve-
ment of the quality of teaching in education institutions.t

e MEASURE 4.2.1. Re-define both initial teacher education pro-
grammes and postgraduate teacher education programmes based
on the National Competence Standard for the Teaching Profession
COMPETENT BODY: University units responsible for initial teacher
education, National Council for Education
IMPLEMENTATION: University and faculty bodies responsible for
programme development
INDICATORS: Overview provided of the state of play (thematic
evaluation of institutions and programmes in the area of education
of all categories of teachers). Number of adopted new programmes
based on the national competence standard.

e MEASURE 4.2.2. Develop new institutional units for the acquisition
of teacher competences at the university level for the profiles of
teachers who completed non-teaching study programmes (education
centres for subject teachers of primary and secondary schools)
COMPETENT BODY: University management boards
IMPLEMENTATION: University management bodies in coordination
with faculties of teacher education
INDICATORS: Number of new teacher education centres. Percentage
of teachers trained in the new centres. Level of satisfaction of benefi-
ciaries and participants.

e MEASURE 4.2.3. Develop programmes for the acquisition of
teacher competences for all categories of teachers in secondary
vocational education
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COMPETENT BODY: Faculties of teacher education, ASOO/AVETAE
IMPLEMENTATION: Teacher education centres at universities, em-
ployees of agencies, schools

INDICATORS: Number of adopted programmes for the acquisition
of teacher competences for all categories of vocational teachers

e MEASURE 4.2.4. Develop programmes for the training and sup-

port of teacher educators

COMPETENT BODY: University units responsible for initial teacher
education, AZOO/ETTA, ASOO/AVETAE

IMPLEMENTATION: Teacher education centres at universities and
employees of agencies and schools

e MEASURE 4.2.5. Join international research projects and encour-

age mobility in the area of initial teacher education

COMPETENT BODY: Faculties of teacher education, ASOO/AVETAE
IMPLEMENTATION: Teacher education centres at universities, em-
ployees of agencies and schools

INDICATORS: Number of research projects. Number of students
and university staff participating in exchange programmes.

4.3. CONNECTING AND ENHANCING THE TRAINEESHIP SYSTEM
AND THE SYSTEM OF CONTINUING PROFESSIONAL DEVELOPMENT
OF TEACHERS

The fulfilment of this objective presumes a change of paradigm, moving
from in-service teacher training (as only one of the elements of pro-
fessional development) towards continuing professional development
of teachers. Such a paradigm change implies deepening teachers’ un-
derstanding of the teaching and learning process and using this under-
standing to improve both the quality of teaching and the educational
achievements of their students. There is currently no long-term strategy
for the professional development of teachers, which would harmonise
and connect the initial teacher education system with the traineeship
and continuing professional training of teachers. The lack of such a
strategy hinders the quality of work and cooperation between the stake-
holders responsible for continuing professional training of teachers. The
non-alignment (or lack) of regulations — as well as the insufficiently
clear legal provisions regulating this area — are obstacles to the clear
understanding of individual and institutional responsibility.

Teacher traineeships are crucial for ensuring the successful connection
of theory and educational practice, the retention of young teachers in the
profession and their ‘professional dedication to their work in the future’
(EC, 2012). Trainees of all profiles in general education and vocational
education and training need systematic and adequate personal and pro-
fessional support within the education institution. Such support should
be adapted to their specific needs, which requires the careful selection



and good preparation of mentors.

A systematic analysis should be carried out of teachers’ needs for in-ser-
vice teacher training. Additionally, the effects that in-service teacher
training has on the quality of teachers’ direct educational work should be
monitored. Such measures would allow the identification of priority areas
requiring special attention. Participation in in-service teacher training
should be based on a professional development plan (at the individual lev-
el and at the level of the education institution) and should be harmonised
with recognised needs and with the efficient use of available resources.

The new values that should be acquired by teachers through an effective
continuing professional development system should be the following:
being proactive and taking responsibility for personal and professional
development in the area of teacher competences and general competenc-
es; taking an active role in organising adequate conditions for students’
learning; defining learning outcomes and producing the curriculum (or
some of its parts); and motivating and encouraging students to achieve
the best possible results with respect to their own capabilities.

Regardless of the support provided by the European Union through the
Erasmus+ programme, participation in these programmes is very low
in Croatia. There is also a weak connection of vocational education and
training with labour market needs.#” Vocational teachers’ experience
gained in the world of work has not been sufficiently exploited and there
is alack of synergy regarding the impact by teachers of different profiles
on the fulfilment of set strategic objectives at the institutional level.

The fulfilment of this objective will greatly contribute to the quality,
efficiency and expediency of continuing professional development. The
expected result is that teachers will understand professional development
as a process that is based on reflection upon their own educational prac-
tice and based on the genuine recognition of the need for improvement.
Furthermore, this process is active, cooperation-oriented, harmonised
with the education institutions’ development plans and focused on the
quality of direct work with children/students.

e MEASURE 4.3.1. Establish an effective system of support, monitor-
ing and mentorship during teacher traineeships
COMPETENT BODY: MSES, AZOO/ETTA, ASOO/AVETAE, NCVVO/NCEE,
faculties implementing initial teacher education programmes
IMPLEMENTATION: Panel responsible for the preparation of a mod-
el for an effective system for mentoring trainees (representatives
of AZOO/ETTA, ASOO/AVETAE and faculties implementing initial
teacher education programmes)
INDICATORS: Model developed for the system for mentoring trainees.
Assessment of the extent to which the system is operational. Num-
ber of training programmes for mentors. Level of satisfaction of
participants.
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MEASURE 4.3.2. Establish a model for continuing professional
development based on the National Competence Standard for the
Teaching Profession, on defined priority areas at the system level
and on stakeholders’ needs

COMPETENT BODY: MSES, AZOO/ETTA, ASOO/AVETAE, NCVVO/NCEE,
faculties implementing initial teacher education programmes, pro-
fessional associations, scientific institutions in the education area
IMPLEMENTATION: Working groups for the preparation of a long-
term national strategy for continuing professional development
aligned with the National Competence Standard for the Teaching
Profession: of MSES; AZOO/ETTA; ASOO/AVETAE; NCVVO/NCEE; and
faculties implementing initial teacher education programmes.
Research teams for monitoring the effects of in-service teacher
training on the quality of direct educational work of teachers: re-
search institutes; faculties of teacher education; AZOO/ETTA; ASOO/
AVETAE; NCVVO/NCEE.

INDICATORS: Degree of implementation of the system for monitor-
ing participation in in- service teacher training, as well as individ-
ual and institutional needs for professional training. Results of an
annual analysis of the needs for professional training. National
strategy for continuing professional development aligned with the
national teacher competence standard.

MEASURE 4.3.3. Establish a model for the implementation and
monitoring of professional development of individuals at the sys-
tem level and the level of the education institution

COMPETENT BoODY: National Council for Education, AZOO/ETTA,
ASOO/AVETAE

IMPLEMENTATION: Expert panels and teams for the quality of edu-
cation institutions; AZOO/ETTA and ASOO/AVETAE advisers; schools
INDICATORS: Developed and approved mechanisms and instru-
ments for monitoring the quality of professional training pro-
grammes. Percentage of education institutions with developed
plans for continuing professional training.

MEASURE 4.3.4 Encourage international cooperation and mobili-
ty in the area of continuing professional development of teachers
COMPETENT BODY: MSES, AZOO/ETTA, ASOO/AVETAE, NCVVO/NCEE,
AMPEU/AMEUP

IMPLEMENTATION: AMPEU/AMEUP, education institutions’ expert
boards

INDICATORS: Percentage of institutions and number of individuals
participating in international programmes and projects.



4.4. ESTABLISHMENT OF A COMPREHENSIVE SYSTEM OF QUALITY
ASSURANCE OF INITIAL TEACHER EDUCATION AND CONTINUING
PROFESSIONAL DEVELOPMENT

The quality of teachers is the most important school factor contributing
to the educational success of students.“® Schools can provide high-quality
education if measures are systematically introduced for attracting the
best candidates to the teaching profession and if these candidates are
provided with conditions that encourage further training and develop-
ment, and that reward excellence.#Contemporary education systems
therefore pay special attention to quality assurance in the area of initial
education and lifelong professional development of teachers.>

European reference documents contain clear guidelines for quality assur-
ance in initial teacher education and subsequent professional develop-
ment of teachers (EC, 2012). European education policy places emphasis
on initial teacher education that is based on clear competence standards
and that, besides a focus on standard knowledge of a given subject and
of subject-teaching methods, also focuses on the development of future
teachers’ capacities for self-reflection and for examining their own teach-
ing practice. The application of competence standards in initial education
must strengthen both the motivation of future teachers and their ded-
ication to their own professional development throughout their career.
Teachers’ professional development should place an emphasis on the
development of research competences, reflective practice, strengthening
the capacity for introducing innovations and supporting the development
of leader capacities as the key competence for all teachers.

The initial analysis of the situation in Croatia has recognised the need for
introducing a comprehensive system of quality assurance in the profes-
sional development of teachers. This would result in connecting initial
teacher education, traineeship of teachers and in-service teacher training
into a coherent unit. Such a system would allow for the sustainable and
continuous enhancement of teachers’ professional capacities as part of
a broader quality assurance system in Croatian education.

As an important component of the whole system of quality manage-
ment in education, the quality assurance system in the area of profes-
sional development of teachers will contribute to the enhancement of
the educational process and its outcomes. In addition, the recognition
and rewarding of excellence will contribute to raising the status of the
teaching profession.

e MEASURE 4.4.1. Introduce a harmonised system of external and
internal quality assurance in initial teacher education and in the
system of continuing professional development of teachers
COMPETENT BODY: MSES, NCVVO/NCEE, AZVO/ASHE, National
Council for Education
IMPLEMENTATION: NCVVO/NCEE, AZVO/ASHE, ASOO/AVETAE,
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AZOO/ETTA, school teams for quality

INDICATORS: Mechanisms established for quality assurance of in-
itial and lifelong teacher education programmes with stakeholders’
authority and responsibilities being clearly distributed

MEASURE 4.4.2. Introduce a system for recognising and reward-
ing excellence of teacher education students and employed teach-
ers

COMPETENT BODY: Faculties of teacher education, AZOO/ETTA,
ASOO/AVETAE

IMPLEMENTATION: National Council for Education, faculties of
teacher education

INDICATORS: Clear criteria and procedures established for the eval-
uation of the quality of outstanding individuals, in accordance with
the competence framework for teachers. Assessment of the extent
to which the system is operational.

MEASURE 4.4.3. Encourage the development of teacher capacities
in the area of self- reflection, strategic planning and leadership for
the introduction of improvement and innovation into the teaching
practice

COMPETENT BODY: Faculties of teacher education, AZOO/ETTA,
ASOO/AVETAE

IMPLEMENTATION: Coordination body at the level of all universi-
ties implementing initial teacher education programmes
INDICATORS: Number of courses/modules in initial education and
programmes for continuing professional development of teachers
that develop self-reflection, leadership and strategic thinking. Level
of teacher capacities in the area of self-reflection, strategic planning
and leadership. Number of examples of improvement and innova-
tion in the teaching practice.

MEASURE 4.4.4. Strengthen institutional and individual capacities
for conducting research in the area of education and professional
development of teachers for the purpose of creating and enhancing
education policies and educational practice

COMPETENT BODY: National Council for Education, Academy of
Educational Sciences, scientific organisations in the education area
IMPLEMENTATION: Education experts in science and higher
education

INDICATORS: Number of projects in the area of educational scienc-
es. Number of publications in the area of educational sciences.
Number of education policies created based on research results.



OBJECTIVE 5: IMPROVE THE QUALITY OF
MANAGEMENT IN EDUCATION INSTITUTIONS

Along with the role of teachers, the role of school principals most strongly
determines the quality of the functioning of schools and other education
institutions. It is therefore essential to pay special attention to the area
of professionalisation of the role of school principals in order to achieve
the maximum potential of education institutions and the education
system in general.s*

Contemporary approaches to examining the role of education institution
management strongly highlight the importance of pedagogical manage-
ment, i.e. management focused on the enhancement of the central and
most important of school processes — teaching and learning.s*

This vision is closely related to the understanding of education insti-
tutions as learning communities. However, even within this paradigm,
what remains important is the role that school principals play when it
comes to constructing procedures and mechanisms that strengthen the
organisational/administrative management of the school and its work.
The wide range of tasks and responsibilities of school principals, as well
as high expectations, render the position of school principals extremely
demanding.

The usual tasks and work that should be carried out by the managers of

education institutions (school principals) are: taking care of the quality

of teaching and working with students; development planning; profes-

sional development of employees; and provision of the functioning of

the institution on a daily basis. Research and school practice has shown

that successful school principals:s

— have a clear vision of development, and give direction to the
school’s development;

— build mutual trust among teachers;

— provide conditions for quality teaching and learning;

— enrich the school curriculum;

— strengthen the role of teachers and encourage their professional
development;

— foster excellence in teaching;

— build cooperative relationships among teachers and encourage
exchange of good practice;

— build cooperation between the school and stakeholders outside the
school community.

At the same time, it has become clear that the success of school man-
agement always depends on the specific context in which the school
operates, the students’ socioeconomic backgrounds and the level of
parental involvement.
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The undisputable importance of management for the fulfilment of ed-
ucational outcomes has encouraged all developed countries to launch
activities to contribute to the quality assurance of the work of school
principals.

In line with the global trends in the theory and practice of school man-
agement, the interest of the education profession for the role of school
principal has increased in Croatia for the last 20 years. This is particularly
apparent in improved legislation, more expedient activities of associa-
tions, richer literature production and better conceptualisation of rel-
evant documents. However, there has been a lack of concrete activities
that provide support for education policy. We are thus one of the few
European countries that still entrusts the management of education
institutions to untrained school principals.

School principals are currently not trained for the purpose of assuming
the function of manager. There is also no adequate system for attracting
individuals who are interested in the position of school principal, which
would allow a selection of higher-quality candidates. Obtaining a license
is not prescribed by law in pre-school institutions and although it is
prescribed for primary and secondary schools (as well as student dor-
mitories), the manner of obtaining it has not been regulated yet. There
are no suitable criteria for determining the pedagogical and management
competences of candidates. None of the important elements related to
assuming of the position of school principal, to the performance of his/
her duties and to leaving office has been appropriately regulated, which
results in school principals not being prepared for the management of
education institutions.

This results in the need for changes that are in the interest of school
principals and education institutions, and especially of the educational
achievements of children and students. These changes can be introduced
if the management of education institutions is looked upon as a profes-
sion with clearly defined competence standards.

In order to professionalise the work of school principals, the following
must be achieved: candidates need to be prepared for the role of school
principal; school principals must be supported to optimally perform their
duties; the status of school principals must be strengthened; the qualities
of school principals need to be taken into account after they have left
office; and continuous support must be provided for the development
of the profession.

5.1. RE-DEFINING THE ROLE OF SCHOOL PRINCIPALS

The role of school principals in pre-tertiary education institutions has not
been adequately defined. The obligations and responsibilities of school
principals must be defined based on good practice examples and to the
future changes that are expected in education. This especially refers to



responsibilities related to: the quality of education; teaching and learning;
the ability to define a vision; monitoring and evaluation of the educa-
tional process; student achievements; human potential management;
and cooperation with other institutions. Re- defining the role of school
principals will result in: a clearer understanding of their obligations and
responsibilities; a more efficient distribution of work among educational
staff; the preparation of competence standards; the launching of suitable
training programmes for future school principals; the defining of qual-
ity indicators; the preparation of licensing programmes; and a greater
autonomy of school principals.

e MEASURE 5.1.1. Define the role of school principals. Prepare
documents regulating the role of school principals in all parts of
the system (kindergartens, primary schools, secondary schools,
student dormitories).

COMPETENT BODY: MSES, AZOO/ETTA

IMPLEMENTATION: Expert team in the area of managing/running
education institutions

INDICATORS: Documents prepared and adopted

5.2. PREPARING COMPETENCE STANDARDS FOR SCHOOL
PRINCIPALS

Competence standards define the compulsory knowledge, skills and
values of future school principals. They provide the basis for school
principals’ education, training, licensing, (re)election, introduction into
the position, professional development and evaluation. The defining of
the scope and limits of the area covered by the standards reduces the
possibility of irregularities in the election procedure for school princi-
pals, thereby contributing to the professionalisation of the role of school
principals.

e MEASURE 5.2.1. Prepare competence standards for school princi-
pals
COMPETENT BODY: MSES, National Council for Education
IMPLEMENTATION: Expert team in the area of managing/running
education institutions
INDICATORS: Standards prepared and adopted. Level of quality of
defined standards (relevance, clarity, objectivity, measurability).
Level of harmonisation with the defined role of school principals
and the strategy/vision for the development of the Croatian educa-
tion system.
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5.3. INSTITUTIONALISATION OF THE EDUCATION OF FUTURE
SCHOOL PRINCIPALS

The education and training of candidates for the role of school
principal must be institutionalised within the framework of
specialised institutions. The whole subject matter of the education
and training of future school principals must be regulated by law and
implementing acts.

e MEASURE 5.3.1. Create the legal preconditions for the institu-
tional education and training of school principals
COMPETENT BODY: MSES
IMPLEMENTATION: Expert team in the area of managing/running
education institutions
INDICATORS: Legal acts adopted

e MEASURE 5.3.2. Accredit institutions that would implement
specialist education
COMPETENT BODY: AZVO/ASHE
IMPLEMENTATION: AZVO/ASHE
INDICATORS: Number of accredited institutions. Level of quality of
the accreditation process.

e MJERA 5.3.3. Adopt a syllabus for the education and training of
school principals COMPETENT BODY: MSES, AZVO/ASHE
IMPLEMENTATION: Relevant higher education institutions
INDICATORS: Specialist programmes adopted

5.4. PREPARATION OF A LICENSING PROGRAMME AND PROCEDURE

The development of a school principal licence will provide evidence of
being qualified to assume the position of school principal, based on an
objective validation of the level of training according to competence
standards. The first (basic) licence would be obtained prior to assuming
the position. The obligation of licensing could be determined during
the performance of the school principal’s duties. The licence should be
looked upon in the context the of professionalisation of the position
of school principal. By conducting periodic licensing and by possible
revocation of the licence, the responsibility of the role of school prin-
cipal would be strongly highlighted. The licensing programme and
procedure, the issuing and renewal of the licence must be well-devised
and regulated by appropriate legal provisions.

e MEASURE 5.4.1. Develop a system for evaluating the work of the
school principal and adopt criteria and instruments for the imple-
mentation of the evaluation.



COMPETENT BODY: MSES

IMPLEMENTATION: AZOO/ETTA, National Council for Education
INDICATORS: Criteria and procedures established for the evaluation
of the work of school principals. Level of alignment with the com-
petence framework for school principals; instruments prepared.
Assessment of the extent to which the system is operational.

e MEASURE 5.4.2. Prepare the Ordinance on the Licensing Pro-
gramme and Procedure
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, National Council for Education
INDICATORS: The licensing model adopted, legal acts adopted (Or-
dinance on Licensing) and mechanisms for the implementation of
licensing developed

¢ MEASURE 5.4.3. Launch a system of (re-)licensing for the acquisi-
tion and retaining of the license to work in education institutions
COMPETENT BODY: MSES IMPLEMENTATION: NCVVO/NCEE
INDICATORS: Assessment of the extent to which the system is oper-
ational. Percentage of school principals with issued licences.

OBJECTIVE 6: DEVELOP A COMPREHENSIVE STUDENT
SUPPORT SYSTEM

One of the most effective forms of enhancing the quality of education
systems is student- oriented intervention at the school level. Such inter-
vention establishes mechanisms for identifying learning difficulties and
for providing additional support to students in order to enhance their
achievements. For this reason, both successful education systems and
successful schools (at the micro-level) pay special attention to providing
support to individual students>4 not only to students with difficulties
and gifted students, but to everyone.

In the Croatian education system, several forms of student support are
currently provided, focusing on the improvement of their educational
achievements, the development of their personal potential and their
overall well-being. However, these forms are not systematic. Therefore,
the main objective within this area is the provision of a comprehensive
system of support for children and students, which brings together
various support mechanisms within education institutions and beyond.
Such mechanisms include learning support, psychological support and
career counselling, as well as specific support for children/students with
difficulties and gifted children/students.
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6.1. ESTABLISHING STANDARDISED MECHANISMS FOR EARLY
IDENTIFICATION OF DEVELOPMENTAL NEEDS AND POSSIBLE
DIFFICULTIES OF CHILDREN

An education system based on equal educational opportunities must
include a support system for children focused on the fulfilment of every
child’s specific needs. It is therefore essential to systematically imple-
ment early identification of children’s developmental needs and possible
difficulties. Early identification of developmental risks (including risks
in a child’s social environment) is of crucial importance for timely and
effective early intervention, problem prevention and mental health en-
hancement, as well as for creating the conditions for the high-quality
education of every child. All pre-school children must be included in the
system of early identification, regardless of whether they are included in
early childhood and pre-school education programmes. In order to fulfil
this objective, it is necessary to ensure the following:
— compulsory implementation of procedures for early identification
of possible difficulties with children between three and five
years of age by applying the appropriate standardised procedure
and diagnostic instruments (in early childhood and pre-school
education institutions);
— compulsory implementation of identification of possible
difficulties of children during the process of determining the
psychophysical maturity of children for school by applying the
appropriate standardised procedure and diagnostic instruments (in
primary schools).

e MEASURE 6.1.1. Provide staff (psychologists, educational rehabil-
itation professionals, speech and language pathologists, and mobile
expert teams) with financial and spatial conditions in kindergartens
and primary schools for the implementation of standardised proce-
dures for early identification of children’s difficulties
COMPETENT BODY: MSES, founders of early childhood and pre-
school education institutions, founders of primary schools
IMPLEMENTATION: School principals, school support staff and
expert members of mobile expert teams
INDICATORS: Number of pre-school and primary education institu-
tions implementing the early identification procedure

e MEASURE 6.1.2. Change the procedure for determining children’s
readiness to attend primary school (Ordinance on the Enrolment of
Children in Primary Schools) by regulating the composition of the
expert panel for determining children'’s readiness to attend prima-
ry school, so that the expert panel is composed of psychologists,
educational rehabilitation professionals and speech and language
pathologists who have been trained for the application of standard-
ised procedures for early identification of children’s special educa-
tional needs.

COMPETENT BODY: MSES IMPLEMENTATION: MSES



INDICATORS: Amendment of the Ordinance on the Enrolment of
Children in Primary schools.

6.2. ESTABLISHMENT OF A COMPREHENSIVE SUPPORT SYSTEM
FOR CHILDREN AND STUDENTS IN EDUCATION INSTITUTIONS

MECHANISMS FOR EARLY INTERVENTION, MONITOR-
ING, COUNSELLING AND OTHER FORMS OF SUPPORT FOR
CHILDREN AND PARENTS IN KINDERGARTENS

The early childhood and pre-school period is an extremely important peri-
od in the development of an individual and is therefore subject to special
social care and protection. In the early childhood and pre-school period,
the foundations are laid both for the comprehensive future development
of an individual and for the quality of their education. Systematic support
to children with difficulties and their parents is of particular importance,
as well as to children from socially vulnerable groups and their parents.
With a view to ensuring systematic support to children and parents in
kindergartens and meeting their specific needs, it is essential, upon iden-
tifying children’s developmental needs, to establish timely, expert and
continuous support that includes early intervention, the monitoring of a
child’s psychophysical development and parent counselling. The mecha-
nisms for identification, intervention, counselling and monitoring must
be plan-driven and evaluated. In addition, kindergartens must provide
specific forms of support to gifted children.

Systematic care for the needs of children and their parents includes all
participants in early childhood and pre-school education, as well as other
systems responsible for children and their rights (social welfare, health
care and the judiciary). Cooperation between all institutions within the
education system and inter-sectoral cooperation is therefore especial-
ly important. It is also essential to provide assistance and support in a
natural and inclusive environment as much as possible. Expert teams in
kindergartens need to play a key role in coordinating and implementing
all activities since they are in day-to-day direct contact with children and
their parents. The assistance and support provided to children includes
systematic, timely, expert and interdisciplinary assistance and support to
parents, with the aim of raising the quality of parenthood and the quality
of life of the child in the family, especially for parents of children with
difficulties and those from socially vulnerable groups. In order for the
support system to be comprehensive, it is essential to provide support with
regard to children’s transition to other institutions (from kindergartens to
schools) and obligatory cooperation with institutions in which the child
is being enrolled.

e MEASURE 6.2.1.Establish mechanisms for early intervention,
monitoring psychophysical development, parent counselling and
support to gifted children in kindergartens
COMPETENT BODY: Kindergartens IMPLEMENTATION: Expert
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teams in kindergartens

INDICATORS: Number of kindergartens with effective mechanisms
for early intervention, the monitoring of psychophysical develop-
ment and parent counselling.

MECHANISMS FOR IDENTIFICATION, COUNSELLING AND
MONITORING IN SCHOOLS AND STUDENT DORMITORIES

Students who lack developed methods for effectively coping with difficul-
ties usually achieve significantly poorer results than their abilities would
normally allow and they often come into conflict with their environment.
Coping with these challenges appropriately is therefore essential both for
the success of these students at school and for their personal well-being.

At the end of primary and secondary education, students must make deci-
sion about their further education. The selection of secondary and higher
education not only largely affects their future academic success, but
also the realisation of their life goals. Simultaneously, making the right
decision requires the identification of their own interests and motivation,
the realistic assessment of their abilities, as well as being well-informed
of the possibilities for further education and employment (especially in
scarce occupations). Due to this, a great number of children and youth,
particularly those who cannot receive help in their own families, need
adequate support in the form of organised and well-structured career
counselling in order to make the right decision.

In order for schools and student dormitories to be able to provide these

kinds of support to students, it is necessary to establish a mechanism for

identification, monitoring and counselling of students and their parents,
which includes the following:

— individual counselling of students by a psychologist (at the school
or student dormitory) developing metacognitive, social and
emotional skills and professional guidance (career counselling), as
well as parent counselling;

— monitoring, individual counselling and professional informing of
students and their parents by the homeroom teacher with regard to
school success and other aspects of life at school;

— individual counselling of students and their parents by teachers
with regard to the learning of different subjects.

e MEASURE 6.2.2. Organise a system of individual counselling of
students and parents with the school psychologist, homeroom
teacher, teachers and other educational staff
COMPETENT BODY: Schools
IMPLEMENTATION: School psychologists, teachers and other educa-
tional staff trained
INDICATORS: Number of students who used the possibility of
individual counselling. Number of hours of individual counsel-



ling. Number of schools implementing the individual counselling
programme.

e MEASURE 6.2.3. Include counselling work with students into the
number of hours of teachers’ direct educational work with students
COMPETENT BODY: MSES IMPLEMENTATION: MSES experts, trade
unions
INDICATORS: Adequate solutions in regulations defining the num-
ber of hours of teachers’ work.

Students with difficulties represent a particularly vulnerable group of
children and youth. Empowering them and providing them with equal
opportunities requires specific mechanisms in addition to general sup-
port mechanisms aimed at all students. Therefore, besides counselling
aimed at all students, students with difficulties must also be provided
with additional counselling with a social pedagogue, speech and language
pathologist and/or educational rehabilitation professional, primarily in
order to meet the specific needs related to their difficulties and to provide
them with adequate professional guidance. It is necessary to establish
and/or systematise additional forms of academic, emotional and social
support to students with difficulties, as well as systematise cooperation
between all participants in the process of identifying, monitoring and
supporting students with difficulties. This implies, on the one hand,
strengthening cooperation mechanisms within the school or student
dormitory (between teachers, other educational staff, parents and the
expert team). On the other hand, this implies strengthening cooperation
between schools, student dormitories and other institutions (between
primary and secondary schools; between schools and student dormito-
ries; between schools/student dormitories and social welfare centres,
health centres, Ministry of Interior, etc.).

MEASURE 6.2.4. Organise a system of additional individual coun-
selling of students with difficulties and their parents with a speech
and language pathologist, a social pedagogue and/or a educational
rehabilitation professional

COMPETENT BODY: Schools

IMPLEMENTATION: Speech and language pathologists, social peda-
gogues, educational rehabilitation professionals in schools; mobile
expert teams

INDICATORS: Number of students with difficulties who used indi-
vidual counselling. Number of hours of individual counselling.

MJERA 6.2.5. Provide human, financial and spatial resources for
half-day school attendance during which the extended expert pro-
cedure is carried out

COMPETENT BODY: MSES, schools, education centres for students
with difficulties, school founders

IMPLEMENTATION: School professionals and/or professionals in
cooperative institutions
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INDICATORS: Number of schools with half-day school attendance
during which the extended expert procedure is carried out. Num-
ber of students included in half-day school attendance during
which the extended expert procedure is carried out.

e MEASURE 6.2.6. Establish an equitable and effective system for

approving, recruiting, funding, training and licensing education
assistants

COMPETENT BODY: MSES, AZOO/ETTA, local and regional self-gov-
ernment units

IMPLEMENTATION: Expert team composed of experts from MSES,
AZOO/ETTA, schools, student dormitories and relevant services in
local and regional self-government units

INDICATORS: Adoption of an ordinance that regulates all relevant
aspects of the work of education assistants. Number of recruited,
trained and licensed education assistants.

e MEASURE 6.2.7. Launch peer support groups and incorporate

these into the school (student dormitory) curriculum
COMPETENT BODY: Schools, student dormitories
IMPLEMENTATION: Professionals in schools and student dormito-
ries, teachers, other educational staff

INDICATORS: Number of schools that have incorporated peer sup-
port groups for students with difficulties in their school curricula.
Number of students involved in the work of peer support groups.

LEARNING SUPPORT MECHANISMS IN SCHOOLS AND
STUDENT DORMITORIES

The Act on Education in Primary and Secondary Schools (‘Official Ga-
zette', No 87/08, 86/09, 92/10, 105/10, 90/11, 5/12, 16/12, 86/12 and 94/13)
explicitly obliges schools to organise remedial instruction for students
who need assistance in learning, as well as additional instruction for
students who show special interest in a certain subject or educational
content. However, only a small number of schools (mainly secondary
schools) implement remedial and additional instruction in a systematic
manner and in accordance with students' real needs. It should therefore
be ensured that all schools systematically and continually organise the
following: a) remedial instruction for students who need assistance in
solving occasional or continual problems in mastering the subject matter,
in accordance with students' real needs; b) additional instruction and
extra-curricular activities for students who show interest in certain
subjects, topics or activities, in accordance with students' real needs; c)
support to students in acquiring metacognitive (learning how to learn),
social and emotional skills.



e MEASURE 6.2.8. Include remedial instruction, additional instruc-
tion and extra-curricular activities into the number of hours of
teachers’ direct educational work with students
COMPETENT BODY: MSES IMPLEMENTATION: MSES experts, trade
unions
INDICATORS: Adequate solutions in regulations defining the num-
ber of hours of teachers’ work

MJERA 6.2.9. Ensure regular implementation of remedial instruc-
tion, additional instruction and extra-curricular activities in accord-
ance with students’ real needs

COMPETENT BODY: Schools

IMPLEMENTATION: School principals, teachers, other educational
staff

INDICATORS: Percentage of schools regularly implementing
remedial instruction, additional instruction and extra-curricular
activities in accordance with students’ real needs. Number and
percentage of students included in additional instruction, remedi-
al instruction and extra- curricular activities. Number of lessons
held related to remedial instruction, additional instruction and
extra-curricular activities.

MJERA 6.2.10. Create programmes for developing metacognitive,
emotional and social skills and incorporate them into the school
curriculum

COMPETENT BODY: Schools

IMPLEMENTATION: School principals, teachers, other educational
staff

INDICATORS: Elements regarding the development of metacogni-
tive, emotional and social skills are incorporated into curricula of
all schools. Number of schools that have prepared programmes for
developing metacognitive, emotional and social skills and incorpo-
rated them in the school curricula.

In order to facilitate the development of the potential of students with
difficulties, it is necessary to establish a systematic form of high-quality
additional support in schools and student dormitories. Such support in-
cludes individualised teaching and learning, learning through an adapted
programme and learning through a special programme.

The main obstacle to the full integration/inclusion of children and stu-
dents with difficulties is prejudice, which still exists equally among chil-
dren, students, teachers, school principals and other educational staff, as
well as among parents of children and students without developmental
difficulties. Moreover, education institutions are still not adequately
adapted to children and students with difficulties in terms of facilities,
and only a few of them have the necessary specific equipment.

It is therefore necessary to transform kindergartens, schools and student
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dormitories into a friendly environment for children and students with
difficulties, in which they will feel equally valuable and which will contin-
ually strive to remove obstacles to their full integration.

e MEASURE 6.2.11. Remove physical barriers in kindergartens,
schools and student dormitories and adapt facilities to children and
students with difficulties. Equip kindergartens, schools and student
dormitories with specific equipment essential for adequate partici-
pation of children and students with difficulties in the educational
process.

COMPETENT BODY: MSES, local and regional self-government units,
kindergartens, schools, student dormitories

IMPLEMENTATION: Founders of education institutions, kindergar-
tens, schools, student dormitories

INDICATORS: Physical accessibility of all facilities of pre-tertiary
education has been completely adapted to the standards as defined
by the Ordinance on Ensuring Access to Buildings to Persons with
Disabilities and to Persons with Reduced Mobility (‘Official Gazette),
No 78/13). Percentage of kindergartens, schools and student dormi-
tories equipped with specific modern equipment.

e MEASURE 6.2.12. Sensitise all children, students, their parents
and employees of kindergartens, schools and student dormitories
to the specific needs of children and students with difficulties, and
to the role of kindergartens, schools and student dormitories in
meeting those needs at regular and homeroom classes, in lectures
and workshops
COMPETENT BODY: AZOO/ETTA, kindergartens, schools, student
dormitories
IMPLEMENTATION: Expert teams composed of experts from Azoo/
ETTA, faculties and experienced practitioners
INDICATORS: All pre-school children and pupils, students attend-
ing the 3rd and 7th class of primary school and those attending
the 2nd class of secondary school, as well as their parents, teachers,
professionals in early childhood and pre-school education, other
educational staff and school principals have completed sensitisa-
tion programmes for the inclusion of children and students with
difficulties.

Systematic care for gifted students is strategically important for the
development of a knowledge society that will facilitate economic and
technological development and increase Croatia’s international com-
petitiveness. It is the education system that plays the key role in caring
for gifted students, since it is the only factor that enables systematic
early identification and support for the development of gifted students.
It is therefore necessary to organise care for gifted students as a profes-
sional and continuous process that includes students of all ages, as well



as continuous cooperation between all institutions responsible for the
education of gifted students.

In order to facilitate the development of gifted students’ potential, it

is necessary to individualise their education so that it is in accordance

with their aptitudes, abilities and interests. This is only possible by in-

troducing diversified and flexible methods and forms of work that can ‘
be adapted to gifted students.

e MEASURE 6.2.13. Develop and/or standardise instruments and
procedures for the identification of potentially gifted students
COMPETENT BODY: MSES, AZOO/ETTA
IMPLEMENTATION: AZOO/ETTA, expert team composed of experts
for the education of gifted students and of experienced practitioners
INDICATORS: Standardised instruments and procedures for the
identification of potentially gifted students

e MEASURE 6.2.14. Prepare school work plans for gifted students
that include the mastering of regular or differentiated syllabi
COMPETENT BODY: Schools
IMPLEMENTATION: School expert team
INDICATORS: Number of schools with annual work plans for gifted
students

e MEASURE 6.2.15. Organise work with gifted students to ena-
ble work though programmes with different levels of complexity,
including: optional programmes; group and individual work; work
with a tutor; earlier enrolment; acceleration; extra-curricular and
after-school activities; contacts with experts from a specific area of
interest; and access to specific knowledge resources.
COMPETENT BODY: MSES
IMPLEMENTATION: Schools, school expert teams, AZOO/ETTA ex-
pert team, faculties
INDICATORS: 2 per cent of students in every school are included in
the programmes and forms of work with gifted students. Number
and percentage of schools implementing programmes for gifted
students.
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e MEASURE 6.2.16. Revise ordinances regulating the education of
gifted students in order to enable the optimal identification, school-
ing, encouraging and monitoring of gifted students
COMPETENT BODY: MSES
IMPLEMENTATION: AZOO/ETTA, expert team composed of experts
for the education of gifted students and of experienced practitioners
INDICATORS: Revised ordinances regulating the education of gifted
students
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6.3. BUILDING CAPACITY FOR A COMPREHENSIVE SUPPORT
SYSTEM FOR CHILDREN AND STUDENTS

An effective support system for children and students requires the forma-
tion of teams in education institutions composed of adequately trained
professionals (psychologists, pedagogues and educational rehabilita-
tion experts). Besides providing direct support to children and students,
these expert teams will coordinate all forms of support and the essential
mechanisms for cooperation both within education institutions and with
other relevant institutions, experts and organisations that take care of
children and youth.

Furthermore, a comprehensive support system requires adequately
trained professionals in early childhood and pre-school education, teach-
ers and school principals. This is especially important when it comes to
the inclusion of children and students with difficulties in the regular
educational process.

Strategic capacity building in education institutions for providing sup-
port to children and students must include the preparation (or revision)
of competence frameworks for all professionals in early childhood and
pre-school education, teachers, school principals and other educational
staff, as well as changes in their initial education and/or continuing
professional development.

e MEASURE 6.3.1 Employ an adequate number of professionals
so that every kindergarten, primary school, secondary school and
student dormitory has an expert team that will consist of at least
two professionals. One of the expert team members must be a psy-
chologist, whereas the other must be an educational rehabilitation
expert (e.g. speech and language pathologist, social pedagogue) or a
pedagogue, depending on the institution’s specific needs. The total
number of professionals should not be below the number specified
in the applicable State Pedagogical Standard.
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, founders of education institutions
INDICATORS: All kindergartens, primary schools, secondary schools
and student dormitories have formed expert teams in accordance
with the number of children and students (by 2020 in kindergar-
tens and primary schools; and by 2023 in secondary schools and
student dormitories)

e MEASURE 6.3.2. Prepare/revise competence frameworks for (1)
school support staff (pedagogues, psychologists, educational rehabil-
itation experts) and (2) teaching staff in early childhood and pre-
school education, primary education and secondary education, so
that they contain the competences needed for the provision of dif-
ferent forms of support to children/students, including support to
children/students with difficulties and to gifted children/students



COMPETENT BODY: MSES, AZOO/ETTA

IMPLEMENTATION: University and AZOO/ETTA expert teams, pro-
fessional associations/chambers

INDICATORS: Competence frameworks for school support staff
adopted. Competence frameworks for teaching staff in early child-
hood and pre-school education, primary education and secondary
education adopted.

* MEASURE 6.3.3. Align (re-define) programmes for (1) initial and
specialist education of school support staff and (2) initial education
of teaching staff in early childhood and pre- school education, pri-
mary education and secondary education with the new competence
framework, so that the development of professional competences
for the provision of different forms of support to children/students
is incorporated into them, including support to children/students
with difficulties and to gifted children/students
COMPETENT BODY: Higher education institutions implementing
initial and specialist education of school support staff; higher edu-
cation institutions implementing initial education of teaching staff
in early childhood and pre-school education, primary education
and secondary education; National Council for Education
IMPLEMENTATION: Expert teams of higher education institutions
INDICATORS: Number of adopted new programmes aligned with
the competence frameworks for school support staff. Number of
adopted new programmes aligned with the competence frame-
works for teaching staff in early childhood and pre-school educa-
tion, primary education and secondary education.

e MEASURE 6.3.4. Enhance the system of professional training of
(1) school support staff and (2) teaching staff in early childhood and
pre-school education, primary education and secondary education,
so that it includes programmes for the development of profession-
al competences for the provision of different forms of support to
children/students, including support to children/students with
difficulties and to gifted children/students
COMPETENT BODY: AZOO/ETTA
IMPLEMENTATION: AZOO/ETTA, university and school experts, pro-
fessional associations/chambers
INDICATORS: Number of new programmes for the professional
training of school support staff. Number of new programmes for
teaching staff in early childhood and pre-school education, primary
education and secondary education.

Besides capacity building of education institutions, it is necessary to
establish two national networks of school support — one for supporting
inclusive education and the other for supporting the education of gifted
children/students.

Establishing an inclusive education support network will require linking
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all institutions implementing inclusive education, the transformation of
a certain number of education institutions in larger towns into centres
of excellence in the area of inclusive education and the establishment of
a functional network of mobile expert teams (METSs). This network will
also function as a system of school and teacher support.

MEASURE 6.3.5. Establish a coordination centre for the inclusive
education support network in AZOO/ETTA that will organise and co-
ordinate activities (creating and maintaining a database, organising
trainings, organising practice exchange, etc.)

COMPETENT BODY: AZOO/ETTA IMPLEMENTATION: AZOO/ETTA
expert team

INDICATORS: Functional coordination centre established in Azoo/
ETTA with one person responsible for coordinating the national
network’s operations and working full-time

MEASURE 6.3.6. Establish mechanisms for the provision and/

or organisation of expert support to kindergartens, schools and
student dormitories

COMPETENT BODY: MSES, AZOO/ETTA

IMPLEMENTATION: Expert teams composed of experts from Az00/
ETTA, faculties, expert non-governmental organisations and experi-
enced practitioners; relevant county departments

INDICATORS: Training of professionals, school principals, profes-
sionals in early childhood and pre-school education, and teachers.
Counselling and supervision carried out.

MEASURE 6.3.7. Establish a network of kindergartens/schools/
student dormitories for mutual support (thereby creating an effec-
tive system of good practice exchange and efficient pathways for
cooperation with institutions outside the education system)
COMPETENT BODY: MSES, AZOO/ETTA

IMPLEMENTATION: Experts from kindergartens, schools and stu-
dent dormitories

INDICATORS: In every county, a network of institutions implement-
ing inclusive education has been established and forms of coop-
eration have been defined. Annual training plans prepared in the
area of inclusive education. Persons appointed to be responsible
for counselling and supervision in the area of inclusive education.
Annual plans prepared for funding kindergartens, schools and stu-
dent dormitories for the development and realisation of inclusive
education.

MEASURE 6.3.8. Establish a coordination centre for the organisa-
tion of mobile expert teams’ work in every county and the City of
Zagreb

COMPETENT BODY: Local and regional self-government units and
the City of Zagreb IMPLEMENTATION: Relevant county offices,
AZOO/ETTA



INDICATORS: Coordination centre established for the work of mo-
bile expert teams at county level established.

The support network for the education of gifted students will incorporate:
programmes for the education of gifted students (cooperation between
schools, universities, research institutes, associations, etc.); education
institutions that have developed into centres of excellence in the area
of the education of the gifted; and other relevant institutions (faculties,
institutes, associations and other organisations). This network will also
function as a system of school and teacher support.

MEASURE 6.3.9. Gradually supplement or substitute the competi-
tion system with a network of summer and winter schools, courses
and programmes of ‘advanced learning’ at the national, regional
and local levels

COMPETENT BODY: MSES, AZOO/ETTA, AZVO/ASHE, ASOO/AVETAE,
research institutes, universities, National Council for Education
IMPLEMENTATION: Experts for the education of gifted students
(from universities and research institutes), practitioners (teachers,
professionals in early childhood and pre-school education, school
support staff, school principals) and members of relevant non-gov-
ernmental organisations

MEASURE 6.3.10. Establish a coordination centre for the network
in AZOO/ETTA that will organise and coordinate activities (creat-
ing and maintaining a database, organising trainings and practice
exchange...)

COMPETENT BODY: AZOO/ETTA

IMPLEMENTATION: AZOO/ETTA expert

INDICATORS: Functional coordination centre established in Azoo/
ETTA

MEASURE 6.3.11. Provide expert support to schools for their
development into centres of excellence for the education of gifted
students through building their capacity in this area (specific addi-
tional trainings of school support staff, school principals, teachers,
counselling, supervision)

COMPETENT BODY: MSES, AZOO/ETTA, ASOO/AVETAE
IMPLEMENTATION: Experts for the education of gifted students
(from universities and research institutes); practitioners (teachers,
professionals in early childhood and pre-school education, profes-
sionals, school principals); members of expert non-governmental
organisations; National and University Library and other libraries
INDICATORS: A minimum of 10 per cent of primary schools and 10
per cent of secondary schools in every county are transformed into
centres of excellence for the education of gifted students

MEASURE 6.3.12. Provide financial and expert support for the
establishment of new and development of existing centres for

NOILYDNA3 AYYANODIS ANV NOILYDNAI AUVINIEd
‘NOILYDNA3 TOOHDS-3dd ANV AOOHATIHD ATdV3

109



NOILYDNA3 AYVANODIS ANV NOILYDNAI AAVINIEd
NOILYDNA3 TOOHDS-3dd ANV AOOHATIHD ATdV3

110

working with gifted students that operate outside of schools
COMPETENT BODY: MSES, AZOO/ETTA, ASOO/AVETAE
IMPLEMENTATION: MSES; experts for the education of gifted
students (from universities and research institutes); practitioners
(teachers, professionals in early childhood and pre- school educa-
tion, school support staff, school principals); and members of other
relevant organisations

INDICATORS: Support provided for the establishment of at least
one centre for working with gifted students that operates outside
of schools. Support provided for the development of at least five ex-
isting centres for working with gifted students that operate outside
of schools.

6.4. EARLY SCHOOL LEAVING

Early school leaving can be a serious problem in the life of young people
since it deprives them of the opportunity for acquiring the knowledge
and skills that are essential for employment and, more generally, for
coping with life more successfully. If early school leaving becomes more
widespread, it will become a serious social problem in terms of being an
obstacle to economic development, productivity and competitiveness, as
well as disrupting social cohesion since it is related to poverty and social
exclusion. Since one of the main goals of this Strategy is the provision
of equal opportunities and accessibility of quality education to every-
one, it is particularly important to ensure that all students successfully
complete their planned educational path at the primary and secondary
education level.

According to the definition used in the EU%, the term ‘early school leav-
ing’ refers to ‘young people who have dropped out of school before the
completion of secondary education and are no longer in education’. It is
statistically defined as a percentage of persons between the ages of 18 and
24 who have not completed primary education (or have primary education
as their highest educational attainment) and are no longer in education.

Despite the fact that EU statistical data indicate that Croatia has the lowest
early school- leaving rate in the EU (amounting to only 4.2 per cent), early
school leaving must be considered as an important part of education
policy. It is therefore essential to ensure the existence of systems of early
recognition of school-leaving risks, to design and introduce systems
for registering and monitoring early school leaving, to develop early
intervention mechanisms and to ensure procedures for reintegrating
students who have dropped out of school back into the system in order
to successfully complete their education. The proposed measures will
also focus on prevention and intervention related to temporary or per-
manent drop-out. Compensatory measures may include the application
of alternative forms of education by means of connecting with the world
of work or by better involving the local community.



e MEASURE 6.4.1. Develop and introduce a system of early recogni-
tion of school-leaving risks
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, local and regional self-government units,
education institutions, social welfare centres
INDICATORS: Elements of early school leaving defined. National
information system developed and introduced in all education
institutions.

* MEASURE 6.4.2. Implement systematic monitoring and research
on the causes of early school leaving
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, universities and public research insti-
tutes
INDICATORS: System established for monitoring early school
leaving at the national level, consisting of quantitative and qualita-
tive indicators. Research carried out on the causes of early school
leaving.

e MEASURE 6.4.3. Develop and introduce support measures for
students who are at risk of early school leaving at the level of edu-
cation institutions (and in cooperation with other institutions)
COMPETENT BODY: MSES
IMPLEMENTATION: AZOO/ETTA, ASOO/AVETAE, education institu-
tions
INDICATORS: Specific models developed for supporting students
who are at risk of early school leaving

e MEASURE 6.4.4. Develop compensatory mechanisms and flexible
curricula for the acquisition of relevant qualifications, adapted to
the specific needs and capabilities of students who are reintegrat-
ing back into the education system
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, local and regional self-government units,
education institutions, the world of work
INDICATORS: Number and types of established personalised
approaches for supporting the reintegration of students into the
education system.

6.5. PREVENTIVE MEASURES

Regarding the issue of early school leaving and the broader issues of the
forms and types of commending, rewarding and disciplining students
in education institutions, it is essential to re-define the current system

of preventive measures since it has proven to be insufficiently effective.

Education institutions are obliged, in line with their educational role
and work, to prevent unacceptable forms of student behaviour, as well
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as advise and assist students in solving problems they face. Schools are
also obliged to monitor students’ social problems and take measures to
address their causes and consequences in cooperation with students’
families, social welfare institutions and other competent bodies.

The current legal definitions of preventive measures due to the infringe-
ment of duties, non- fulfilment of obligations and violent behaviour
have often proven ineffective in their application.>® Certain well-devised
measures such as an extended expert procedure are rarely implemented
due to their complexity. There is an extreme disparity between education
institutions when it comes to the criteria applied in imposing certain
preventive measures. Moreover, there is disparity and a lack of system-
atic approach with regard to inter-sectoral cooperation in preventing
and providing against unacceptable forms of behaviour. Finally, the
responsibilities and rights of parents, educational staff and students
regarding such forms of behaviour have not been appropriately defined.
The system for commending and rewarding students is also insufficiently
developed. Even in schools were such practices do exist, only the success
of students in knowledge competitions and sports activities is rewarded.
Preventive measures need to be developed to enable the rewarding of
a much broader scope of children’s/students’ behaviour, thus having a
positive impact on their behaviour and on their sense of belonging to
the education institution.

e MEASURE 6.5.1. Re-define the system of preventive measures

COMPETENT BODY: MSES

IMPLEMENTATION: MSES

INDICATORS: New and effective system of preventive measures
designed. New system of preventive measures introduced at educa-
tion institutions.

6.6. PROVIDING SUPPORT TO CHILDREN AND STUDENTS OF THE
ROMA NATIONAL MINORITY

In spite of the evident effects of the activities under the National Roma
Plan% and the Action Plan for the Decade of Roma Inclusion®® relating
to education, access to quality education for Roma is still far from being
equal.

In order to enhance the education of Roma, it is essential to compensate
for the negative effects of severe social and cultural disadvantage faced
by Roma children by using additional support mechanisms. One part of
this support is ensured by this Strategy through mechanisms for student
support within the education institution. Another part of the support
must be organised by means of early intervention, which implies the full
inclusion of Roma children in quality pre-school education lasting two
years. Namely, a correlation exists between attending pre-school educa-
tion programmes and educational performance: the longer the duration



of attendance (and the higher the quality of programme), the higher
the educational performance. It is necessary to establish playrooms for
pre-school children in Roma settlements where children would, learn
the Croatian language while playing. A curriculum for the teaching of
Romani language and culture will also be prepared. Finally, the enrolment
of students from the Roma national minority in secondary schools must

be particularly stimulated, which will be regulated by a special ordinance.

Late enrolment in secondary education programmes will be allowed for
members of the Roma national minority, in order to encourage them to
acquire qualifications even after early school leaving.

MEASURE 6.6.1. Fully fund two-year, high-quality programmes
of integrated pre-school education for Roma in existing pre-school
education institutions

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: Capacity of pre-school education institutions
INDICATORS: Full inclusion of Roma children between the age of
four and the school starting age in two-year quality programmes of
integrated pre-school education

MEASURE 6.6.2. Establish and fully fund two-year, high-quality
quality alternative programmes of pre-school education for Roma in
the areas where pre-school education institutions are not accessible
(in cooperation with Roma associations, primary schools, etc.)
COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: Experts in the area of early childhood and pre-
school education, Roma associations, local self-government units,
social welfare centres

INDICATORS: Full inclusion of Roma children between the age of
four and the school starting age in two-year quality programmes of
integrated pre-school education

MEASURE 6.6.3. Set up playrooms for pre-school children in
Roma settlements COMPETENT BODY: Local and regional self-gov-
ernment units

IMPLEMENTATION: Experts in the area of early childhood and pre-
school education, Roma associations, local self-government units,
social welfare centres

INDICATORS: Playrooms in Roma settlements established

MEASURE 6.6.4. Provide free late enrolment in secondary school
programmes to members of the Roma national minority who previ-
ously dropped out of school

COMPETENT BODY: MSES

IMPLEMENTATION: MSES, local and regional self-government units,
education institutions

INDICATORS: Increased number of Roma national minority mem-
bers who have completed a secondary school programme through
late enrolment (compared to the current figures)
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e MEASURE 6.6.5. Prepare a curriculum for teaching Romani lan-
guage and culture COMPETENT BODY: MSES
IMPLEMENTATION: AZOO/ETTA
INDICATORS: Curriculum prepared for teaching Romani language
and culture

OBJECTIVE 7. PROVIDE OPTIMAL WORKING
CONDITIONS FOR EDUCATION INSTITUTIONS

Important preconditions for high-quality education are the availability
of education institutions, their organisation in a national network and
their equipment. The State Pedagogical Standard of Pre-school Education
(‘Official Gazette', No 63/08 and 90/10) contains regulations stipulating
the optimal spatial, staff, health, technical, 1T and other prerequisites for
ensuring adequate working conditions in education institutions.

The purpose of pedagogical standards is to enhance the operation of
education institutions on a common basis, ensuring equal working con-
ditions for all education institutions. In order to fulfil this purpose, it
will be necessary to optimise of the network of pre-school institutions
and schools, i.e. to harmonise education institutions with demographic,
geographic, economic and educational variables.

The Network of Primary and Secondary Schools, Student Dormitories
and Education Programmes was adopted in 2011(‘Official Gazette, No
70/11). The Network determines the conditions that are to contribute to
the development of a high-quality, more accessible, more adaptable and
efficient education system. The Network implies the creation of optimal
conditions regarding: school size; number of classes; investment in the
school equipment; employment of teachers and support staff; and man-
agement of school institutions.

The Ministry of Science, Education and Sports issued the Decision on
Regulations for the Facilities and Equipment of School Buildings, School
Sports Halls and School Playgrounds (2013), which is applied to projects
aimed at the construction of new buildings and renovation of existing
buildings. In addition, the Decision regulates work in one or two shifts
in education institutions, whereby the preparation of a project must
include the fulfilment of the necessary conditions for the full inclusion
of students with physical disabilities.

The optimisation of the school and programme network should be further
implemented in the upcoming period and should take into considera-
tion demographic trends, geographic specificities and the needs of the
economy, in cooperation and in accordance with the needs of the local
community.



It is also necessary to create a network of pre-school institutions that
is based on continuous monitoring of the demographic situation and
population projections at the local level. The network of pre-school in-
stitutions will enable efficient planning and the realisation of spatial,
material, staff, technical and other conditions.

Besides creating the network, it seems important to enable the trans-
formation of schools in the local community into centres for lifelong
learning, culture and sport. It is also important to encourage the im-
plementation of different public needs programmes (for children with-
difficulties, gifted children, national minority children and children in
pre-school education) and of other activities in order to meet the needs
and interests of children and youth.

The planned measures must be adapted to demographic trends. The
number of children in Croatia has been systematically decreasing, which
has resulted in a decrease in the number of children included in pre-ter-
tiary education.®

According to population projections®® and due to a continuous decline in
the number of children, it is expected that fewer children will be enter-
ing pre-tertiary education. The number of primary school children will
drastically decrease by 2031, which will also be the case with secondary
school children. Consequently, what can be expected is the need for a
smaller number of teachers, a spontaneous transfer to one-shift work
and the potential closing of schools.

The analysis of the current working conditions in education institutions

clearly shows that neither the current network nor the working condi-
tions are optimal (state of the buildings, their equipment, etc.). Another

problem is the fact that the working conditions are unequal, thus putting
the ensuring of equal opportunities for all children at risk. There are

kindergartens and schools that are very well equipped, whereas some

of them can barely operate under the current conditions. There is no

clear strategy for capital investment and investment maintenance in the

funding system, and the criteria are insufficiently clear and insufficiently
specific. There are no clear or strict guidelines for the functional and effi-
cient construction of pre-school and school facilities. It has been noticed

that the founders of these education institutions have been constructing
such facilities that are irrationally expensive and whose maintenance is

a heavy burden for both the local and state budget.

This Strategy aims to establish a system with an optimal network of
education institutions (kindergartens, schools and student dormitories),
which will allow a more efficient (and autonomous) management of funds
provided through the state budget (assuming a sufficient level of funds
are provided). The Strategy also aims to ensure that schools are func-
tionally and equally equipped, that they offer the possibility of extended
school attendance and that they provide programmes that meet students’
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specific developmental needs, as well as the needs of the labour market.

The harmonisation of schooling conditions will ensure equal opportuni-
ties to children/students for schooling and the acquisition of core compe-
tences for the continuation of education or access to the labour market.

7.1. ESTABLISHING AN OPTIMAL NETWORK OF EDUCATION
INSTITUTIONS

A) PRE-SCHOOL INSTITUTIONS

Greater inclusion of children of pre-school age into pre-school institu-
tions implies the establishment of a network of institutions that will
enable the inclusion of all Croatian children in this education subsystem.

e MEASURE 7.1.1. Carry out an analysis of the organisation and
structure of pre-school education by counties/regions. Analyse the
material and staff working conditions of pre- school institutions by
counties/regions. Estimate the needs in the pre-school education
system for the creation of a pre-school network. Prepare guidelines
for the optimisation of the network of pre-school institutions.
COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, AZOO/ETTA, state administration offices,
local and regional self-government units, independent experts
INDICATORS: Analysis carried out, containing the assessment of
the situation and guidelines for capacity building

e MEASURE 7.1.2. Create and adopt the Network of Pre-school
Institutions
COMPETENT BODY: Government of the Republic of Croatia, found-
ers of pre-school education institutions
IMPLEMENTATION: MSES, AZOO/ETTA, state administration offices
INDICATORS: Network of Pre-school Institutions adopted at the
national level.

B) PRIMARY EDUCATION INSTITUTIONS AND SECONDARY EDUCATION IN-
STITUTIONS PROVIDING GRAMMAR SCHOOL (GYMNASIUM) PROGRAMMES

To obtain a high-quality primary and secondary education system, it is
necessary to optimise the network of school institutions and to ensure
itis in accordance with the provisions of the state pedagogical standards.
In order to reduce disparities in the system, it is necessary to define
equal criteria for selecting primary and secondary schools to be awarded
a special status and make it possible for school facilities to also serve a
different purpose or introduce other programmes in school institutions,
along with the current programmes (e.g. programmes for pre-school
children). While creating the Network, demographic, geographic and
economic needs must be taken into account, as well as the possibilities



for reducing the practice of having inadequately qualified teachers in
smaller schools and in the areas of special state concern (according to
economic, demographic and structural criteria). What also needs to be
taken into consideration are the possibilities for rationalising the system
by reducing the number of unnecessary administrative workplaces and
their substitution by means of employing school support professionals
(psychologists, pedagogues or educational rehabilitation experts).

e MEASURE 7.1.3. Carry out an analysis of the Network of Primary
and Secondary Education Institutions Providing Grammar School
(Gymnasium) Programmes by counties/regions. Analyse the ma-
terial and staff working conditions in schools by counties/regions.
Estimate the needs in the school education system and define
criteria for the optimisation of the school network.

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, AZOO/ETTA, state administration offices,
local and regional self-government units, independent experts
INDICATORS: Analysis carried out of the Network by counties/
regions, containing guidelines for optimisation. Criteria for the
optimisation of the school Network adopted.

e MEASURE 7.1.4. Prepare an optimal School Network project
COMPETENT BODY: Government of the Republic of Croatia, local
and regional self- government units
IMPLEMENTATION: MSES, AZOO/ETTA, state administration offices
INDICATORS: Optimal School Network project prepared

e MEASURE 7.1.5. Establish an optimal network of primary educa-
tion institutions and secondary schools providing grammar school
(gymnasium) programmes
COMPETENT BODY: Government of the Republic of Croatia, local
and regional self- government units
IMPLEMENTATION: MSES, state administration offices
INDICATORS: Percentage of primary schools and grammar schools
(gymnasia) of optimal size. Percentage of schools meeting the
standards for material and staff working conditions.
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C) SECONDARY EDUCATION INSTITUTIONS PROVIDING VOCATIONAL
PROGRAMMES

The current vocational school network system is not in line with the
needs of the economy and labour market. The same or similar pro-
grammes are implemented at different locations, but real needs based
on demographic and geographic diversity are not taken into account.
Such a system is much too expensive and cannot ensure equal quality
on the entire territory of Croatia.

Programmes must therefore be linked — in other words, current pro-
grammes for related occupations must be compiled into a single pro-
gramme for a given qualification.

e MEASURE 7.1.6. Carry out an analysis of the alignment of vo-
cational programmes with the development needs of counties/
regions. Carry out an analysis of occupations in demand regarding
the developmental needs of counties/regions and propose the
preparation of new qualifications standards and corresponding
curricula.

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, sector councils and the National Coun-
cil for the Development of Human Potential (HKO/CROQF), ASOO/
AVETAE, state administration offices, local and regional self-govern-
ment units, independent experts

INDICATORS: Analyses carried out. Recommendations prepared.

e MEASURE 7.1.7. Analyse material and staff working conditions
and development capacities of vocational schools in counties/
regions. Estimate regional capacities for the implementation of
practical instruction and linking vocational education and training
with the world of work.

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: ASOO/AVETAE, independent experts
INDICATORS: School capacity analysis carried out. Analysis carried
out regarding the alignment of programmes with development
needs of regions. Guidelines prepared for the rationalisation/opti-
misation of the vocational school network.

e MEASURE 7.1.8. Prepare a plan for the necessary changes in re-
gional networks of vocational schools and programmes
COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, National Council for the Development
of Human Potential (HKO/CROQF), ASOO/AVETAE, state administra-
tion offices, local and regional self- government units, independent
experts
INDICATORS: Guidelines prepared for the optimisation of the voca-
tional school network



e MEASURE 7.1.9. Prepare a project on the Network of Vocational
Schools and Programmes
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, National Council for the Development
of Human Potential (HKO/CROQF), ASOO/AVETAE, state administra-
tion offices, local and regional self- government units, independent
experts
INDICATORS: Project prepared for the Network of Vocational
Schools and Programmes

e MEASURE 7.1.10. Establish an optimal (rational and efficient)
Network of Vocational Schools and Programmes
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, local and regional self-government units
INDICATORS: Efficient network of institutions for vocational edu-
cation and training established. Level of reduction of the number
of schools providing equivalent programmes. Level of connection
with the world of work. Percentage of well-equipped schools show-
ing a tendency toward specialisation in a certain area of work. Clear
admission criteria defined and criteria defined for the implementa-
tion of vocational programmes in line with societal needs and the
needs of the economy.

D) ESTABLISHING REGIONAL COMPETENCE CENTRES FOR VOCATIONAL
EDUCATION AND TRAINING

Regional competence centres for vocational education and training must
be established that are connected with the world of work. Their equip-
ment and professional staff will be the means of implementing quality
vocational education and training.

e MEASURE 7.1.11. Prepare and implement a plan for the development
of regional competence centres for vocational education and training
COMPETENT BODY: MSES, National Council for the Development of
Human Potential
IMPLEMENTATION: ASOO/AVETAE, education departments of other
ministries, HGK/CCE, HOK/CCTC, HZZ/CES
INDICATORS: Adoption and implementation of the plan for the de-
velopment of the national network of regional competence centres
for vocational education and training

e MEASURE 7.1.12. Ensure active participation of local commu-
nities in the development of vocational education and training in
counties/regions. Establish regional cooperation committees that
take care of the development of vocational education and training
in counties/regions.

COMPETENT BODY: MSES, MRRFEU/MRDEUF, local and regional
self-government units
IMPLEMENTATION: County departments for social affairs, regional
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cooperation committees (business companies, HGK/CCE, HOK/
CCTC, HZZ/CES, competence centres, schools)

INDICATORS: Regional cooperation committees established. Level
of local community’s responsibility for the quality of work of the
centres/schools.

e MEASURE 7.1.13. Provide staff and material equipment for the re-
gional competence centres in line with technology development and
labour market needs. Construct/equip student dormitories in line
with the needs of competence centres.

COMPETENT BODY: MSES

IMPLEMENTATION: MSES, local and regional self-government units
INDICATORS: Level of provision of staff and material equipment

in the centres with student dormitories. Level of harmonisation
with technology development and labour market needs. Level of
adequacy of accommodation and support for personal and social
development.

E) SCHOOL INSTITUTIONS FACED WITH ADVERSE WORKING CONDITIONS

Schools faced with adverse working conditions are schools located in
areas such as islands, hills and mountains or other areas that are poorly
connected by transport modes, as well as schools in the areas of the first
group of special state concern (affected by war).

These schools are especially important for the local social community
and as such, they are not required to meet minimum standards as defined
by the State Pedagogical Standard® determining the number of students
or classes. Due to special circumstances, a school faced with adverse
working conditions may have a smaller number of classes or may form
combined classes. The status of schools faced with adverse working
conditions is determined by special regulations.

With regard to changes in demographic trends and to the non-alignment
of criteria for identifying which schools can be considered as facing
adverse working conditions, it is necessary to define common criteria
for obtaining/retaining the status of schools faced with adverse working
conditions and incorporate them in the network of all schools.

e MEASURE 7.1.14. Carry out an analysis on school institutions
faced with adverse working conditions
COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, AZOO/ETTA, state administration offices,
local and regional self-government units, other ministries, inde-
pendent experts
INDICATORS: Analysis carried out, including recommendations

e MEASURE 7.1.15. Define common criteria for identifying schools
faced with adverse working conditions. Amend regulations in the



school system on the basis of common criteria for identifying
school institutions faced with adverse working conditions.
COMPETENT BODY: Government of the Republic of Croatia, found-
ers of education institutions

IMPLEMENTATION: MSES, independent experts

INDICATORS: Adoption of new common criteria for singling out
schools with aggravating working conditions. Adoption of new
harmonised regulations.

F) STUDENT DORMITORIES

Student dormitories are education institutions within the secondary
education system that provide students with accommodation and meals.
Within student dormitories, optional and special education programmes

provide support and assistance to students and parents in receiving quali-
ty education and in ensuring the student’s overall development. There are

56 student dormitories in Croatia, out of which 23 are within secondary
schools, and 33 are independent institutions. Student dormitories are usu-
ally located in converted buildings and only seven of them were originally
constructed to serve the purpose of a student dormitory, five of them have

been completely and well adapted, and others have been partially adapted
and adjusted to needs. The number of students in bedrooms ranges from

two to ten students. The dormitories do not have adequately furnished
and equipped facilities for optional and special programmes, they lack

proper living rooms, they have old and outdated equipment and they lack
external facilities and sports halls.

The capacity of the existing student dormitories is 8.702 students, the
occupancy rate being around 6.740 secondary school students and around
1.377 university students

Besides an optimal network of vocational schools, what also needs to be
defined is the network of student dormitories that are well-equipped at
the infrastructural, material and staff levels. In addition, basic education
programmes need to be defined for student dormitories and adequately
high pedagogical standards must be laid down (higher service quality,
better staff provision, better education programmes, smaller number of
students in bedrooms, better and healthier nutrition, greater safety, etc.).
Student dormitories also play an important role in ensuring equal con-
ditions and opportunities for all students, thus reflecting care for young
people and support to students, parents and schools.

e MEASURE 7.1.16. Carry out an analysis of the status of student
dormitories by counties/regions. Analyse the material and staff
working conditions in student dormitories.

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, AZOO/ETTA, state administration offices,
local and regional self-government units, Student Dormitories
Association
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INDICATORS: Analysis carried out containing recommendations.
Preparation and adoption of new uniform standards for the student
dormitories regulating material and staff working conditions.

e MEASURE 7.1.17. Prepare a programme for a network of student

dormitories in the context of the establishment of an optimal
school network

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, competent ministries, AZOO/ETTA,
ASOO/AVETAE, state administration offices, local and regional
self-government units, Student Dormitories Association
INDICATORS: Programme prepared for the network of student dor-
mitories. Level of alignment with the programme for the establish-
ment of an optimal school network.

e MEASURE 7.1.18. Establish an optimal network of student dormi-

tories COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: MSES, local and regional self-government units
INDICATORS: Number of well-equipped and well-staffed student
dormitories.

7.2. HARMONISATION OF WORKING CONDITIONS IN EDUCATION
INSTITUTIONS

There are huge discrepancies when it comes to spatial conditions and
equipment in education institutions, as well as staff provision within
the system.

The harmonisation of working conditions is important for achieving
equal development within the education system and for providing equal
opportunities for all children/students to participate in a high-quality
educational process.

e MEASURE 7.2.1. Carry out an analysis of the working conditions

in pre-school and school institutions in counties/regions for the
purpose of constructing, upgrading and renovating the existing or
new facilities

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, AZOO/ETTA, ASOO/AVETAE, state admin-
istration offices, local and regional self-government units, other
ministries, independent experts

INDICATORS: Analysis carried out regarding the working conditions
in education institutions in counties/regions

e MEASURE 7.2.2. Prepare a proposal of measures for reducing

existing discrepancies. Develop clear guidelines for the functional
and efficient construction and equipping of kindergartens and
schools. Provide funds for effective implementation of pedagogical



standards in all education institutions.

COMPETENT BODY: Government of the Republic of Croatia, local
and regional self- government units

IMPLEMENTATION: MSES, AZOO/ETTA, ASOO/AVETAE, state admin-
istration offices, local and regional self-government units, other
ministries, independent experts

INDICATORS: Analysis carried out and guidelines developed.
Amount of funds provided in the state budget and budgets of local
and regional self-government units. Number of pre- school and
school institutions included in EU funding.

e MEASURE 7.2.3. Construct and equip pre-school and school insti-
tutions with the aim of harmonising working conditions
COMPETENT BODY: Government of the Republic of Croatia, local
and regional self- government units
IMPLEMENTATION: MSES, AZOO/ETTA, ASOO/AVETAE, state admin-
istration offices, local and regional self-government units, other
ministries, independent experts
INDICATORS: Number of equipped education institutions per year.
Number of constructed, upgraded and renovated existing or new
facilities. Level of harmonisation of working conditions.

7.3. INTRODUCTION OF EXTENDED SCHOOL ATTENDANCE

There is an increasing number of institutions within the primary educa-
tion system working in one shift. Extended school attendance must be in-
troduced in primary schools working in one shift in order to facilitate the
implementation of new programmes based on the interests and needs of
both students and parents. Regarding younger students, organisation in
the form of extended school attendance is possible. Cooperation with the
local community (i.e. founders of school institutions) is needed regarding
co-funding and identifying the needs and possibilities for introducing
extended school attendance. Moreover, it is suggested to consider the
possibilities for organising work during school holidays.

e MEASURE 7.3.1. Carry out an analysis of the possibilities for
organising extended school attendance in school institutions by
counties/regions and prepare a proposal for measures for organis-
ing extended school attendance
COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, local and regional self-government units,
independent experts
INDICATORS: Proposal of measures prepared. Amount of funds
provided in the state budget and budgets of local and regional
self-government units. Preparation of a proposal for the school net-
work in towns/cities, municipalities and counties where extended
school attendance will be organised.

NOILYDNA3 AYYANODIS ANV NOILYDNAI AUVINIEd
NOILYDNA3 TOOHDS-3dd ANV AOOHATIHD ATdv3

123



NOILYDNA3 AYVANODIS ANV NOILYDNAI AAVINIEd
NOILYDNA3 TOOHDS-3dd ANV AOOHATIHD ATdV3

124

e MEASURE 7.3.2. Draft new regulations stipulating teachers’ work
in extended school attendance and new duties of educational and
auxiliary technical staff
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, AZOO/ETTA, National Council for Educa-
tion, experts in the field of pedagogical sciences
INDICATORS: New regulations adopted

e MEASURE 7.3.3. Gradually introduce programmes for extended
school attendance in school institutions. Provide the necessary
facilities for the introduction of extended school attendance.
COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, AZOO/ETTA, teachers
INDICATORS: Percentage of institutions implementing extended
school attendance. Percentage of institutions with provided facili-
ties.

7.4. ENHANCEMENT OF THE WORK OF EDUCATION INSTITUTIONS
IMPLEMENTING SPECIAL EDUCATION PROGRAMMES FOR
STUDENTS WITH DIFFICULTIES

Although inclusive education must be encouraged, there remains a need
for a certain number of special education institutions for children with
difficulties. Several ministries are competent for these institutions (Min-
istry of Science, Education and Sports, Ministry of Health and Ministry
of Social Policy and Youth). It is therefore necessary to distribute tasks,
authority and funds, resulting in better internal organisation and better
work. The introduction of new and up-to-date syllabi, special expert
procedures and rehabilitation programmes will significantly enhance
the education of children with difficulties. The introduction of new oc-
cupations and training levels will facilitate access to the labour market.
Expert capacities of existing institutions must be strengthened, while
professional training must be enhanced in order to bring practice in line
with contemporary knowledge and achievements in the scientific area
of education rehabilitation. It is necessary to expand the work of special
education institutions by providing educational rehabilitation support in
the formal education system, as well as expert support to parents. The
effective functioning of institutions that provide special programmes
must be ensured so that they may serve as support centres for early in-
tervention, educational rehabilitation and diagnostics. These institutions
should become places where children with difficulties attending both
special and formal education institutions will receive assistance that is
free of charge and rehabilitation procedures, while parents and teachers
will receive expert advice and assistance. Establishing mobile expert
teams will greatly contribute to the quality of inclusive education. The
establishment of protective workshops for the training of students for
occupations that are in line with the needs of life and the labour market
will boost prospects for inclusive employment.



MEASURE 7.4.1. Analyse and, if appropriate, revise the network
of education institutions implementing special education pro-
grammes for students with difficulties

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, Ministry of Social Policy and Youth,
AZOO/ETTA, ASOO/AVETAE, state administration offices, associa-
tions, other ministries, independent experts

INDICATORS: Analysis carried out. If appropriate, revision of
network of education institutions implementing special education
programmes for students with difficulties

MEASURE 7.4.2. Distribute tasks, authority and funds between
institutions for children with difficulties. Regulate obligations and
funding of institutions implementing special programmes for chil-
dren with difficulties.

COMPETENT BODY: MSES

IMPLEMENTATION: MSES, Ministry of Social Policy and Youth IN-
DICATORS: Decision of the Government of the Republic of Croatia

MEASURE 7.4.3. Transform education institutions implementing
special programmes for children with difficulties into competence
centres for supporting formal education institutions by providing
advisory support services through mobile expert teams
COMPETENT BODY: MSES

IMPLEMENTATION: MSES, AZOO/ETTA

INDICATORS: Transformation action plans prepared. Number of
employees trained for working in mobile expert teams. Preparation
of new statutes of education institutions implementing special
programmes for children with difficulties. Number of institutions
transformed into competence centres.

MEASURE 7.4.4. Prepare syllabi for new qualifications for stu-
dents with difficulties COMPETENT BODY: MSES
IMPLEMENTATION: MSES, Ministry of Social Policy and Youth,
AZOO/ETTA, ASOO/AVETAE, state administration offices, associa-
tions, independent experts

INDICATORS: Number of prepared programmes. Level of equip-
ment provision regarding supplementary teaching materials and
teaching aids. Level of implementation of new programmes. Level
of participants’ satisfaction.

MEASURE 7.4.5. Equip existing education institutions for stu-
dents with difficulties based on their needs

COMPETENT BODY: MSES, local and regional self-government units
IMPLEMENTATION: MSES, AZOO/ETTA, local and regional self-gov-
ernment units

INDICATORS: Number of equipped institutions per year. Number
of renovated existing facilities.
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e MEASURE 7.4.6. Define the criteria for obtaining the status of an
expert-development centre. Determine expert-development cen-
tres (competence centres) in the area of inclusive education
COMPETENT BODY: MSES, AZOO/ETTA
IMPLEMENTATION: MSES, AZOO/ETTA, mentors and advisers, local
and regional self- government units
INDICATORS: Defined criteria for obtaining the status of an ex-
pert-development centre. Number of established expert-develop-
ment centres.

e MEASURE 7.4.7. Develop training programmes based on self-di-
rected planning COMPETENT BODY: MSES, AZOO/ETTA
IMPLEMENTATION: MSES, AZOO/ETTA, education institutions im-
plementing special programmes for children with difficulties
INDICATORS: Number of prepared training programmes based on
self-directed planning

7.5. E-SCHOOL: COMPREHENSIVE INFORMATISATION OF THE
EDUCATIONAL PROCESS AND THE SCHOOL OPERATION PROCESS

E-learning consists of a group of services forming the basic informa-
tion infrastructure for the educational process, from early childhood
and pre-school education through to the higher education and science
systems. In the area of e-learning, it is essential to launch a coordinated,
comprehensive and dynamic activity in order to rapidly form into an
information society (in line with the Programme e-Croatia, 2007). Besides
investing in the development of e-infrastructure and broadband Internet
access for citizens, state administration bodies, education and scientific
institutions, it is necessary to carry out strategic planning and invest in
the development of electronic content and services.

The Strategy of the Ministry of Science, Education and Sports for the
2012-2014 period especially highlights the use of high technology, while
the Digital Agenda pays special attention to the development of e-skills
and broadband Internet access. The e-School project proposal is based on
the aforementioned strategies, and its implementation will significantly
enhance the operational and educational processes within education
institutions.

The activities that will enable schools to become digitally mature and
ready for contemporary teaching are the following: connecting schools
to ultra-fast Internet; construction of local networks; digitalisation of
educational content and its general accessibility; and support for and
training of teachers for the application of technologies in teaching and
the use of e- services.

According to European benchmarks, there are four maturity levels for
schools: digital beginners, digitally strengthened, digitally capable and



digitally mature. According to the currently available data from the CAR-
Net user base, 83 per cent of schools belong to the two lowest catego-
ries considering the fact that only 17 per cent of Croatian schools are
connected to broadband Internet, with most of them using only a few
possibilities provided by broadband Internet access. Such possibilities
include: cooperation between schools in real time; using videoconferenc-
ing during the teaching process for the purposes of distance learning or
experimenting from a distance; and cooperation between schools outside
national borders, cooperation with other European schools (e.g. through
e-twinning or projects funded by the Lifelong Learning Programme).

USE OF ICT FOR OPERATIONAL AND ADMINISTRATIVE
PROCESSES WITHIN EDUCATION INSTITUTIONS

There are operational and educational processes taking place within the
education institution that are essential for the functioning of the institution
as awhole. There is a need to establish services based on information and
communication technologies (1cT) for the improvement of school opera-
tion activities, in line with the needs of schools, the school staff, students
and the education system in general. It is therefore necessary to develop
services that will enable the use of 1CT in the processes taking place within
schools, such as school operation activities and communication within
the school and with the public, which would result in efficient and trans-
parent school management, easy monitoring of the staff policy, reduced
total funds for common public procurement, as well as faster and easier
communication and exchange of e- documents between schools, schools’
stakeholders and founders.

e MEASURE 7.5.1. Establish data centres for the provision of servic-
es to education institutions COMPETENT BODY: MSES
IMPLEMENTATION: CARNet, University Computing Centre (SRCE)
INDICATORS: Number of established data centres for the needs of
education institutions. Percentage of education institutions using
the services of data centres. Level of user satisfaction.

e MEASURE 7.5.2. Develop services for the use of 1CT for operation-
al processes within education institutions
COMPETENT BODY: MSES IMPLEMENTATION: CARNet, school
founders
INDICATORS: Number of established services supporting school
operation activities. Percentage of education institutions using the
established services. Level of user satisfaction.
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OBJECTIVE 8: ESTABLISH AN EDUCATION QUALITY
ASSURANCE SYSTEM

Quality assurance is a comprehensive term that refers to the procedures
and practice of achieving, upholding and enhancing quality in specific
areas of education. It is based on a permanent and continuous evaluation
of the education system, its institutions and programmes.

Within the framework of quality assurance, systematic analyses are
conducted with the aim of making valid judgements and decisions for
the enhancement of educational practice and the achievement of pos-
itive goals in education. This reflects an approach to education policy
according to which decision-making and the defining of development
plans are based on relevant and well-argumented indicators.

There is no clearly structured and coherent education quality assurance
system in Croatia. Neither the evaluation of the system management
quality nor the monitoring of the efficiency of the work of agencies op-
erating within the system have been established. There is no systematic
external evaluation of education institutions, nor has the systematic
monitoring of the quality of work of the main stakeholders in the sys-
tem (school principals, professionals in early childhood and pre-school
education, teachers and other educational staff) been established.

Various forms of external evaluation of students’ educational achieve-
ments are implemented at the national level (national examinations and
State Matura examinations) and certain models for school self-evaluation
have been tested. However, it is estimated that these procedures are
inadequately interrelated and are not sufficiently used for the enhance-
ment of school practice.

With the purpose of assuring and enhancing the quality of education, it
seems important to connect the existing forms of external and internal
evaluation (as well as develop new ones), and to use their synergistic
potential more effectively.

The Strategy proposes to establish a comprehensive education quality
assurance system that would: (1) facilitate the integration of various
evaluation procedures with the purpose of achieving high quality of
institutional work and better educational outcomes; and (2) ensure a
higher level of responsibility of all stakeholders in education.

In this context, the principles for the organisation and functioning of
the system would be the following:®

— Quality assurance procedures apply to all institutions and all
stakeholders in the education system.
— All institutions must develop an internal quality culture and



establish their own quality system. This includes setting internal
standards and preparing plans and projects for achieving those
standards. It is essential to strengthen the internal capacity

of education institutions for self-analysis, self-evaluation and
strategic- and project planning.

— All institutions must be subject to periodic reviews conducted by
authorised external assessment bodies.

— Quality covers a number of factors, including the specificities of the
environment and material conditions of the institution, human and
organisational capacities, work programmes and methods, as well as
learning outcomes.

— The quality assurance system should use various evaluation
methods. Both the particularities of the context and the opinions
and experiences of all stakeholders in the system are thereby taken
into consideration.

— Evaluation results are to be used as corrective mechanisms and
guidelines for enhancing the quality of work and for achieving
better results and learning outcomes.

— Quality assurance is not seen as having a controlling or coercive
role in the education system and among its stakeholders. It uses
its own mechanisms, forms of evaluation and quality monitoring
as a form of positive impact that does not pose a risk, but instead
encourages positive motivation, networking and cooperation
between education institutions and stakeholders involved.

With the aim of achieving the strategic objective of education quality
assurance, it is essential to: (1) raise the overall quality of management of
the education system; (2) functionally transform and build the internal
capacity of national agencies that are obliged to provide support to edu-
cation institutions and other stakeholders in the process of developing
and assuring high quality and success in their work; and (3) establish the
efficient management of the quality assurance system.

8.1. RAISING THE QUALITY OF MANAGEMENT OF THE EDUCATION
SYSTEM

The achievement of reform interventions proposed by this Strategy
mostly depends on the capacities of the institutions and bodies in charge
of managing the education system at all levels.

Itis therefore essential to (1) raise the management capacities of relevant
institutions and (2) incorporate mechanisms for coordinating reform
interventions, common planning and activities of different governing
bodies and agencies, as well as monitoring their impact.

Initiatives that have so far been undertaken to raise the quality of the
education system have not significantly contributed to the improvement
of education in Croatian schools. This was largely due to a lack of qualified
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governing structures and to the inadequate management competences
of key stakeholders in the education system.

Reform measures have often been implemented separately and in a
non-coordinated manner, lacking a clear strategic vision that would
achieve synergy and address weaknesses of the system. In addition, the
implementation of certain measures has not been accompanied by an
adequate impact assessment that would serve as a basis for the planning
of education policy and for making relevant decisions. These weakness-
es are the consequence of inadequate capacities for analysis, strategic
planning, coherent education policy management and harmonised action
regarding the transformation of different parts of the education system.
Administrative staff at the level of central and local government and in
relevant government agencies need training in the area of education
policy and system management in order to be able to respond to ever
greater challenges faced by the Croatian education system.

e MEASURE 8.1.1. Ensure professional competences of employees
in the bodies responsible for education system management (local
and regional self-government units, state administration offices in
counties, Ministry of Science, Education and Sports)

COMPETENT BODY: Government of the Republic of Croatia IMPLE-
MENTATION: MSES
INDICATORS: Number of trained experts in the education manage-
ment system. Specialist programmes developed regarding this area
of education policy.

e MEASURE 8.1.2. Establish and ensure mechanisms for common
planning, coordinating and monitoring of education policy meas-
ures of competent governing bodies and agencies
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, local and regional self-government units,
state administration offices in counties, AZOO/ETTA, ASOO/AVETAE,
NCVVO/NCEE
INDICATORS: Establishment of mechanisms for common planning,
coordinating and monitoring of education policy measures of the
competent governing bodies

8.2. FUNCTIONAL TRANSFORMATION AND CAPACITY BUILDING OF
THE NATIONAL AGENCIES

One of the main intentions of this Strategy in the area of early childhood
and pre-school education, primary education and secondary education
is to launch the transformation of education institutions (kindergartens,
schools and student dormitories) into organisations that continually
work on the enhancement of their quality or their own development.

The majority of education institutions are relatively small organisations



and therefore have difficulty in providing all the necessary professional
resources needed for the enhancement of their quality and development.
Providing them with continued systematic support is therefore essen-
tial. Support is currently provided to education institutions by national
agencies (Education and Teacher Training Agency — ETTA; the Agency
for Vocational Education and Training and Adult Education — AVETAE;
and the National Centre for External Evaluation of Education — NCEE).
However, such support is still inadequate and does not entirely respond
to the real needs of the institutions.

By giving more autonomy to kindergartens, schools and student dormi-
tories, their needs for different forms of expert support will additionally
increase, especially in the following areas: curriculum development;
quality enhancement; continuing professional development; institution
management; strategic planning; self-evaluation; development projects;
EU projects; etc. It is therefore necessary to carry out the functional
transformation of national agencies and build their capacity. The aim
of functional transformation is to expand the work of these agencies
by introducing new forms of support, while capacity building implies
increasing their expertise (increasing the number of competent advisers,
continuing training of staff, organising a network of permanent external
associates and cooperative institutions, etc.).

e MEASURE 8.2.1. Implement self-evaluation and independent ex-
ternal evaluation of the national agencies responsible for education
COMPETENT BODY: MSES
IMPLEMENTATION: Self-evaluation: AZOO/ETTA, ASOO/AVETAE,
NCVVO/NCEE; External evaluation: Expert working group com-
posed of external experts (international group)

INDICATORS: Implementation of quality self-evaluation and inde-
pendent external evaluation of the national agencies. Usability of
gathered data for functional transformation and for building the
capacity of the agencies.

e MEASURE 8.2.2. Prepare a strategic plan for the functional trans-
formation and building the capacity of the agencies
COMPETENT BODY: MSES
IMPLEMENTATION: Expert working group, AZOO/ETTA, ASOO/AVE-
TAE, NCVVO/NCEE
INDICATORS: Strategic plan prepared and adopted

e MEASURE 8.2.3. Launch functional and organisational transfor-
mation of the agencies COMPETENT BODY: MSES
IMPLEMENTATION: AZOO/ETTA, ASOO/AVETAE, NCVVO/NCEE
INDICATORS: Number and types of new forms of support to edu-
cation institutions. Harmonisation of new and adapted forms of
support in line with the needs of beneficiaries. Level of transforma-
tion of the agencies with regard to new functions.
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e MEASURE 8.2.4. Build internal capacity of the agencies (increase
the number of advisers and professional trainings)
COMPETENT BODY: MSES
IMPLEMENTATION: AZOO/ETTA, ASOO/AVETAE, NCVVO/NCEE, fac-
ulties, institutes, professional associations
INDICATORS: Number of professional trainings. Number of profes-
sionally trained advisers. Capacity level of the agencies with regard
to needs.

e MEASURE 8.2.5. Implement regular periodic self-evaluation and
external evaluation of the agencies
COMPETENT BODY: MSES
IMPLEMENTATION: For self-evaluation: AZOO/ETTA, ASOO/AVETAE,
NCVVO/NCEE,; for external evaluation: expert working group com-
posed of external experts (international group)
INDICATORS: Implementation of quality self-evaluation and inde-
pendent external evaluation of the national agencies. Usability of
gathered data for decision-making and development.

8.3. MANAGING THE EDUCATION QUALITY ASSURANCE SYSTEM

The management of the quality assurance system must ensure the coher-

ence and synergetic impact of different approaches and procedures that

already exist within the system or have yet to be developed. In order to

ensure successful management, the following activities must take place:

— planning quality assurance policy in education institutions;

— coordinating all programmes and activities in the area of quality
assurance and enhancement at the national level;

— strengthening organisational and human capacities for the
application and use of quality assurance procedures at all levels;

— preparing methodology and materials that can be used in the
quality assurance process;

— analysing the efficiency of implemented procedures and reporting
and disseminating results.

The management of such a complex system requires clearly defined roles
and competence levels among the stakeholders of the education system
that implement procedures for quality assurance and enhancement (i.e.
competent ministries, local and regional self-government units, agen-
cies within the education system, kindergartens, schools and student
dormitories).

The proposal of this Strategy is to establish a unit for managing and de-
veloping the education quality assurance system (EQA) at the Ministry
of Science, Education and Sports.*

e MEASURE 8.3.1. Establish a unit responsible for education quality
assurance (EQA); ensure the efficient management of the pre-school



and school education quality assurance system

COMPETENT BODY: MSES IMPLEMENTATION: MSES

INDICATORS: Legal solution adopted. Unit established. Assessment
of the extent to which the management of the system is operational.

The framework for the education quality assurance system is determined
by three approaches:

— self-evaluation of education institutions;

— external evaluation of education institutions;

— enhancing the system of external evaluation of learning outcomes.

Interconnecting and coordinating these approaches and procedures may
have a great transformational potential for the further development of
institutions in the education system and for achieving better outcomes
in their work. Moreover, an integral part of the quality assurance system
is the monitoring and evaluation of the work of educational staff (pro-
fessionals in early childhood and pre-school education, teachers, school
principals and other educational staff). This will be regulated within
the framework of self-evaluation and external evaluation of education
institutions, as well as within the licensing system (as provided for by
the measures within Objectives 4 and 5 of this Strategy).

8.4. ENHANCEMENT OF THE SYSTEM OF SELF-EVALUATION OF
EDUCATION INSTITUTIONS

Self-evaluation of education institutions is a systematic and transpar-
ent process of reflecting upon one’s own practice with the purpose
of enhancing educational processes and promoting professional and
organisational learning. The main purpose of introducing self-evalu-
ation is to enable kindergartens, schools and student dormitories to
better recognise their development needs and to take measures for the
enhancement of their own practice and for the achievement of their
educational goals in a more efficient and effective manner, by means of
a self-analysis of their own work that is realistic and methodologically
clearly defined.

Self-evaluation consists of the analytical assessment of relevant areas
of the work of institutions. These areas are: the management of human
and material resources; key processes (quality of teaching and student
support); and results and outcomes (student achievements and the
achievement of educational goals).

Self-evaluation of kindergartens and schools is a legal obligation in Cro-
atia (Act on Education in Primary and Secondary Schools; Vocational
Education and Training Act; State Pedagogical Standard of Pre-school
Education, ‘Official Gazette’, No 63/08 and 90/10). The methodology for
self-evaluation has been developed for kindergartens (NCVVO/NCEE,
2012) and for primary and secondary schools (AZOO/ETTA and Institute
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for Social Research in Zagreb, 2010; NCVVO/NCEE, 2010). Within the
framework of its quality assurance programmes, the Agency for Voca-
tional Education and Training and Adult Education has also developed
the methodology for self-evaluation of vocational schools (2011).

A self-evaluation approach has certainly taken hold in our kindergartens
and schools. However, the following problems have been noticed in
practice, which reduce the possibility of achieving the full development
potential of this approach:

— Education institutions have inadequate internal capacities for
the implementation of self-evaluation, for the preparation of
development plans and for the implementation of development
programmes.

— There is inadequate external support to institutions in the
processes of self-analysis, self-evaluation and development
planning.

— There is no cooperation between institutions and good practice
exchange when it comes to self-evaluation and development
programmes.

— There is no complementary external evaluation of institutions.

To achieve more effective self-evaluation, the following measures are
proposed:

1. Strengthening the internal capacities of institutions (kindergartens, schools,
student dormitories) for self-evaluation

Self-evaluation is a complex developmental approach. Institutions are

expected to:

— train their staff on how to carry out critical self-analysis, how
to implement a self- evaluation and how to plan organisational
development;

— carry out an in-depth self-analysis based on real indicators of their
own work;

— determine priority areas for development;

— define development goals, plan their achievement and plan the
form of monitoring;

— prepare a structured development plan;

— 1implement projects for the achievement of planned goals;

— monitor the achievement of the set development goals.

This approach is demanding and most institutions lack the internal ca-
pacities for its application. The primary goal is therefore to strengthen
the internal capacities of institutions for self-evaluation, which includes
the training of staff and ensuring that enough time is provided for car-
rying out self-evaluation by including it into the number of hours of
teachers’ work. The key role in this process belongs to school principals
who, as visionaries, promote a quality culture, evaluation and self-reflec-
tion. Besides school principals, the school team for quality is the most



important. In every institution, members of the quality team should be
trained both on the use of methodological/analytical procedures and on
the supervision techniques they can apply in their institution, as well as
on how to become ‘critical friends’ of other institutions.

2. Provision of external support for the self-evaluation of schools

External support is needed for strengthening the internal capacities of
schools and for fostering more effective self-evaluation. This support can
be provided by licensed supervisors, qualified advisers from competent
agencies or qualified independent external associates (who can also be
colleagues working in other schools and who have the knowledge and
experience of enhancing the quality of work in schools).

3. Regional networking and cooperation between schools

Due to the fact that there are not enough qualified experts in Croatia who
could meet the needs of all schools, the Strategy proposes that the dissem-
ination of good practice can take place through school support network
or through networking of so-called ‘critical friends’. The critical friends’
network must be organised regionally and, besides providing support to
schools, its function will be to strengthen cooperation between schools.
The aim of this cooperation will be: mutual learning; the involvement of
a greater number of associates; the exchange of good practice, tools and
benchmarks for evaluation; the exchange of ideas and applied methods
for the enhancement of work with children; teaching and learning; the
launching of common initiatives, creative programmes, etc.

4. Linking self-evaluation and external evaluation of institutions’ work

The self-evaluation of schools must result in a periodic report specifying
the institution’s development policy and containing well-structured
development plans. This report will be the starting point for an external
evaluation that will be periodically carried out by an external expert board.
The structure of the external evaluation approach is further developed
in the text.

e MEASURE 8.4.1. Strengthen internal capacities of institutions for
self-evaluation and establish a system of external support for the
self-evaluation of schools
COMPETENT BODY: AZOO/ETTA, ASOO/AVETAE
IMPLEMENTATION: AZOO/ETTA, ASOO/AVETAE, supervisors/advis-
ers/critical friends, associations, faculties
INDICATORS: Level of internal capacities of institutions for
self-evaluation. Assessment of the extent to which the structured
system of continued school support is operational.

e MEASURE 8.4.2. Establish and coordinate regional networks of su-
pervisors/advisers/critical friends; launch the work of the networks
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COMPETENT BODY: MSES (unit responsible for education quality
assurance)

IMPLEMENTATION: AZOO/ETTA branch offices, founders of educa-
tion institutions, education institutions

INDICATORS: Networks established. Number of joint programmes
developed. Level of participants’ satisfaction

8.5. EXTERNAL EVALUATION OF EDUCATION INSTITUTIONS

The quality assurance system will link and harmonise self-evaluation
and external evaluation of education institutions. External evaluation
will thereby use self-evaluation and development plans of institutions
as the starting point for conducting its assessment.

Systematic external evaluation of schools® which provides schools with
valid feedback and an assessment of their work, is considered to be cru-
cial for the continuing enhancement of the quality of learning and of
the quality of planned educational outcomes in schools (OECD, 2009,
OECD, 2013%).

The purpose of this approach is to re-examine the current work of in-
stitutions with the aim of fulfilling two main functions: (1) quality en-
hancement; and (2) the provision of responsibility for institutions’ work.

The external evaluation system enables independent external identifi-
cation of the advantages and achievements of education institutions, as
well as areas of work that must be modified in order to enhance their
functioning.

The aim of this approach is to assist education institutions in the pro-
cess of their transformation into learning communities in which quality
enhancement (primarily the enhancement of teaching and learning) is
a continuous process. Education institutions receive feedback from
external evaluators, thus assisting them in their further development
and the enhancement of the quality of their work.

This approach indirectly contributes to increasing the responsibility of
education institutions. Namely, it provides a transparent insight into
the work of education institutions by providing objective information
to institutions responsible for education quality assurance and to the
public on the work and success of education institutions.

External evaluation consists of expert assessment on the relevant areas
of schools’ work: (1) school management; human and material resources;
and key processes; (2) quality of self- evaluation and development plan-
ning; quality of teaching and student support, and quality of results and
outcomes; and (3) student achievements and the fulfilment of educational
goals. The assessment is based on clear and agreed criteria for the quality
of schools. Moreover, in the process of longitudinal monitoring of the



work of schools, external evaluation provides data on the progress of
schools with regard to different aspects of work and learning outcomes.

MEASURE 8.5.1. Develop a model and procedures for external
evaluation and continuous monitoring of institutions’ work; pre-
pare an ordinance and a manual for external evaluation of educa-
tion institutions

COMPETENT BODY: Unit responsible for education quality assurance
IMPLEMENTATION: NCVVO/NCEE, Expert team for the development
of the external evaluation model

INDICATORS: Ordinance and manual prepared for external evalua-
tion and monitoring of institutions’ work

MEASURE 8.5.2. Plan and prepare a programme for the imple-
mentation of external evaluation of education institutions
COMPETENT BODY: Unit responsible for education quality assur-
ance, NCVVO/NCEE IMPLEMENTATION: Expert team for external
evaluation

INDICATORS: Programme prepared for the implementation of ex-
ternal evaluation of institutions’ work

MEASURE 8.5.3. Provide training and licensing of external asses-
sors (evaluators, auditors) COMPETENT BODY: NCVVO/NCEE
IMPLEMENTATION: Expert team for external evaluation
INDICATORS: Level of preparation of external assessors (evaluators,
auditors)

MEASURE 8.5.4. Implement an experimental programme for
external evaluation of education institutions

COMPETENT BODY: NCVVO/NCEE

IMPLEMENTATION: Expert team for external evaluation, network of
evaluators

INDICATORS: Experimental programme for external evaluation

of education institutions implemented. Analyses of experiences
carried out. Guidelines prepared for further development of the
approach.

MEASURE 8.5.5. Launch a systematic programme for external
evaluation of education institutions

COMPETENT BODY: NCVVO/NCEE IMPLEMENTATION: Network of
evaluators

INDICATORS: Assessment of the extent to which the programme
for external evaluation of institutions is operational
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8.6. EXTERNAL EVALUATION OF LEARNING OUTCOMES

External evaluation of learning outcomes is a standardised evaluation
that is planned and prepared outside of schools with the aim of ensuring
the consistency of all procedures: application, assessment, interpretation
and comparability of results.®

External evaluation can cover student populations, individual students
or certain schools and classes only. For example, a individual school can
request to monitor its students’ progress or to be compared with national
norms. As a method for evaluating and monitoring of education quality,
it can be used at different levels:®

— At the education system level, the evaluation of learning outcomes
can be used for international comparisons, for setting and
assessing national standards, for informing the public about
student results, for targeting problems and for verifying the
effectiveness of national education.

— At the level of school institutions, external evaluation of learning
outcomes can be used for comparing student results at the school
level with national standards, for internal quality assurance, for
the development of institutional interventions and more effective
approaches, as well as for planning changes in teaching approaches.

— At the student level, external evaluation may facilitate the
monitoring of individual achievements in their relation to national
norms and curricular goals and the assessment of the level of
acquisition of key competences.” It may also be used to diagnose
strengths and weaknesses of students and to monitor students’
progress.

In an international context, external assessments of knowledge and skills
allow for comparisons that are accepted worldwide as indicators of the
quality of national education. Croatia has been participating in large-scale
international assessments for several years (which are implemented
nationally by the National Centre for External Evaluation of Education):
PIRLS (Progress in Reading Literacy Skills Survey, 20117), TiMSS (Trends
in Mathematics and Science Skills Survey, 20117%), ESLC (European Sur-
vey on Language Competences, 20113) and PiSA (OECD Programme for
International Student Assessment,’# 2006; 2009; 2012). The application
of international assessments of knowledge and skills provides valuable
data that enable comparisons of our students’ results with the results
achieved by students from other countries.

The results achieved by our students at international assessments of
knowledge and skills have opened important discussions on the quality
of education provided in our primary schools. The results indicate the
need for deeper interventions in the education system (addressed by
this Strategy), which may lead to better achievements of our students
in the future.



Occasional external evaluations of student achievements at the nation-
al level and the State Matura examinations that are carried out in our
schools provide an insight into students’ knowledge of the school sub-
jects examined. Although the examination results allow for interesting
analyses, it is questionable what these data, without any clear norms
and standards of achievement, reveal about the quality of our education.
In addition, the gathered data are not used for comparisons, the devel-
opment of intervention programmes or the enhancement of teaching.

THE NEW APPROACH TO EXTERNAL EVALUATION OF LEARN-
ING OUTCOMES

In order to use the external evaluation of learning outcomes more ef-
fectively for the enhancement of teaching and learning in our schools,
it is necessary to develop a new approach that will enable the following:
(1) systematic monitoring of the achievement of expected learning
outcomes during the educational process in primary and secondary
schools; (2) providing schools with applicable data on their students’
results that may be used for the enhancement of work with students;
and (3) verifying the quality/effectiveness of national education.

In order for this approach to be used effectively for fulfilling its primary
purpose — the fostering of quality teaching and learning — it is im-
portant to develop a comprehensive and coherent model for external
evaluation of learning outcomes. The model should take into account
the following principles:

— External evaluation of learning outcomes must be aligned with
the system of evaluation, assessment and reporting as part of the
curricular system.

— External evaluation must not dominate educational practice, nor
should it be the main purpose of education.

— External evaluation must promote the validation and evaluation of
the core competences.’s

— By focusing on key learning outcomes, it must provide clear
information about what is important to learn.

— It must be closely linked to formative assessment, which is an
integral part of teachers’ work in schools. It must also integrate the
formative and summative purposes of evaluation and ensure their
balance. 7

— It must support equal evaluation and assessment criteria in all
schools.

— It must ensure inclusive evaluation adapted to the needs of
different students.

— Within the framework for developing the approach, innovative
evaluation procedures must be developed in different education
sectors.

— In order to develop sophisticated instruments for evaluation (as
well as for applying external evaluation itself), the potential of
information and communication technologies must be used.
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— Within the framework of the approach, teachers must be
strengthened as the main stakeholders in the process of
monitoring and evaluation of learning. Teachers must be
encouraged and provided with assistance when it comes to
developing their knowledge and skills in the area of evaluation of
learning.

— The results of external evaluation must be used for self-evaluation,
for the enhancement of the school practice and for the achievement
of better student results. Results of external evaluation are an
important element of assessment in the process of external
evaluation of schools.

— Reporting on the results of external evaluation must be regular and
transparent.

— The results of external evaluation must be used for reaching
important decisions about how to enhance the quality of the
education system at the school and system levels.

This new approach presumes the following activities: the greater use of
ICT in examination procedures; the alignment of external examinations
with new curricula and the procedures for assessment and evaluation
in schools; the setting of standards based on clearly defined learning
outcomes; a greater emphasis on the formative function of external
evaluation; and the provision of direct feedback to teachers and schools
on their students’ achievements.

This Strategy plans to introduce periodic testing in primary and sec-
ondary schools that can be used by teachers for the monitoring of their
students’ progress and success when compared to national norms. The
whole framework for external evaluation of learning outcomes will be
harmonised with the development of a system of evaluation, assessment
and reporting on the level of acquisition of educational outcomes. This
process is already developed within the planned curricular changes (see
Strategy objective 1.5).

Following the changes in the curriculum for secondary schools, it will
be necessary to reconceptualise the State Matura model by aligning it
with the programmes of schools and curricular goals. Another task will
be to develop the system of external final examinations in the formal
vocational education and training system that will serve the purpose of
certifying or guaranteeing the successful acquisition of qualifications
(as defined in the Croatian Qualifications Framework).

e MEASURE 8.6.1. Draft, discuss and establish a comprehensive
framework for external evaluation of learning outcomes in differ-
ent types of education and at different levels of education
COMPETENT BODY: MSES
IMPLEMENTATION: Unit responsible for education quality assur-
ance; NCVVO/NCEE; Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as part of



the comprehensive curricular reform
INDICATORS: Conceptual and implementation framework designed
for external evaluation of learning outcomes

MEASURE 8.6.2. Define bodies responsible for the management
and application of the framework for external evaluation
COMPETENT BODY: MSES

IMPLEMENTATION: Unit responsible for education quality assur-
ance; NCVVO/NCEE; CARNet; Unit for the preparation of a compre-
hensive system for monitoring, assessing, grading and reporting as
part of the comprehensive curricular reform

INDICATORS: Competent bodies defined. Level of coordination of
management and application of external evaluation.

MEASURE 8.6.3. Develop a model for using the results of periodic
external examinations to monitor the achievement of educational
outcomes at the national level (in line with Strategic objective 2.5)
COMPETENT BODY: MSES

IMPLEMENTATION: Unit responsible for education quality assur-
ance; NCVVO/NCEE; Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as part of
the comprehensive curricular reform; expert groups for the prepa-
ration of tasks and tests

INDICATORS: Model adopted for using the results of periodic exter-
nal examinations. Assessment of the extent to which the system of
periodic external examinations in primary and secondary schools
is operational.

MEASURE 8.6.4. Reconceptualise the State Matura model in com-
pliance with new curricular goals

COMPETENT BODY: MSES

IMPLEMENTATION: Unit responsible for education quality assur-
ance; NCVVO/NCEE; Unit for the preparation of a comprehensive
system for monitoring, assessing, grading and reporting as part of
the comprehensive curricular reform; expert groups for the prepa-
ration of tasks and tests

INDICATORS: New State Matura model re-examined and adopted

MEASURE 8.6.5. Establish a model for external evaluation and
certification of vocational qualifications in the formal vocational
education and training system

COMPETENT BODY: MSES

IMPLEMENTATION: National Council for the Development of Hu-
man Potential, NCVVO/NCEE, ASOO/AVETAE

INDICATORS: Establishment of a system of external verification and
certification of vocational qualifications in the formal vocational
education and training system. Level of alignment with curricular
documents. Level of alignment with the Croatian Qualifications
Framework.
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8.7. ESTABLISHMENT OF A DIGITAL SYSTEM FOR EVALUATING AND
MONITORING THE ACHIEVEMENT OF LEARNING OUTCOMES

The use of modern technology enables a much higher-quality and more
economical implementation of different forms of external evaluation of
learning outcomes. The development of an ‘e-assessment’ system would
enable a more flexible and efficient implementation and monitoring of the
achievement of learning outcomes, as one of the main indicators of the
quality of education. The success of the educational process can thus be
monitored at different levels of the education system. The e-assessment
system would be applied through the use of advanced technologies, it
would be aligned with curricular standards and it would enable the con-
tinuous and systematic monitoring of the level of students’ acquisition
of knowledge and competences. Thanks to systematic monitoring, as
well as better and more comprehensive feedback, a good insight could
be obtained into the strengths and weaknesses of the learning process
and of the education system in general. The assessment would be aligned
with the curricular framework, as well as with strictly formative proce-
dures (developed within this framework) for assessing and evaluating
students’ progress. This will enable the development of an integrated
approach to formative and summative assessment. Such an approach
will make it possible for teachers and schools to monitor their students’
development and progress in a relatively easy manner. On the basis of the
results, teachers and schools could then adapt educational activities to
the needs, abilities, knowledge, interests and motivation of their students.

e MEASURE 8.7.1. Develop and establish an 1CT system for the
digital evaluation of learning outcomes
COMPETENT BODY: MSES
IMPLEMENTATION: NCVVO/NCEE, CARNet
INDICATORS: Level of operation of the system for digital evaluation
of learning outcomes. Level of satisfaction of users, teachers and
students.
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HIGHER EDUCATION

The ability to review, analyse, address and solve the most complex issues
requires competences acquired through tertiary education. This means
higher education is a major driving force of all social changes. The aim
of this Strategy is to raise the overall quality of higher education in
order to ensure that students acquire competences for creative profes-
sional work and active participation in a democratic society, as well as
to ensure that higher education has a positive influence on society as
a whole, encourages economic development and fulfil personal needs.
It is essential to make higher education accessible to all on the basis of
individual ability. Public higher education institutions are institutions
of special public interest in Croatia. The state should therefore assume
transparent responsibility for the organisation and operation of the
Croatian Higher Education Area.

The goals defined by this Strategy are in line with EU goals defined in
Europe 2020, as well as in other strategic initiatives resulting from
it, e.g. Education and Training 2020, Rethinking Education,” Mod-
ernising Universities,® and Internationalisation in European Higher
Education® The Bologna Process for higher education reform has been
implemented in order to establish a basis for a more rapid development
towards achieving a knowledge society, tolerance and equal opportuni-
ties through the enhancement of higher education. The Bologna Pro-
cess is the foundation for the future development of European higher
education institutions. The Croatian higher education system should
be integrated into development trends in Europe, which reflect the
awareness that only synergy of higher education, science, innovation
and technology can lead to the global competitiveness of Europe.

The overall development of the higher education system in Croatia
should lead to the increased competitiveness of students. This com-
petitiveness relates not only to future jobs, but also to creative and
innovative work/development that leads to self-employment and to
launching new business and social entities. The educational process
should be better adjusted to acquiring the competences required for
satisfying social needs. Moreover, the education process should be
organised in a manner that secures an environment that is motivating
for the purposes of both teaching and learning. In order to achieve this
goal, it is necessary to carry out substantial changes in the network
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of higher education institutions (and its organisation), in the higher
education process and in the resources available to higher education
institutions. The further development of quality assurance mechanisms
should ensure the effectiveness of the system and the optimal use of
available resources, as well as secure new resources in line with the
goals of the Europe 2020 strategy.

Achieving the goals set by this Strategy will lead to the increased com-
petitiveness of Croatian experts in both a European and global context.
This in turn will provide a basis for increasing the competitiveness of
the Croatian economy in Europe and worldwide. It is therefore par-
ticularly important to encourage study programmes for jobs that are
under-represented in the current system, since they are expected to
directly increase employability and have a positive influence on both the
economy and society as a whole in Croatia. However, it is not sufficient
for new study programmes to merely satisfy existing needs — such
programmes should be introduced based on national development
projections. They should be organised both as full-time studies and
lifelong learning programmes in order to provide the basis for diversi-
fied economic development. In this context it should be stressed that
higher education has a role in developing high-quality human resources
for the entire science and education system. ‘Teaching the teachers’ is
fundamental to the quality of the overall education system, and hence
to the functioning of all segments of society as a whole.

The goals defined by this Strategy will lead to the overall accessibility
of higher education. This will result in greater social equity, in a wider
pool for hiring future experts and in an increased proportion of the
population with a higher education degree, which directly influences
the overall quality of social relations. In line with trends in other EU
countries, Croatia should reach a share of 35 per cent of the population
in the 30-40 age group with a tertiary education degree by 2020.% The
substantial increase in the number of higher education students in the
last ten years makes this goal realistic. However, aligning the quality of
the higher education system with European standards is a demanding
task that should bring together all institutions and individuals — not
only those belonging to the system, but also all individuals that the
system relies on in any way. A priority for developing higher education
system is to expand the capacity of STEM fields. Besides, it is necessary
to increase the system'’s efficiency in terms of shortening the period of
study and increasing graduation rate. These goals can be achieved only
by joint efforts and initiatives at all levels leading to positive shifts in
the higher education system, consequently leading to positive trends
in Croatian society.



OBJECTIVE 1: IMPROVE STUDY PROGRAMMES BY
CONSISTENTLY IMPLEMENTING THE PRINCIPLES
OF THE BOLOGNA REFORM AND BY RE-DEFINING
ACQUIRED COMPETENCES

The introduction of the principles of the Bologna Process® into the
Croatian Higher Education Area resulted in an important change in
both the number and types of programmes provided by higher educa-
tion institutions. Higher education institutions tried to identify new
and contemporary programmes that could meet the demand for new
types of jobs. However, some programmes were simply multiplied while
other programmes were partially revised, even though they no longer
addressed relevant social needs. Higher education institutions took
various approaches to reforming study programmes: some saw the im-
plementation of the Bologna reform as an opportunity for a positive shift
in the quality and content of their study programmes, while others kept
the existing programmes and ‘moulded’ them into a new form of study.
Following the introduction of new programmes, the majority of higher
education institutions failed to conduct a formal analysis of the results
arising from those changes or to make any modifications to their imple-
mentation based on such analyses. The Bologna reform was predomi-
nantly understood as a one-off measure and not as a long-term process
of reforming study programmes. It is therefore necessary to monitor the
process continuously in order to implement the required modifications.
Study programmes should be adjusted constantly to requirements of
high-quality education in line with changes in the wider social context.

Special attention should be paid to modernising study programmes for
teacher competences, since they have a significant and direct impact on
the quality of primary and secondary education, as well as an indirect
impact on all levels of education. In addition, there is also a need to
modernise programmes for lifelong learning of civil servants.

All universities in Croatia should develop their research activity and en-
sure that research is properly integrated into the education process as one
of the main prerequisites for delivering university study programmes. On
the other hand, study programmes in the arts (and in the art academies
that implement them) should be developed based on the specifics of the
arts, with the role of arts in those study programmes being equal to the
role of research in the implementation of university study programmes.

1.1. ALIGNING THE NUMBER AND PROFILE OF STUDY
PROGRAMMES WITH THE SOCIAL AND ECONOMIC NEEDS

According to data from the Agency for Science and Higher Education,
there are currently 1 350 study programmes (1 133 university study pro-
grammes and 217 professional study programmes). In the last eight years,
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the number of study programmes has increased more than threefold.
This is partly a result of the splitting-up of already existing programmes
into separate Bachelor and Master programmes (in line with the Bologna
system), as well as due to the establishment of new higher education
institutions. Study programmes provided by universities are predomi-
nantly in the social sciences (302) and the humanities (239), followed by
technical sciences (178), the arts (139), biomedicine and health (108) and
natural sciences (89). In addition, there are 39 interdisciplinary study
programmes. Polytechnics and schools of professional higher education
predominantly carry out programmes in the social sciences (67) and
technical sciences (51), followed by biomedicine and health (15), biotech-
nical sciences (13), the arts (13) and one interdisciplinary programme.3

This analysis shows the prevalence of programmes in the social sciences
and the humanities (with the latter at universities only), as well as the
prevalence of university study programmes (89 per cent) in comparison to
programmes of polytechnics and schools of professional higher education.

Data from the Croatian Bureau of Statistics show that there were 152 857
students in the winter semester of the academic year 2012/2013. Among
the total number of students, 118 976 (78 per cent) studied at universities
and 33 889 (22 per cent) studied at polytechnics and schools of profes-
sional higher education.®s The average number of enrolled students per
programme was 113, with the average in university study programmes
being 100, while the average at polytechnics and schools of professional
higher education was 217. At universities there were 7 640 full-time
equivalent (FTE) teaching staff, while at polytechnics and schools of pro-
fessional higher education there were 860 FTE teaching staff. The average
number of full-time teaching staff per study programme is therefore
6.4 at universities and 5.5 at polytechnics and schools of professional
higher education.

These data clearly show that the number of study programmes is too large,
which necessarily leads to an inefficient use of resources, especially at
universities. There are many examples of similar or almost identical pro-
grammes being provided at different higher education institutions and, in
the majority of cases, there is no real justification for the multiplication
of such programmes. A detailed analysis of existing study programmes
must therefore be prepared, based on the learning outcomes and com-
petences that need to be acquired through those programmes. Based on
this, the number of study programmes can be decreased, using funding
agreements with higher education institutions (which are referred to
as ‘programme agreements’ in Croatia) as one of the main instruments,
as well as through negotiations among higher education institutions on
cooperation and implementation of joint study programmes. In addition,
quality assurance mechanisms will be used and support will be provid-
ed for the networking of higher education institutions for developing
joint study programmes. Similar recommendations were made in the
document entitled Network of Higher Education Institutions and Study



Programmes in the Republic of Croatia,® which defined the baseline for
rationalising the higher education institutions’ network with the aim of
increased efficiency of the national higher education system. Increased
efficiency implies shortening the duration of study, increasing graduation
rates, decreasing enrolment quotas for study programmes producing
graduates in occupations that have low employment prospects, increasing
enrolment quotas for study programmes that are in high demand on the
labour market, providing employment to graduates with Bachelor degrees
and increasing the quality of higher education in all fields.

e MEASURE 1.1.1. Analyse study programmes to examine their
contents and to assess the level of alignment between acquired
learning outcomes/competences and social needs. Use the analysis
to rationalise the number of study programmes and define enrol-
ment quotas, based on instruments of the Croatian Qualifications
Framework. Encourage higher education institutions to develop
standards of qualifications. Use the analysis to adopt and imple-
ment a plan for decreasing the number of study programmes. Use
sectoral councils and the Croatian Employment Service as bodies
that propose enrolment quotas in the phase of concluding pro-
gramme agreements.

COMPETENT BODY: National Council for Science and Higher Edu-
cation

IMPLEMENTATION: Working group for analysing study pro-
grammes, Rectors’ Conference, Council of Polytechnics and
Schools of Professional Higher Education

INDICATORS: Analysis conducted based on qualifications, proce-
dures and standards of the Croatian Qualification Framework. Plan
adopted for decreasing the number of study programmes. Extent to
which the analysis results match the current system. Level of align-
ment of programmes with real social needs. Number of accredited
study programmes.

1.2. MODIFYING CONTENTS OF STUDY PROGRAMMES WITH
CLEARLY DEFINED LEARNING OUTCOMES

At the time when the new study programmes aligned with the Bologna
reform were introduced, there were no defined outcome benchmarks
such as learning outcomes and student competences. Activities related
to the Croatian Qualifications Framework had not yet begun. With a
few exceptions, new study programmes were developed within higher
education institutions with no particular consultation with other stake-
holders such as employers, relevant line ministries, etc. This resulted in a
striking inconsistency between the quality of various programmes, their
acceptance by the labour market and their general contribution to society.

In the meantime the legislative framework for quality assurance in higher
education has been adopted and the Croatian Qualifications Framework
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Act has come into force (07 no. 22/13).¥” These acts defined instruments
for harmonising the level of quality of study programmes, which means
there is now a need to revise the structure and learning outcomes of
existing study programmes, as well as the way they are delivered. Study
programmes should ensure that students acquire prescribed learning
outcomes, but they should also remain flexible enough to adapt to con-
stant and rapid changes in the wider social context. Moreover, there is
a need to develop an efficient manner of assessing the acquisition of
those learning outcomes. Some higher education institutions have still
not shifted from knowledge transfer (as a result of the higher education
process) to competence development, which means that learning out-
comes are still validated based on testing content memorised by students,
instead of testing their acquired knowledge and skills and assessing their
competences.

Study programmes still lack a methodology for developing transversal
competences such as communication and presentation skills, manage-
ment skills or entrepreneurship. The existing proportion of practical
classes is still insufficient, while some study programmes lack work place-
ments and field work altogether. In many study programmes, high-quality
work placements are a prerequisite for acquiring competences and con-
sequently a prerequisite of better employability of graduates, in terms
of their better preparation for the requirements of their future employ-
ers. Consequently, it is necessary to develop appropriate organisational
models for this practice-oriented part of study programmes, within the
framework of sector interest networks (see measure 4.2.4). Special focus
should be placed on the need for students to develop creativity and in-
novation through their studies. A large proportion of student workload
at universities has been shifted to undergraduate study, and the real
workload of graduate students often does not correspond to the number
of acquired ecTs credits. Therefore, new learning outcomes should be
introduced and the existing learning outcomes (and/or ECTS credits)
should be revised so that courses/modules at the graduate study level
result in more complex learning outcomes than those at undergraduate
studies.®® Adequate distribution of content should be used for identifying
learning outcomes at undergraduate studies, in a manner that increases
employability of holders of a Bachelor degree.

Each study programme should include clear learning outcomes that
can be easily assessed. They should result from a hierarchy of learning
outcomes, starting from the level of the study programme through to
the level of individual courses/modules.® The methodology for assessing
learning outcomes should guarantee that they have indeed been acquired
and the learning outcomes should also be confirmed within a relevant
qualification. If entered into the Register of the Croatian Qualifications
Framework, the qualification can be referenced to the European Quali-
fications Framework.”®

There are no clear indicators on whether such an approach to learning



outcomes is indeed adopted in Croatian higher education (besides, to a
certain extent, the indicator of students’ employability). The impression,
however, is that these procedures are not followed in the majority of cases.
Therefore, prescribed learning outcomes should be aligned with relevant
competences. To this end, it is crucial that higher education institutions
cooperate with employers, since their participation during the develop-
ment of qualifications standards and study programmes can substan-
tially contribute to the relevance of the prescribed learning outcomes.
Establishing such relations will lead to the additional rationalisation of
the higher education system by abolishing outdated competences that
are no longer needed and by modifying programmes so that students
acquire up-to-date competences that are in demand.

It is especially necessary to encourage innovative approaches to delivering
study programmes and to applying high-tech teaching aids through the
substantial use of information and communication technologies. In this
respect, it is necessary to introduce e-learning as an complementary form
of teaching (i.e. as a mixed, hybrid approach).®° In addition, university
libraries should establish centres for supporting students with their final/
diploma theses and dissertations. Libraries should be more involved in
the acquisition of transversal competences.

e MEASURE 1.2.1. Revise contents and learning outcomes of study
programmes. Use the Croatian Qualifications Framework to align
learning outcomes with competences. Include employers in the
revision of contents of study programmes through the sector
councils, the Croatian Employers’ Association and the Croatian
Chamber of Commerce. Shift the focus of study programmes from
undergraduate to graduate studies and, at the same time, align real
student workload with ECTs credits referring to each course/mod-
ule. Ensure student work placements in the framework of all study
programmes in which they can contribute to acquiring competenc-
es. Incorporate more transversal competences into undergraduate
and graduate studies.

COMPETENT BODY: National Council for Science and Higher Edu-
cation

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions, Agency for Science and Higher Education
INDICATORS: Number of new/revised study programmes approved.
Level of alignment of learning outcomes with competences. Level
of employers’ representation. Percentage of students participating
in work placements. Share of transversal competences incorporat-
ed into study programmes.

e MEASURE 1.2.2. Introduce a system for encouraging innovative
approaches to delivering study programmes, including use of
information and communication technologies. Develop a system
for supporting teaching projects through an annual call for pro-
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posals intended for co- financing new, creative and more efficient
approaches to teaching at higher education institutions
COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions, University Computing Centre (SRCE)

INDICATOR: Assessment of the extent to which the teaching pro-
jects system is operational

MEASURE 1.2.3. Develop and introduce a mentoring system at
all higher education institutions. Train teaching- and non-teaching
staff to develop mentoring competences through internal pro-
cedures at higher education institutions. Include as many teach-
ing- and non-teaching staff as possible in the mentoring system
and provide regular student advising. Introduce the assessment of
mentors into student surveys.

COMPETENT BODY: National Council for Science and Higher Edu-
cation

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Relevant regulations adopted by higher education in-
stitutions. Level of operation of the mentoring system. Percentage
of teaching staff participating in training.

Percentage of teaching staff and students in the mentoring system.
Level of satisfaction of teaching staff and students.

MEASURE 1.2.4. Determine the methodology for verifying and
validating learning outcomes and acquired competences, then
ensure that they are aligned with one another. This measure should
be implemented for learning outcomes at the level of study pro-
grammes.

COMPETENT BODY: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education
IMPLEMENTATION: Higher education institutions, Croatian Em-
ployers’ Association, Croatian Chamber of Commerce, Agency for
Science and Higher Education, relevant working group
INDICATOR: Level of alignment of learning outcomes with compe-
tences (which are themselves in line with the Croatian Qualifica-
tions Framework)

MJERA 1.2.5. Revise the methodology for assessing learning out-
comes in order to determine their acquisition more reliably. This
measure relates to assessing learning outcomes at the course/mod-
ule level. It will be necessary to determine the principles for imple-
menting, validating and documenting the assessment of learning
outcomes. It will also be necessary to organise training of teaching
staff at higher education institutions on this form of assessment.
COMPETENT BODY: Rectors’ Conference, Council of Polytechnics



and Schools of Professional Higher Education

IMPLEMENTATION: Higher education institutions

INDICATORS: Relevant regulations adopted on the methodology
for assessing learning outcomes. Level of implementation of the
prescribed methodology. Percentage of teaching staff participating
in training. Level of teaching staff satisfaction.

e MEASURE 1.2.6. Encourage graduation within a prescribed time-
frame, while ensuring both the quality and accessibility of studies,
as well as the acquisition of relevant learning outcomes. This meas-
ure should be also included into the objectives set by programme
agreements.

COMPETENT BODY: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education

IMPLEMENTATION: Higher education institutions

INDICATORS: Average duration of time to graduation. Level of qual-
ity and accessibility. Level of acquisition of learning outcomes.

e MEASURE 1.2.7. Establish appropriate infrastructure and organ-
isational capacities of centres to support students preparing their
final theses and dissertations
COMPETENT BODY: MSES
IMPLEMENTATION: Croatian Academic and Research Network
(carNet), University Computing Centre (SRCE), National Universi-
ty Library, university libraries
INDICATORS: Assessment of the extent to which the counselling
system is operational (with relevant technical support services at li-
braries). Web portal established containing documents on scientific
integrity, quoting, plagiarism etc.

OBJECTIVE 2: ESTABLISH AN EFFICIENT BINARY
HIGHER EDUCATION SYSTEM THAT IS ALIGNED WITH
NATIONAL NEEDS AND WITH THE PRINCIPLE OF
EFFICIENT MANAGEMENT OF HIGHER EDUCATION
INSTITUTIONS

Both in Europe and beyond, there exist binary and unitary higher edu-
cation systems, as well as diversified ones. In the last two decades, some
European countries have dropped the binary system while other coun-
tries have introduced it. Croatia has a long tradition of having a binary
system, with only a short formal discontinuity between 1981 and 1993.
Croatia’s binary system is characterised by the fact that higher education
institutions deliver university studies or professional studies.*

The geographical distribution of the existing network of higher education
institutions in Croatia encompasses all regions of the country. However,
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the number of institutions exceeds the national potential and available re-
sources. In Croatia, there are currently ten universities (seven public and
three private), 15 polytechnics (11 public and four private) and 31 schools
of professional higher education (28 private and three public). Due to a
relatively small higher education market and a low level of in-country
student mobility, new study programmes were often introduced through-
out the country, leading to an unjustified boom in the number of higher
education institutions, as well as to a lack of quality. For this reason, the
long-term sustainability of certain regional institutions with no critical
mass for ensuring high-quality teaching or research is open to question.

At the national level, this situation has resulted in high enrolment quotas
that are not sustainable. Compared to the number of students who com-
plete secondary education (only those programmes that enable access to
higher education), the number of available enrolment places at higher
education institutions is higher (110 per cent in public higher education
and as high as 123.4 per cent in both public and private higher education).
In the EU, the average number of students enrolled in higher education
institutions is 84 per cent of the number of secondary school graduates.
In addition to this challenge, demographic forecasts for Croatia predict
a decrease in the number of secondary school graduates.”

At the same time, from the viewpoint of the binary system, the structure
of the student population by types and fields of study in Croatia is com-
pletely opposite to the structure in other EU Member States:

— 77 per cent of all students are enrolled at universities, while only 23
per cent are enrolled at polytechnics and schools of professional
higher education;

— 139 per cent of students of professional study programmes are
enrolled at universities;

— 46 per cent of the total number of students enrolled at polytechnics
are enrolled in professional study programmes within the field
of social sciences (most notably in the field of economics and
business);

— 72 per cent of students enrolled at schools of professional of higher
education are enrolled in professional study programmes within
the field of social sciences (most notably in the field of economics
and business).*

Moreover, the labour market in Croatia still does not make a clear dis-
tinction between university and professional Bachelor degrees (which
have been issued since the introduction of the Bologna Process). The
differences in learning outcomes between a professional and university
Bachelor degree are not clear. When announcing a call for applications for
ajob vacancy, there is no obligation to make a clear distinction between
qualifications earned after the completion of a university or professional
study programme, or between a Bachelor and Master’s degree. This is
also the case in the state administration and in public companies.



Taking such facts into consideration, there is a need to re-define the
concept of the binary system, which should be aligned with national
needs and should become more efficient by improving its management.
At the same time, universities should provide different types of study
programmes to those provided out by polytechnics and schools of profes-
sional higher education — although there should be no assumption that
the quality of teaching at polytechnics is any lower. Employers should
be informed of the existing types of qualifications and their respective
learning outcomes.

2.1. INCREASING MANAGEMENT EFFICIENCY AT HIGHER
EDUCATION INSTITUTIONS

Until the introduction of pilot programme agreements, the majority of
higher education institutions in Croatia lacked a clear vision and respec-
tive objectives, which made it difficult to assess their management. On
the other hand, there was also a lack of a clear national strategy, which
made it harder to define such an objective. The ministry in charge of
education has also lacked high-quality tools for testing the efficiency of
the entire system, most notably its funding.

At universities that are composed of faculties (which registered as legal
entities), the authority of the university rector overlaps with authority of
deans, i.e. there is no clear hierarchy of decision-making, while indirect
interests of faculties in some cases do not match the interests of the
university. This represents an obstacle to efficient management. Some
problems related to managing universities will be resolved by introducing
full-scale programme agreements. In addition to defining clear objectives
for rectors and senates, full-scale programme agreements would transfer
more autonomy in decision-making and more accountability related to:
reaching these objectives, leading the policy of quality, clear profiling
of a university in the Higher Education Area, and improving links with
other higher education institutions in Europe and beyond.

In the current system, heads of higher education institutions are elected
by those who will become their subordinates following the elections
(teaching staff, members of teaching councils, deans and members of the
senate). This makes elected heads responsible to the bodies that elected
them. Experiences from various systems show that such an elective
mechanism sometimes does not lead to the election of the best or most
competent candidate, while the heads find themselves in situations
when decision-making is ruled by compromises. In contrast, a number
of successful European higher education systems use the mechanism
of managing higher education institutions through management boards
composed of eminent individuals in society, whose integrity and high
ethical values guarantee the respect for academic principles in appoint-
ing heads, monitoring their work and evaluating the results of higher
education institutions. As a rule, management board members are nom-
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inated following a public call and they are neither political officials nor
prominent members of political parties. This Strategy envisages the
evaluation of the current system and the development of a new system
for managing higher education institutions aligned with the Strategy.

In addition, heads of higher education institutions are currently elected
among teaching staff, so they usually have no formal competences related
to management. For this reason, it is necessary to provide a certain level
of additional training related to decision-making at higher education
institutions.

Making high-quality decisions requires data, and relevant data is often
unavailable, insufficient, and sometimes even incorrect. This situation
makes it very difficult to manage higher education institutions effectively.
There is therefore a need for a unified system for managing information
that is relevant to the Croatian Higher Education Area. Heads of higher
education institutions have limited autonomy in developing budgets
of their institutions, and salaries prevail in the structure of the budget.
While they do have the autonomy to spend funds earned through own
income, such sources of income are extremely low at most higher edu-
cation institutions, and those who do have such revenues often need to
use a proportion of them to cover their overhead expenses.

e MEASURE 2.1.1. Establish a system for funding higher education

institutions through full-scale programme agreements
This measure is elaborated in detail under ‘Objective 4: Develop an efficient
higher education funding system that stimulates development’ (4.1).

e MEASURE 2.1.2. Develop and implement an efficient model of
managing higher education institutions, taking into consideration
their autonomy and the principle of accountability for reaching
objectives
COMPETENT BODY: National Council for Science and Higher Edu-
cation
IMPLEMENTATION: MSES, Agency for Science and Higher Educa-
tion, Rectors’ Conference, Council of Polytechnics and Schools of
Professional Higher Education, higher education institutions
INDICATORS: Guidelines developed for establishing an efficient
management model. Legal acts of higher education institutions
amended. Level of model’s operation and efficiency.

e MEASURE 2.1.3. Determine a clear relation between rights and
obligations of universities and their constituent units registered as
legal entities. Amend statutes and regulations of higher education
institutions.

COMPETENT BODY: MSES

IMPLEMENTATION: National Council for Science and Higher Edu-
cation, Rectors’ Conference, higher education institutions
INDICATORS: Statutes of universities and their constituent units



(legal entities) amended, in terms of clear definition of their
authority and accountability related to management. Percentage
of universities and their constituent units with a clear relation of
their rights and obligations.

e MEASURE 2.1.4. Introduce a system for additional training for
heads of higher education institutions. The additional training
should be carried out as a programme in the field of system man-
agement for heads elected for the academic year 2016/2017 and
beyond.

COMPETENT BODY: National Council for Science and Higher
Education

IMPLEMENTATION: Higher education institutions with relevant
experts, Agency for Science and Higher Education

INDICATOR: Percentage of heads with additional training complet-
ed (all heads should complete it until 2020)

e MEASURE 2.1.5. Establish a unified system for managing infor-
mation that is relevant to the Croatian Higher Education Area
This measure has been elaborated in detail under ‘Objective 5: Secure
appropriate premises and information and communication technologies
infrastructure for higher education institutions’ (5.2).

2.2. DISTINGUISHING BETWEEN UNIVERSITY AND PROFESSIONAL
STUDY PROGRAMMES BASED ON TRANSPARENT AND VERIFIED
COMPETENCES

The attractiveness and competitiveness of study programmes should
be increased, in particular in fields relevant for economy development
(STEM).% Various activities should be focused on including as many in-
terested participants as possible, e.g. setting up tax reliefs/incentives and
allocating additional funding incentives for higher education institutions
and for their students. Developing new professional study programmes
should be planned in line with the practice of developed European coun-
tries, according to the development forecast of Croatia.

One difference between university and professional study programmes is
that the contents of a professional study programme are predominantly
profession-oriented, aimed at acquiring skills — although there are some
contents aimed at acquiring (theoretical) knowledge. In contrast, contents
of university study programmes are predominantly oriented towards
acquiring (theoretical) knowledge, although there are some contents
aimed at acquiring skills. In the framework of this concept, professional
study programmes should be more flexible in order to promptly meet
short-term demands of the market, while university study programmes
should secure better foundations and fundamental knowledge more
appropriate to changing demands by the market, technology and society.
Both types of study, however, should equally prepare students for lifelong
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learning. As a rule, university study programmes should be delivered by
universities, while professional study programmes should be delivered
by polytechnics and schools of professional higher education. There are
some exceptions, however: a university can deliver professional study
programmes if there is an explicit social demand for programmes that
are not available at either polytechnics nor schools of professional higher
education, or in the case of insufficient capacity of those polytechnics
or schools of professional higher education that provide them. Another
exception is that some study programmes are jointly delivered by a uni-
versity and a polytechnic or a school of professional higher education.

The level of quality of professional study programmes should be upgraded
and aligned with the level of quality of university studies in the respective
field, by incremental alignment of minimal criteria with international
standardised criteria for accreditation of university and professional
studies. The difference between professional and university studies
should not be in quality but in learning outcomes, which should be clear-
ly defined and should then be validated, verified and regularly revised.

Quality assurance mechanisms should be a fundamental lever for the
development and restructuring of the binary system. Quality assurance
objectives should be closely linked to the achieved level of quality related
to each guideline defined in the ‘Ordinance regulating the content of
letters of accreditation and the requirements for obtaining a letter of
accreditation (for becoming a higher education provider), and regulating
the re-accreditation of higher education institutions’ The Ordinance is
also in line with the Standards and Guidelines for Quality Assurance in
the European Higher Education Area at higher education institutions.®
This is the area of operation of the Agency for Science and Higher Edu-
cation of the Republic of Croatia, which has international accreditation
and significant experience in the procedure for evaluating the quality
assurance system.”

e MEASURE 2.2.1. Make learning outcomes the basis for differenti-

ating between professional and university study programmes
COMPETENT BODY: MSES

IMPLEMENTATION: National Council for Science and Higher Edu-
cation, Rectors’ Conference, higher education institutions, working
group for drafting legislation

INDICATORS: Standards of qualifications developed with a clear
distinction between university and professional study programmes

e MEASURE 2.2.2. Align minimal national criteria for obtaining
a letter of accreditation with international standardised practice
related to resources required for the operation of higher education
institutions
COMPETENT BODY: MSES
IMPLEMENTATION: Agency for Science and Higher Education, Rec-
tors’ Conference, Council of Polytechnics and Schools of Profes-



sional Higher Education
INDICATORS: Criteria adopted and included into relevant legislation

e MEASURE 2.2.3. Align the minimal quality criteria that higher
education institutions need to satisfy for delivering professional
and/or university study programmes
COMPETENT BODY: MSES
IMPLEMENTATION: Agency for Science and Higher Education, the
Rectors’ Conference, Council of Polytechnics and Schools of Pro-
fessional Higher Education
INDICATORS: Criteria adopted and included in relevant legislation

2.3. TARGET PUBLIC FUNDING OF HIGHER EDUCATION AT QUALIFI-
CATIONS THAT ARE NEEDED FOR THE LONG-TERM SUSTAINABLE
DEVELOPMENT OF THE CROATIAN ECONOMY AND SOCIETY

A detailed analysis will need to be made of the real needs and possibilities
of all stakeholders (secondary school students, the labour market and the
higher education system) and enrolment quotas will be re-defined. In
parallel, the quality of delivery of study programmes will be raised, which
will result in increased efficiency (i.e. progression). When re-defining
quotas, attention will be paid to real social needs, but also to quality
assurance elements for each higher education institution. Although the
current situation on the labour market presents an important parameter
that should be taken into consideration when assessing real social needs,

itis certainly not the only relevant parameter. The methodology for iden-

tifying quotas should consider the wider social role of higher education,
forecasts of the country’s development prospects, the current state of
affairs, and other parameters that could affect an accurate assessment of
social needs. At the same time, elements of existing methodologies from
developed European countries could also be adopted, while respecting
the specificities of Croatia. Special attention should be paid again to
STEM areas, since analyses conducted in Croatia and abroad show that
they are under-represented.*®

e MEASURE 2.3.1. Develop a methodology for forecasting social
needs by defining the competences for future occupations and
defining quotas per fields and study programmes for all three levels
of higher education. Define a fixed part of a quota and a flexible part,
taking into consideration development forecasts and fluctuations
in the labour market. Monitor variations in the labour market and
align quotas continuously.

COMPETENT BODY: National Council for the Development of Hu-
man Potential

IMPLEMENTATION: Public institutes and higher education insti-
tutions with relevant expertise, Croatian Employment Service,
government agencies with relevant expertise

INDICATORS: Assessment of the extent to which the forecast model
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is operational. Percentage of forecast matching actual state of affairs.

2.4. ASSIGNING TEACHING DUTIES BASED ON ALIGNING THE
COMPETENCES OF TEACHING STAFF WITH CONTENTS OF
TEACHING

The selection of teaching staff and the assignment of teaching duties will
be linked to types of contents instead of types of study. As mentioned
previously, professional study programmes are predominantly profes-
sion-oriented and primarily aimed at acquiring skills (although they
may also include contents primarily oriented to acquiring knowledge).
On the other hand, the curriculum of university study programmes
are primarily oriented towards acquiring knowledge (although some
parts of a curriculum are oriented towards acquiring skills). It results
that the type of study is irrelevant for teaching staff and that the only
fact that matters is a type of contents (profile of a unit of learning out-
comes) taught by teaching staff, and that they should have adequate
competences for those contents. There should therefore be a balance
of teaching excellence and of the role of teaching staff’s research or
professional work when assigning teaching duties. Consequently, the
majority of courses/modules in professional study programmes should
be assigned to teaching staff elected into teaching grades, while the
majority of courses/modules in university study programmes should
only be taught by teaching staff elected into research-teaching grades.
Bodies and institutions in charge of quality assurance of higher educa-
tion institutions shall guarantee that this principle be respected at the
time of initial accreditation and re-accreditation.

e MEASURE 2.4.1. Define a system for assigning teaching duties
based on contents and not on type of study. Teaching staff should
have adequate teaching competences for implementing respective
contents, regardless of the type of study.

COMPETENT BODY: MSES

IMPLEMENTATION: National Council for Science and Higher
Education, working group for drafting legislation, Rectors’ Confer-
ence, Council of Polytechnics and Schools of Professional Higher
Education

INDICATORS: Amendments of relevant legislation.

2.5. APPLYING PREVIOUSLY ACHIEVED COMPETENCES AS THE ONLY
CRITERIA FOR VERTICAL STUDENT MOBILITY

At present vertical mobility is mainly based on administrative and formal
restrictions and requirements. This should be replaced by identifying
students’ motivation and excellence, including relevant testing and as-
sessment of required income competences.



e MEASURE 2.5.1. Develop a system and methodology for recogni-
tion of prior learning, or assessment and testing of existing compe-
tences, as a basis for vertical mobility
COMPETENT BODY: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education
IMPLEMENTATION: MSES, Agency for Science and Higher Educa-
tion, higher education institutions
INDICATORS: Regulations developed on recognition of competenc-
es acquired through prior learning, and testing existing compe-
tences for graduate studies. Assessment of the extent to which the
system is operational. Level of satisfaction of included stakeholders.

2.6. ENHANCING INSTITUTIONAL NETWORKING IN ORDER TO
INCREASE EFFICIENCY OF HUMAN AND MATERIAL RESOURCES

Cooperation and networking of higher education institutions will be
encouraged in order to increase efficiency of their human and material
resources. Cooperation between higher education institutions related to
delivering (joint) study programmes will decrease the existing surplus of
programmes. Merging resources will also increase the quality of teaching.
On the other hand, there is a need to enhance cooperation between higher
education institutions and other stakeholders, in particular employers of
future graduates. This would ensure adequate stakeholders’ participation
in teaching, partly by transferring practical experience to students through
formal classes, and partly by student work placements. It should be noted
that these individuals are usually not teaching staff so they cannot be
formal holders of courses/modules, but their experience may significantly
enrich and improve the quality of teaching.

e MEASURE 2.6.1. Establish a data register on the resources of
higher education institutions that are relevant for delivering study
programmes (e.g. human and material resources). Integrate the
register with the central information system of higher education
institutions.

This measure has been elaborated in detail under ‘Objective 5: Secure
appropriate premises and information and communication technologies
infrastructure for higher education institutions’ (5.2).

« MEASURE 2.6.2. Establish mechanisms for encouraging the coop-
eration and networking of higher education institutions related to
full or partial implementation of joint study programmes
COMPETENT BODY: MSES
IMPLEMENTATION: National Council for Science and Higher Edu-
cation, Rectors’ Conference, Council of Polytechnics and Schools of
Professional Higher Education
INDICATORS: Number of joint national and international study
programmes
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2.7. ENABLING LINKS OF LABOUR MARKET WITH HIGHER
EDUCATION

A system of professional student guidance® will be established in cooper-
ation with the business sector, entrepreneurs, the Employment Service
and other relevant institutions. It will aimed at identifying students’
aspirations and subsequently guiding them during their studies in accord-
ance with the competences that they have developed. The system will be
coordinated with the system of professional guidance in secondary and
adult education, and universities and polytechnics will establish their
own centres for student support and professional guidance.

e MEASURE 2.7.1. Establish the necessary infrastructure and
organisational capacities for student support and professional
guidance centres
COMPETENT BODY: MSES
IMPLEMENTATION: National Council for Science and Higher Ed-
ucation, National Council for Development of Human Resources,
higher education institutions, Croatian Employers’ Association,
Croatian Chamber of Commerce
INDICATORS: Amendments made to relevant legislation. Assess-
ment of the extent to which the professional guidance system and
relevant services are operational. Level of users’ satisfaction.

2.8. RE-DEFINING THE MODEL OF PART-TIME STUDIES

Croatia has a long-standing tradition of part-time studies. A review has
shown that the majority of part-time studies are in the social sciences.'*
The main rationale for providing part-time studies is to balance certain
students’ need for additional knowledge and competences with their work-
and family-related obligations. Studying part-time requires a special
schedule and alternative types of provision, thus enabling the extension
of the duration of studies. Syllabi of part-time studies therefore differ
from those of full-time studies. However, learning outcomes and com-
petences should be the same as those acquired through full-time studies.

Although it was not their original intention, today part-time studies have
become a manner for increasing enrolment quotas and admitting stu-
dents who could not obtain access to full-time studies. Part-time studies
therefore represent an additional source of income of higher education
institutions for covering their operational costs.

In the future, part-time studies will be developed as a part of the lifelong
learning system and will be aimed at candidates who are either employed
or have other reasons for choosing a different pace of study. Part-time
studies will belong to the adult education system. Their contents and
learning outcomes will not differ from full-time studies, but the differ-
ence will lie in a more flexible pace for enrolling in different courses/



modules, based on students’ (non-study related) obligations. A system of
recognition of prior competences should also be developed, in line with
other systems for validation and recognition of prior learning. In the
same way as full-time studies, part-time studies will be funded through
programme agreements.

Programmes in the STEM fields will be encouraged (stimulated by increased
enrolment quotas, through programme agreements, etc.), which will pro-
duce experts capable of coping with the demands of the contemporary
economic and public sector. A special scholarship programme will also
be developed for students enrolled in study programmes for shortage
occupations.

Additional support (funding) mechanisms related to professional develop-
ment and training will be developed in cooperation with employers. Such
support will enable an increase in the number of students completing
part-time studies, while at the same time enhancing competences related
to their occupation.

* MEASURE 2.8.1. Regulate part-time studies by amending relevant
legislation to define key elements for the successful implementation
of part-time studies, in particular:

— initial accreditation;

— validating the level of prior learning and qualifications, as well as
solving difficulties related to State Matura in case of students who
had completed secondary education before the introduction of State
Matura (e.g. a special quota);

— define the status of part-time students and reduce differences
between full-time and part-time students;

— define the total funding and tuition fee levels; plan the possibility of
concluding programme agreements for part-time studies;

— propose mechanisms for approval, monitoring and regular
assessment of part-time study programmes, etc.

COMPETENT BODY: MSES
IMPLEMENTATION: Working group for amending legislation
INDICATOR: Adoption of amendments

° MEASURE 2.8.2. Establish centres for lifelong learning at higher
education institutions in order to encourage and coordinate such
activities (including part-time studies as a formal type of lifelong
learning leading to a relevant qualification)

COMPETENT BODY: National Council for Development of Human
Resources

IMPLEMENTATION: MSES, Rectors’ Conference, Council of Polytech-
nics and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Amendments to relevant legislation. Assessment of
the extent to which the centres are operational. Level of users’ satis-
faction.
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MEASURE 2.8.3. Adopt new syllabi at the level of higher education
institutions in order to enable part-time students to acquire learn-
ing outcomes, taking into consideration specific type of their study
COMPETENT BODY: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education

IMPLEMENTATION: Higher education institutions

INDICATORS: Syllabi for part-time studies adopted

MEASURE 2.8.4. Analyse needs of the public sector and of com-
panies for programmes in the STEM fields. Organise round tables
and similar events on the topic of study programmes in STEM
fields and invite representatives of the business sector (human
resources departments of large companies, managers, owners of
small and medium enterprises, representatives of the public sector,
etc.), as well as eminent foreign experts experienced in organising
part-time studies in relevant areas. The programme of such events
should include a review of the state of affairs and proposals for its
improvement, as well as examples of good practice at high-profile
institutions.

COMPETENT BODY: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education

IMPLEMENTATION: Higher education institutions

INDICATORS: Analysis implemented and publisheda

MEASURE 2.8.5. Carry out a detailed analysis of current study
programmes for part-time students. Update existing study pro-
grammes and design new ones aimed at attracting potential stu-
dents. The result of these programmes should be graduate experts
with excellent education, capable of coping with social needs and
with the requirements of today’s economy and public sector.
COMPETENT BODY: National Council for Science and Higher Edu-
cation, National Council for Development of Human Resources
IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Revised study programmes. Number of new students.
Percentage of graduates employed in relevant occupations within
the year following their graduation.

MEASURE 2.8.6. 2.8.6. Expand the existing information system by
including data on part-time students. Actively promote the value
of part-time studies for individuals, report on their employment
opportunities and guide their careers.

This measure has been elaborated in detail under ‘Objective 5: Secure
appropriate premises and information and communication technologies
infrastructure for higher education institutions’ (5.2).

MEASURE 2.8.7. Develop a system of supplementary financial
measures for enrolling into part-time studies in STEM fields and



develop mechanisms for student scholarships. Encourage coopera-
tion with employers related to this topic.

COMPETENT BODY: National Council for Science and Higher Edu-
cation, National Council for Development of Human Resources
IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education in-
stitutions, Croatian Employers’ Association and Croatian Chamber

of Commerce

INDICATORS: Number of co-funding/scholarship agreements. As- O
sessment of the extent to which the system is operational. Level of

cooperation with employers.

OBJECTIVE 3: ENSURE A HIGH-QUALITY HUMAN RE-
SOURCE STRUCTURE AT HIGHER EDUCATION INSTI-
TUTIONS AS A FOUNDATION FOR IMPROVING THE
QUALITY OF HIGHER EDUCATION

NOILvYDNa3
Y3IHDIH

Until 2013, the higher education and science system had no well-defined
and distinctive employment policy, nor a policy of professional develop-
ment/training and promotion of employees. The employment policy in
the system has been disorganised and dependent on current economic
trends, personal initiatives and relations between various interest groups
and structures.

In the academic year 2011/2012, there were 16 594 staff in the higher
education system (12 200 full-time equivalent/FTE), of which 10 377 staff
had a temporary employment contract, while the number of part-time
staff amounted to 6 217.°* However, teaching staff (including teaching
associates) in the higher education system are allowed to teach at two or
more higher education institutions and data on their work are usually
kept by higher education institutions. This means the Ministry of Sci-
ence, Education and Sports has no adequately updated and systematised
data on such staff.

In the staff structure of the higher education system, an average of 30
per cent are administrative staff and 70 per cent are teaching staff. This
structure is common for the majority of higher education institutions and
various fields of science, although there are still considerable differences
between higher education institutions. In the structure of expenditures
of higher education institutions, staff costs prevail (at an average of 8o
per cent of total expenditures), which mainly results from the revenue
structure of the state budget.

The average teaching staff/student ratio at universities is 1:21, while
at polytechnics and schools of professional higher education it is 1:45.
The minimal criterion for obtaining a letter of accreditation of higher 165
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education institutions in Croatia (based on the Standards and Guide-
lines for Quality Assurance in European Higher Education)** is to set
a maximum ratio of 1:30.13 So although there is an adequate number of
teaching staff at universities, there is clearly a lack of full-time teaching
staff at polytechnics and schools of professional higher education. Only
two polytechnics had a teaching staff/student ratio lower than 1:30, ac-
cording to data from the Ministry of Science, Education and Sports for
14 polytechnics in the academic year 2011/2012.

Future needs for human resources at higher education institutions will
be significantly affected by changes in the demographic landscape of
Croatia. Current demographic trends clearly show that the number of
potential students will be radically reduced.*** The lowest point of de-
mographic trends refers to the generation born in 2003, when the birth
rate was almost 20 per cent lower than the total number of students that
enrolled in higher education institutions in 2012. Demographic trends
can therefore have a direct influence on employment needs at higher
education institutions, as well as on the workload of staff. This will also
be directly influenced by possible changes in the structure of primary/
secondary education.

It is not possible to forecast the future incoming flow of international
students, nor the outgoing flow of students from Croatia to destinations
abroad. Based on experiences of other

European countries, higher education institutions should be active in
attracting international students, with a clear internationalisation strat-
egy that includes adequate funding.

3.1. INCREASE THE QUALITY OF RESEARCH AND TEACHING AMONG
TEACHING STAFF

One of the main preconditions for the quality of higher education is the
quality of teaching staff. In the current system, quality has been assured
by criteria for appointment into scientific-teaching grades. The criteria
are divided into those related to the scientific activity of teaching/re-
search staff and those related to teaching and other activities of teaching
staff. The former are stipulated by the National Council for Science, High-
er Education and Technological Development (at the time of adoption of
the criteria it was still the National Science Council),"*sand the latter by
the Rectors’ Conference.*® Both criteria have been defined as minimum
criteria, and higher education institutions may stipulate higher criteria
for their staff. Minimum research criteria have been defined differently
across various scientific fields, and they are rather disparate — and in
the case of some fields, even inappropriate. In general, it is easier to
satisfy criteria set by the Rectors’ Conference than scientific criteria, so
the assessment of teaching staff has been focused on the number and



quality of published research papers. In addition, the criteria set by the
Rectors’ Conference are in most cases formal and they neither assess
nor encourage quality of teaching and other activities of a candidate in
the appointment procedure.

The Strategy proposes that teaching staff appointments be carried out
by higher education institutions based on peer assessment of candidates.
The criteria for appointment will also be determined by higher education
institutions, based on their obligations to introduce and maintain a policy
of quality and to provide students with the best teaching staff at their
disposal. Minimum criteria will continue to be prescribed by the National
Council for Science, Higher Education and Technological Development,
in order to fulfil the state’s obligation to define the minimum quality of
higher education. Achieving the competitive development of higher ed-
ucation institutions will require the gradual raising of scientific criteria
(in particular in scientific fields with lower criteria), which will lead to
their harmonisation. There will be defined links between scientific cri-
teria for researchers appointed into research/teaching grades and those
appointed into equivalent research grades. In addition, the criteria for the
social sciences and humanities will be re-defined. In particular, a system
will be developed to define criteria for the arts, respecting the specific
characteristics of artistic work, which include artistic achievements
that are not validated merely by doctoral studies and research papers,
but also by artistic relevance and practice. Criteria related to teaching
will also be re-defined since they deserve more attention. Namely, they
should evaluate quality in a more direct manner, and not only formally
evaluate whether certain activities have been fulfilled. This concept
will also be used for re-defining criteria for appointments into teaching
grades. Finally, in addition to research and teaching criteria, criteria for
the evaluation of teaching staff will take into account their social role (as
described in detail under Objective 3.2).

At present, the majority of teaching staff in the higher education system
do not undertake any special training for acquiring teaching competences.
Although they are experts in the field in which they teach, when it comes
to teaching methodology they can only rely on the experiences of their
colleagues or on their own intuition and talent. For this reason, in-ser-
vice training of teaching staff will be introduced in the form of specially
designed courses that will be a prerequisite for assuming teaching obli-
gations, as well as a condition for appointment into a research/teaching
grade. Such courses will be organised in the form of direct teaching or
e-learning. In addition, short courses will be organised aimed at upgrading
the competences of teaching staff, not only in terms of pedagogy, but also
in terms of other transversal competences such as the use of information
and communication technologies or the preparation and submission of
a project proposal. Initial training for developing teaching competences
will be obligatory for all teaching staff entering the system and will repre-
sent a minimum criterion for their first appointment into a teaching (or
research/teaching) grade. Further in-service training of teaching staff in
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transversal competences will be among the prerequisites set by quality
assurance plans of higher education institutions.

Regarding non-teaching staff, since there are currently only occasional
courses for their supplementary training, a system of permanent training
will be established.

The quality of teaching staff will also be encouraged and rewarded by
introducing a variable work assessment in set scales, related to a variable
part of their salary. This will be regulated by criteria of fairness and trans-
parency to be defined by respective acts of higher education institutions.

Special attention will be paid to academic and research integrity as the
fundamental principles of the work of teaching staff. Higher education
institutions will invest all possible efforts in preventing corruption and
other forms of unethical conduct. The academic community should set
standards of exemplary behaviour both to students and to society in
general.

e MEASURE 3.1.1. Develop a new uniformed system of criteria

for appointment into scientific-teaching grades, artistic/teaching
grades, teaching grades and lexicography grades, based on peer
assessment

COMPETENT BODY: National Council for Science and Higher
Education

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, a relevant working
group

INDICATORS: Relevant regulations developed. Percentage of teach-
ing staff fulfilling the criteria for appointment into each scientif-
ic-teaching grade.

e MEASURE 3.1.2. Organise centres in the higher education system

for training of teaching staff related to pedagogy, psychology, didac-
tics and methodology

COMPETENT BODY: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education

IMPLEMENTATION: Higher education institutions with relevant
experts, Agency for Science and Higher Education

INDICATORS: Assessment of the extent to which the centres are
operational. Level of users’ satisfaction.

e MEASURE 3.1.3. Design, adopt and implement in-service training

of teaching staff in the higher education system. Make the utmost
use of the mechanism of e-learning in the process of planning and
implementing these programmes.

COMPETENT BODY: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education

IMPLEMENTATION: Higher education institutions with relevant



experts, a task force for drafting the act, Agency for Science and
Higher Education, University Computing Centre-(SRCE)
INDICATORS: Assessment of extent to which the in-service training
programmes for teaching staff are operational. Percentage of teach-
ing staff included in the programme.

e MEASURE 3.1.4. Develop mechanisms for variable assessment
of the work of teaching staff and introduce a variable part of their
salary
COMPETENT BODY: MSES
IMPLEMENTATION: Working group appointed for drafting the act,
Rectors’ Conference, Council of Polytechnics and Schools of Pro-
fessional Higher Education, trade unions
INDICATORS: Amendments to the act. Assessment of the extent to
which the mechanisms are implemented.

e MEASURE 3.1.5. Develop a system of lifelong learning of
non-teaching staff
COMPETENT BODY: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education
IMPLEMENTATION: Higher education institutions, Agency for Sci-
ence and Higher Education, University Computing Centre (SRCE)
INDICATORS: Assessment of the extent to which the programmes
for supplementary training of non-teaching staff of higher educa-
tion institutions are implemented

3.2. RE-DEFINING MECHANISMS FOR STRUCTURING THE WORKING
HOURS AND TASKS OF TEACHING STAFF

In the last two decades, the task structure of teaching staff at higher ed-
ucation institutions has changed radically. This has been a consequence
of the massification of higher education, the accelerated production of
knowledge, the implementation of the Bologna system and the alignment
with the European Higher Education Area, the introduction of new
information and communication technology, and new requirements
by the state and other stakeholders in higher education. The traditional
areas of work of teaching staff at higher education institutions (teaching
and research) have been expanded in scope and complexity. In addition,
there are numerous new obligations related to organisation, management
and administration, as well as demands of the wider community. These
tendencies were not followed by high-quality support and appropriate reg-
ulations on monitoring and assessment of the work of teaching staff.*” The
task structure of teaching staff currently does not take into consideration
the reality of working conditions (and the wide variety of these working
conditions), nor does it recognise activities such as organisational and
professional work in academic bodies or involvement in the third mission
of higher education institutions. This results in a need to re-define the
working hours and tasks of teaching staff, with new structures and com-
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prehensive solutions taking into consideration changes that have already
occurred and the new working conditions at universities, polytechnics and
schools of professional higher education. The new solutions should enable
the optimal use of existing human resources, high-quality evaluation of
work and the implementation of a quality culture, as well as promoting
the role of sustainable development of higher education.

The social role of teaching staff at higher education institutions has
changed and now includes four segments: a) teaching/educational activ-
ities; b) research/artistic activities; c) organisational, management and
professional activities in academic bodies; d) involvement in the third
mission of higher education institutions (activities focused on contributing
to development and improvement in the community).

Some components of teaching staff obligations are interlinked, so all
components should be included proportionally based on the institution’s
specific characteristics (teaching-research or teaching), its field of work (the
specificities of the profession it is working in, or the needs of its region),
the status of its teaching staff, its strategy and mission, as well as the focus
of the faculty/department and of the individual member of teaching staff.

These are the reasons why the tasks directly related to the teaching pro-
cess need to be re-defined, since they have changed (expanded) following
the introduction of the Bologna Process. Research/artistic tasks will also
be re-defined, which implies setting minimum conditions for promotion
into grades, as well as additional tasks resulting from research of teach-
ing staff at higher education institutions. The specific characteristics of
different fields and a disciplines will be taken into consideration, thereby
respecting variations in how individual scientific fields are defined and in
how a scientist’s contribution to a given scientific field and discipline is
evaluated. Special consideration will be given to the specificity of validating
the contribution of teaching staff to the arts.

Activities necessary for the management and operation of higher education
institutions will also be defined, in order to evaluate the work of teaching
staff at a higher education institution as being on a permanent, part-time
or one-time basis.

The third mission is increasingly referred to as a task of higher education
institutions. It includes various activities focused on the development
and improvement of economic, cultural and civil life, implying an in-
tegrated concept of cooperation according to which the university has
a duty to contribute to all sectors of society. The third mission also
implies the civic mission of a university, focused on educating citizens
to be active and assume their social responsibility. The assessment of
community engagement should be explained in the internal acts of higher
education institutions.



MEASURE 3.2.1. Define mechanisms for assessing the work of
teaching staff at higher education institutions (based on the four
segments of their activities) and amend relevant legislation. Deter-
mine the approximate ratio of each activity based on the missions
of higher education institutions and the specific characteristics of
the institutions’ fields and professions; define the possibilities for
changing the ratio at the level of the higher education institution.
Amend relevant legislation accordingly.

COMPETENT BODY: MSES and trade unions

IMPLEMENTATION: Working group appointed for preparing a collec-
tive labour agreement

INDICATORS: Amendments to legislation adopted. Level of harmoni-
sation of approximate ratios with the mission of the higher educa-
tion institution and specific characteristics of its fields, disciplines
and professions.

MEASURE 3.2.2. Develop protective mechanisms related to the
maximum workload of teaching staff at higher education institu-
tions for each segment of their tasks. Use this detailed list of activi-
ties when preparing the collective labour agreement.

COMPETENT BODY: MSES and trade unions

IMPLEMENTATION: Working group appointed for preparing collec-
tive labour agreement

INDICATORS: Level of protective mechanisms in the collective
labour agreement. Level of satisfaction of teaching staff at higher
education institutions.

MEASURE 3.2.3. Establish and implement mechanisms for the
overall assessment of the four segments of tasks of teaching staff at
higher education institutions. Use regulations of higher education
institutions to stipulate and assess defined activities, as well as con-
tract additional activities subject to the strategic focus of different
higher education institutions. Ensure incremental introduction of
changes in order to improve the system, with an obligatory (and ad-
equate) period of adjustment. Plan the harmonisation teaching staff
tasks at higher education institutions with the duration of their
labour contract in current teaching and research-teaching grades.
Ensure a transition period for implementing implementing imple-
menting implementing implementing an information campaign
about the proposed system, its adaptation and implementation.
COMPETENT BODY: MSES and National Council for Science and
Higher Education

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Level of implementation of a new mechanism for
evaluating teaching staff activities. Level of harmonisation with the
strategic framework of each higher education institution. Duration
of the transition period.
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3.3. SETTING STANDARDS FOR THE HUMAN RESOURCE
STRUCTURE OF HIGHER EDUCATION INSTITUTIONS AND DEFINING
STAFF STRUCTURE AND EMPLOYMENT POLICY

Due to significant differences in the human resource structure of higher
education institutions, a standard human resource structure will be
developed, in order to enable the easier and more efficient contracting
of programme agreements. The standard will define overall needs for
teaching and non-teaching staff of the higher education institution in
terms of study programmes and a number of students. It will also re-
spect the specificities of different study programme with the aim of their
optimal implementation.

Higher education institutions differ greatly in the structure of teaching
staff (including teaching assistants), as well as in the structure of admin-
istrative, professional and support staff. There are significant variations
in the range and distribution of staff by (scientific/teaching) grades. This
is particularly important for the comparison of faculties, polytechnics
and schools of professional higher education implementing study pro-
grammes that are similar in content and scope. In addition, there are
substantial differences in the proportion of administrative, professional
and support staff in the staff structure at higher education institutions.
These differences are a result of the excessive fragmentation of the higher
education system in which universities have not assumed institutional
accountability for defining and managing an employment policy for
their institutions. A new staff structure at higher education institutions
should be defined based on: a) the scope of education, scientific, artistic
or professional work; b) a standard staff workload; c) the standards for
conducting higher education activity.

At present, the appointment of teaching staff is based on determin-
ing whether a candidate fulfils minimal criteria for appointment into a
respective grade as stipulated by the law. Although a public call is an-
nounced, appointment is usually related to the promotion of an existing
member of teaching staff. The system of appointment of teaching staff
will be changed so that appointments relate to an existing post that is
vacant or to a new post (according to the staff structure of the higher
education institution), respecting the principle of transparency and the
obligation of the higher education institution to secure the best teaching
staff for its students. In doing so, the minimum criteria for appointment
into a respective grade should be kept and a balance should be ensured
regarding the contribution of teaching staff to all four types of activities
from the previous paragraph. Additionally, the system of appointment
into temporary grades for teaching staff who are teaching at a given higher
education institution but are not among its staff should be kept. When
defining criteria for appointment, institutions should continue to take
into account specific characteristics of scientific fields, in particular the
artistic field (which differs substantially in its manner of validating the
scope of teaching staff). The staff structure should continue to include



staff appointed into associate grades qualified for tasks of assistants, as
well as other tasks based on the specific needs of the higher education
institution.

¢ MEASURE 3.3.1. Define human resource standards for study
programmes (adapted to the type and scope of different study
programmes). Use those standards to regulate the organisational
structure of staff paid from the state budget.
COMPETENT BODY: MSES and trade unions
IMPLEMENTATION: Working group appointed for defining the hu-
man resource standards, Rectors’ Conference, Council of Polytech-
nics and Schools of Professional Higher Education
INDICATORS: Document on human resource standards prepared
and adopted. Regulations on organisation of work-posts at higher
education institutions prepared and adopted. Structure of teaching

staff at higher education institutions.

OBJECTIVE 4: DEVELOP AN EFFICIENT HIGHER
EDUCATION FUNDING SYSTEM THAT STIMULATES
DEVELOPMENT

Appropriate funding is a precondition for the development of the higher
education system. At the same time, funding must take into account de-
velopment goals related to the economy, culture, education and science.
A strategic approach to funding also implies considering what are the

overall investments made, how the funds should be distributed and how
to ensure efficient mechanisms for monitoring the implementation of
goals. The basis for an efficient higher education funding system should

be performance agreements (which will be referred to hereafter in this

Strategy as ‘programme agreements’).®® Such agreements are signed

with the line ministry and take into consideration the specificities of
universities, polytechnics and schools of professional higher education.
Programme agreements are an important instrument for implementing

national higher education policy and research policy, while respecting the

autonomy and internal quality assurance systems of higher education

institutions. In the next strategic period, it will be important to intro-
duce full-scale programme agreements that encompass the funding of
all core activities of the higher education institution, taking into account
both national strategic priorities on one side and university autonomy
on the other. At the same time, specific mechanisms of contracting and

funding will need to be developed for different types of a higher educa-
tion institution.
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4.1. ESTABLISH A SYSTEM FOR ALLOCATING PUBLIC FUNDS TO
HIGHER EDUCATION INSTITUTIONS THROUGH FULL-SCALE
PROGRAMME AGREEMENTS, ENSURING COMPLETE AUTONOMY
FOR THE USE OF FUNDS AND ACCOUNTABILITY FOR ACHIEVED
RESULTS

The existing system for funding higher education institutions will be
changed by introducing full-scale programme agreements. This fund-
ing mechanism will be linked to achieving strategic goals and it will be
steered by the principles of transparency, efficiency, quality assurance
and the social dimension of higher education. Programme agreements
will guarantee the principle of integration of public funding of higher
education by jointly regulating the funding of studies/study programmes,
student financial support, research and development, as well as the
funding of operational costs.

The system will be based on EU models of good practice' and it will use
instruments such as input- and output-based funding criteria, as well as
project-based funding. Programme agreements will be used as the basis
for funding all public higher education institutions and may also be used
for partial funding of private higher education institutions if there is a
public interest. For example, in the case of part-time students, funding
will be provided according to the same criteria regardless of the type of
the higher education institution or of the founder of the accredited insti-
tution. Based on the state’s responsibility for the higher education system,
the state authorities will therefore use programme agreements in order
to provide public funds to the system of public higher education with the
aim of meeting social needs, encouraging a quality culture among higher
education institutions and encouraging their competitiveness, both with-
in Croatia and abroad. One of the quality assurance mechanisms will be
determining the capacities of schools of professional higher education.
This will be carried out by the Agency for Science and Higher Education,
by determining the number of students that can be enrolled into each of
these institutions, based on their human, spatial and material resources.
Such a capacity assessment can serve as a basis for signing programme
agreements. In the event that public higher education institutions do not
meet certain social needs due to their limited capacity or to the lack of
study programmes in certain fields, private higher education institutions
providing such programmes (and/or other programmes of special public
interest) could also receive public funds through signing a programme
agreement. Such a relationship between public and private institutions
and their funding is common in the majority of European countries,
in particular in Western Europe and certain Scandinavian countries
(although the term ‘private higher education institution’ does not have
the same meaning in all the countries).*

Programme agreements will be used for funding all levels of study pro-
grammes, from undergraduate to doctoral studies. The funding system
will be developed based on the number of enrolled students per scientific



field (according to the fields of their study programmes), in order to
secure transparency and to take into consideration the different costs
for implementing particular study programmes. Since polytechnics and
schools of professional higher education do not have the same level of
autonomy as public universities, a special set of contracting procedures
and activity levels will be defined. Universities and polytechnics shall
develop rules for implementing the objectives of programme agreements,
in particular the allocation of funds to their constituent units in line with
objectives. The new funding model will be introduced gradually in order
to avoid any disruption of activities of higher education institutions.

Some funds allocated to higher education institutions will include finan-
cial incentives for achieving strategic objectives in higher education, using
a funding model of output criteria and/or project-based funding. This
type of funding will imply that various ministries allocate public funds
to higher education institutions, not only the line ministry for science
and higher education. It will enable other ministries to participate in
the development of the human resources necessary for upgrading the
activities under their authority.

The current system demands that management bodies of higher edu-
cation institutions deliver results, but provides them with only limited
autonomy to allocate their own funds. Enhancing their autonomy to
allocate funds is therefore a precondition for the efficient management
of higher education institutions.”* At the same time, it is important to
base the system on the principles of transparency, efficiency, quality
assurance and social dimension.

In addition to developing a new funding model, it is necessary to improve
the management of the system, both at the national level and at the level
of higher education institutions, in order to achieve an evidence-based,
efficient and transparent development of the higher education system
in Croatia. To this end, the system for collecting financial data will be
improved, both at the level of higher education institutions and at the na-
tional level. This will enable high-quality management and evidence-based
policy making.

e MEASURE 4.1.1. Develop and implement a funding model based
on programme agreements
COMPETENT BODY: MSES, Rectors’ Conference, Council of Poly-
technics and Schools of Professional Higher Education
IMPLEMENTATION: Relevant working group, higher education insti-
tutions
INDICATORS: Document prepared and adopted. Assessment of the
extent to which the model is operational.

e MEASURE 4.1.2. Various ministries shall develop a system for
co-funding higher education. Determine the proportion of funding
that each ministry will contribute to higher education funding.
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COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: Line ministries

INDICATORS: Document prepared and adopted and relevant legis-
lation amended. Percentage of fulfilled financial commitments in
comparison to a the funding proportion defined by each ministry.

e MEASURE 4.1.3. Establish a system for collecting and managing
financial data in order to achieve high-quality management and
evidence-based policy making in higher education
This measure has been elaborated in detail under ‘Objective 5: Secure appro-
priate premises and information and communication technologies infrastruc-
ture for higher education institutions’ (see ‘Specific objective 5.2: Upgrade
information and communication technologies infrastructure’).

4.2. ENCOURAGING INVESTMENT IN HIGHER EDUCATION FROM
THE PUBLIC AND PRIVATE SECTOR

Croatia’s public expenditure on higher education (at 0.73 per cent of GDP)
is among the lowest level of expenditures in Europe. Such low expenditure
prevents any serious reform of the higher education system. One of the
main objectives in the following period will therefore be to raise Croatia’s
expenditure on science and higher education to the Eu-average level. At
the same time, this measure implies a real understanding of the role of
education and research as a driver of economic and social progress and a
genuine commitment to the developing a knowledge-based society. The
minimal objective of Croatia in terms of public expenditure is to reach the
median level of European countries by 2020. It should be noted that it will
be necessary to secure an appropriate level of investment in order to allow
for the absorption of EU funds. A proportion of funds will also be secured
by investing income from the sale of state property or state concessions.

It is clear that adequate funding of higher education institutions cannot
be achieved exclusively through the use of state budget funds. A system
should therefore be developed to secure funding for higher education in-
stitutions from other sources, primarily from the business sector. In the
last 20 years, the business sector lost considerable interest for investing in
higher education, and also partially lost the possibility to do so. Creating
interest networks that include economic and academic institutions, as
well as ministries, agencies, chambers and other institutions involved in
a certain sector, could lead to larger cooperation between the business
sector and higher education institutions, and could result in an increased
investment in the higher education system. Appropriate tax policy will
be used to encourage investments of the business sector into higher ed-
ucation. The creation of sectoral interest networks could also enable a
more permanent influence of employers on study programmes, their
content and their manner of implementation, in particular on elements
for practical modules of study programmes (e.g. work placements). Higher
education institutions also derive some funds from international projects,



in particular for research. Networking of higher education institutions
within interest networks and linking academic and business sectors would
increase their competitiveness in terms of applying to international pro-
jects. This could consequently increase the proportion of international
funds in their budgets.

e MEASURE 4.2.1. Gradual increase of the state budget expenditure
on higher education until reaching the EU median level
COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: Ministry of Finance, MSES
INDICATORS: Percentage of state budget expenditure on higher
education in comparison to EU median

e MEASURE 4.2.2. Develop and implement a system of tax reliefs
for economic entities and private entities investing in higher edu-
cation
COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: Ministry of Finance
INDICATORS: Level of implementation of the system. Level of users’
satisfaction.

¢ MEASURE 4.2.3. Develop a system for allocating part of the
income from the sale of state property (and/or gained from state
concessions) to higher education
COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: Ministry of Finance, MSES
INDICATORS: Level of implementation of the system. Percentage of
funds allocated to higher education.

e MEASURE 4.2.4. Establish sector interest networks and include
higher education institutions, employers, state authorities and
other relevant stakeholders in the networks.

COMPETENT BODY: Special committee for the implementation

of the Strategy (appointed by the Government of the Republic of
Croatia)

IMPLEMENTATION: Line ministries, Rectors’ Conference, Council
of Polytechnics and Schools of Professional Higher Education, Cro-
atian Employers’ Association, Croatian Chamber of Commerce
INDICATORS: Number of interest networks that have been estab-
lished and that have begun to implement regular activities. Level of
inclusion of relevant stakeholders.
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OBJECTIVE 5: SECURE APPROPRIATE PREMISES
AND INFORMATION AND COMMUNICATION
TECHNOLOGIES INFRASTRUCTURE FOR HIGHER
EDUCATION INSTITUTIONS

The law stipulates the minimum amount of space that higher education
institutions need to ensure in order to obtain approval for teaching
students.”? Material resources of public higher education institutions
vary considerably and many institutions lack sufficient resources to
implement their tasks to a high level of quality and to be internation-
ally competitive. The premises at some higher education institutions
do not comply with minimum standards of teaching and research. In
addition, the organisational structure of contemporary higher education
institutions requires an appropriate infrastructure to ensure teaching
excellence and to ensure an equal position within the European Higher
Education Area.

Nowadays it is evident that achieving an excellence in higher educa-
tion and research is not possible without up-to-date and advanced
information and communication technologies (1CT) infrastructure. It
is indispensable for new research methodologies and for advances in
research, as well as for enabling a cooperation-friendly environment.
ICT infrastructure implies a set of tools enabling cooperation between
teaching staff, students and researchers, irrespective of their geographic
location or of their distance from research resources.

Securing adequate premises and infrastructure will therefore be among
the priorities in the area of higher education and science.

5.1. SECURING ADEQUATE SPATIAL STANDARDS AND EQUIPMENT

A clear link will be established between higher education institutions’
need for space and their number of students, study programmes and
research requirements, based on the field of the study programme/
research. An plan for investing in infrastructure development will also
be developed, taking into consideration current premises, the period of
their use and functionality, as well as an analysis of the sustainability of
new premises in terms of maintenance costs. During the construction of
new facilities, premises should be joined on the basis of their function
and programmes in order to secure their optimal use and sustainability.
Energy-efficient and sustainable construction will be encouraged during
the planning and construction of facilities.

Four large Croatian universities have conducted an analysis of their
needs for new premises. In the last few years, they have already begun
to construct their campuses with the aim not only to expand their space,
but also to carry out functional integration of university faculties and



increase the quality of studies. In addition, such university campuses
have larger influence in the local community and present an important
instrument for reaching a large number of objectives defined by strategic
documents, including this Strategy.

¢ MEASURE 5.1.1. Analyse the current spatial capacity of higher ed-
ucation institutions and determine national investment priorities
and a realistic roadmap. This measure should also include the use
of current data available at MSES and the collection of additional
data for evidence-based decisions on national priorities.
COMPETENT BODY: MSES, National Council for Science and Higher
Education
IMPLEMENTATION: An appointed working group
INDICATORS: Analysis conducted and published. National invest-
ment priorities published. Extent to which results of analysis are
used when setting priorities. Level of efficiency of resource usage.

e MEASURE 5.1.2. Construction of new and renewal of current ca-
pacities of higher education institutions. National priorities should
include initiated projects for upgrading spatial capacities.
COMPETENT BODY: MSES
IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions
INDICATORS: Premises of higher education institutions construct-
ed and renewed. Level of efficiency of resource usage.

5.2. UPGRADING INFORMATION AND COMMUNICATION
TECHNOLOGIES (ICT) INFRASTRUCTURE

An up-to-date information and communication technologies (ICT) in-
frastructure is a precondition for the operation of higher education
institutions for all levels of activities, from technical-administrative work
to teaching. It is particularly important to ensure the technical precon-
ditions for the development of e-learning and distance learning, based
on contemporary global trends and on the needs of various under-rep-
resented groups. Current ICT support to higher education institutions
consists of two large 1CT networks (1SvU™ and MOzZVAG™4), and these are
not sufficient. Both networks have been created autonomously and they
neither correlate nor contain all the data required for evidence-based
policy-making in the process of managing higher education institutions.
Administrative services of higher education institutions lack 1CT tools
(which would also need to be linked to the existing current ICT systems
mentioned above). Finally, it will be necessary to secure the inter-oper-
ability of all existing and new systems.

The use of 1CT in teaching should be enhanced. The number of e-cours-
es, the manner of their implementation and their overall importance
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vary considerably between higher education institutions and study pro-
grammes. It is necessary to ensure free access to teaching materials
(including textbooks, manuals and other literature) to the greatest extent
possible in order to enable students easier access to high-quality litera-
ture, as well as to lower students’ study-related costs. Initial investment
into such development would require both significant funding and se-
curing trained human resources.

e MEASURE 5.2.1. Develop a plan for developing an information
and communication technologies infrastructure for the period
until 2020
COMPETENT BODY: MSES
IMPLEMENTATION: Croatian Academic and Research Network
(carNet), University Computing Centre (SRCE), National and Uni-
versity Library in Zagreb, Agency for Science and Higher Educa-
tion, higher education institutions
INDICATOR: Plan developed and adopted

e MEASURE 5.2.2. Upgrade and expand information and communi-
cation technologies (1CT) infrastructure
This measure has been elaborated in detail in the Strategy chapter ‘Science
and Technology’.

e MEASURE 5.2.3. Upgrade and link existing information sys-
tems in the area of higher education. Link the higher education
information systems to the systems in the area of science and
lifelong learning in order to ensure the availability of integral and
high-quality information needed for decision-making related to the
system of higher education and science.

COMPETENT BODY: MSES

IMPLEMENTATION: Croatian Academic and Research Network
(carNet), University Computing Centre (SRCE), National and Uni-
versity Library in Zagreb, Agency for Science and Higher Educa-
tion, higher education institutions

INDICATORS: Level of implementation of a unique information
and communication technologies system for higher education
and science. Level of usage of results for decision-making. Level
of inter-operability with data from the area of science and lifelong
learning.

e MEASURE 5.2.4. Develop a package of programme tools for man-
aging higher education institutions
COMPETENT BODY: MSES
IMPLEMENTATION: The measure will be implemented by public
procurement
INDICATOR: Level of implementation of information support

e MEASURE 5.2.5. Define models and upgrade systems for the de-
velopment and use of open educational contents, including litera-



ture and other open-access teaching material

COMPETENT BODY: MSES

IMPLEMENTATION: Croatian Academic and Research Network
(carNet), University Computing Centre (SRCE), National and
University Library in Zagreb, university libraries, higher education
institutions

INDICATOR: Level of implementation of the open-access system.
Percentage of teaching materials available in the open-access system.

OBJECTIVE 6: IMPROVE THE STUDENT FINANCIAL
SUPPORT SYSTEM WITH A SPECIAL EMPHASIS ON
THE SOCIAL DIMENSION OF HIGHER EDUCATION

Investing in student financial support and in the social dimension of
higher education is closely related to one of the main strategic objectives
of higher education: making it accessible to all, based on individual ability.
From the Prague Communiqué in 2001*5to the Bucharest Communiqué
in 2012, the ministers of education of the 47 signatory countries of the
Bologna Process confirmed the importance of ensuring equity in higher
education by introducing the term ‘the social dimension of higher ed-
ucation’ The social dimension has been defined both as a process and
an objective: namely, the social profile of ‘the student body entering,
participating in and completing higher education at all levels should
reflect the diversity of our populations’ (London Communiqué, 2007).7

The main findings of the research project entitled EUROSTUDENT"® (con-
ducted in 2010) highlight the following problems in the area of social
dimension of higher education in Croatia:

— There are inequalities of access to higher education, in particular
for individuals of lower socioeconomic status, youth with
disabilities and health problems, children without parental care and
children of the Roma minority.

— Vulnerable groups in higher education have more financial
difficulties and a higher workload burden than other students
(in addition to the vulnerable groups mentioned in the previous
point, the category includes students who are parents, students
older than 25 and students with secondary vocational school
qualifications).

— Certain living and studying conditions may have a negative
influence on the experience of studying, as well as on the
acquisition of learning outcomes. These are: paying tuition fees;
studying as a part-time student; working in parallel to studying;
and living in more expensive accommodation.

— Study conditions are less favourable for students of professional
study programmes, in comparison to conditions for students
of university study programmes. The majority of students of
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professional study programmes study as part-time students and
work in parallel to studies, which does not allow them access
reduces their eligibility for access to student dormitories and
scholarships.

6.1. REFORMING THE STUDENT FINANCIAL SUPPORT SYSTEM TO
INCREASE EQUITY

Student financial support consists of direct and indirect measures and
incentives provided by the state, by local and regional authorities and
self-governments, as well as by other public and private companies and
organisations. The majority of direct student financial support is provid-
ed at the level of the Ministry of Science, Education and Sports (MSES),
as opposed to countries with separate public institutions managing
such support programmes. Students obtain direct support in the form
of scholarships, and indirect support in the form of subsidised tuition
fees, accommodation, meals, health insurance, transportation and tax
reliefs. According to MSEs data, in the period 2005-2010, the average
annual investment in direct and indirect student financial support was
approximately 500 million HRK (67 million EUR).

At present, 4 200 students receive state scholarships (app. 2.8 per cent of
full-time students).”? Students who are awarded state scholarships are
entitled to receive them for the entire duration of their full-time studies.
In addition, universities award a limited number of scholarships based on
the criteria of academic merit, low socioeconomic status and disability. In
addition to MSES, other ministries also have scholarship schemes, thereby
contributing to the student financial support system and supporting the
higher education system. According to available data, there are a total
of 9 ooo scholarships at the national level (covering approximately 6 per
cent of the student body). There are also many examples of scholarship
programmes at the level local and regional authorities and self-govern-
ments. Since the student financial support system is centralised to a great
extent, there is both a problem of bureaucratisation and of a lack of civil
servants, often resulting in a lack of sensitivity for individual students’
needs and in a considerable delay in implementation and payment of
student support.

Indirect student financial support is regulated by the Act on Scientific
Activity and Higher Education, which defines the rights of full-time
students with regards to subsidised tuition fees, health insurance, meals
and accommodation during their studies. Subsidised tuition fees have
been regulated by pilot programme agreements signed in December
2012 between MSES and higher education institutions. For the period
2012-2015, MSES committed to fully subsidise tuition fees (i.e. provide
access to higher education free of charge) for all full-time students en-
rolling in the first year of a study programme at the undergraduate or
graduate level (including students of integrated study programmes). For



all subsequent years, tuition fee subsidies are provided to those full-
time students who regularly progress within their study programme
(i.e. students who obtain a minimum of 55 ECTS in the previous year of
their study programme). Higher education institutions have committed
to improve the system of studies during the period covered by the pilot
programme agreements'> and to fulfil at least four objectives from the
group of eligible obligatory and optional objectives.

Students who are not covered by tuition fees subsidies must pay tui-
tion fees according to various models adopted autonomously by higher
education institutions.

MSES is responsible for the implementation of indirect financial support
for meals, accommodation and student programmes, while so-called
Student Centres (owned by higher education institutions) are responsible
for the direct provision of these forms of student support. Regarding
accommodation subsidies, the prices of accommodation are determined
by Student Centres and vary between universities. In addition, MSEs also
subsidises students in private accommodation through a public call. The
criteria for being awarded subsidised accommodation in student dor-
mitories include a mix of merit and social criteria, while the number of
available subsidies is limited by the capacity of student dormitories and
by the limited number of subsidised places in private accommodation.
Meals of full-time students in student restaurants are largely subsidised.
Finally, transportation costs are also partially subsidised from the state
budget in the cities of Rijeka, Split and Osijek, while in the majority of
cases local transportation is subsidised by local authority and self-gov-
ernment. There are special arrangements to support the transport of
students with disabilities.

This analysis has shown that the student financial support system in
Croatia relies predominantly on indirect support, while only a small pro-
portion of the student body receives direct state support. The majority
of allocations for indirect support relate to subsidised meals in student
restaurants. Such a system is inefficient and lacks a social dimension
since indirect support is not provided based on students’ socioeconomic
status (with the exception of support for student accommodation). In
the following period, a new model will therefore be developed with
more funds allocated to direct financial support based on the criteria of
genuine need, efficiency and transparency. Special attention will also be
paid to encouraging secondary-school students of the Roma minority
to enrol in higher education, since the current number of 20 enrolled
Roma students is unacceptably low.

e MEASURE 6.1.1. Develop a project for reforming the student
financial support system in Croatia, based on comparative analysis
of the student financial support systems in Croatia and Europe
COMPETENT BODY: MSES
IMPLEMENTATION: Public institutes with the necessary expertise
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INDICATORS: Comparative analysis of student financial support de-
veloped and published. Project prepared for reforming the system.

MEASURE 6.1.2. Establish a new national system of student finan-
cial support that is predominantly based on direct support (through
grants as the main support instrument, and through subsidised
student loans as a supplementary instrument) and that is available
to all students (including part-time students). The student financial
support system should be based on the criterion of student need
(e.g. socioeconomic status or other criteria applying to vulnerable
groups). This criterion should be used for determining the amount
and type of support. Decrease indirect support relating to subsi-
dised meals, but increase indirect support for student accommoda-
tion by constructing and renovating student dormitories.
COMPETENT BODY: MSES

IMPLEMENTATION: Working group appointed for developing the
national system of financial student support; Rectors’ Conference;
Council of Polytechnics and Schools of Professional Higher Educa-
tion; student councils

INDICATORS: Assessment of the extent to which the national sys-
tem is operational. Duration of the transition period. Total amount
of grants and student loans as a percentage of overall investment.
Percentage of part-time students included in the student finan-

cial support system. Percentage of needs-based financial support
(used for determining the amount and type of grant). Percentage of
decreased indirect support in the form of subsidised meals. Percent-
age of increased indirect support for student accommodation.

6.2. DEVELOP A PROGRAMME FOR IMPROVING THE SOCIAL
DIMENSION AND ANALYSE ACCESS AND COMPLETION OF UNDER-
REPRESENTED GROUPS IN HIGHER EDUCATION

The inclusion of under-represented groups in the higher education
system is among the priorities for developing the European Higher
Education Area.'?* In Croatia, a comprehensive policy will be devel-
oped for the inclusion of under-represented groups.

MEASURE 6.2.1. Establish a cross-sectoral national working group
for improving the social dimension of higher education, in line
with good practices from other European countries. The working
group should act as an advisory body to the Government of the
Republic of Croatia, to MSEs, to the Rectors’ Conference and to
the Council of Polytechnics and Schools of Professional Higher
Education.

COMPETENT BODY: MSES

IMPLEMENTATION: Line ministries, Rectors’ Conference, Council
of Polytechnics and Schools of Professional Higher Education,
representatives of students’ conferences



INDICATORS: Body established based on experiences of other Euro-
pean countries

e MEASURE 6.2.2. Identify under-represented and vulnerable
groups in higher education and determine the factors that contrib-
ute to the low inclusion of students from these groups
COMPETENT BODY: MSES
IMPLEMENTATION: National group for improving social dimension
of higher education
INDICATORS: Document developed and published

e MEASURE 6.2.3. Develop and implement a national action plan
for improving the social dimension, taking into consideration a
need for coordinated measures at all levels of the education system.
Develop and launch a national grants programme for under-repre-
sented and vulnerable groups of students.

COMPETENT BODY: MSES

IMPLEMENTATION: National group for improving social dimension
of higher education

INDICATORS: Level of implementation of the action plan and of the
national grants programme for under-represented and vulnerable
groups of students

e MEASURE 6.2.4. Develop an integrated system for monitoring
the enrolment, progression and completion of students from un-
der-represented and vulnerable groups
COMPETENT BODY: Agency for Science and Higher Education, Na-
tional Council for Science and Higher Education
IMPLEMENTATION: Higher education institutions, University Com-
puting Centre (SRCE), State Bureau of Statistics
INDICATORS: Assessment of the extent to which the monitor-
ing system is operational. Level of integration of the monitoring
system with the information-communication system of higher
education institutions.

6.3. EXPANDING STUDENT ACCOMMODATION CAPACITIES,
CONSTRUCTING NEW FACILITIES AND RENOVATION OF EXISTING
CAPACITIES

A study conducted within the Eu-funded project entitled ACCEss showed
that accommodation costs are the largest item in students’ overall costs.**
The Croatian part of the study was conducted by the Institute for the De-
velopment of Education with support and data provided by all Croatian
universities. The cost of accommodation was particularly prominent in the
case of students with higher overall costs, while the category of students
with lower total costs had a smaller proportion of accommodation costs.
This shows that there is a great difference in costs of studies between
students living in student dormitories and those living in rented apart-
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ments. Subsidies for accommodation expenditures therefore have the
most significant impact on students’ living standards. This is particularly
important since the current system for subsidising accommodation is
socially sensitive. Namely, the socioeconomic status of students is tak-
en into consideration when awarding places in student dormitories. At
present, 11 per cent of all students live in student dormitories, while as
manyas 31 per cent live in rented apartments. Capacities of dormitories
will therefore be increased following the renovation and adaptation of
existing dormitories.

e MEASURE 6.3.1. Develop and implement a plan for the construc-

tion of new/renovation of existing accommodation capacities

in student dormitories. When planning and constructing new
infrastructure at higher education institutions (in the framework
of emerging campuses), it is important to include the planning and
construction of students accommodation capacities.

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education

INDICATORS: Level of implementation of the plan for the construc-
tion of new and renovation of existing accommodation capacities
in student dormitories. Number of available places in student
dormitories.

6.4. ENSURING MINIMUM STANDARDS OF ACCESS TO HIGHER
EDUCATION INSTITUTIONS FOR STUDENTS WITH DISABILITIES

There are significant differences between higher education institutions
regarding the access of students with disabilities. Some higher education
institutions have accomplished significant achievements in the last ten
years regarding the inclusion of students with disabilities, while some
higher education institutions experience great difficulties in this area.
For this reason, the preconditions for providing access to students with
disabilities will be harmonised at the national level, in line with the goal
that higher education should be accessible to all. The implementation
of defined guidelines will be ensured, as well as the implementation of
accessibility standards developed with the Tempus project EDUQuality,'s
which included all Croatian universities, and which have already been
supported by the Rectors’ Conference.

e MEASURE 6.4.1. Ensure a national funding system for increasing

access to students with disabilities

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Level of the implementation of the national funding
system. Level of users’ satisfaction.



MEASURE 6.4.2. Adjust the procedures for application and enrol-
ment into higher education institutions to persons with disabilities.
All necessary information about enrolment into the higher educa-
tion institutions should be made equally available to persons with
disabilities.

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Level of modification of procedures. Level of users’
satisfaction.

MEASURE 6.4.3. Adjust approaches to teaching and to the assess-
ment of knowledge, skills and abilities for students with disabili-
ties, and enable them to demonstrate their acquisition of defined
learning outcomes in an equitable way. Organise relevant training
for teaching staff.

COMPETENT BODY: Agency for Science and Higher Education
IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Level of modification of approaches to teaching and
assessment. Level of users’ satisfaction.

MEASURE 6.4.4. Ensure assistive technology and teaching assis-
tants for students with disabilities

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Percentage of assistive technology and teaching
assistants ensured by higher education institutions in comparison
to defined needs

MEASURE 6.4.5. Ensure the operation of services and expert
bodies providing support to students with disabilities at higher
education institutions

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Percentage of institutions with offices or services for
students with disabilities. Assessment of extent to which offices or
services are operational.

MEASURE 6.4.6. Ensure physical accessibility of higher education
institutions through use of universal design, thereby making all
resources intended for students available to all (including students
with disabilities)
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e MEASURE 6.4.6. Ensure physical accessibility of higher education

institutions through use of universal design, thereby making all
resources intended for students available to all (including students
with disabilities)

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Level of accessibility of all premises of higher educa-
tion institutions for persons with disabilities

e MEASURE 6.4.7. Ensure special transportation for students with

disabilities. The support services for students with disabilities at
higher education institutions should report every academic year on
the needs for special transportation of students with disabilities.
COMPETENT BODY: MSES

IMPLEMENTATION: Local self-government, NGOs providing social
services

INDICATOR: Percentage of students with disabilities using special
transportation

e MEASURE 6.4.8. Comprehensive collection of data on students

with disabilities in the higher education system (both on those
entitled to various forms of support and on those making use of
such support) in order to monitor their progression and improve
support system

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Assessment of extent to which the system for
monitoring enrolment, progression and completion of studies of
students with disabilities is operational. Level of the integration of
the system into the information and communication technologies
system of higher education institutions. Level of use of available
data in the processes of upgrading support.

6.5. ENCOURAGE ACTIVITIES AND PROGRAMMES FOR STUDENT
PARTICIPATION IN CULTURE, SPORTS AND SOCIAL EVENTS

In addition to activities related to their studies, students should be provid-
ed with extra-curricular contents that are currently under-represented at
the majority of higher education institutions in Croatia. For instance, the
University of Zagreb only has five sports halls and has neither a theatre
nor a venue that would be appropriate for music events. Therefore, in
addition to constructing (or renovating) buildings at higher education
institutions, facilities will be planned for activities aimed at increasing
student participation in culture, sports and social events. This is particu-



larly important for the construction of new student campuses. In addition,
the specific needs of art students in students’ dormitories should also
be taken into account. It is also necessary to enable the interaction of art
students with other students on student campuses in order to develop
new cultural activities available to all students.

e MEASURE 6.5.1. Develop and implement a plan for the construc-
tion of new facilities (and renovation of current ones) related to
student participation in culture, sports and social events
COMPETENT BODY: MSES
IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, students’ confer-
ences
INDICATORS: Level of implementation of the plan for constructing
new facilities (and renovation of current ones) related to student
participation in culture, sports and social events. Number of new
and renovated facilities for student participation in culture, sports
and social events.

OBJECTIVE 7: INTERNATIONALISE HIGHER EDUCA-
TION AND ENHANCE ITS INTEGRATION INTO THE
EUROPEAN AND GLOBAL HIGHER EDUCATION AREA

The globalisation of higher education is a process that has intensified signif-
icantly in the last two decades. This is particularly evident in Europe since
the introduction of the Bologna Process and of the European Qualifications
Framework, which has led to the removal of various administrative and
academic obstacles to mobility of students, teaching staff and research-
ers. In addition, the system of European Framework Programmes has
encouraged cooperation in the planning and implementation of scientific
research between higher education and research institutions in Europe
and worldwide. European higher education institutions have accepted the
process of internationalisation and this has resulted in an overall increase
in the quality of education and in the accelerated development of scien-
tific research. The internationalisation of higher education institutions
in Croatia therefore represents a strategic goal for their development.’

7.1. INCREASING INCOMING AND OUTGOING MOBILITY OF
STUDENTS AND TEACHING STAFF

The increased international mobility of students and teaching staff has
for several years been a trend that has substantially marked European
higher education. All high-quality higher education institutions of the
European Higher Education Area have recognised internationalisation
as one of main mechanisms not only for increasing the quality study
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programmes, but for increasing the quality of education as whole.'» The
League of European Research Universities (LERU), an association of 21
top-quality European universities,*® discussed in detail the importance
of the mobility of teaching staff and students (in its April 2013 Bulletin)
and reviewed the possibility for introducing obligatory mobility within
study programmes, despite the high costs related to this measure.

Although funding the mobility of students and teaching staff has been
integrated into the system through mobility programmes such as ERAS-
MUS' and CEEPUS,**® analyses have shown that the number of Croatian
undergraduate and graduate students using these possibilities is too
low (only one per cent of students are involved in outgoing mobility
for a period of study). The largest and the most important programme
for mobility of students and teaching staff among Eu Member States
is ERASMUS (which was a sectoral programme of the Lifelong Learning
Programme prior to 2014). In 2014, the programme gained a new dimen-
sion by integrating several existing programmes under ERASMUS+.'* For
several years, there has been a trend of increasing funds for ERASMUS
in Croatia, and the funds that have been allocated to mobility have been
almost fully used. This demonstrates the interest of Croatian students for
international mobility. It is therefore necessary to implement measures
contributing to reaching the goal of 20 per cent of students graduating
in the European Higher Education Area in 2020 who have spent a period
of learning mobility abroad. A semester of mobility in the framework
of ERASMUS, CEEPUS or similar mobility networks should amount to
at least ten per cent of outgoing mobility and five per cent of incoming
student mobility. However, it should be noted that the majority of se-
mester-mobility has been carried out in the framework of ERASMUS+ and
that Croatia cannot decide on increasing its quota independently. This
evidence is based on European trends showing that ERASMUS mobility
quota will be increased with each new cycle.

Following the example of other European countries, Croatia should in-
troduce scholarships for foreign students of postgraduate programmes
and foreign post-doctoral researchers, and these scholarships should
not be limited to bilateral agreements between higher education insti-
tutions. This would lead to an increase in the overall number of doctoral
students and post-doctoral researchers (which would lead to increased
competitiveness) as well as to internationalised research teams (which in
turn leads to enhanced international cooperation and quality of research
and teaching). There is also a need to provide scholarships for Croatian
students enrolled to study in doctoral programmes abroad, but that
would also include an obligation to return to Croatia upon obtaining
their doctoral degree. Finally, there is a need to increase feasible and
sufficiently-funded bilateral cooperation agreements between Croatian
higher education institutions and foreign partners, in particular from
countries not included in European cooperation networks.

Special attention should be paid to ensuring international study visits



for young Croatian researchers and to ensuring the continuation of their
research/teaching career at Croatian higher education institutions. Since
study visits at renowned foreign universities are extremely important
for the quality of teaching, mobility of teaching staff should be validated
systematically.

Study visits to prominent higher education institutions or scientific
research institutes abroad will be included into obligatory criteria for
appointments to the grade of assistant professor or further appointments.
Grants will also be available for study visits to Croatia by prominent
foreign researchers, as well as for study visits of Croatian researchers
employed at prominent higher education institutions abroad. In the
course of such study visits, they will transfer their knowledge to col-
leagues in Croatia, make an impact on the system of organisation of
scientific and scientific-teaching activity at their host institutions, and
establish long-term ties.

Teaching staff and scientists included in incoming mobility to Croatia
should not be treated as other foreign workers employed in the country.
Since they contribute significantly to development of science and higher
education, administrative procedures related to their entry and residence
should be facilitated as much as possible. Although this segment has
improved with Croatian accession to the EU, similar procedures should
be applied to scientists from outside the EU.

e MEASURE 7.1.1. Increase funds for the mobility of students and
teaching staff in order to ensure an outgoing student mobility rate
of ten per cent and incoming student mobility rate of five per cent
by 2020 (both semester- and degree-mobility). Develop a plan for in-
creasing mobility. Total funds for mobility should be increased by an
average rate of 17 per cent annually up to 2020. Funds for mobility
of teaching staff and students should be planned in mthe European
Social Fund through the Operational Programme ‘Efficient Human
Resources 2014-2020". Higher education institutions should be
encouraged to apply to relevant ERASMUS+ calls.

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions, Agency for Mobility and EU Programmes
INDICATORS: Rates of outgoing and incoming mobility of students
and teaching staff. Level of funding to support mobility.

¢ MEASURE 7.1.2. Remove internal obstacles to mobility at higher
education institutions. Obstacles related to recognising ECTS credits
obtained during mobility period at higher education institutions
should be removed. There should be an adequate system for encour-
aging students to take part in mobility programmes.
IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education
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IMPLEMENTATION: International relations offices, ECTS coordinators
INDICATORS: Regulations on recognising ECTS credits obtained
during mobility are developed and adopted. Percentage of removed
obstacles. Level of users’ satisfaction.

MEASURE 7.1.3. Introduce obligatory training abroad as a criterion
for appointment into scientific-teaching grade

COMPETENT BODY: National Council for Science and Higher Educa-
tion

IMPLEMENTATION: Field councils, Rectors’ Conference, Council of
Polytechnics and Schools of Professional Higher Education, higher
education institutions

INDICATORS: Requirement is introduced. Percentage of teaching
staff trained at higher education institutions abroad.

MEASURE 7.1.4. Ensure a scholarship scheme for foreign doctoral
students at higher education institutions in Croatia. Ensure grants
for foreign doctoral students at higher education institutions in
Croatia for a period of three to four years. Plan grants in programme
agreements and through the ESF (through the Operational Pro-
gramme ‘Efficient Human Resources 2014-2020") and link them to
research projects.

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Number of foreign doctoral students in Croatia. Per-
centage of foreign doctoral students receiving grants.

MEASURE 7.1.5. Ensure a scholarship scheme for Croatian doctoral
students at higher education institutions in Croatia. Secure grants
for early-stage researchers from higher education institutions in
Croatia at prominent universities in Europe and beyond for a period
of three to four years. Plan grants in programme agreements and
in through the ESF (through the Operational Programme ‘Efficient
Human Resources 2014-2020’) and link them to research projects,
with a requirement that early-stage researchers return to Croatia
upon obtaining their degree.

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Number of Croatian doctoral students enrolled at
prominent European universities. Percentage of Croatian doctoral
students enrolled in postgraduate programmes abroad receiving
grants. Level of integration of grants into programme agreements.
Percentage of early-stage researchers who returned to Croatia after
obtaining their doctoral degree.



e MEASURE 7.1.6. Secure a one-year scholarship scheme for foreign
researchers at higher education institutions in Croatia. Scholarships
should be included into programme agreements and linked to re-
search projects. Higher education institutions should be encouraged
to apply to calls of the EU programme Horizon 2020 that enable this
activity.

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions, Agency for Mobility and EU Programmes

INDICATORS: Number of visiting professors at Croatian higher
education institutions. Percentage of visiting professors who receive
grants.

e MEASURE 7.1.7. Enhance the capacities of offices for international
cooperation at higher education institutions
COMPETENT BODY: MSES
IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions, Agency for Mobility and EU Programmes
INDICATORS: Number and structure of staff in offices for interna-
tional cooperation. Level of users’ satisfaction.

7.2. ENCOURAGING TEACHING IN FOREIGN LANGUAGES

Increased incoming student mobility is only possible if Croatian higher
education institutions increase the availability of courses/modules or
entire study programmes in English (or another foreign language). Intro-
ducing a few courses in English is a good start in order to increase mobility.
However, in the long term it should lead to the provision of structured
units with 30 ECTS points that students can accumulate over the course
of one semester. In addition, it is important to ensure the availability of
entire study programmes in foreign languages in all parts of Croatia.

e MJERA 7.2.1. Secure financial support for teaching in foreign
languages. Gradually introduce courses/modules, to be followed
by doctoral and master programmes in English or another foreign
language. Develop a system for teaching in a foreign language and
secure financial support. Such a measure should be planned in pro-
gramme agreements and through the EsF (through the Operational
Programme ‘Efficient Human Resources 2014-2020’). In addition,
higher education institutions should be encouraged to apply to
ERASMUS+ calls that include this activity.
COMPETENT BODY: MSES
IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions
INDICATORS: Number of study programmes implemented in foreign
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languages. Percentage of study programmes implemented in foreign
languages receiving financial support.

7.3. ENCOURAGING THE ESTABLISHMENT OF JOINT STUDY PRO-
GRAMMES WITH WORLD-CLASS HIGHER EDUCATION INSTITU-
TIONS FROM EUROPE AND BEYOND

The trend of establishing joint study programmes between higher educa-
tion institutions in the EU has increased in the last few years. According
to the Bologna Process Implementation Report 2012,3° Croatia is in the
category of countries with less than five per cent of higher education
institutions participating in joint study programmes. In the majority
of developed countries, the number of higher education institutions
participating in joint study programmes exceeds 50 per cent. Joint study
programmes enable higher education institutions to join a given study
programme based on their strategic priorities or specific characteristics.
Such programmes lead to an increase in the overall quality of the study
programme, since each higher education institution provides a student
with one part of the education process, based on its specialisation. Higher
education institutions in Croatia should join this trend based on their
strategic goals. International cooperation in the form of joint study pro-
grammes may be particularly important for smaller universities and
polytechnics since specialising in certain scientific fields is particularly
relevant for this type of institutions.

e MEASURE 7.3.1. Develop a plan for participation in joint study
programmes at all levels. Identify strategic partners and negotiate
on the creation of joint study programmes. Adopt mechanisms for
the accreditation of joint study programmes. Adopt a system of
internal rules of higher education institutions for participation in
joint study programmes.

COMPETENT BODY: MSES

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, Agency for Science
and Higher Education

IMPLEMENTATION: Higher education institutions

INDICATORS: Level of implementation of plans for participation in
joint study programmes. Regulations adopted.

e MEASURE 7.3.2. Establish a system for encouraging higher
education institutions in Croatia to participate in joint study
programmes. Secure additional funds for mobility of students and
teaching staff (apart from ERAMUS+), in particular through the ESF
(specifically, through the Operational Programme ‘Efficient Human
Resources 2014-2020’). Include them in programme agreements.
COMPETENT BODY: MSES
IMPLEMENTATION: National Council for Science and Higher Edu-
cation, Rectors’ Conference, Council of Polytechnics and Schools of
Professional Higher Education, higher education institutions



INDICATORS: Level of mobility through joint study programmes.
Level of implementation of the system. Level of additional funding.

* MEASURE 7.3.3. Develop study programmes in cooperation with
foreign partners through joint study programmes. Begin the imple-
mentation of joint study programmes.

COMPETENT BODY: National Council for Science and Higher Edu-
cation

IMPLEMENTATION: Rectors’ Conference, Council of Polytechnics
and Schools of Professional Higher Education, higher education
institutions

INDICATORS: Number of joint study programmes including higher
education institutions from Croatia

7.4. INCREASING THE NUMBER OF FOREIGN ACADEMIC STAFF AT
HIGHER EDUCATION INSTITUTIONS

The quality of higher education depends largely on the quality of teaching
staff. The higher education system should therefore strive to ensure the
best available teaching staff, not only limiting itself to human resources
available in Croatia. In the current system, teaching staff are usually
recruited among teaching assistants at a relevant higher education in-
stitution, i.e. from a very limited pool of potential candidates. This type
of selection does not encourage competition or individual excellence
of early-stage researchers in associate grades. In addition, they are not
encouraged to compare themselves with early-stage researchers in a
wider scientific community. Based on good practices from other higher
education systems, the employment of teaching staff in Croatia should
gradually develop an international dimension. Higher education institu-
tions should have transparent selection procedures for new teaching staff
and should secure the best teaching staff for their students, irrespective of
their country of origin. This trend should be integrated into the strategic
guidelines of Croatian higher education institutions in order to reach at
least three per cent of foreign teaching staff by 2025. At the same time,
hiring foreign teaching staff should not be an administrative measure
that discriminates Croatian teaching staff, but only aimed at increasing
the quality of teaching.

* MEASURE 7.4.1. Develop a strategy for hiring foreign teaching
staff at higher education institutions. A Human Resources Plan
should be updated annually, stating a realistic percentage of foreign
teaching staff to be reached at each higher education institution by
2025, as well as an approximate roadmap for its implementation.
The Plan should also define work posts for foreign teaching staff.
COMPETENT BODY: Rectors’ Conference IMPLEMENTATION: Uni-
versities
INDICATORS: Strategies are developed and adopted. Assessment
of the extent to which strategies are implemented and plans are
updated.
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OBJECTIVE 8: FURTHER DEVELOP A CULTURE
OF QUALITY AND ACCOUNTABILITY IN HIGHER
EDUCATION

The current legislative framework and other relevant documents in Croatia
provide a relatively solid basis for establishing and promoting a quality
culture in science and higher education.®* The further improvement of
quality will, however, require some additional amendments. At the same
time, all stakeholders within the system are expected to note that many
factors influence the development of a quality culture, including: European
and national frameworks for quality assurance;33'3 institutions in the area
of higher education that promote, cultivate and respect the principles of
quality; and all individuals included into the higher education system
(teaching staff, scientists, administrative staff, etc.). The development of
a quality culture will be a national, institutional and individual priority in
the following strategic period.

8.1. ENCOURAGING THE AUTONOMY OF HIGHER EDUCATION
INSTITUTIONS IN DEVELOPING THEIR PROFILE AND THEIR QUALITY
CULTURE, WHILE ASSUMING ACCOUNTABILITY FOR QUALITY
ASSURANCE AND FOR ACHIEVEING THE STRATEGIC OBJECTIVES OF
THE INSTITUTION

The responsibility for developing a quality culture will be assumed by
higher education institutions in the framework of their autonomy, which
should create an optimal balance between autonomy and accountability.
Higher education institutions will develop institutional strategies as one
of the preconditions in the process of quality assurance and accredita-
tion. Programmes for developing a quality policy should be included in
programme agreements.

e MEASURE 8.1.1. Prepare and implement project(s) and promo-
tional activities in order to raise awareness of the importance of a
quality culture and to promote academic values and the harmonisa-
tion of quality assurance procedures with strategic objectives
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, Agency for Science and Higher Edu-
cation, Croatian Employment Service (providing project funds),
higher education institutions (application, implementation and
co-funding projects)

INDICATORS: Number of completed projects/promotional activities.
Level of awareness about the importance of a quality culture, about
academic values and about the harmonisation of quality assurance
procedures with strategic objectives.



8.2. DEVELOPING AN INTEGRATED HIGHER EDUCATION FUNDING
SYSTEM THAT TAKES INTO ACCOUNT NATIONAL PRIORITIES AND
LINKS THEM TO QUALITY ASSURANCE AND TO THE ACHIEVEMENT OF
STRATEGIC GOALS OF HIGHER EDUCATION INSTITUTIONS

A link will be made between the results of quality assessment and the
funding of higher education institutions through programme agreements.

°* MEASURE 8.2.1. Introduce funding of higher education institu-
tions through programme agreements.
This measure has been elaborated in detail under ‘Objective 4: Develop an
efficient higher education system that stimulates development’ (see ‘Meas-
ure 4.1.1. Develop and implement a funding model based on programme
agreements’).

* MEASURE 8.2.2. Systematic monitoring of the implementation of
programme agreements
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, Agency for Science and Higher Educa-
tion, Rectors’ Conference, Council of Polytechnics and Schools of
Professional Higher Education, higher education institutions
INDICATORS: Level of implementation of programme agreements.
Quality of the monitoring process. Level of users’ satisfaction.

8.3. AMENDING THE CURRENT NORMATIVE FRAMEWORK

There is a need to amend existing documents related to quality assurance

systems in higher education, in particular for developing criteria for the

area of scientific research activity and administrative services. In addition,
it is necessary to establish equal minimum criteria for the operation of
universities, polytechnics and schools of professional higher education

(e.g. teaching staff-student ratio, covering the teaching workload within

a given study programme without relying on teaching staff from outside

the higher education institution). It is also necessary to establish equal

minimum criteria for the operation of public and private research insti-
tutes. To this end, it is necessary to revise the ordinance regulating the

conditions for obtaining an accreditation for scientific activity, the con-
ditions for the re-accreditation of scientific organisations and for content
of letters of accreditation, as well as the ordinance on the contents of
letters of accreditation and on the conditions for obtaining accreditation
for higher education activities, for implementing study programmes and
for the re-accreditation of higher education institutions.’s

e MEASURE 8.3.1. Standardise minimum criteria for the opera-
tion of all higher education institutions or scientific organisations,
regardless of their type (universities, polytechnics and schools of
professional higher education; public or private scientific organi-
sations). To this end, when adopting criteria for the rate of partici-
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pation of full-time teaching staff in teaching activities, the specific
characteristics of professional study programmes should be taken
into account. These amendments should be regulated through an
ordinance that should also regulate possible additional and specific
minimal criteria depending on the type of programme or research
provided by an institution (undergraduate, graduate, integrated
undergraduate and graduate study programmes; university or pro-
fessional studies; basic or applied research, etc.).

COMPETENT BODY: MSES

IMPLEMENTATION: Agency for Science and Higher Education
INDICATORS: Regulations prepared and adopted

e MEASURE 8.3.2. Develop a procedure for the accreditation of

joint national or international study programmes

COMPETENT BODY: MSES

IMPLEMENTATION: Agency for Science and Higher Education
INDICATORS: Regulations prepared and adopted regulating the
procedure of accreditation of joint national or international study
programmes

8.4. RATIONALISATION OF EVALUATION PROCEDURES

The Act on Quality Assurance in Science and Higher Education de-
fines the following evaluation procedures: a) initial accreditation; b)
re-accreditation; c¢) thematic evaluation, and d) external independent
periodic assessment of the internal quality assurance system. Contin-
uous monitoring of institutions will be introduced following initial
accreditation, since it has been noted that in the period between initial
accreditation and re-accreditation there are significant undesirable
occurrences, such as the failure to comply with minimal criteria for
implementing study programmes or scientific activity. The first cycle
of re-accreditation of higher education institutions will be completed
in the academic year 2015/2016. Following this first cycle, results will
be analysed and used for developing a proposal to make evaluation
procedures more efficient.”

e MEASURE 8.4.1. Prepare an integral analysis of completed proce-
dures for the re- accreditation of higher education institutions and
of the procedures for external evaluation of quality assurance sys-
tems, as well as an efficient plan for the second cycle of evaluation
of institutions (based on the results of the first cycle of evaluations)
COMPETENT BODY: Agency for Science and Higher Education
IMPLEMENTATION: Accreditation Council
INDICATORS: Integral analysis prepared and published on the
completed procedures for re- accreditation. Level of implementa-
tion of the plan. Level of usage of the results of the analysis for the
purpose of implementing plans.



e MEASURE 8.4.2. Continuous monitoring of institutions in the
period between two evaluations, i.e. following initial accreditation
COMPETENT BODY: Agency for Science and Higher Education 1Mm-
PLEMENTATION: Accreditation Council
INDICATORS: Level of implementation of permanent monitoring.

8.5. POVEZATI POSTOJECE INFORMACIJSKE SUSTAVE U VISOKOM
OBRAZOVANJU | ZNANOSTI KAKO BI BILI INTEROPERABILNI |
SLUZILI PRIKUPLJANJU | ANALIZI PODATAKA TE KAO PODLOGA ZA
INFORMIRANE ODLUKE.

Several information systems have been established in the area of science
and higher education for the purpose of collecting, storing and analys-
ing data. A major shortfall of the current systems is that they do not
communicate, i.e. there is no exchange of data. It is essential to ensure
that the existing information system is upgraded in order to enable
data exchange, analysis and preparation of proposals for informed and
strategic decision-making.

e MEASURE 8.5.1. Upgrade and link existing information systems
in the area of science and higher education into a unique system.
This measure has been elaborated in detail under ‘Objective 5: Secure
appropriate premises and information and communication technologies
infrastructure for higher education institutions’ (5.2).

o

NOILvYDNa3
Y3IHDIH

199






In many countries, adult education has been accepted as an important
component of lifelong learning. For that reason, it is necessary to develop
and carry out formal and non-formal education and training programmes
and to provide various other forms of learning that are focused on achiev-
ing two main groups of aims:

— acquisition of transversal competences by an individual. Such
competences include: initiative and enterpreneurship; learning
how to learn; cultural expression; social engagement (e.g.
volunteering; ecological, political and similar types of activism;
adoption and application of democratic values and attitudes);
parenting skills; creative and artistic evaluation and expression;
and development of elementary economic, financial and media
literacy;

— acquisition of knowledge and skills targeted at enabling
employability and better adaptability, i.e. mobility on the labour
market.

Some of the objectives, guidelines and measures concerning adult ed-
ucation also relate to formal programmes (including foreign language
learning programmes) and especially non- formal programmes for people
under 15 years of age.

In comparison to initial formal education, what is specific to adult edu-
cation is that it is more strongly and directly connected to social policy,
the needs and requirements of the labour market, economic development,
demographic changes, etc. The importance of adult education and train-
ing is becoming greater due to the population ageing in Croatia and the
European Union. It is also increasingly important because the existing
educational structure is not adjusted to the labour market, nor to the
expected new requirements for reducing unemployment.

A significant proportion of Croatian citizens have not completed pri-
mary education (62 092 citizens over 15 years of age according to the
2011 census) or have only partially completed primary education (283
867 citizens). Meanwhile, a total of 773 489 citizens have primary edu-
cation as their highest educational attainment. Among the employed
and unemployed working-age population, the greatest proportion have
completed secondary (mostly vocational) education - over 1.9 million
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citizens. In total, this represents a large number of people either without
qualifications, with lower qualifications or with a generally low level of
education, i.e. without the key competences for lifelong learning. This
indicates a need to harmonise the supply of programmes for improving
individuals’ competence potential, and to constantly adjust them to the
changing and ever more demanding needs of the economy and of society.

In Croatia, the degree of adaptability of the education system to the
needs of the economy, as well as to the personal pursuits and abilities
of individuals, is very low. In parallel with the change of the economic
structure, the demands for knowledge and skills have changed. Although
education programmes are changing, especially as far as private educa-
tional services are concerned, there is still no systematic monitoring or
prompt adaptation to the present needs, let alone to the future needs of
the economy. Most employers expect formal education to provide young
people with the knowledge and the skills required by a workplace, and
they do not consider themselves responsible for providing them with the
practical knowledge needed for work. In such circumstances, an increas-
ing number of individuals are gradually excluded from the labour market
and a mismatch appears between labour supply and labour demand. This
phenomenon is reflected in problems such as: unemployment of young
people with qualifications that are not in demand on the labour market
(or for which the demand is low); long-term unemployment of those
who have lost their jobs; job vacancies that cannot be filled despite high
unemployment rates; and investment obstacles due to the shortage of
an appropriate workforce.

In order to achieve a much higher level of participation of adult citi-
zens in education programmes, many activities will be implemented
and measures taken to overcome the current structural, situational and
psychological obstacles to the access and participation of citizens in
education programmes. Besides financial reasons, the unsatisfactory
level of citizen participation is partially a result of the current educa-
tional programmes and their quality. In this respect, the emphasis of
this Strategy is on improving the quality and the relevance of available
programmes, as well as on encouraging higher education institutions to
participate more actively in adult education, especially through part-time
study programmes in the STEM field and programmes that are not part
of full-time studies. A key task of higher education institutions must be
the systematic organisation of seminars, workshops and programmes for
specialised training of higher educated experts. Such activities of higher
education institutions are part of their third mission and are supported
in strategic documents at the international level.

Access to high-quality adult education programmes will be enabled. More-
over, the current wide variety of programmes of formal and non-formal
education will be structured and accredited, especially in areas con-
cerning training. Regulations should be changed so that the Ministry of
Science, Education and Sports would still accredit programmes, but in



accordance with the regulations concerning the implementation of the
Croatian Qualifications Framework. This would result in equalising, and
(if possible) standardising compulsory learning outcomes and criteria
for the validation of qualifications (or of units of learning outcomes). A
comprehensive adult education quality assurance system will be estab-
lished, which will include additional elements and procedures along
with the existing HKO/CROQF mechanisms. All programmes that meet
the given adult education quality assurance requirements will be con-
sidered as formal programmes, and alongside these, there can also be
other non-formal programmes. According to the CROQF Act, based on
approved qualifications standards, programmes can be created by adult
education institutions, which should make sure that a qualification title
is in accordance with the programme content.

In part, the objectives, activities and measures concerning adult education
present a continuation of the implemented or planned activities of the
Strategy for Adult Education (2004) and the respective Action Plan.'

Based on the analysis of the current conditions in Croatia and the Eu-

ropean Union, four main objectives, along with measures for their im-

plementation, have been defined:

— provide the preconditions for increased participation of adults in
the processes of lifelong learning and education;

— improve and expand work-based learning, education, training and
development;

— establish an adult education quality assurance system;

— improve the organisation, financing and management of adult
education processes.

According to the Labour Force Survey (2012), the percentage of the adult
population (aged 25 to 64) participating in education and training activi-
ties in Croatia is unsatisfactorily low (2.4 per cent) in comparison to the
average in EU-27 countries (9 per cent). In order to reach a satisfactory
level of participation by 2020 (more than g per cent), it is necessary
to carry out certain activities and measures that will enable adults to
overcome current obstacles to access and participate in programmes
of formal and non-formal education. The mentioned obstacles can be
divided into three groups:

Structural obstacles—structural elements that contribute to reduced
participation or non- participation of adults in lifelong learning pro-
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grammes. What stands out in Croatia is the following: an uneven supply
of contemporary, relevant, high-quality and attractive programmes at the
regional level; the ineffective and inefficient provision of mutually similar
programmes; overall inflexible implementation and organisation; and the
lack of financial incentive for participants, organisers and implementers
of adult education programmes. Moreover, there is poor coordination
between the Ministry of Science, Education and Sports, the Agency for
Vocational Education and Training and Adult Education, and with adult
education institutions in the process of proposing and validating new
requests for qualifications submitted by employers or adult education
institutions.

Situational obstacles—elements resulting from an individual's personal
situation, such as their age, their level of education or their family situ-
ation, e.g. parenting, unfavourable financial situation, full-time employ-
ment, migration, etc.

Psychological obstacles—the personal experiences of individuals re-
sulting in their possible resistance and unwillingness to participate in
lifelong learning programmes. For some citizens, reasons include neg-
ative experiences in the education and school environments, a lack of
self-confidence and self-esteem, as well as a feeling of social exclusion.

Along with increasing the participation of adults in education and training
programmes, it would also be desirable to increase the participation of
young people in various parallel forms of education and learning other
than regular formal education.

The key preconditions for increasing participation in adult education
programmes are increased economic activity and development. Adult
education programmes are closely related to the labour market, mean-
ing participants enrol in programmes with the hope to improve their
employability. The motivation for participation in adult education can,
of course, also be intrinsic, but during times of economic crisis and high
unemployment, the key perspective after the successful completion of
programmes is certainly employment. The current unsatisfactory level
of participation in adult education is certainly related to the unfavourable
economic situation and to financial reasons. However, it can also be a
result of the level of development of the adult education system and of
the currently available programmes and their quality.

Future development will not be focused on increasing capacities (the
number of institutions and programmes) in regions where they are suffi-
cient and where the percentage of educated citizens is relatively high. On
the contrary, it will be focused primarily on organising adult education in
rural and less developed areas of the country, and particularly in existing
education institutions. There is an intent to improve the quality and the
relevance of the existing array of programmes, to introduce financial
support and other forms of relief for individuals and employers, and to



encourage higher education institutions to be better and more intensely
engaged in adult education.

Processes and a coherent system of recognition of non-formally and in-
formally acquired knowledge and skills will be established, as prescribed
by the Croatian Qualifications Framework and by strategic documents
of the Eu. The achievement of that long-term objective should lead to
greater mobility throughout the lifelong learning system.

Very diverse programmes are currently being implemented by teach-
ers who are mainly experts in particular subject areas covered by the
programmes, but are insufficiently trained in teaching methods. Such
experts do have a rich experience in particular professions and are useful
adult educators, but most of them need further training in adult teach-
ing methods. However, a lack of adult teaching methods is also evident
among trained teachers. Indeed, teacher trainees who wish to work in
adult education institutions complete their training in accordance with
regulations governing regular educational activities. They take exams
in field-specific teaching methods with children and youth within the
regular education system, and without special insight into the methods
and approaches for adult education.

It is thus herewith proposed that primary education teachers should have
to acquire additional knowledge in psychology and in teaching methods
required to work with adults, which will be a criterion for their licens-
ing. For teachers in other formal programmes, this would be a desirable
form of in-service teacher training for the time being. The aim and pur-
pose of this is to improve the competence and the teaching quality of
adult educators, as well as to increase the motivation of adult learners
to successfully complete programmes. It is proposed that a project be
launched to define organisational, financial and content preconditions
for establishing a system of continual professional development and
licensing for all adult educators.

The establishment of centres of competence will be encouraged. Also,
a network of existing laboratories, workshops and centres for practi-
cal training within particular fields, as well as centres for up-to-date
technologies will be established. Considering the sufficiency of existing
capacities, and in order to avoid investing in the construction of infra-
structure, there will be a focus on sustainability when establishing new
centres. Moreover, account will be taken regarding the necessary staff.
Measures for attracting adult learners from throughout Croatia to these
mentioned centres of competence will be used to encourage the mobility
of adult learners.

It is proposed that priority occupational standards and qualifications
standards are defined and developed, together with corresponding adult
education programmes. Financial support for this should be ensured
from the state budget, local budgets or EU funds. The objective is totrain
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sufficient human resources for professional, innovative and entrepre-
neurial behaviour related to the new areas of economic activity, i.e. up-
to-date technologies and the development of innovative services. Such
programmes should be defined based on the objectives stipulated in the
following strategies: the future Strategy of Development of the Repub-
lic of Croatia, the Strategy of Regional Development, the Strategy for
Smart Specialisation, the Strategy of Entrepreneurship Development
in the Republic of Croatia 2013-2020, the Industrial Strategy and the
development strategies of particular sectors. Initially, the programmes
could be related to sectors such as: health and hunting tourism; care
of the elderly; organic food production and the green economy; use of
renewable energy sources and the development of related equipment;
application of information and communication technologies; cultural/
creative industry; acquisition of competences and technologies for envi-
ronmental protection; and recycling and maintaining biodiversity. Based
on public tenders for such programmes, accredited institutions would be
chosen, which would then be responsible for programme development
and implementation.

In order to effectively remove structural, situational and psychological
obstacles, it is necessary to contribute in raising the general awareness
of the need for constant learning, education and the flexible changing of
qualifications and occupations by acquiring new knowledge and skills.
Citizens and employers should be encouraged in different ways, as well
as be financially or otherwise motivated. Furthermore, positive examples
should be used to emphasise the need for, and the profitability of, invest-
ing in the development, renewal and upgrading of the key competences
for lifelong learning.

Participation in adult education processes will also be encouraged for
people with lower levels of education, unemployed people, socially and
otherwise marginalised people, elderly people, immigrants, and especially
unemployed young people and those whose competences and qualifi-
cations are not in demand on the labour market (and will likely not be
required in the foreseeable future).

User-oriented processes for informing and advising end-users about
the possibilities of lifelong learning and education will be improved,
particularly by means of an integral web portal, expansion of already
established promotional activities (e.g. the Lifelong Learning Week or
the International Literacy Day) and organising new public events and
other means of media presentations of the programmes.

With a more intense and wider introduction of new tools for distance
learning, along with open and free access to existing and new digital
knowledge resources and educational tools, the processes of educating
and training adults will become more rational, better and faster.



The first group of measures is focused on providing structural precon-
ditions for increased participation by:
— improving the quality and the relevance of adult education
programmes;
— building a coherent, high-quality and adaptable system of lifelong
learning for professionals in early childhood and pre-school
education, teachers, school principals, counsellors, coaches and
mentors;
— encouraging the introduction of validation and recognition of non- o
formal and informal adult learning. \\=/)

Introduce new occupational and qualifications
standards, and encourage the development and implementation of
relevant and new accredited programmes in the fields of strategic

interest for the development of Croatia. g5
Develop and implement relevant and new accredited programmes % S
in the fields of strategic interest for the development of Croatia. e

COMPETENT BODY: Ministries, state agencies, employment offices,
secondary schools, adult education institutions, higher education
institutions

IMPLEMENTATION: Employment offices, secondary schools, adult
education institutions, higher education institutions

INDICATORS: Number of accredited and introduced programmes
and number of adult learners. Amount of financial investment in
the development of programmes.

Continually evaluate and define occupational
and qualifications standards and adapt them to the social, econom-
ic, cultural and artistic needs of individuals and the community.
COMPETENT BODY: Ministries, state agencies, employment offices,
adult education institutions
IMPLEMENTATION: Employment offices, adult education
institutions
INDICATORS: Percentage of evaluated and adapted occupational
and qualifications standards. Number of new occupational and
qualifications standards. Level of meeting particular social, econom-
ic, cultural and artistic needs of individuals and the community.

Define the system of lifelong professional devel-
opment and the licensing of adult educators.
Develop qualifications standards for adult educators. COMPETENT
BODY: MSES
IMPLEMENTATION: Project-based (including higher education insti-
tutions, agencies responsible for adult education, professional adult
education associations). Possible ESF funding.
INDICATORS: Conditions and procedures of licensing, programmes
for additional education of adult educators. Number of developed
qualifications standards for adult educators.
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Define and implement programmes for addition-
al lifelong education and training of current and future profession-
als in early childhood and pre-school education, teachers and other
education professionals (counsellors, mentors and coaches) in the
fields of psychology, didactics, teaching methods, adult education
and professional development.

COMPETENT BODY: MSES, agencies responsible for education
IMPLEMENTATION: Adult education institutions, higher education
institutions, professional adult education associations. Possible ESF
funding.

INDICATORS: Adult Education Act and related regulations amended.
Number of programmes. Number of programme participants. Per-
centage of early childhood and pre- school education professionals,
teachers and other education professionals involved in the pro-
grammes. Levels of acquired learning outcomes and competences
of programme participants.

Develop a project that would define the process-
es and the system of validation of prior non-formal and informal
knowledge and skills in adult education.

Encourage the validation of prior knowledge and skills in adult
education. COMPETENT BODY: MSES, state agencies responsible for
education

IMPLEMENTATION: Possible ESF project funding. Implementation
financed from the state budget.

IMPLEMENTATION: Permanent

INDICATORS: Project approved and financed. Preparation and
approval of an ordinance on the validation of prior non-formal
knowledge and skills in adult education. Number of citizens with
recognised non-formally acquired knowledge and skills. Number of
internationally recognised certificates. Level of citizen satisfaction.

Analyse the existing resources of laboratories,
workshops and education centres for particular groups or types of
programmes.

Use project funding for development of regional and national
centres of competence and their networks (exclusively using the
capacities of existing facilities), and do so in collaboration with the
business sector, regional and local self-government, and education
institutions.

The centres should be places for the acquisition of practical experi-
ence, verification and certification of knowledge, skills and com-
petences of teachers, mentors, coaches and participants in adult
education and vocational training.

Define the terms of collaboration between the centres and the use
of resources, as well as define the processes of implementation of
programmes for various users.

Note: The measure correlates with the realisation of sub-measure
7.1. Establishing the optimal network of education institutions, the



relevant measures for secondary vocational education and training,
and higher education.

COMPETENT BODY: National Council for Development of Human
Potential

IMPLEMENTATION: Project-based (including adult education institu-
tions, secondary vocational schools, higher education institutions)
Possible ESF project funding. Implementation financed from the
state budget.

INDICATORS: Study prepared on the state of resources for the ac-
quisition of practical knowledge and skills. Number of verified and
financed projects for the establishment of centres and networks.

Develop the terms and the criteria of partici-
pation, as well as the models of financial incentives and reliefs for
partial employment of unemployed highly educated and/or profes-
sionally experienced citizens - as teachers, mentors or coaches in
adult education institutions. In this way, the capacity and the com-
petence of teaching resources, as well as social inclusion (especially
of elderly citizens) would be increased.

Monitor the effects of inclusion of new service providers.
COMPETENT BODY: National Council for Development of Human
Potential, line ministries

IMPLEMENTATION: Agencies, employment offices, adult education
institutions IMPLEMENTATION: Permanent

INDICATORS: Terms, criteria and models approved. Number of
newly included, previously unemployed teachers, mentors and
coaches.

Develop and apply computer and expert systems
and content for adult e- teaching.
Organise the creation of open educational content and teaching
aids with the possibility of free access, and encourage their use.
COMPETENT BODY: Line ministries, state agencies
IMPLEMENTATION: Projects (CARNet, SRCE, adult education in-
stitutions, higher education institutions and employers). Possible
funding from the EsF and the state budget.
INDICATORS: Number of newly developed e-systems. Amount
of content installed in knowledge bases. Number of users of the
systems and a level of satisfaction with the effects of such forms of
teaching.

Another group of measures should foster greater inclusion of citizens
in various forms of acquisition of up-to-date non-vocational compe-
tences and required qualifications. For particular target groups - such
as citizens with lower levels of education, unemployed youth, par-
ents, the marginalised and socially excluded, persons with disabilities,
elderly people and immigrants - specific programmes will be created
and/or adapted.
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Encourage the implementation of formal and
non-formal education programmes, which would include the
development of economic and financial literacy, parenting skills,
civic, cultural, political and ecological awareness, consumer and
media literacy. Foster and develop creativity, artistic and cultural
expression.

COMPETENT BODY: Line ministries, National Foundation for Civil
Society Development

IMPLEMENTATION: Adult education institutions, cultural and
artistic institutions, civil society organisations, professional adult
education associations

INDICATORS: Number of incentive measures for programme im-
plementation. Number of programme participants. Education and
learning outcomes compared to the current state.

Create and implement priority programmes
of formal and non-formal education for citizens without primary
education or with lower levels of education, socially marginalised
and excluded citizens, persons with disabilities, elderly people and
immigrants.
COMPETENT BODY: National Council for Development of Human
Potential, local self- government, Croatian Employment Service,
line ministries, the agency responsible for adult education
IMPLEMENTATION: Adult education institutions, cultural and
artistic institutions, civil society organisations, professional adult
education associations
INDICATORS: Number of programmes. Number of programme par-
ticipants. Education and learning outcomes compared to the cur-
rent state - surveys and research on the opinions of adult learners.

Motivate and financially stimulate people with
lower levels of education and qualifications, socially marginalised
and excluded people, persons with disabilities, elderly people and
immigrants to participate in adult education.

Inform on and promote the possible ways of accessing education
for those groups of citizens through the media.

COMPETENT BODY: Ministries and agencies, local government
bodies

IMPLEMENTATION: Adult education institutions, employment
offices, public media

INDICATORS: Percentage of citizens without primary education or
with lower levels of education, socially marginalised citizens, per-
sons with disabilities, elderly people and immigrants taking part in
the programmes. Amount of financial incentive per participant.

Financially encourage, develop and implement
adult education programmes in smaller towns, undeveloped and
rural areas.

COMPETENT BODY: Ministries and agencies, local government bod-



ies IMPLEMENTATION: Adult education institutions

INDICATORS: Number of implemented programmes and number
of adult learners. Amount of financial investment. Number of em-
ployed out of the total number of participants.

Provide free primary adult education. Particular-
ly encourage the elderly to complete primary education.
COMPETENT BODY: MSES
IMPLEMENTATION: Adult education institutions
Financed from the state budget and possibly from the ESF.
INDICATORS: Percentage of adults with completed primary educa-
tion. Number of adult learners. Amount of financial investment.
Evaluated learning outcomes.

Financially encourage the participation of un-
employed people in formal education programmes that lead to the
acquisition of an elementary education qualification, a higher level
of a qualification, or a qualification different from the one already
acquired.

The particular target groups are: unemployed young people with
completed grammar school (gymnasium) education, and those with
secondary vocational or higher education qualifications that are not
in demand on the labour market.

COMPETENT BODY: Croatian Employment Service, ministries 1M-
PLEMENTATION: Adult education institutions

Financed from the state budget and possibly from the ESF.
INDICATORS: Percentage of unemployed citizens who participate in
the programmes. Assessed learning outcomes. Number of em-
ployed out of the total number of participants. Amount of financial
investment.
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The third group of measures is focused on overcoming psychological

and situational obstacles for greater participation of citizens in pro-

grammes. These measures include:

— raising awareness of the necessity to invest in human resources
and to foster motivation among citizens for lifelong learning;

— developing effective and user-oriented processes for informing and
advising citizens about the possibilities of adult education;

— fostering mobility in adult education.

Expand and improve existing events that con-
tribute to the promotion of lifelong learning and education, and
introduce new forms and means of promotional activity COMPE-
TENT BODY: Agencies
IMPLEMENTATION: Adult education institutions, employment
offices, civil society organisations, vocational associations
INDICATORS: Changed perception from target groups about edu-
cation and learning. Number of realised promotional activities and
media presentations.
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Develop new and specific counselling processes
at all levels of education and employment.
Expand places and offices for counselling and career guidance and
network them.
Establish counselling centres and offices that would be appropriate-
ly distributed throughout the regions and easily accessible for all
citizens, especially for the youth.
COMPETENT BODY: Employment offices, agencies, line ministries,
higher education institutions
IMPLEMENTATION: Projects (Croatian Employment Service, agen-
cies, schools, higher education institutions)
IMPLEMENTATION AND MAINTENANCE: Agencies, adult education
institutions, employment offices, line ministries, higher education
institutions
Possible funding from the ESF and/or the state budget.
INDICATORS: Number of newly developed and applied guides,
ability and potential assessment tests, websites for counselling
and guidance. Levels of process use and user satisfaction. Number
of newly opened places providing information, counselling and
guidance. Level of networking and regional coverage. Percentage of
citizens/youth using the services and level of satisfaction with the
services.

Improve the structure, accuracy and possibilities for
users of the existing Common Andragogical Data Register (Azup —
Andragoski upisnik podataka) of the Agency for Vocational Educa-
tion and Training and Adult Education, and make it available to the
public. Develop an integral web portal and mobile device applica-
tions providing information about adult education possibilities:
programmes, institutions, counselling offices, conditions, financial
incentives, outcomes, etc.

COMPETENT BODY: Agencies

IMPLEMENTATION: Project-based, possibly with funding from the ESF
IMPLEMENTATION AND MAINTENANCE: Agencies, adult education
institutions, employment offices

INDICATORS: Number of institutions and programmes included in
the information system in relation to their total number. Accuracy
of the data in databases. Number of information system users.

Develop projects aimed at increasing internal
spatial mobility in adult education. Inform potential adult learners
more about the possibilities of internal and international mobil-
ity. By means of various financial and other incentives, influence
the increase in mobility of lifelong and adult learners within the
country and on the international level, which should result in an
acquisition of specialised knowledge and skills.

COMPETENT BODY: Agencies, employment offices
IMPLEMENTATION: Projects (agencies, adult education institutions,
employment offices) Possible ESF funding.



INDICATORS: Number of mobility programmes and number of
adult learners in the programmes.

Employers and the public administration need to take greater account of
the current state and of improvements of their human resources, and in
that way meet the preconditions for constant competitive adjustments
on the market and quality improvements of public services. Employers,
especially larger ones, currently use various and even innovative meth-
ods of education at the workplace and from the workplace. However, the
total amount of investment and the degree of inclusion are significantly
below the EU average. The consequence is significantly reduced work-
force flexibility, which does not positively contribute to the concept of
flexicurity — a concept embedded into the strategic documents of the
EU and in initiatives such as the Europe 2020 Strategy, Agenda for New
Skills and Jobs and Common Principles of Flexicurity.

Initiatives by larger employers who have developed internal education
capacities and materials, which they use to educate their own employees,
will be aided by the accreditation of such programmes by means of the
Croatian Qualifications Framework. The Ordinance on the HKO/CROQF
Register prescribes who is responsible for implementing the accreditation.
Employees will acquire credits through internal education programmes.
Moreover, they will obtain transferable certificates of acquisition and/or
evaluation of units of learning outcomes, which will positively contribute
to the transparent development of human resources over the long term.
Small and medium enterprises frequently lack the awareness of (and the
defined needs for) new knowledge and skills, and also have insufficient
financial ability to educate their employees. A system will be established
to offer them contemporary training programmes for existing and new
qualifications and occupations.

Through financial reliefs and other incentives, employers will be encour-
aged, but also obliged, to continually and deliberately train their employ-
ees for new occupations and to widen and improve their competences.
Furthermore, a stronger influence of trade unions is expected in the
processes and requirements related to adult education.

Organising high-quality workplace-based practical training with employ-
ers is an important element in supporting the entire education system,
and is also extremely important for raising the degree of occupational
competence in almost all occupations. This is especially true for voca-
tional occupations, and particularly among them specific crafts that
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are acquired only through intensive apprenticeship programmes. Of
importance in such circumstances are the employers’ attitudes and their
readiness to bring on young people for practical training, as well as to
conduct workplace-based practical classes on their premises. Financial
support and reliefs should encourage employers to train counsellors
and mentors to lead pupils, students and trainees in practical training
at the workplace.

In many secondary schools and higher education institutions, as well as
in companies, modern and equipped laboratories, workshops and edu-
cation centres exist, which are nowadays mostly meant for the needs of
pupils and students attending programmes in those institutions. Such
centres employ experienced personnel, who are ready to transmit knowl-
edge and skills not only to pupils and students in regular education, but
also to learners and teachers in lifelong learning programmes. Many of
the existing centres have been certified by international organisations
that issue certain certificates, affirmations and other types of verified
documents. Since there is no overview and analysis of such capacities
in particular fields in Croatia, such centres will be identified in related
fields. They will be mutually networked, and experienced experts will
be trained for education and certification activities. For fields deemed
important for the economic development of Croatia, projects will be
developed for forming new centres of competence.

Higher education institutions, professional associations, technology
transfer centres, regional development centres and similar institutions
have to develop and provide more accredited training programmes for
new high-technology knowledge and skills.

Develop specific priority education and training
programmes for small and medium enterprises and for existing
and potential entrepreneurs, by means of calls for programme pro-
posals, based on agreed competences and learning outcomes.
Announce a public call for programme proposals. The programmes
should include defined competences and learning outcomes.
Accredited implementers should offer education programmes to
small and medium enterprises.

COMPETENT BODY: National Council for Development of Human
Potential, employment offices, Croatian Chamber of Economy, Cro-
atian Employers’ Association

IMPLEMENTATION: For projects — agencies; adult education insti-
tutions; higher education institutions; Croatian Employment Ser-
vice; Croatian Chamber of Economy; Croatian Chamber of Trades
and Crafts; Croatian Employers’ Association; South East European
Centre for Entrepreneurial Learning (SEECEL), etc.

Possible funding from the ESF and by employers.

INDICATORS: Number of new programmes for small and medium
enterprises and number of programmes for entrepreneurs. Num-
ber of adult learners in the programmes and amount of funding per



learner. Level of satisfaction of learners and employers.

(related to MEASURE 1.1.6.) Define simpler condi-
tions and procedures for fostering cooperation between adult edu-
cation institutions, entrepreneurs and local government, with the
aim of improving the conditions of teaching and practical training
within adult education programmes.

Plan incentives for employers to train and encourage mentors to
perform practical teaching.

In that respect, adapt existing regulations in the area of labour
legislation and the Adult Education Act in order to enable undis-
turbed and legally performed adult teaching and practical training
throughout Croatia.

COMPETENT BODY: Ministries, agencies, Croatian Employers Asso-
ciation, Croatian Chamber of Economy; changes in legislation
IMPLEMENTATION: Adult education institutions, Croatian Cham-
ber of Economy, Croatian Chamber of Trades and Crafts, employ-
ers

INDICATORS: Defined measures, conditions and procedures of con-
ducting practical teaching. Number of places for practical training.
Total duration of practical classes.

In adult education there is a difference between formal education pro-
grammes and non-formal education programmes, which are implemented
by institutions registered for adult education, and for which there is no
defined and implemented quality assurance system.

In a narrow sense, non-formal adult education includes organised learn-
ing processes focused on training adults for work, for various social
activities and for personal development. In the broader sense, the term
refers to organised learning activities aimed at the acquisition and im-
provement of competences for personal, social and professional use, but
which is not verified by a public document. The number of institutions
providing non-formal programmes has been growing steadily over the
last decade. These programmes are being implemented without the pos-
sibility of checking their quality and without the consent of a competent
institution. Additionally, no records of them are kept and they are not
part of any quality assurance system. Such programmes are mainly fo-
cused on providing currently attractive additional knowledge and skills,
but for commerecial gain, and users are not thoroughly informed of the
possibilities of verification of their acquired certificates and documents
for employment purposes. For many of these short programmes, credits
are granted in accordance with the decisions of vocational associations
and chambers, but the primary purpose of such credits is for maintain-

NOILvYDNa3
1Inav

215



NOIlvDNa3
1Inav

216

ing formal records of participation in lifelong education. No one actually
evaluates the usefulness and the outcomes of such processes.

Formal adult education programmes are those verified by the line min-
istry (Ministry of Science, Education and Sports). Verification is based
on whether or not they: meet the criteria (the duration and the manner
of implementation); meet the spatial, staffing and material requirements
determined by the Ordinance (Articles 23-41); and whether or not they
received a positive assessment from the Agency for Vocational Educa-
tion and Training and Adult Education and have been examined by the

Ministry of Science, Education and Sports. In formal adult education

programmes there exists a basis for the development of a quality assurance

system. Some of the problems and challenges that provide fundaments
and directions for the development of quality in adult education are the
following:

— Institutions themselves create adult education programmes,
whereas primary and secondary school programmes are adopted by
the minister. Primary school programme content is not adapted for
adult education. The programme is condensed, but it is not based
on an estimation of necessary competences and the time needed for
their acquisition. In fact, certain content and subjects are excluded
from it entirely, so adult learners, despite meeting the formal
prerequisites, will have difficulty in continuing their education.

— The issued decrees for programmes have no expiration date (no re-
accreditation).

— There is an obligation to keep records, but there are no sanctioning
measures.

— There are no qualifications standards and units of learning
outcomes that would set the minimum criteria and standardise the
outcomes (Croatian Qualifications Framework).

— The criteria for issuing official opinions regarding programmes and
conditions are not appropriately prescribed and developed.

Because of the stated shortcomings of the current adult education system,
establishing a quality assurance system will be based on the following
principles of the Croatian Qualifications Framework:

— creating education programmes based on learning outcomes and in
line with the needs of the labour market by coordinating them with
the related occupational standards and qualifications standards;

— establishing clear criteria and procedures of evaluation of
qualifications standards and units of learning outcomes, and
accrediting programmes and institutions in the Register of the
Croatian Qualifications Framework.

Quality assurance in adult education will be implemented by competent
agencies in accordance with the levels of the adult education programmes.
Their work on quality assurance will be supplemented by the quality as-
surance of the acquisition of qualifications or units of learning outcomes,
which until now has not been the case.



Adult education programmes for the acquisition of formal qualifications
must enable adult learners to acquire learning outcomes prescribed by
the relevant Qualification Standard in the Register of HKO/CROQF. Such
programmes are proposed by education institutions, and must complete
the procedure for initial accreditation (now verification), as well as peri-
odical procedures for re-accreditation, as part of the quality assurance
system. The agency responsible for adult education (currently the Agency
for Vocational Education and Training and Adult Education) will conduct
the initial evaluation of programmes at levels 2 to 5 of the HKO/CROQF, o>
excluding short-cycle programmes in higher education. The Agency for
Science and Higher Education will carry out procedures of evaluation of
adult education programmes at levels 5to8 of the HKO/CROQE. Agencies
give their opinions and recommendations on the programmes to the
Ministry of Science, Education and Sports, and the Ministry makes a
decision on their accreditation.
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In order to establish a quality assurance system in adult education, it is

necessary to:

— organise the institutional structure for the development and
implementation of quality assurance, with a clear division of
jurisdictions between the involved institutions;

— strengthen the functions of the competent agencies related to
quality assurance, qualifications standards and the criteria and
procedures of evaluation of adult education programmes and
institutions;

— train institutions that implement formally accredited adult
education programmes to implement internal quality assurance, in
accordance with the HKO/CROQF Act.

Conduct an analysis of the availability of adult
education programmes and the efficiency of all stakeholders in the
system in creating new programmes. Based on the assessed level in
accordance with HKO/CROQF, regulate the jurisdictions of agen-
cies in the assurance and development of programme quality, and
the development of new adult education and professional training
programmes.

COMPETENT BODY: MSES

IMPLEMENTATION: MSES, agencies, higher education institutions
INDICATORS: Revised regulations that stipulate the jurisdictions in
adult education quality assurance.

Create and adopt procedures for agencies
responsible for quality assurance of adult education programmes,
considering the specifics of the levels and types of education.
COMPETENT BODY: MSES IMPLEMENTATION: MSES, agencies
INDICATORS: Revised regulations concerning the procedures of
quality assurance of adult education programmes.
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Revise guidelines and instructions for creating
adult education programmes and relevant qualifications standards,
based on learning outcomes and aligned with relevant occupational
standards, in accordance with HKO/CROQF and possible regulation
changes.

COMPETENT BODY: MSES
IMPLEMENTATION: MSES, agencies
INDICATORS: Adapted guidelines and instructions

Develop improved curricula and programmes for
primary and secondary adult education. Content should be adapted
to adult learners and condensed on the basis of an assessment of
the required key competences and the time needed for their acqui-
sition, so that adult learners become qualified to enter the labour
market, as well as continue their education.

COMPETENT BODY: MSES

IMPLEMENTATION: MSES, agencies

INDICATORS: Prepared primary and secondary adult education
programmes

Improve the criteria and the implementation
of efficient advisory assistance provided by agencies to education
institutions in the process of accreditation and re-accreditation of
adult education programmes
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, agencies
INDICATORS: Revised regulations in adult education. Level of pre-
paredness of agencies.

Establish a national adult education information
system, which would contain information about programmes, adult
learners, adult educators and the financing of accredited adult
education programmes, which would also be connected to the
Common Andragogical Data Register (Azup), the Human Potential
Register and the HKO/CROQF Register.

COMPETENT BODY: MSES, Agency for Vocational Education and
Training and Adult Education

IMPLEMENTATION: Project-based (possible ESF funding) INDICA-
TORS: Established national information system

Collect information on the employability of the
candidates who have completed accredited adult education pro-
grammes in line with the labour market, and use the information
for an analysis of the efficiency of the programmes and for an anal-
ysis of the quality of the work performed by the institutions.
COMPETENT BODY: National Council for Development of Human
Potential, agencies IMPLEMENTATION: Agencies, adult education
institutions, employment offices
INDICATORS: Percentage of surveyed adult learners. Level of use of



the information on employability in the efficiency analysis.

Develop the guidelines for the accreditation of
internal quality assurance systems in accredited adult education
institutions, following the example of the ESG guidelines (European
Standards and Guidelines for Quality Assurance) in higher
education.

Establish internal quality assurance systems in adult education
institutions, which are subject to external evaluation performed by
responsible agencies.

COMPETENT BODY: MSES

IMPLEMENTATION: MSES, agencies, adult education institutions
INDICATORS: Prepared guidelines and level of operation of the
system.

The inefficiency of the adult education system, measured by extremely

low participation, is partly the result of uncoordinated management

processes between various line ministries, agencies, employment offices

and other state and local institutions, and partly the result of insufficient

financing or poor incentives provided by financial measures for learners,

employers and other participants in the system. Incentives must be

primarily focused on citizens for:

— the acquisition of primary education and key competences for
lifelong learning;

— the acquisition of first, partial (additional) or other qualifications
(retraining) focused on the needs of society and the economy.

Public calls and available resources will be used to encourage equipping
and developing existing and, if reasonable, establishing new adult edu-
cation institutions in smaller towns and rural areas. Public secondary
schools, which currently implement a significant number of adult educa-
tion programmes, should be used more in the development of a network
of adult education institutions.

Agencies must monitor and consolidate information on accredited pro-
grammes, on all investments in adult education programmes, on initial
accreditation and periodical re-accreditation of programmes and insti-
tutions, and on supervision in the quality assurance system. The results
from the analyses of the data obtained will be used as a basis for the
rationalisation of the number of institutions and the establishment of
their network, as well as for the number and types of programmes and
their development.
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It is proposed that the capacities of the relevant authorities should be
improved for the further development and implementation of adult
education policy.

In accordance with their third mission, higher education institutions, es-
pecially universities, must take on new obligations concerning the organ-
isation of lifelong learning and adult education, the creation and imple-
mentation of new programmes, teacher education for those programmes,
the creation and implementation of part-time study programmes, career
guidance and counselling, e-tools development, as well as the organisation
and formation of open digital educational content, knowledge and tools.
For that reason, the section of the Strategy related to higher education
proposes the establishment of lifelong learning centres.

It is necessary to define what the priority adult education programmes
are, specifically the priority qualifications to be obtained through those
programmes, as well as to identify possibilities for financial support
from public funds (state budget) or U funds. Only adult learners who
take part in programmes that are in demand on the labour market (or are
important for foreseeable needs) will be co-financed. Planning and di-
recting financial investments and incentives must be improved by means
of better identifying proposed projects and by financing programmes of
the highest importance for the community and for learners.

Although funding in Croatia for adult education projects and programmes
has increased, it is still almost impossible to gain reliable insight on the
total amount and structure of the expenditures — especially at the lo-
cal and regional government and self-government levels. Considerable
funds planned and set aside for adult education are not in the budget
of the Ministry of Science, Education and Sports and/or the Agency for
Vocational Education and Training and Adult Education, but are rather
in the budgets of other ministries and bodies.

In Croatia, there are various sources for financing adult education, which
is evident in the Adult Education Act, but the Act does not specify the
obligations of particular financiers.

Measures should be planned to avoid disloyal competition between the
providers of accredited adult education programmes, which can occur
due to programme implementation in more privileged or less privileged
conditions. For instance, in contrast to private providers, public providers
use space and equipment mostly funded from public sources. Therefore,
it is necessary to determine the commercial price for implementing
such programmes — namely, a price below which programmes should
not be provided.

The first group of activities needed for the realisation of the given objec-
tive is related to improving the coherence, organisation and management
of adult education processes.



Define the procedures for analysing the indica-
tors of implementation of the Strategy, decision-making, manage-
ment and monitoring.

Define the jurisdictions and the responsibilities of ministries, agen-
cies, employment offices and other state and local institutions.
Establish a department at the Ministry of Science, Education and
Sports responsible for adult education.

COMPETENT BODY: Agencies, line ministries IMPLEMENTATION:
Regular activity of agencies and line ministries. Act and ordinance
amendments and their harmonisation.

INDICATORS: Approved activity schedules. Defined analysis proce-
dures and jurisdictions. Level of operation of the department for
adult education. Time required for accreditation and realisation of
programmes. Number of newly accredited programmes. Expendi-
ture of publicly invested funds per participant.
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Define the procedures for coordination of state
and non-state parties in the harmonisation and development of the
adult education system. Involve a representative of civil society in
the discussions on amendments to acts and regulations.
Determine the criteria and the procedures for defining the adult
education programmes of priority for economic and social develop-
ment.

COMPETENT BODY: National Council for Development of Human
Potential

IMPLEMENTATION: Ministries, offices of the Government of the
Republic of Croatia, professional associations, national umbrella
associations of NGOs

INDICATORS: Revised forms of partnership between state and non-
state parties and the representatives of civil society in the adult
education system.

Another group of measures is aimed at improving coordination in
financing, and the managing and monitoring of expended funds be-
tween various line ministries and bodies.

Define the procedures of coordination in financ-
ing involving various line ministries, state and local government
bodies.

Identify programmes for financing, directubg funds from state and
local budgets according to the priority criteria for the community.
Coordinate the financing and the efficient use of funds.
COMPETENT BODY: Ministries and agencies IMPLEMENTATION:
Regular activity of agencies and line ministries

INDICATORS: Amount of financial investment from various sources.
Level of use of funds in relation to the plan. Level of coordination
and fulfilment of priority criteria for the community.
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Propose indicators of implementation efficiency
of the objectives of adult education programmes, for the purposes
of monitoring and financial management.

Submission of annual reports by responsible state and local govern-
ment bodies and adult education implementers, consolidated and
methodologically arranged according to defined indicators, which
should give insight into the number of adult learners, programmes,
implementers and expenditure of funds.

COMPETENT BODY: Ministries and agencies

IMPLEMENTATION: Regular activity of agencies and line ministries;
local government, agencies; adult education institutions
INDICATORS: Completeness of the reports and the quality of the
defined indicators (extent of usability of obtained data). Number of
adult learners. Expenditure of funds in relation to the effect.

Harmonise and amend the regulations concern-
ing the financial aspect of adult education activity. Define the tax
policy regarding profit taxation, leading towards equality of adult
education institutions regardless of their founder.

COMPETENT BODY: Government of the Republic of Croatia IMPLE-
MENTATION: MSES, MoF
INDICATORS: Regulation amendments

With the aim of developing and choosing the optimal model of new
financial incentives for participation in programmes for citizens and
employers, the following measure is proposed:

Propose an optimal model of financial encour-
agement for individuals and employers, based on an analysis of the
possibility and legitimacy of introducing the following forms of
financial incentives and reliefs:
models of personal education accounts and vouchers co-financed
by the state or a local adult education community;
days off work for employees undergoing education;
tax reliefs for individuals for acquisition of key competences;
loans for adult education, in agreement with social partners;
establishment of the adult training and education fund.

Introduce an optimal model of financial encouragement for indi-
viduals and employers, in accordance with the conducted analyses.
COMPETENT BODY: Ministries and agencies

IMPLEMENTATION: Adult education institutions, employment
offices Amendments to the Act are necessary.

INDICATORS: Conducted analyses and a level of use of the obtained
results. Level of operation of the models of financial incentive.
Amount of financial incentive for adult learners. Level of use of the
incentives. Number of new adult learners.
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SCIENCE AND TECHNOLOGY

Knowledge and the application of knowledge are the main conditions
for the success of Croatia in today’s world.*” Science and technology
are therefore strategically developed and aimed at placing education,
research and innovation at the centre of the national development
strategy, while at the same time taking into account the European
Framework Programme for research and innovation Horizon 2020.38
The main presumptions for reaching this goal are changes in Croatian
science and changes that will improve science in Croatia. Croatian
science needs changes and a structural transformation in order to
maximally contribute to global knowledge, as well as contribute to
social and economic development, job creation, and to improve quality
of life and the general public good in Croatia.’®® Croatia ranks in the
highest group of countries of very high human development by the
Human Development Index (HDI), which is used by the United Nations
Development Programme (UNDP) to measure quality of life, and it is
within this group that it must progress.*° The changes that will enable
science to assume such a role demand a strengthening of the innovation
economy and public services, as well as a gradual increase in funding
for research and development towards three per cent of gross domestic
product. Investment in research and innovation is an investment in
Croatia’s future, whereby it must be ensured that every Kuna invested
contributes to the well-being of Croatian citizens as much as possible.

In all documents of the European Union, especially in the Strategy for
Smart, Sustainable and Inclusive Growth Europe 2020, and its flagship
initiatives Innovation Union#+?and Digital Agenda for Europe,4as well
as the Framework Programme Horizon 2020, research and innovation
are brought together and the knowledge triangle between education,
research and innovation is developed. This needs to be achieved in all
Croatian strategic documents and an effective system of higher edu-
cation, science and technology development needs to be built on this
basis. The national priorities and national challenges must be defined
and connected with those of Europe, and with an aim to achieve syn-
ergy in investing in science and technology from national, regional and
international sources, including European Union funds.

In Croatia, the need for change was recognised on time. Although efforts
have been made to enhance science and technology, especially over
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the last ten years, the set goals have not been fully reached. 4445146147148
Membership in the European Union has opened up new opportunities
which cannot be exploited without rapidly introducing changes in the
science and higher education system. The weaknesses of research and
innovation, as well as the management of institutions in the science and
higher education system, indicate a necessity for introducing changes

- primarily on the basis of internationally accepted criteria for quality,
relevance and rationality, as defined in the Guidelines for the Strategy
for Education, Science and Technology.*» Education, science, research,
development and innovation in Croatia cannot be enhanced outside
the framework of the knowledge triangle and without the introduction
of changes in science, education and the economy (as well as changes
in their mutual relationships), all of which requires that which has so
far been lacking: political dedication; responsibility; continuity; and
coordination.

Researchers are of fundamental value to the Croatian science and
higher education system. Croatia’s underutilised presumptions for
development are networking, cooperation and synergy (along with a
stronger linkage of the impact of science and art to society, education,
technology and production), so that available human and material
resources are fully exploited and new ones are created

OBJECTIVE 1: RAPIDLY INTRODUCE CHANGES IN THE
SCIENCE AND HIGHER EDUCATION SYSTEM

CROATIA AND THE EUROPEAN RESEARCH AND
INNOVATION CONTEXT

Science and technology development are taking place in globally modified
circumstances, which are characterised by recession, the still dominant
role of the Usa and the growth of Asian and other new economies (which
have been assuming an ever-greater role in science and technology on a
global level). The European Union, faced with the need for transforma-
tion, has adopted the Europe 2020 strategy. The Framework Programme
Horizon 2020, which is the key instrument for the implementation of
the flagship initiative Innovation Union, defines priorities that include
excellent science, industrial leadership and the following societal chal-
lenges: health, demographic changes and welfare; food safety, sustainable
agriculture, sea and marine research and bio-economy; safe, clean and
effective energy; smart, green and integrated transport; climate change,
effective utilisation of resources and use of raw materials; inclusive,
innovative and reflective society; and a secure society. Horizon 2020 is
an inter-disciplinary, multi-disciplinary and trans-disciplinary research
programme in which all societal challenges contain components from
humanities and social sciences.



Excellent science comprises frontier research. This term reflects the
new understanding of fundamental research. On the one hand, it is
stated that fundamental research in science and technology is of crucial
importance for economic and social welfare, while on the other hand,
frontier research and research beyond borders is a risky enterprise di-
rected towards new and especially challenging areas - its feature being
the elimination of borders between disciplines.’s°

European priorities link technology to research: Future and Emerging
Technologies (FET) are linked to excellent science, whereas enabling and
industrial technologies are linked to research for industrial leadership.

Furthermore, research and innovation are linked, with support from ideas
to the market. The multi-annual financial framework and the resources
from the European Structural and Investment Funds (ESIF) that are in-
cluded in the Common Strategic Framework (CSF) serve the purpose of
achieving the goals of the Europe 2020 strategy: the Cohesion Fund (CF),
European Regional Development Fund (ERDF), European Social Fund
(eSF), European Agricultural Fund for Rural Development (EAFRD) and
the European Maritime and Fisheries Fund (EMFF)." ‘The strengthening
of research, technology development and innovation’ is defined as the
first thematic goal. Meanwhile, possibilities are opened up for everyone
in a new way — to the young, scientists with great potential, outstanding
researchers and innovators.

To increase investment in research and development in the period 2014-
2020, in addition to its own funds, European funds will be available for
Croatia, for which there are defined priorities and ex ante conditions that
include defining a national strategy for research and innovation for smart
specialisation.’s* For Croatia, the thematic goal of ‘strengthening research,
technology development and innovation’ is included in the priority area
of investing in ‘the strengthening of the competitiveness of the economy’.

CROATIAN KNOWLEDGE TRIANGLE

Croatia must develop its own national knowledge triangle, linked to Euro-
pean and global knowledge structures, by ensuring cooperation between
the education, research and business sectors (especially industry). The
Croatian Research and Higher Education Area will therefore be created,
where public and private higher education and research institutions will
operate, cooperating with the business sector and public services. This
also opens up new opportunities for Croatian researchers, Croatian
science, and for research and innovation in Croatia, and not just new
requirements.

Regarding Croatia’s membership in the European Union, there is a need
to present Croatian humanities outside our borders with the aim of en-
suring Croatia’s presence and recognisability in a multinational union.
On the other hand, there is an ongoing need to continually redefine
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Croatian identity within Croatia. Continuous research on national and
world cultural heritage and history is essential for societies that build
their identities upon scientific results. Another essential factor in identity
construction is awareness of Croatia’s geographical features - its natural
and cultural landscapes.

It is essential to introduce changes in the science and higher education
system. The process of introducing changes will start immediately.

Research and innovation will be placed at the centre of the national
development strategy, thus contributing to the understanding and gen-
eral acceptance of their social and economic role and tasks, whereas
the success of Croatian science will be evaluated not only through its
contribution to global knowledge, but also through Croatia’s social and
economic development. What will therefore be taken into account are
the tasks of higher education and science that go beyond the current
and short-term needs of society and the economy, as well as the role of
entrepreneurship in creating innovations.

Responsibility for research and development will be introduced in the
programmes of all ministries, with effective inter-sectoral coordination.
The utilisation of all state sources of public funding of research and de-
velopment will be enhanced. Cooperation will be strengthened between
public enterprises, community organisations and state institutions with
universities and research institutes on research and development related
to societal challenges. The European Union brings together all research
and innovation programmes that have been implemented so far. This
will be done by Croatia as well, and it will add programmes that have not
yet been launched, but which serve as preconditions for the development
of science and technology, as well as for social and economic progress.

The institutional framework for higher education, science and technol-
ogy will be enhanced, parts of which have been well-defined. However,
this framework has not been completed. It is insufficiently funded and
in some areas it is only in the initial stage — namely in the area of stra-
tegic management of research, development and innovation. All four
components of the institutional framework will be developed: strategic
management through policy making, primarily within the Government'’s
competence; distribution of public funds through institutional funding
and competitive funding that is carried out by foundations and agencies;
quality assurance and independent quality assessment; and research,
development and innovation at universities and research institutes, as
well as with the business sector and in public services. The roles, tasks
and responsibilities of all competent bodies and institutions will be clearly
defined and distributed during the course of implementation, and the
autonomy and responsibility of the competent bodies and institutions
will be strengthened, as will the national and international evaluation
of their work.



The introduction of structural changes will start immediately, which will
result in the transformation of larger public universities into research
universities, the establishment of research centres at smaller universities
and the restructuring of public research institutes (by incorporating
them within universities, by setting up associations of institutes or by
providing them with training to independently accomplish their mission
and fulfil their social role).

ENHANCEMENT OF THE COLLECTION, PROCESSING, INTER-
PRETATION AND PUBLICATION OF STATISTICAL AND OTHER
INDICATORS OF RESEARCH, DEVELOPMENT AND INNOVATION

The official statistics of Croatia contain basic statistical information on
research, development and innovation, in accordance with the regulations
of the Council of the European Union. Strategic planning, adequate policy
making and preparation of action plans require credible and adequate
indicators, as is the case for monitoring the impacts of strategic measures
and the implementation of this Strategy.

Consequently, the collecting, processing, interpreting and publishing
of statistical and other indicators resulting from research, development
and innovation will be enhanced. In addition to the main indicators, ad-
ditional indicators will be introduced that will provide detailed insight
into investments in research and development, employment and human
resources, as well as into productivity and competitiveness of research
and development, in line with European good practice.’s3

Indicators on the status and trends regarding investments in research and
development in higher education and at research institutes are needed
(state budget investments and their structure according to organisation-
al and functional classification; structure of expenses; investment in
competitive programmes and projects; gross domestic expenditure and
sources of funding). Data is also needed on investment in research and
development from the business sector (gross domestic expenditure by
size and ownership of the enterprise and the economic sector; the share of
public enterprises and community organisations; structure of expenses;
sales, exports and employment on the basis of research and development;
innovation activities by enterprise size and by the related income from
new products and exports; and sources of funding of research, develop-
ment and innovation). Data is also needed on human capital development
(enrolment in and completion of undergraduate, graduate and doctoral
study programmes, with a focus on natural sciences, technology, engi-
neering and mathematics; first employment by economic sector; and
number of researchers and structure by sectors). Finally, better data is
needed on research, development and innovation activities (participation
in EU programmes and amount of funding; cooperation between the
business sector, public services, universities and research institutes;
registered trademarks, patents pending and registered patents, licence
agreements, scientific publications and citation). Statistical indicators
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will cover high-technology industry and knowledge-based services in
particular.

MEASURE 1.1. Introduce responsibility for research and develop-
ment and for competitive project funding into the programmes of
all ministries, with effective inter-sectoral coordination that will
result in the effective utilisation of all state sources of research and
development funding

COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: All ministries, local and regional self-govern-
ment

INDICATORS: State budget: annual expenditure for research and de-
velopment within the framework of the budget items of all minis-
tries (amount, percentage of GDP). Annual expenditure for research
and development by local and regional self-government (amount,
percentage of GDP).

MEASURE 1.2. Establish strategic management of higher educa-
tion and science, and launch structural changes in the science and
higher education system by means of research transformation of
public universities and restructuring public institutes
COMPETENT BODY: NVZVO/NCSHE

IMPLEMENTATION: MSES, AZVO/ASHE, Rectors’ Conference, public
universities and public institutes

INDICATORS: Adopted action plan for structural changes in the
science and higher education system

MEASURE 1.3. Enhance the collecting, processing, interpreting
and publishing of statistical and other indicators of research, devel-
opment and innovation

COMPETENT BODY: Croatian Bureau of Statistics
IMPLEMENTATION: MSES, Ministry of Finance, HAMAG BICRO,
AZVO/ASHE, State Intellectual Property Office, Croatian Bureau of
Statistics — all in cooperation with public institutes and universi-
ties

INDICATORS: Level of compliance of data collecting, and of process-
ing, interpreting and publishing statistical and other indicators of
research, development and innovation with EU provisions, includ-
ing the introduction of additional indicators, especially for research
and development in the business sector, including high-technol-
ogy industry and knowledge-based services. Publishing of annual
statistical report of the Ministry of Science, Education and Sports
containing comprehensive data on research, development and
innovation in Croatia, including all indicators covered by this
Strategy.



OBJECTIVE 2: FOSTER THE DEVELOPMENT OF INTER-
NATIONALLY COMPETITIVE PUBLIC UNIVERSITIES
AND RESEARCH INSTITUTES IN THE CROATIAN HIGH-
ER EDUCATION AND RESEARCH AREA TO CREATE
NEW SCIENTIFIC, SOCIAL, CULTURAL AND ECONOMIC
VALUES

RESEARCH IN THE PUBLIC SECTOR

The Croatian university system is comprised of seven public universities.
Many young people opt to study natural, technical and biotechnical
sciences, and the interest of female students in these fields is satisfac-
tory — both of which are not the case in many European countries, but
which are important for education in a knowledge society relying on
technology.’ This is a good starting point for various forms of network-
ing between universities that are similar or complimentary in terms
of space or programmes, and also for implementing joint study and
research programmes. Moreover, the majority of public research insti-
tutes are situated in university centres (21 in Zagreb, one in Jastrebarsko,
Osijek, Pore¢ and Split respectively), which facilitates the establishment
of joint research teams, mobility of students and researchers, effective
procurement and use of expensive research equipment. Higher educa-
tion institutions and research institutes are located in cities offering
social, cultural, artistic and economic activities, all of which facilitates
various forms of cooperation. The Croatian Academic and Research
Network has the basic information, communication and computing ca-
pacities to support cooperation in the Croatian and European education
and research area. In addition to strengthening E-infrastructure, it will
provide support to demanding programmes, both at the national level
and within the framework of international cooperation.

Of the total number of researchers working full-time or part-time (11
454), almost 9o per cent are employed in higher education, public insti-
tutes and other parts of the state sector. Among those who are full-time
researchers (6 487 in 2011), 8o per cent work in such institutions.’ss

Before 2013, scientific projects funded from the state budget were char-
acterised by fragmentation (more than 2 ooo simultaneous projects), a
disconnect between the funding of basic project costs and the funding of
early-stage researchers and equipment, as well as a lack of implementa-
tion for systematic and actual evaluations of projects. By entrusting the
Croatian Science Foundation with the implementation of the procedure
for evaluating and monitoring national scientific projects, a major step
has been made towards a science system with fewer, but well-funded
scientific projects that will be properly monitored. The Croatian Science
Foundation has thus become the main source of funding for scientific
projects in Croatia.
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According to the key indicators that are systematically used in the Eu-
ropean Union, research achievements in Croatia are generally below the
European average, but they are higher than those in several countries of
the same economic structure.’® Participation in European programmes
is satisfactory, with 17 per cent of successful applications submitted
by scientific and higher education institutions and 86 million Euros of
utilised funds within the framework of the Seventh Framework Pro-
gramme (FP7). Research conducted in the areas of health, information
and communication technologies, biotechnology and transport has been
particularly successful. Eighty small and medium-sized enterprises
have been included in these projects. The indicators of scientific and
technological excellence and cooperation are the following:'s’

_

Croatia EU
- wn
8 &
Iz
& & Scientific publications among the 10percent of most cited in the 3,2 11,0
5 >
8 Z world (percentage of all scientific publications)
Scientific publications published in cooperation with foreign researc- 428 343
hers (per one million citizens)
Scientific publications published in cooperation with researchers 5,2 7.3

from the private sector (per one million citizens)

The number of new doctorate graduates younger than 35 years of
age is not much below the European average (Croatia with 1.4 and
the EU with 1.7 doctorate graduates per one thousand citizens),
but there is an insufficient number of them in natural science,
technology, engineering and mathematical disciplines (around 40
per cent),”® and very few doctorate graduates are employed in the
business sector (estimated at 15 per cent).

These results have been obtained with public investments in
research and development of only 0.41 per cent of GDP, which is
much below the European average of 0.74 per cent of GDP (2011).

PUBLIC UNIVERSITIES AND PUBLIC RESEARCH INSTITUTES
IN THE CROATIAN KNOWLEDGE TRIANGLE

At the beginning of the 21st century, all scientific areas were moving
towards research teams and networks. The focus has been on moving
from science disciplines towards research areas, and with partnership
between the scientific and business communities. Knowledge is looked
upon in the context of a triangle of education, research and innovation.
Public universities are expected to contribute to the development of all
components of the knowledge triangle, whereas public research institutes
232 are expected to primarily contribute to research and innovation. New



knowledge and new ideas, as well as new processes, products, services
and new entrepreneurship are all interrelated components of research
production. This science and education model (which has multiple goals)
is a feature of the developed world, where science and the economy on
the one hand, and knowledge and entrepreneurship on the other, are
mutually encouraged.

This is the course to be taken by public universities and public research
institutes in Croatia, which presumes scientific excellence and coopera-
tion between research and innovation on the one hand, and the economy
and public services on the other, including participation in the processes
in which knowledge-related resources are concentrated and connected
with priority economic activities in which Croatia may become and re-
main competitive. The criteria for evaluating researchers, research and
research institutions (along with the criteria for investing in research)
will be aligned with these strategic principles.

Research and innovation at public universities and institutes will focus
on excellent science (that is recognisable in the European and global
context), as well as on research for industrial leadership and national
and global societal challenges. Meanwhile, research in the public sector
will scientifically, economically, socially and culturally impact Croatia.
Excellence is required in all scientific disciplines, and must be based on
fundamental research and participation in frontier research, future and
emerging technologies, cooperation between research, public services
and the economy (which includes enabling and industrial technologies),
and research focused on national and global challenges, including soci-
etal and humanistic challenges. Research on characteristics of Croatian
history, territorial identity, natural heritage, society and culture will be an
important component of the research area. Culture is in the very centre
of development, forming an important feature of societies and social
groups. Therefore, special attention will be given to the systematic care
and research of Croatian heritage and archival records, with a view to
preserving the Croatian national identity in the process of globalisation.

Such strategic tasks of public universities and institutes require auton-
omy in managing, funding and researching, but this autonomy is insep-
arably linked to a responsibility in the creation and transfer of scientific
achievements into society and the economy. Of particular relevance
is respect for ethical principles in research and general principles that
define the roles, responsibilities and obligations of researchers, their em-
ployers and financiers, as well as principles in recruiting researchers.s1%

Public universities will be developed as research universities that will
form the basis of a knowledge-based society and economy, and in which
scientific education is based on research and cooperation that will allow
for innovation.**¢21%3 Research universities are institutions whose main
purpose is to create new knowledge and to transfer this knowledge to
society through its educational, research and social mission.’*# Research
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universities are characterised by intellectual freedom, sense of initiative,
creativity and openness. They are noted for their remarkably successful
researchers and research groups at a high/international level, for their
excellence in selecting students and teachers, for excellent doctoral study
programmes established within doctoral schools, for students participat-
ing in research at undergraduate and graduate levels and for their impact
on society and the economy. Research universities are characterised by
their diversity, rather than by uniformity and similarity, and are also
characterised by inter-disciplinarity, multi-disciplinarity, trans-discipli-
narity and flexibility in conducting research, which is Croatia’s aim as well.

Public institutes will develop programmes for continued research activ-
ities that will contribute to the national science, technology and inno-
vation policy, and will conduct research for relevant state bodies. Their
overall role will be defined in terms of societal needs and other system
stakeholders, primarily in relation to the universities. The issue of re-
structuring public institutes has been open to debate for a long period,
especially in terms of their efficiency and purposefulness. This issue
is impossible to solve prior to defining every institute’s social role and
mission in the globally modified research and innovation context, in-
cluding EU membership. Such an analysis will indicate their activities,
expanded or redefined, and the need to include them in universities, to
establish associations of institutes or to train their staff with the aim of
enabling them to independently accomplish the mission and social role
of public institutes.

The social role of public institutes in the area of natural, biomedical and
biotechnological sciences includes programmes for continued research
activities and the establishment and maintenance of a research infra-
structure that ensures a strategic approach to new technologies. It also
includes research programmes for the business sector that will contrib-
ute to the expansion, enhancement and diversification of the national
economy, and participation in the state system of quality control and
the aligning of products and services with EU legislation (ecology, food,
materials, etc.). Institutes of social sciences and humanities fulfil their
role by conducting research on the social changes that are relevant for
the country’s future and socially relevant forthcoming topics, by prepar-
ing scientific backgrounds for social reforms and by presenting critical
reviews of policies and legal solutions. Furthermore, public institutes,
along with public universities, take part in national and international
research programmes and projects. By defining the mission of public
institutes, their role and responsibility in society will be determined, thus
enabling the targeting of resources needed for their work. In addition,
the accomplishment of the defined mission will be the key element in
assessing the work of the institutes.



RESEARCHERS AND RESEARCH GROUPS

Remarkably successful researchers and research groups are the main
presumptions of international competitiveness and the national influence
of universities and institutes — scientific, economic, social and cultural,
the establishment of centres of research excellence, as well as the national,
regional, European and global visibility of research in Croatia.

Croatian researchers have outstanding achievements in several scientific
disciplines, and many researchers obtain quality and relevant research
results that are aimed at strategic research priorities: excellent science, re-
search for industrial leadership and societal challenges. Young researchers
have a sense of initiative, and they are productive and ready to cooperate.
This applies to a large number of active researchers, but not to everyone
included in the science and higher education system.

Investment in researchers and research will be made from institutional
and competitive sources.

The cost of basic research related to the scientific-educational or scientific
workplace and the cost of related smaller equipment, as well as the cost of
dissemination of research results of active researchers, will be included
in earmarked institutional funding, which will assume the role of the
current, mostly small-scale scientific projects and facilitate sustainable
development of all scientific areas.

Investments from competitive resources will primarily be made through
the Croatian Science Foundation, and together with additional invest-
ments from other foundations and institutional resources, they will be
directed towards particularly successful scientists and research groups,
talented young researchers, the establishment of new quality research
groups and towards attracting excellent foreign researchers in those areas
where research is to be undertaken or enhanced.

The centres of research excellence in Croatia will be established at the
national level with the aim of achieving the following: critical mass and in-
ternational visibility necessary for successful work; a well-defined research
programme and integration in the European Research Area; a connection
between science, industry and society; and a stable funding system that
will not only depend on public investment.’s The centres will not be
related to a single location, institution or research group, as researchers
and research resources will be gathered and networked through e-infra-
structure in order to facilitate high-level research and development, and
the centres will be measured by scientific production, research education
and technological innovations.
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DOCTORAL SCHOOLS AND POST-DOCTORAL EDUCATION

Doctoral study programmes, as the main source for highly qualified re-
searchers, are carried out by universities, with the inclusion of research
resources of research institutes. The fundamental value of doctorates is
proven by scientific excellence, scientific achievement and the original
scientific contribution resulting from research. Their recognisability is
based on published scientific papers and their impact on science. The
added value of doctorates arises out of the potential impact of conducted
research and achievements that can influence society, the economy and
the development of creative thinking. There has been a change of the
paradigm of ‘a successful doctorate’ towards ‘a successful doctor of sci-
ence’. A doctoral education acquired by a doctoral student for the labour
market does not only include the scientific and educational component,
but they also acquire education for both an academic and non-academic
career, or for a career in research, or for another kind of career. In other
words, doctoral students are trained on how to be scientists, how to live
and work in the field of science (or related to science), and how to use
this knowledge to build partnerships.

Quality doctoral education that creates these values requires strong
research-oriented doctoral study programmes structured within the
framework of doctoral schools. European universities, in accordance with
the Salzburg Principles,'**¢7%® have been establishing doctoral schools
as a major step in transforming doctoral education. By 2010, 65 per cent
of European universities had established doctoral schools,* so that
today there is a structured form of doctoral education that is no longer
theoretically discussed, but which is focused on quality assurance.'7°
The importance of doctoral education and doctoral schools is of contin-
uing interest to all EU Member States,”* Croatia’? and all neighbouring
countries."”

Doctoral schools aim to achieve the following: excellence in research;
the possibility for interdisciplinary research; an attractive institutional
environment; openness towards the economy and other services; interna-
tional networking; the internationalisation of doctoral study programmes
that includes foreign doctoral students and mentors; the acquisition of
transversal skills; the professional development of researchers;7+ and
quality assurance.

Since Croatia has had no experience with doctoral schools, and due to the
fact that inter- disciplinarity, multi-disciplinarity and trans-disciplinarity
in research are the greatest unexploited potential, doctoral schools will
be established at the university level. The models at a lower level (such
as faculty doctoral schools or local/regional doctoral schools) will not
bring about necessary changes due to great fragmentation and a large
number of doctoral study programmes (a total of 128 doctoral study
programmes) — most of which include a small number of students. In
addition, wherever it is possible, and especially in disciplines with smaller



research and mentorship capacities, national doctoral programmes and
international joint doctoral study programmes will be set up. These
joint study programmes are implemented through cooperation between
universities and cooperation with institutes. A selection will be carried
out in the enrolment procedure for doctoral study programmes, doctoral
research will be connected with research projects and the best research
groups, and post-doctoral education will be set up. Cooperation between
research institutes will be established and the research and mentorship
potential of research institutes will be exploited, as will be the research
resources of the business sector and public services. Doctoral study
programmes in arts will be developed on the basis of the same principles.
No doctorates will be awarded outside of universities.

The best undergraduate and graduate students with research tenden-
cies will be included in research groups and involved in performing
appropriate research tasks in ongoing projects, all in accordance with
the practices of research universities. They will therefore be motivated
to enrol in doctoral study programmes and for a career in research at
an early stage. At a research university students are not a ‘burden’, but
rather a research potential that no other institution has. In other words,
universities are not transformed into institutes to become research
universities, but rather students are included in the research. This is
the change of the educational paradigm from the currently prevailing
‘research after learning’ towards ‘learning through research’.

The first indicator of understanding the transformation of research and
the establishment of research universities will be the introduction of
mentoring at all study levels and the introduction of doctoral education
into the ‘regular’ teaching and research workload, as opposed to the cur-
rent situation where mentorship and doctoral study programmes are a
non- obligatory ‘supplement’ to lectures, practical classes and seminars
in undergraduate and graduate study programmes.

EVALUATION OF RESEARCHERS, RESEARCH AND RESEARCH
INSTITUTIONS

An evaluation system will be established that will encourage and en-
sure the recognition of scientific and artistic excellence, international
visibility, mutual cooperation and cooperation with the benefactors
of research results, as well as encourage and ensure the social and/or
economic relevance of research. The evaluation will be based on three
criteria: quality (excellence in research), relevance (in both the global and
Croatian context) and rationality (efficiency and sustainability in terms
of organisation and expenditure).

The criteria for evaluating researchers, research and research institutions
will be aligned with the desired goals, which are scientific and artistic
excellence, as well as cooperation between research and innovation with
the economy and public services. Scientific excellence and its evaluation
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are the first precondition so that the knowledge that already exists and
is produced at Croatian public universities and institutes will be inter-
nationally competitive and will create new scientific, social, cultural or
economic value. In order to enhance and encourage cooperation between
research and innovation with the economy and public services, this will
be included in the evaluation criteria, based on the requirements and
expectations of scientific areas.

Evaluation criteria will be encouraging for successful researchers, as
the criteria will reject unsuccessful researchers, research and research
institutions, thus enabling the recognition of those that are excellent.

The value system of science and technology will be harmonised uncondi-
tionally and as quickly as possible with the value systems in scientifically
and technologically developed countries. The manner of scientific selec-
tion and career advancement of university professors and researchers
will be modified and peer review will be introduced. This will be done
in accordance with criteria applied in scientifically developed countries,
whereby independence, originality and innovation in research will be
evaluated separately. Strict international quality assessment criteria will,
along with all research achievements, also include the potential for the
development of creative careers.

On the basis of tenders and international peer reviews, the position of
research professor will be ensured. Research professors participate in
excellent research and doctoral level education for most of their working
time (due to a special distribution of working time).

RESEARCH INVESTMENT PLANNING

Croatian research priorities and their link with European priorities will
be defined by the National Council for Science, Higher Education and
Technological Development. This is the principal expert body concerned
with the overall development and quality of scientific activity and the
system of science, higher education and technology development.

National investment planning will, along with the evaluation of research
achievements, be aligned with desired objectives, which are scientific
excellence and cooperation between research and innovation with the
economy and public services. It will be based on the same criteria: quality
and relevance, as well as efficiency and sustainability in terms of organi-
sation and expenditure. Major changes will be implemented in directing
budget funds and competitive funding of research and development.

The directing of budget funds for research and development, including
funds for competitive funding of research, will be implemented in ac-
cordance with the methodology applied by the European Union in the
Framework Programme Horizon 2020, taking into account the budget
shares allocated to each priority: excellent science (around 32 per cent,



of which around 17 per cent will be allocated to research through the
European Research Council (ERc), industrial leadership (around 22 per
cent) and societal challenges (around 38 per cent). A total of 7 per cent
of the funds are allocated to programmes for spreading excellence and
strengthening participation, for integrating scientific and technological
achievements into European society, and for the work of the European
Institute of Innovation and Technology (EIT) and the Joint Research
Centre of the European Commission (JRC).

Competitive funding through the Croatian Science Foundation will en-
able the funding of new doctoral students and post-doctoral researchers
from project funds and through support programmes for future success-
ful scientists, thus ensuring their inclusion in research programmes at
universities, institutes, the economy and the public sector.

Science project competitions will combine open projects that encourage
researchers to propose science-driven, bottom-up research with pro-
jects that encourage impact-driven, top- down research (whose outputs
and project numbers have been defined beforehand). The competitions
will include project support for international cooperation for research
groups that have proven their research independence and have reached
outstanding achievements in the priority areas of excellent science, fron-
tier research or future and emerging technologies. An international
evaluation of project applications will be carried out.

The tenders will be prepared and implemented in such a manner that they
encourage the formation of, and enable the funding of quality research
groups. Increased allocations need to be ensured from both budgetary and
extra-budgetary resources, and excellence criteria that are comparable
to those used in the European Research Area need to be systematically
applied. The Croatian Science Foundation, as a body responsible for
quality management in the science system, may prepare and implement
tenders for the funds allocated from other sources, and not only through
the Croatian Science Foundation.

e MEASURE 2.1. Define the research mission of each public uni-
versity and its constituent units, and of each public institute as a
condition for research transformation, and for the establishment of
research universities and the restructuring of institutes
COMPETENT BODY: NVZVO/NCSHE
IMPLEMENTATION: MSES, AZVO/ASHE, public universities and
public institutes
INDICATORS: Plan defined for research transformation of each pub-
lic university. Social role and form of work of each public institute
defined: inclusion in the university, association of institutes or
independent work.

e MEASURE 2.2. Strengthen the autonomy of public universities
and public institutes in terms of funding and management and
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their responsibility regarding the fulfilment of their research
mission and social role, along with strengthening the supervisory
function of the founders through quality monitoring and the ac-
complishment of the mission. Enhance international evaluation of
public universities and institutes, as well as set up mechanisms for
the impact of evaluation results on institutional funding through
programme agreements.

COMPETENT BODY: MSES

IMPLEMENTATION: MSES, AZVO/ASHE, public universities and
public institutes

INDICATORS: Level of establishment of the system of institutional
funding of overall activity through programme agreements, includ-
ing salaries. Funds allocated for research and development in every
public scientific and higher education institution (annual amount,
increase and share). Earmarked funds for covering the basic costs
of research in every public scientific and higher education institu-
tion (annual amount, increase and share). Percentage of funding
that depends on obtained research results from the total amount of
institutional funding sources.

MEASURE 2.3. Set up a system of evaluating researchers, research
and research institutions that will encourage and ensure the rec-
ognition of scientific excellence and international visibility, mutual
cooperation, cooperation with the beneficiaries of research results
and the societal relevance of research

COMPETENT BODY: NVZVO/NCSHE

IMPLEMENTATION: MSES, AZVO/ASHE, Rectors’ Conference, uni-
versities and research institutes

INDICATORS: New system of evaluating researchers, research and
research institutions established in 2015. Total number of scientific
papers; number of scientific papers published in leading journals;
number of scientific papers that are among 10 per cent of the most
cited in the world”%; number of scientific papers published in
co-authorship: with foreign researchers, researchers from different
Croatian universities/institutes, from various scientific disciplines
and with researchers from the economic field or public services.
Number of patents, licences and other forms of intellectual prop-
erty. Number of projects: international and national; cooperation
between research and the economy and public services. Income
from international projects, national projects; cooperation between
research and the economy and public services, intellectual property.

MEASURE 2.4. Introduce peer review in the procedures for scien-

tific selection and for career advancement of university professors

and researchers

COMPETENT BODY: NVZVO/NCSHE

IMPLEMENTATION: Rectors’ Conference, universities and research
institutes

INDICATORS: Level of establishment of the new system of scientific



selection and career advancement of university professors and
researchers. Number of university professors and researchers
evaluated according to the new system of scientific selection and
career advancement (in total, by research occupations and scientif-
ic areas).

MEASURE 2.5. Set up doctoral schools at the university level, in-

ternational joint doctoral study programmes and national doctoral

study programmes with at least 8o per cent of research based on

current high-quality doctoral study programmes

COMPETENT BODY: Public universities

IMPLEMENTATION: Rectors’ Conference, public universities, re- N
search institutes, AZVO/ASHE

INDICATORS: Doctoral education introduced in the criteria for

_
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MEASURE 2.6. Enhance the preparation and implementation of
national science projects, so that their content and achievements
will contribute to the quality, relevance and rationality of research
and the fulfilment of strategic goals

COMPETENT BODY: Croatian Science Foundation
IMPLEMENTATION: Croatian Science Foundation, universities and
research institutes

INDICATORS: Tenders for scientific projects from the Croatian
Science Foundation and their results (number and types of tenders,
and for each tender: evaluation criteria, number and structure of
submitted and approved projects/applications, amount of available
and allotted funds). Total number of research groups, their struc-
ture, size and international recognisability, as well as international
and national relatedness. Number of new research groups, their
structure, size, international and national relatedness. Total num-
ber of foreign researchers and number of new foreign researchers
in full-time employment. Total number of doctoral students and
number of new doctoral students, compliance with the needs of
the science and higher education system, the economy and public
services, research achievements of doctoral students. Number of
undergraduate and graduate students included in research.

MEASURE 2.7. Set up national scientific centres of excellence

that gather researchers and research resources and link them with

European resources.

COMPETENT BODY: NVZVO/NCSHE

IMPLEMENTATION: MSES, AZVO/ASHE, universities and research

institutes, through project proposals for centres of excellence for

EU funding

INDICATORS: Project applications from centres of excellence for EU

funding. Approved projects of centres of excellence for EU funding 241
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and dynamics of constructing centres of excellence. Number of es-
tablished centres of excellence. Level of inclusion of researchers and
resources and level of linkage with European resources.

OBJECTIVE 3: CREATE AN ENVIRONMENT THAT
FACILITATES AND ENCOURAGES INTERACTION
AND TRANSFER MECHANISMS FOR COOPERATION
BETWEEN THE RESEARCH COMMUNITY, THE
INNOVATION ECONOMY AND PUBLIC SERVICES

RESEARCH, DEVELOPMENT AND INNOVATION IN THE
CROATIAN ECONOMY

On 31 December 2012, almost 140 000 active business entities operated
in Croatia. Out of this number, more than 8o per cent were private and
almost 9o per cent had fewer than 10 employees. Small and medium-sized
enterprises accounted for 10 per cent, whereas large enterprises with more
than 5oo employees accounted for no more than o.2 per cent.””

In relation to the size of the enterprise, the total expenditure of enter-

prises for research and development in Croatia in 2010, was distributed

as follows:

— enterprises with one to nine employees accounted for 1.1 per cent;

— enterprises with 10 to 49 employees accounted for 6.6 per cent;

— enterprises with 50 to 249 employees accounted for 34.9 per cent; and

— enterprises with more than 250 employees accounted for 57.4
percent of the expenditure.””®

The intensity of research and development with respect to the size of
the business entities is similar to that of most smaller countries, where
medium-sized and large business entities account for 60 per cent of in-
vestment in research and development. Large business entities dominate
in industrially developed countries, where their share in investments in
research and development is around 8o per cent, or even higher.

The high-technology sector (according to the statistical classification of
economic activities) includes high-technology production and knowl-
edge-intensive services, including research and experimental development
in natural, technical and biotechnical sciences, as well as in social sciences
and humanities.””>® There are more than 800 enterprises registered for
high-technology production, and around 4 500 enterprises are registered
for knowledge- intensive services. The share of high-technology products
in total production is unknown. High-technology product imports in 2009
amounted to 1.35 billion Euros, whereas exports amounted to 565 million
Euros, whereby the imports exceed exports by 41.8 per cent.



A survey on a sample of 4 500 enterprises was carried out on innovation
activities in enterprises in the period between 2008 and 2010. According
to this survey, innovative enterprises are defined as enterprises that in-
troduced a product, or introduced a process, organisational or marketing
innovation in the reporting period.® Among other things, the survey
showed the following: ‘The size of the enterprise is the key factor for its
innovation activities. Nearly three out of four large enterprises, a little
more than half of medium-sized enterprises, and a little more than one
third of small enterprises are innovative. Innovation activities are more
common in industrial enterprises, where almost half of them introduced
innovations, while a little less than one-third of service enterprises in-
troduced innovations.

Furthermore: ‘Innovation activities include all scientific, technological,
organisational, financial and commercial steps undertaken with the pur-
pose of introducing innovation. The acquisition of machinery, equipment
and software is the most frequent type of innovation activities present
among most of the product and process innovators (84.4 per cent), which
is equally used by industrial and service enterprises. Industrial enter-
prises were more inclined to use in-house research and development
activities and design activities, while service enterprises were more
inclined to acquire external knowledge, such as licensing of patents
and non-patented inventions, know-how and other types of knowledge.

Investments in research, development and innovation are low in the busi-
ness sector, and are primarily the result of investments made by several
business entities. The most frequent innovation activity is ‘Acquisition

of machinery, equipment and software’ (in 84 per cent of enterprises),
followed by ‘In-house activities of research and development’ (in 63 per

cent of enterprises). Regardless of their size, enterprises invest more

than 9o per cent of their funds in innovation activities based on in-house

research, development and infrastructure. Innovation activities based

on some form of cooperation (i.e. ‘External services of research and
development’ and ‘The acquisition of external knowledge’) amount to

only five to ten per cent, depending on the enterprise size. The share of
enterprises with at least one innovation type in Croatia is around 37per-
cent, compared to 52percent in the EU. According to EU benchmarks for
assessing the innovation achievements of EU Member States, Croatia is

classified in the group of ‘moderate innovators’.'?

There are no particular data on enterprises that are partially or wholly
owned by foreigners and regarding their development and innovation
activities. Therefore, the current situation and their potential in terms
of strengthening research and innovation in Croatia cannot be assessed.
Considering the chronic lack of experts and researchers in the technological
sector in Europe, these enterprises should attract research and develop-
ment business to Croatia to a greater extent than has been the case so far
- namely in areas with existing highly qualified experts and researchers.
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COOPERATION IN RESEARCH, DEVELOPMENT AND
INNOVATION

Research, development and innovation in Croatia are characterised by
a low level of cooperation. There is insufficient cooperation within the
research community, the economy, the social sector and between each
other. The above-mentioned indicator of scientific publications published
jointly by researchers from the public and private sectors is below the
European average.

In order to strengthen cooperation between the research and business
sectors, changes are necessary on both sides, and in areas such as: de-
velopment of research, development and innovation abilities and com-
petitiveness of Croatian research institutions and the business sector
(especially in industrial enterprises and industry). Moreover, a broader
understanding of innovation is needed.

Cooperation between public universities, public institutes, the business
sector and public services must incorporate interaction and transfer
mechanisms contributing to interconnection and the exchange of knowl-
edge.’® All global experiences (and some of our own) indicate a special
relevance of interaction mechanisms in establishing relationships during
research, as well as their advantage over transfer mechanisms in estab-
lishing relationships upon the completion of research.

The interaction mechanism for achieving large-scale changes are joint
research projects resulting from cooperation between public universi-
ties and institutes with the business or social sectors. The difference
between research projects financed from public funds and joint research
projects is not due to a different scientific approach, but rather because
of a different focus on the selected research area and the relevance of
achievements. Joint research projects conducted within the framework
of a doctoral study programme are particularly relevant, since this type
of doctoral research fully contributes to the research and innovation
potential of the economy. In order for this to be additionally strength-
ened, innovative schemes of co- funding doctoral study programmes
will be set up with the aim of strengthening cooperation with the busi-
ness sector and solving the current societal challenges. These topics of
doctoral research will be linked with contracted research programmes
of cooperation between the economy (industry and other services) and
public universities and institutes. The mission of so-called collaborative
doctoral programmes and industrial or professional doctoral programmes
will thus be fulfilled. The quality of doctoral research will be ensured by
high academic standards, while their relevance will be ensured by their
value to the economy, society and other services in the areas where
research, business or institutional strategies overlap.

The mechanisms for transferring knowledge, technology, innovation and
intellectual property from universities and institutes into the economy



will be strengthened, along with the mechanisms for commercialising
research results - especially regarding the establishment of innovative
enterprises and cooperation within joint organisations oriented towards
new ideas, procedures, processes, prototypes or patents. Scientific excel-
lence and technological expertise will thus become the catalysts of new
industry in high technologies and knowledge-based industry. At the same
time, the transfer of knowledge, technology and intellectual property will
be open towards international cooperation and the international market.

By organizing communities of knowledge and innovation (the Knowledge
and Innovation Community, or Kic), the European Union has demon-
strated the need for new forms of connectivity. These communities are
organised for activities focusing on certain societal challenges with a
view to forming a strong partnership in the knowledge triangle (orient-
ed towards innovation and innovation models), and the EU expects that
these communities will become the catalysts of sustainable economic
growth and competitiveness.$418

In order to strengthen cooperation, Croatia will opt to network research
(universities, research institutes), higher education (universities, poly-
technics, colleges) and development and industrial enterprises (large,
medium-sized and small). A special reason for this networking is the
structure of Croatia’s economy, which is dominated by micro-, small
and medium-sized enterprises that find it hard to organise the needed
research resources themselves, which in turn negatively affects their
innovation capacities. If we want to catch up with developed economies
and cooperate with them, the development cycle of innovation models
applied in different countries over the last 30 years should not be repeat-
ed. By using the best experiences from EU countries, competitiveness
clusters will develop competence networks to facilitate close cooperation
between stakeholders with different roles in the value chain (both within
and between different sectors), as well as develop innovations of higher
and high added value.

Societal challenges require appropriate social innovations that will create
new social relationships and enable cooperation to offer solutions to soci-
etal challenges.®® The connection of science, art, technology, organisation
and marketing with new business models and business practice has a
social and humanistic dimension. There is now room for cooperation
in research, development and innovation, including in the following ar-
eas: ethics in science, research and development, bioethics, intellectual
property rights, new forms of work, virtual teams and organisations,
new communication patterns and social networking, multi-culturality,
high-technology workplaces, cognitive foundations of programme en-
gineering, networked families, family networking, etc. There is a great
potential for social usability of humanistic knowledge. The cultural sector
may become a catalyst for economic activities and, in connection with
business (especially tourism), may contribute to overall economic devel-
opment and employment. The same applies to art and creative industries.
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Public universities and public institutes should not only be better con-
nected with the business sector and public services, but also with the com-
petent ministries and agencies. Public universities and public institutes

should therefore not assume business functions and roles of enterprises.

The national strategy for fostering innovation will propose changes
that will enable the transformation of the economy through innovation.
Furthermore, it will propose a national innovation scheme that sup-
ports cooperation between innovation economy, public services and
the research sector. Research and development focused on innovation
is possible within the framework of regional cooperation.'®”

e MEASURE 3.1. trengthen cooperation between public universi-
ties, public institutes, the business sector and public services, and
especially research and development by means of joint projects,
joint mentoring of doctoral and graduate students, funding of
doctoral research and the establishment of enterprises based on
research results. Develop mechanisms for transferring knowledge,
technology, innovation and intellectual property into the economy,
as well as mechanisms for transferring the need for technological
solutions and requests for solving specific issues in industry, the
economy and public services towards public universities and public
institutes.

COMPETENT BODY: Government of the Republic of Croatia, HGK/
CCE, HUP/CEA

IMPLEMENTATION: HZZ/CES, HAMAG BICRO, Croatian Bank for
Reconstruction and Development, HGK/CCE, HUP/CEA, National
Competitiveness Council, public universities and public institutes,
alumni associations.

INDICATORS: Joint research projects between the business sector,
public services, public universities and public institutes (number
of projects, and for each project: composition of research team,
number of researchers and amount of funds). Number of prod-
ucts and services developed through joint projects. Number of
products and services developed through joint projects and placed
on the market. Joint mentorship of a graduate and doctoral study
programme (number of graduate and doctoral students). Doctoral
research funded or co- funded by the business sector or public
services (number of doctoral students, area of doctoral research,
amount of funds). Number of spin-offs (start-ups), number of em-
ployed persons. Number of joint companies/organisations with the
business sector, number of employed persons. Number of projects
for transferring knowledge, procedures, processes, prototypes and
intellectual property rights, and realised income. Income from
licences. Number of patent applications and of approved patents.
Number of commercialised patents and realised income.

e MEASURE 3.2. Strengthen cooperation between public enterpris-
es, community organisations and state institutions with universi-



ties and research institutes on research and development related to

societal challenges

COMPETENT BODY: Government of the Republic of Croatia, local

and regional self- government

IMPLEMENTATION: HZZ/CES, HAMAG BICRO, local and regional

self-government, universities and research institutes

INDICATORS: Expenditures for research and development of public

enterprises (total amount, percentage of income, percentage of

GDP). Joint research projects between public enterprises and uni-

versities and public institutes and the amount of funding (num-

ber of projects, amount of funds). Expenditures for research and

development of community organisations (total amount, percent- N
age of income, percentage of GDP). Joint research projects between
community organisations and universities and public institutes

_

and amount of funding (number of projects, amount of funds). m §
za

MEASURE 3.3. Strengthen the mobility of research human poten- § ’g
=<

tial, which includes the employment of graduates who have com-
pleted an undergraduate, graduate or doctoral study programme,
and the employment or temporary work of researchers from public
universities and public institutes in the business sector. Double the
number of doctorate graduates in the business sector, including
support for employing doctorate graduates in the industry and en-
trepreneurial support to doctorate graduates in the establishment
of innovative enterprises.

COMPETENT BODY: Government of the Republic of Croatia, HzZ/
CES, HGK/CCE, HUP/CEA

IMPLEMENTATION: HZZ/CES, HGK/CCE, HUP/CEA, National Com-
petitiveness Council, universities and research institutes, alumni
associations.

INDICATORS: Number of graduates who completed a graduate
study programme employed in research and development in the
business sector. Number of doctorate graduates employed in
research and development in the business sector. Number of re-
searchers from public universities and public institutes temporari-
ly working on joint research projects in the business sector. Num-
ber of researchers from the business sector temporarily working on
joint research projects at public universities and public institutes.
Number of doctorate graduates employed in research and devel-
opment in the business sector and public services. Amount of
financial support for the establishment of innovative enterprises
and number of instances of provided financial support. Number of
innovative enterprises set up by doctorate graduates.

MEASURE 3.4. Establish innovative schemes for co-funding of

doctoral study programmes and doctoral students, strengthen

cooperation with the business sector and solve current societal

challenges

COMPETENT BODY: MSES 247
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IMPLEMENTATION: MSES, public universities, through the project
proposal for EU funding ‘Innovative schemes for co-funding of
doctoral study programmes for strengthening cooperation with the
business sector and solving the current societal challenges’
INDICATORS: Number of annual tenders within the framework

of the ‘Innovative scheme for co-funding of doctoral study pro-
grammes for strengthening cooperation with the business sector
and solving the current societal challenges’. Level of establishment:
number of applications; number and types of approved contracts
on co-funding (in total and by thematic areas).

MEASURE 3.5. Within the competitiveness cluster, foster inter-
national cooperation and participation of Croatian partners in
international research projects and joint participation of univer-
sities, research institutes and the business sector at international
and national competitions

COMPETENT BODY: Ministry of Economy

IMPLEMENTATION: MSES, Ministry of Economy, Ministry of Agri-
culture, HZZ/CES, HAMAG BICRO, HGK/CCE, HUP/CEA, universities
and research institutes, alumni associations

INDICATORS: Funds for the preparation and submission of joint
projects of public universities, public institutes and the business
sector (sources, amount). Number and types of submitted pro-
jects that include joint participation of public universities, public
institutes and the business sector at international competitions.
Number and types of approved projects that include joint partici-
pation of universities, public institutes and the business sector at
international competitions, containing the amount of project funds.
Number and types of submitted projects that include joint partici-
pation of public universities, public institutes and the business sec-
tor at national tenders. Number and types of approved projects that
include joint participation of public universities, public institutes
and the business sector at national tenders, containing the amount
of project funds.

MEASURE 3.6. With regard to commercial activities conducted
for social purposes, which are not performed by any other busi-
ness entities on the market, institutions in the science and higher
education system must set up their own limited liability companies
and assign these tasks to them

COMPETENT BODY: NVZVO/NCSHE

IMPLEMENTATION: MSES, AZVO/ASHE, public universities and
public institutes

INDICATORS: Establishment of limited liability companies for com-
mercial activities with a defined link with the home institution in
the science and higher education system.



OBJECTIVE 4: INCLUDE UNIVERSITIES, POLYTECHNICS
AND RESEARCH INSTITUTES IN SMART
SPECIALISATION PROCESSES AND IN DEFINING
GUIDELINES FOR TECHNOLOGY DEVELOPMENT

The concept of smart specialisation implies that knowledge-related re-
sources are concentrated and connected to a smaller number of priority
economic activities, in which countries and/or regions may become and
remain competitive in the global economy, and so that the economy can
be oriented towards smart, sustainable and inclusive growth.8

PARTICIPATION OF HIGHER EDUCATION AND SCIENCE IN
SMART SPECIALISATION PROCESSES

One of the features of smart specialisation is that it is to be created and

implemented within the framework of a dynamic research and entrepre-
neurial process, which requires the participation of higher education and

science in evaluating, defining and developing priority economic activi-
ties in Croatia. This participation will have synergistic effects and it will

foster the networking of the research and business sector.’® Knowledge

and research achievements at public universities and institutes will

therefore be institutionally included in expert teams and smart special-
isation processes, which will define priority economic activities that are

long-term competitive. The progress of these activities will be monitored

and evaluated, taking into consideration the need to strengthen science-
and knowledge-based development. Priority economic activities will be

connected to national and global societal challenges in order to increase

exports and reduce imports of products and services needed to solve

these challenges.

The task of defining and analysing industrial value chains will be in-
corporated in the evaluation of priority areas with a view to evaluating
both the knowledge and human potential needed for the production
(or participation in the production) of certain goods or services, by ap-
plying the selected technology and by being well acquainted with the
market. What will also be defined and analysed are value networks and
the relationships between the education, research and business sectors,
which, through their complex and dynamic exchange, create material and
non-material values such as knowledge and know-how. In the priority
areas defined, new scientific, social and economic value must be and
can be achieved, without excluding curiosity in research and innovative
creation. To increase the competitiveness of the Croatian economy and
employment, and to achieve growth based on the use of in-house knowl-
edge, additional investments will provide support to scientific excellence
in smart specialisation areas.
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TECHNOLOGY AND TECHNOLOGY DEVELOPMENT

Technology development in the EU has been strategically determined by
two dimensions: the Framework Programme for Research and Innova-
tion Horizon 2020 and the smart specialisation concept. Horizon 2020
covers technology in the key priorities, thus defining the guidelines for a
common European technological policy, which are: enabling future and
emerging technologies with excellent science, and also enabling industrial
technologies with research for industrial leadership.

The following technologies have been defined as key enabling technolo-
gies (KET) (which open up entirely new possibilities for the development
of products, processes, goods and services, as well as give rise to complete-
ly new industries and markets): nanotechnology; microelectronics and
nanoelectronics; photonics; advanced materials and advanced production
systems.”® In Croatia, and with few exceptions, these technologies are
only present in research and they cannot have an impact on the compet-
itiveness of the economy in the short-term. Cooperation in industrial
value chains in the EU is essential, since products based on key enabling
technologies are highly intensive. Moreover, research, development and
innovation require a longer period, whereas the production processes
include complex procedures.

European technological priorities related to industrial leadership are
focused on supporting research and innovation in information and com-
munication technologies (1CT), nanotechnologies, advanced materials,
biotechnology and advanced production. The Internet and the web are
key to launching innovation and creativity in society and the economy,
and it is estimated that more than ten per cent of global GDP depends on
1CT. Of strategic importance are advanced networks, cloud computing
with wide possibilities for data processing, sensor and communication
devices for smart networked environments that will enable many new
applications, as well as an information and communication infrastructure
of the highest quality.

Technologies related to societal challenges fall within the framework of
the European Technology Platforms (ETP), an industry-led forum.** In the
period up to 2020, the European Technology Platforms are expected to
be the key elements of the innovation ecosystem that will develop strat-
egies and ensure business-oriented analyses of bottlenecks in research
and innovation, and the possibilities related to societal challenges and
industrial leadership.’?

Croatia will develop guidelines for technology development within the
framework of the smart specialisation process that will define priority
national economic activities and the related industries, while taking
into consideration the European assumptions for future, emerging, en-
abling and industrial technologies and their potential impact on the
competitiveness of the Croatian economy. The defined technologies will



require special investments both in research (with the aim of achieving
and maintaining scientific excellence), and in education (since there is a
lack of highly educated experts and entrepreneurs trained for the multi-
disciplinary nature of technologies in the EU). This will enable a more
carefully planned and efficient approach to participating in European
programmes, projects and cooperation.

e MEASURE 4.1. Institutionally include universities, polytechnics
and research institutes in smart specialisation processes. Incorpo-
rate the definition and analysis of industrial value chains and value
networks in the criteria for evaluating priority areas.
COMPETENT BODY: Ministry of Economy N
IMPLEMENTATION: MSES, Ministry of Economy, Ministry of Agri-
culture, universities, polytechnics and research institutes

_

INDICATORS: Institutional inclusion of universities, polytech- m é
nics and research institutes in defining the criteria for evaluating zZa
. . . . . . . . [y
priority smart specialisation areas. The industrial value chain and o ’g

=<

value network for each priority smart specialisation area defined.
Levels of additional investments: fostering of scientific excellence
in smart specialisation areas (sources and amount).

e MEASURE 4.2. Develop guidelines for technology development
within the framework of the smart specialisation process, and
define priority economic activities and the related production in
Croatia, taking into account the European and global technology
principles for the period 2014-2020.

COMPETENT BODY: NVZVO/NCSHE

IMPLEMENTATION: MSES, Ministry of Economy, Ministry of Agri-
culture, universities, polytechnics and research institutes
INDICATORS: Level of institutional inclusion of universities, poly-
technics and research institutes in defining guidelines for technol-
ogy development aligned with priority smart specialisation areas.
Guidelines for technology development defined for each priority
smart specialisation area.

OBJECTIVE 5: ESTABLISH NATIONAL RESEARCH AND
INNOVATION INFRASTRUCTURES THAT ARE PUBLICLY
ACCESSIBLE AND THAT ARE INCLUDED IN AND
LINKED TO EUROPEAN INFRASTRUCTURES

Research infrastructures include equipment, facilities and resources used
by research communities to conduct research. Due to the fact that new
knowledge and related innovations are only created in an environment
with adequate advanced infrastructure, Croatia will be building and
enhancing its national research and innovation infrastructures. Along
with joint e-infrastructure, these infrastructures include the equipment 251
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of laboratories that create and will create the research potential capable
for being included in national and large-scale international collabora-
tion programmes, as well as equipment for knowledge centres (that is,
centres of excellence and competence centres, and networks). European
models will therefore be applied, which will enable joint and coordinated
procurement and use of equipment. Furthermore, connecting with and
inclusion in the European research and innovation infrastructures will
be carried out.”3 Models that include the participation of the business
sector in the funding of new equipment and models for the joint use of
the research and innovation infrastructures will be developed.

A system of public access to existing and new public research infrastruc-
tures and to equipment purchased from sources of public funding will be
established. The system will contain all information regarding available
capacities and possibilities of use, along with a provision of resources for
its maintenance and functioning (including human resources to provide
equipment management services). In addition, open access to scientific
and expert information resulting from sources of public funding will
be established."+

E-INFRASTRUCTURE OF THE CROATIAN RESEARCH AND
HIGHER EDUCATION AREA

Both globally and in Croatia, e-infrastructure is one of the main, de
facto, basic joint infrastructure systems for science and higher edu-
cation. E-infrastructure refers to the environment in which scientists,
researchers, students and other members of the academic and research
community gain joint access to distributed and/or common research
resources, such as expensive instruments, advanced computing tools,
and communication and data, regardless of the type of these resources
and their geographic location.

E-infrastructure intended for science and connecting researchers must
be of better quality than the e-infrastructure that is commercially availa-
ble. The implementation of the Digital Agenda for Europe programme is
important for enabling full access to e-infrastructure outside of academic
and research institutions.

Without advanced and developed e-infrastructure, the science and higher
education system cannot successfully introduce changes and fulfil its
role in society and the economy. This infrastructure, which will be set
up through the Croatian Scientific and Educational Cloud (HR-z00), will
provide the services of virtual computing and storage resources, based
upon: the principle of cloud computing; grid resources;*s high-perfor-
mance computing resources; massive storage capacities; a rapid optical
network; and connecting to the GEANT

European academic and research network. Taking into account the fact
that contemporary research relies on data intensive complex calculations,



it is necessary to set up centres of research and innovation excellence
that will promote new research paradigms (known as e- Science, Big
Data, Fourth Paradigm) that enable the efficient use of e-infrastructure.

RESEARCH EQUIPMENT OF LABORATORIES AND CENTRES OF EXCELLENCE

Animportant component of research and innovation infrastructures are
laboratories in which the research potential for inclusion in large-scale
European collaboration programmes is and will be created. Infrastruc-
ture projects will therefore include improving existing laboratories and
equipping new ones, while large-scale infrastructure projects conducted
by centres of excellence will not be funded at the expense of projects for
equipping these research cores.

INCLUSION IN EUROPEAN RESEARCH INFRASTRUCTURES

To conduct frontier research within the Horizon 2020 programme, such
infrastructures are needed that go beyond the possibilities of certain
countries. Back in 2002, the European Commission, with the consent
of all Member States, set up the European Strategy Forum on Research
Infrastructures (ESFRI). The ESFRI enables the Member States to express
their common interests as regards to the establishment and use of re-
search infrastructures.*7

In Croatia, in areas where there is a critical mass of scientists who might
join an existing ESFRI network or project, a Croatian Strategy Forum on
Research Infrastructures (CSFRI) will be established and will be connected
to the European counterpart. As joining the ESFRI requires payment of
a membership fee and other obligations by Croatia, it will be ensured
that all interested researchers, research groups and institutions are in-
cluded in the csSFRI. Moreover, the European Union has planned to use
the ERIC (European Research Infrastructure Consortium) instrument
as a means to strengthen the pan-European scientific infrastructure by
integrating the capacities of Member States or by creating new suprana-
tional infrastructural capacities. Croatia has signed the Memorandum
of Understanding, highlighting its dedication to joining certain ERIC
initiatives, and it is also considering the possibility of joining other Eu-
ropean initiatives.

SCIENTIFIC EVALUATION OF INFRASTRUCTURAL PROJECT
PROPOSALS

The criteria for the scientific evaluation of infrastructural project propos-
als, projects for the acquisition of research equipment, and projects for
connecting with and joining European and other international research
and innovation infrastructures must incorporate strategic inclusion,
relevance for Croatia, the scientific potential, manner of use and the
user base, as well as achievability and sustainability, in accordance with
European good practice.*®
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Strategic inclusion refers to compliance with the Croatian and European
strategic guidelines and compatibility with the ESERI.

Relevance for Croatia is determined on the basis of the following precepts:
its contribution to the progress of science and the research competitive-
ness of institutions; its impact on the training of young researchers; its
use for enhancing university teaching; its incorporation in the Croatian
higher education and research area and in the innovation ecosystem; and
whether or not it encourages the solving of a societal challenge and/or
encourages economic development.

Scientific potential is confirmed by the following: the basic purpose;
number of researchers with considerable research potential; anticipated
new scientific knowledge; importance of the research for new relevant
innovation processes; fostering interdisciplinary cooperation between
researchers; a common planned infrastructure; and whether such infra-
structures already exist or if they are planned.

The manner of use and the user base includes: groups of users and their
size; groups of researchers only from the home institution of the infra-
structure or those from other institutions; the interest of the business
sector or of the social community for the use; international interest for
the use; the manner of funding the work; whether the home institution
is able to cover the costs of use and maintenance; and the fees defined
for researchers from other institutions and from the business sector.

Achievability is determined by: financial conditions; existing technical
solutions and equipment; the necessary innovative development; the con-
struction schedule; technical conditions at the home institution (energy,
air-conditioning and similar); facilitating the use for groups both within
and outside of the home institution; and professional maintenance staff.
Sustainability is determined by the human, material and spatial resources
available for the use of the infrastructure over a prolonged period of time.

All infrastructural projects will be documented in such a manner that
they enable the recognition of the set parameters for the five evaluation
dimensions. Projects foreseeing the use of foreign or international in-
frastructures will be assessed in a similar manner. The participation of
industry in the funding of new equipment will be evaluated separately.

e MEASURE 5.1. Establish a transparent system of evaluating infra-
structural project proposals, projects for equipment procurement
and projects foreseeing the use of foreign or international infra-
structures, and implement it in making decisions on investments
COMPETENT BODY: MSES
IMPLEMENTATION: MSES, universities and research institutes
INDICATORS: Adopted and published evaluation criteria aligned
with Croatian and European strategic guidelines, based on an



explanation and argumentation of relevance for Croatia and the
scientific potential, including a clear projection of the manner of
use, the user base, achievability and sustainability

MEASURE 5.2. Build an advanced joint e-infrastructure of the
Croatian education and research area

COMPETENT BODY: MSES

IMPLEMENTATION: University Computing Centre (SRCE), Croa-
tian Academic and Research Network (CARNet), Ruder Boskovié
Institute, Josip Juraj Strossmayer University of Osijek, University
of Rijeka, University of Split and University of Zagreb, through the

project proposal for EU funding ‘Croatian Scientific and Education- \\\
al Cloud’ \\\
INDICATORS: Launching of the project ‘Croatian Scientific and

Educational Cloud’ in 2014. Extent of construction of the advanced m §
joint e-infrastructure of the Croatian education and research area. zzc, A
Level of user satisfaction. g ’g

MEASURE 5.3. Establish a system of open access to existing and
new public research infrastructures and to equipment procured
from sources of public funding. Establish data services, including
digital repositories for facilitating the efficient collecting, process-
ing and securing of permanent and reliable storage of and access
to research results, including open access to scientific and expert
information resulting from sources of public funding.
COMPETENT BODY: MSES, NVZVO/NCSHE

IMPLEMENTATION: Through the project proposal for EU funding
‘Project for the system of open access to research infrastructures
and results of publicly funded research’ (Proposal for the project
holder: University Computing Centre (SRCE) and cooperative insti-
tutions, including the National and University Library of Croatia)
INDICATORS: Launching of the ‘Project for open access to research
infrastructures and results of publicly funded research’ in 2014.
Assessment of the extent to which the system of open access to
public research infrastructures and equipment (procured from the
sources of public funding and of data services) is operational. Level
of user satisfaction.

MEASURE 5.4. Establish a system and ensure competitive mech-
anisms for the equipping of existing and new laboratories, either
operating independently or within the framework of centres of
excellence, on the basis of a transparent evaluation by applying the
criteria from MEASURE §.1.

COMPETENT BODY: MSES

IMPLEMENTATION: Public universities and public institutes,
through project proposals for EU funding.

INDICATORS: Roadmap adopted for the construction of Croatian re-
search infrastructures. The Croatian Strategic Forum on Research
Infrastructures (CSFRI) established. Proposals for infrastructural 255
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projects, projects for equipment procurement and projects fore-
seeing the use of foreign or international infrastructures evaluated
according to criteria and evaluation results (type of proposal, as-
sessment according to individual criteria, approved/non-approved,
and amount of funds). Projects for equipping laboratories submit-
ted for EU funding. Projects for equipping laboratories approved for
EU funding and dynamics of equipping each laboratory. Projects by
centres of excellence submitted for EU funding (research equip-
ment). Projects of centres of excellence approved for EU funding
and dynamics of equipping each individual centre of excellence.

OBJECTIVE 6: FOSTER THE GROWTH OF
INVESTMENTS IN RESEARCH AND DEVELOPMENT BY
ENHANCING THE SYSTEM OF PUBLIC FUNDING AND
BY ENCOURAGING MORE INVESTMENTS FROM THE
BUSINESS AND SOCIAL SECTORS

The strategic goal of the EU is to increase investment in research and
development from the current 2 per cent to 3 per cent of gross domestic
product (GDP) by 2020, whereby two-thirds of the funds for research and
development would be invested from the business sector, in order for
the EU to catch up with the most developed countries in the world and
its direct competitors.'”® Growth of investment in research and devel-
opment is a Croatian strategic goal as well. Investments of 1.4 per cent
of GDP are expected, of which 0.7 per cent would be invested through
state/public funding. By introducing measures for strengthening the
funding of research and development from the business sector and other
national and foreign sources, the aim is to achieve investments of 2 per
cent of GDP in 2020.

INVESTMENTS IN RESEARCH AND DEVELOPMENT IN CROATIA
AND THE EUROPEAN UNION

Investments in research and development are measured by government
budget appropriations or outlays on research and development and
gross domestic expenditure on research and development. Budgetary
expenditures for research and development in EU-27 countries amount-
ed to 0.73 per cent of GDP in 2011, ranging from o0.15 per cent to 1.09 per
cent among the Member States.?*° Government budget appropriations
or outlays on research and development in Croatia amounted to 0.74 per
cent of GDP in 2011.*

Total investments in research and development measured by and gross
domestic expenditure on research and development in EU-27 countries
amounted to 2.03 per cent of GDP in 2011, whereby the intensity of in-
vesting varies substantially between Member States - ranging from



3.37percent to less than o.gpercent. Gross domestic expenditures for
research and development in Croatia in 2011 were much below the Eu-
ropean average, amounting to 0.75 per cent of GDPp.**

The average annual growth of and gross domestic expenditure on re-
search and development in EU-27 countries amounted to 3 per cent in
the 2005-2011 period, which varied between Member States, while the
average annual decrease of gross domestic expenditures for research
and development amounted to 1 per cent in Croatia.

In comparison to the EU, the indicators by sectors and sources of fund-
ing for and gross domestic expenditure on research and development
in Croatia in 2011 are as follows: the business sector>?3 (the EU: 62.3 per
cent, Croatia: 44.6 per cent), higher education®* (the EU: 24.0 per cent,
Croatia: 27.4 per cent), the government sector>s (the EU: 12.7 per cent,
Croatia: 27.7 per cent) and the non-profit sector*® (the EU: 1.0 per cent,
Croatia: 0.3 per cent). Sources of funding for research and development
in 2010 are as follows: the business sector (the EU: 53.9 per cent, Croatia:
38.8 per cent), state and local government (the EU: 34.6 per cent, Croatia:
49.2 per cent), other national sources (the EU: 2.6 per cent, Croatia: 2.1
per cent) and external sources (the EU: 8.9 per cent, Croatia: 9.9 per cent).

PUBLIC INVESTMENTS IN RESEARCH AND DEVELOPMENT

Public funding of research and development is a precondition for the
long-term stability, autonomy and international competitiveness of Cro-
atian science. Additional sources of funding of research and development
from European funds cannot and must not substitute the insufficient
amount of investments from national sources of funding.

The analysis of budgetary expenditures in Croatia, as the main source
of public funds for research and development, has shown that they are
insufficient, non-directed and variable, while coordination for using state
sources of funding is inefficient.

Budgetary investments in research and development will be primarily
directed towards the funding of researchers and research projects, which
will be followed by the procurement of research equipment, and will be
least directed towards the funding of the construction of new facilities.
Along with the growth of budgetary expenditures by the Ministry of
Science, Education and Sports for research and development, the re-
sponsibility for budgetary expenditures for research and development
will be divided between all ministries who are to ensure additional funds
within the scope of their competence. These funds will be directed to-
wards financing competitive research and earmarked projects through
tenders implemented by foundations and agencies.

Public enterprises, community organisations and state institutions will
be investing (directly or through foundations and agencies) in research
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and development, as well as in projects implemented jointly with univer-
sities and research institutes. What is particularly relevant is research
and cooperation related to societal challenges that largely overlap with
the work of public enterprises, community organisations and state in-
stitutions; the lack of which will hinder the possibility of solving these
challenges efficiently, both in terms of expenditures and in timely manner.

Local and regional self-government will contribute to strengthening local
and regional research, development and innovation resources with funds
for earmarked projects through tenders.

All public funds will be allocated in a transparent manner.

INVESTMENTS OF THE BUSINESS SECTOR IN RESEARCH AND
DEVELOPMENT

The analysis of gross domestic expenditure on research and development
has shown that total expenditure is low, and while it has been on the rise
in most EU countries, it has been declining in Croatia. The share of the
business sector is much too low and far below the European average.

In order to rectify this situation, a general refocusing of expenditures
towards research and innovation, and towards small and medium-sized
enterprises is essential in Croatia.>”

Incentives and support that have been proven efficient in other EU coun-
tries will strengthen the role of small and medium-sized enterprises in
research, development and innovation, while this role will be maintained
and strengthened in large enterprises. The establishment and growth
of innovation enterprises will be accelerated, and cooperation and joint
projects between the business sector and public universities and public
institutes will be fostered. As is the case globally, the business sector will
earmark the majority of funds for ‘in-house research and development
activities’ The growth of investments of the business sector in ‘external
services of research and development’ and in ‘the acquisition of external
knowledge’ will depend on the competitiveness of the higher education
and research community, as well as on state measures for strengthening
research, development and innovation.

Many research, innovation and business activities related to new and high
technologies, as well as knowledge-based services, do not require huge
investments in long-term assets, but they are knowledge- and work-in-
tensive. This will be taken into account during the process of enhancing
the investment environment.



INVESTMENTS IN RESEARCH AND DEVELOPMENT FROM
OTHER NATIONAL AND INTERNATIONAL SOURCES

The measures that have proved successful in other EU countries will
be stimulated by extra-budgetary investments in the Croatian Science
Foundation and by the establishment and financial strengthening of
private foundations.

Funds for the preparation of international research projects will be en-
sured, and the joint participation of public universities, public institutes
and the business sector in international and national tenders will be
fostered. N

_

e MEASURE 6.1. Achieve growth of investments in research and

Achieve growth of investments in research and development of m §
. . . I

1.4 per cent of GDP, of which 0.7 per cent will be invested through P E

state/public funding, and by a general refocusing of expenditures § ’g
=<

towards research and innovation, small and medium-sized enter-
prises and by strengthening the funding of research and devel-
opment from the business sector and other national and foreign
sources, with the aim of achieving investments of 2 per cent of GDP
in 2020.

COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: Government of the Republic of Croatia
INDICATORS: Gross domestic expenditures for research and devel-
opment in the business sector (amount and structure of expendi-
tures, percentage of GDP). Gross domestic expenditures for re-
search and development in higher education (amount and structure
of expenditures, percentage of GDP). Gross domestic expenditures
for research and development in the government sector - public in-
stitutes (amount and structure of expenditures, percentage of GDP).
Gross domestic expenditures for research and development in the
non-profit sector (amount and structure of expenditures, percent-
age of GDP). The source of funding for research and development:
the business sector, state and local government, other national
sources, external sources (amount, percentage of GDP).

e MEASURE 6.2. Growth and diversification of budgetary expenditu-
res for research and development, including the growth of bud-
getary expenditures of MSES and an increase of the share of other
ministries’ to 30 per cent of the total budgetary expenditure for
research and development
COMPETENT BODY: Government of the Republic of Croatia IMPLE-
MENTATION: All ministries
INDICATORS: State budget: expenditure for research and develop-
ment within the framework of budgetary cost items of all minis-
tries (source, amount, percentage of GDP)
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MEASURE 6.3. Implement budgetary investments in research

and development in accordance with the methodology and shares
applied by the EU in the Horizon 2020 Framework Programme,
and direct it primarily towards researchers and research projects,
followed by the procurement of research equipment, and least of all
in the construction of new facilities

COMPETENT BODY: Government of the Republic of Croatia, Nvzvo/
NCSHE, Croatian Science Foundation

IMPLEMENTATION: Government of the Republic of Croatia, HzZ/
CES, HAMAG BICRO

INDICATORS: Gross domestic expenditures for research and devel-
opment in higher education (amount and structure of expenditures,
percentage of GDP). Gross domestic expenditures for research and
development in the government sector - public institutes (amount
and structure of expenditures, percentage of GDP). The source of
funding of research and development: state and local government
(amount, percentage of GDP). Budgetary funds earmarked for
excellent science, including frontier research, as well as future and
emerging technologies (not less than 33percent, amount, increase
and share). Budgetary funds earmarked for industrial leadership,
including enabling and industrial technologies (amount, increase
and share). Budgetary funds earmarked for societal challenges
related to health, food, transport, climate and an inclusive and safe
society (amount, increase and share; both in total and by challeng-
es). Budgetary funds earmarked for cooperation between the re-
search and business sector (amount, increase and share). Budgetary
funds earmarked for bilateral international cooperation (amount;
increase and share; number of projects; and amount of funds by
countries).

MEASURE 6.4. Increase budgetary funds for scientific competitive
programmes and projects to at least 0.15 per cent of GDP
COMPETENT BODY: Government of the Republic of Croatia IMPLE-
MENTATION: MSES

INDICATORS (per year): Funds for competitive programmes and
projects (amount, percentage of GDP)

MEASURE 6.5. Facilitate investing of innovation economy in
research, development and innovation, including research projects
implemented jointly with public universities and institutes
COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: HZZ/CES, HAMAG BICRO

INDICATORS: Level of enhancement of the system of support

and incentives for research, development and innovation in the
economy, especially industry. State of and trends in research, devel-
opment and innovation in the economy (according to indicators

of the Croatian Bureau of Statistics and Eurostat). Gross domestic
expenditures for research and development in the business sector
(amount and structure of expenditures, percentage of Gpp). The



source of funding of research and development: the business
sector (amount, percentage of GDP). Expenditures for research
and development of public enterprises (total amount, percentage
of income and percentage of GDP). Expenditures for research and
development of community organisations (total amount, percent-
age of income, percentage of GDP). Joint research projects between
the business sector and public universities or institutes (number
of projects; for each project: composition of the research team,
number of researchers and amount of funds). Public procurement
fostering innovation and innovation partnership (number of ten-
ders and amount of funds; in total and by societal challenges).

N

_

MEASURE 6.6. Stimulate investments from the business sector in
the Croatian Science Foundation, and establish private foundations

and strengthen them in terms of finances by applying measures m §
. . . I

that have proven effective in EU countries za

COMPETENT BODY: Government of the Republic of Croatia 5 ’g
=<

IMPLEMENTATION: Ministry of Finance, MsEs, Ministry of Econo-
my, Ministry of Agriculture

INDICATORS: Level of adopted incentives for investments from
the business sector in the Croatian Science Foundation and other
foundations. Private investments in the Croatian Science Founda-
tion (source, amount). Private foundations conducting activities
in the area of research and development (total number, number of
newly established foundations; for each foundation: tender, num-
ber of submitted and approved projects, amount of available and
approved funds).
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GUIDELINES FOR THE
IMPLEMENTATION OF THE
STRATEGY

This Strategy covers a large system that starts with pre-school education
and continuing through all the phases of formal, non-formal and informal
education. The education system is interrelated with the science system,
which is also covered by this Strategy. Their synergies should result in
innovations in all fields of human activity. Innovation, however, is covered
by a specific strategy, which must be closely linked to document, as well
as with the Croatian Research and Innovation Infrastructures Roadmap
and all other relevant strategic or implementation documents, including
normative acts in the fields of education and science. The mediation of
knowledge and the popularisation of research are of great importance for
the implementation of this Strategy. For this reason, scientific publishing
should be systematically supported, as well as media activities for the
popularisation of science and for promoting the importance of education.
This requires designing, developing and maintaining a strong (sub)system
or network of activities that would continuously, actively and creatively
develop the relationship between science and the general public. This
network of activities would collect scientific information, shape an image
of the world according to scientific results and achievements and edu-
cate the general public to follow developments in science and education.

In order to rationalise costs and avoid placing an additional burden on
teachers and educational staff, relevant civil society organisations should
also be included in the implementation of this Strategy. Namely, civil
society organisations that work with children and young people can
provide high-quality support to students, families and educational staff,
and can facilitate the adaptation, integration (inclusion), development
and the success of students in schools. Such organisations represent a
resource that has until now been insufficiently used. They can become
dynamic, high-quality and effective partners to schools, with different
organisations responding to different needs of students.

Achieving the goals of this Strategy will not be possible without the
cooperation of all ministries and other stakeholders in the education
system, including local self-government, trade associations, the Croatian
Parliament (and its bodies), agencies and the Government. Special respon-
sibility lies, of course, with the MSES. An action plan for the implemen-
tation of this Strategy (including a timetable for the implementation of
measures) will be developed and adopted no later than one month after
the appointment of the expert committee.
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As stated in the introduction, the implementation of this Strategy is a
long-term project and the Strategy must be periodically evaluated and
must allow for possible revisions or additions (if necessary). Systematic
monitoring of its implementation is necessary in order to establish on
time whether the planned results are being reached, i.e. whether the
set objectives are being achieved within the specified time frame. It is
therefore necessary to ensure coordination of all activities related to the
implementation of the Strategy.

In order to coordinate the actions related to the implementation of this
Strategy, monitor its implementation and ensure synergies with other
related strategies, an expert committee will be established at the Office of
the Prime Minister. The expert committee will design a two- year action
plan for the implementation of the Strategy, monitor its implementation
and report bi-annually to the Parliament through the Government on
the state of play of the implementation of the Strategy. In addition, if
required by the circumstances, it will propose possible amendments and
modifications of the Strategy to the Government.

OBJECTIVE 1: DEVELOP A FRAMEWORK FOR THE
IMPLEMENTATION OF THE STRATEGY

e MEASURE 1.1. Establish an expert committee (under the Office of
the Prime Minister of the Republic of Croatia) for the implementa-
tion of the Strategy for Education, Science and Technology and for
the coordination of strategies and activities in the field of educa-
tion and science
COMPETENT BODY: Government of the Republic of Croatia IMPLE-
MENTATION: Government of the Republic of Croatia INDICATORS:
Expert committee appointed

e MEASURE 1.2. Adopt an action plan for the implementation of the
Strategy for Education, Science and Technology
COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: Expert committee
INDICATORS: Action plan adopted for the implementation of the
Strategy for Education, Science and Technology

e MEASURE 1.3. Analyse whether there is a need to amend existing
legislative and implementing acts in order to achieve the objectives
of the Strategy
COMPETENT BODY: Expert committee
IMPLEMENTATION: Expert group for the analysis of necessary
amendments to the existing legislative and implementing acts in
order to achieve the objectives of the Strategy
INDICATORS: Analysis conducted regarding the necessary amend-



ments to the existing legislative and implementing acts in order to
achieve the objectives of the Strategy

MEASURE 1.4. Define procedures for analysing the implementation
indicators of the Strategy

COMPETENT BODY: Expert committee

IMPLEMENTATION: Working group for defining the procedures for
analysing the implementation indicators of the Strategy
INDICATORS: Strategy implementation indicators developed

OBJECTIVE 2: IMPROVE THE FUNDING SYSTEM FOR
EDUCATION AND SCIENCE

MEASURE 2.1. Gradually change the structure of expenditure on
education and science in order to reduce the share of expenditure
on staff costs, while also increasing the overall funding level from
the state budget and GDP

COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: MSES, Ministry of Finance

INDICATORS: By 2020 expenditure on education and science
amounts to 6 per cent of GDP. By 2030 expenditure amounts to 7
per cent of GDP. At least 8g per cent of European funds of planned
for education and science are used.

MEASURE 2.2. Improve funding coordin

ation processes and the processes for the control of expenditure
between relevant ministries, state and local authorities
COMPETENT BODY: Government of the Republic of Croatia 1M-
PLEMENTATION: Regular activity of the agencies and the relevant
ministries

INDICATORS: Use of public funds invested per participant. Utilisa-
tion of funds in relation to planned funds.

MEASURE 2.3. Equalise the tax treatment of all accredited educa-
tion institutions regardless of their founder, especially in the area
of income tax

COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: Ministry of Finance

INDICATORS: Act and regulations on income tax (and acts in other
areas, if necessary) are amended

MEASURE 2.4. Define indicators for the effective implementation
of the lifelong learning objectives for the purposes of monitoring
and of management of funding. Submit annual reports by the
competent national and local authorities and education providers;
unified and organised according to defined indicators.
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COMPETENT BODY: Expert committee IMPLEMENTATION: Compe-
tent agencies

INDICATORS: Performance indicators for the lifelong learning pro-
cess. Number of participants of programmes. Utilisation of funds in
relation to their effectiveness

OBJECTIVE 3: PROMOTE SCIENTIFIC AND
PROFESSIONAL PUBLISHING

MEASURE 3.1. Establish a working group for drafting the objectives,
measures and responsibilities related to scientific and professional
publishing

COMPETENT BODY: Expert committee

IMPLEMENTATION: MSES, Ministry of Culture, Union of Publishers
and Booksellers at the Croatian Chamber of Economy

INDICATORS: Proposal made for the objectives, measures and re-
sponsibilities related to scientific and professional publishing

OBJECTIVE 4: INCREASE THE PUBLIC AVAILABILITY
OF INFORMATION ON SCIENCE, RAISE PUBLIC
AWARENESS ABOUT SCIENCE AND INCREASE THE
PUBLIC IMPACT OF SCIENCE

MEASURE 4.1. Create a system for media coverage of education
and science

COMPETENT BODY: MSES, Croatian Journalist Association
IMPLEMENTATION: MSES

INDICATORS: Increase in the number and improvement of the quali-
ty of media content dedicated to education and science

MEASURE 4.2. Educate journalists and scientists for media cover-
age of science

COMPETENT BODY: MSES, Ministry of Culture, Croatian Journalist
Association, adult education institutions, higher education institutions
IMPLEMENTATION: MSES, stakeholders in the field of science, Croa-
tian Radio Television, Croatian News Agency

INDICATORS: Increased number of press releases and improved
quality of content in the media, as well as increased public interest
in educational and scientific topics



OBJECTIVE 5: ENSURE OTHER PRECONDITIONS FOR
THE IMPLEMENTATION OF THE STRATEGY

MEASURE 5.1. Ensure equal financial preconditions for the opera-

tion of all public education institutions

COMPETENT BODY: Government of the Republic of Croatia 1M-
PLEMENTATION: MSES, Ministry of Finance, local self-government
units INDICATORS: Equal working conditions in primary and
secondary schools

MEASURE 5.2. Ensure equal access to information and communi-
cation technologies in all institutions of education and science
COMPETENT BODY: Government of the Republic of Croatia
IMPLEMENTATION: MSES, Ministry of Maritime Affairs, Transport
and Infrastructure, caARNet and Croatian Regulatory Authority for
Network Industries

INDICATORS: Broadband Internet (or another adequate type of con-

nection) is available to all institutions in education and science

MEASURE 5.3. Provide timely, regular, objective and high-quality
information to the public about the objectives and implementation
of the Strategy and education and research in general; periodically
organise public debates on the implementation of the Strategy
COMPETENT BODY: Government of the Republic of Croatia IMPLE-
MENTATION: MSES

INDICATORS: Systematic and high-quality publication of informa-
tion about the objectives and implementation of the Strategy and
on education and research

OBJECTIVE 6: DEVELOP ACTION PLANS FOR THE
IMPLEMENTATION OF THE STRATEGY

MEASURE 6.1. Organise projects for the development of action
plans for the implementation of complex measures

COMPETENT BODY: Expert committee IMPLEMENTATION: Profes-
sional teams

INDICATORS: Completed projects
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OBJECTIVE 7: INTEGRATE LIFELONG LEARNING AND
EDUCATION POLICY WITH OTHER PUBLIC POLICIES
RELATED TO PERSONAL, SOCIAL, ECONOMIC,
REGIONAL AND CULTURAL DEVELOPMENT, AS WELL
AS WITH EMPLOYMENT AND SOCIAL WELFARE POLICY

It is necessary to develop integrated and coordinated processes for im-
plementing lifelong learning and education policies, at the centre of
which are aspirations, detection and development of individuals’ capa-
bilities, aims and cultural and other values of the society and economic
development.

Linking the registers and other databases of the Croatian Employment
Service, the Croatian Pension Insurance Institute, the Central Registry
of Affiliates and of ministries and agencies in the field of education will
provide the possibility to generate a time series of key data on the eco-
nomic activities of the working-age population by relevant characteristics.
Changes in outcomes that have resulted from decisions taken during
education and work would be analysed for the purpose of research in
career development. Such data could be used for the following areas:
analysis of effects of labour market policies, development and education;
longitudinal studies on the effects of qualifications; development of sector
profiles; assessment of labour mobility; monitoring changes in activities
(occupational, physical) by status (employed, unemployed, inactive); and
for providing career information and career counselling.

Quantitative data and appropriate qualitative methods are necessary
not only for conducting analysis but also for forecasting future labour
market needs. This is particularly the case for demand at the level of
individual activities and groups of occupations such as: education plan-
ning; enrolment quotas; adult education programmes; development of
sector profiles; more reliable human resource development in regional
and national development plans; and planning the network of education
institutions.

The results of such analyses will be used to continuously implement
projects that develop new occupational standards and qualifications
standards, as well as new programmes based on those standards. Eu-
ropean structural funds should be used for the development of such
programmes, as well as for their pilot introduction and for their im-
plementation. The programmes would be carried out continuously as
part of the process of adapting knowledge and skills to the needs of the
individual, the community and the economy.

A high-quality system for monitoring and evaluating policies (as well as
for monitoring the implementation of measures defined in this strategic
objective) will provide the basis to learn from experience. Therefore, a



system for directing and managing such activities should be established
under the authority of the National Council for the Development of
Human Potential (NCcDHP). The Council should adopt guidelines and
decisions in cooperation with the National Education Council (NEC) and
the National Council for Science, Higher Education and Technological
Development (NCSHE).

In the process of lifelong learning, special importance is placed on work-
based learning, which should become an integral part of a system for
acquiring practical knowledge and skills at the level of secondary school,
higher education and adult education and training. Greater involvement
in the work processes during education will raise the employability of
students and speed-up the process of adaptation to the workplace.

* MEASURE 7.1. Design and establish a Public Register of Human
Potential and link databases of employees, the unemployed and
learners attending formal education programmes
COMPETENT BODY: State and public administration bodies (MSEs,
Ministry of Labour and Pension System, Ministry of Public Ad-
ministration)

IMPLEMENTATION: Relevant ministries and Croatian Employment
Service, agencies in the education sector

INDICATORS: Public Register of Human Potential established.
Percentage of the population and percentage of learners attending
formal education programmes included in the database/register.

e MEASURE 7.2. Establish a system for the monitoring and evalua-
tion of integrated policies of development, education and employ-
ment, based on their defined objectives.

Conduct a needs analysis of the labour market and society as a whole and
prepare and implement projects aimed at the development of new oc-
cupational standards and qualifications standards, as well as educational
programmes based on those standards.

COMPETENT BODY: NCDHP in cooperation with other National Councils
IMPLEMENTATION: Ministries responsible for the implementation
of the cCROQF

INDICATORS: Assessment of the extent to which the system for
monitoring and utilisation of the data obtained from annual
reports on the effects of policies and measures (in relation to set
objectives and selected indicators) is operational. Number of new
occupational standards, qualifications standards and related educa-
tional programmes, based on the analysis of the labour market and
society as a whole.

e MEASURE 7.3. Develop models and tools for forecasting needs for
knowledge, skills and qualifications in line with the development
goals of society and with foreseeable demographic and migratory
changes
COMPETENT BODY: State and public administration bodies
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IMPLEMENTATION: Relevant ministries, public employment servic-
es, trade associations, chambers, higher education institutions
INDICATORS: Number of models and tools. Quality of the method-
ology (level of usage of the obtained data).

MEASURE 7.4. Develop a model and implementation mechanisms for
the acquisition of practical knowledge and skills in a work environ-
ment as part of the qualifications that prepare for the labour market
COMPETENT BODY: MSES, Ministry of Labour and Pension System
and all other ministries related to the economy and individual sector
IMPLEMENTATION: Employers, craftsmen, employers’ associations,
social partners, agencies, education institutions, civil society, public
administration

INDICATORS: Percentage of employers who are certified to receive
students to work during their education. Percentage of learners in-
volved in the work processes during regular and adult education. In-
crease of employability of people with new skills compared to those
who did not have the same learning process. Results of employer
survey about their satisfaction with the work of new employees.

MEASURE 7.5. Develop a model to promote shortage occupations
COMPETENT BODY: MSES, Ministry of Labour and Pension System
and other ministries related to the economy and individual sectors,
local self-government units

IMPLEMENTATION: Employers, craftsmen, employers’ associations,
social partners, agencies, education institutions, civil society organi-
sations, public administration

INDICATORS: Decline in demand for shortage occupations. Incen-
tives ensured for shortage occupations in the form of additional
employee benefits and provision of accommodation for working in
smaller towns.



GUIDELINES FOR THE IMPLEMENTATION
OF THE STRATEGY
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ABBREVIATIONS

ENGLISH CROATIAN FULL NAME IN ENGLISH
AZUP Common Andragogical Data Register
HAKOM  Croatian Regulatory Authority for Network Industries
HAMAG Croatian Agency for sMEs, Innovations and Investments
BICRO
SRCE University Computing Centre
AGR VoI Unit for the preparation of a comprehensive system for
monitoring, assessing, grading and reporting as a part of
the comprehensive curricular reform
AMEUP  AMPEU Agency for Mobility and Eu Programmes
ASHE AZVO Agency for Science and Higher Education
AVETAE  ASOO Agency for Vocational Education and Training and Adult
Education
CARNet CcARNet  Croatian Academic and Research Network
CASA HAZU Croatian Academy of Sciences and Arts
CBRD HBOR Croatian Bank for Reconstruction and Development
CCE HGK Croatian Chamber of Economy
ccTe HOK Croatian Chamber of Trades and Crafts
CEA HUP Croatian Employers’ Association
CEEPUS Central European Exchange Program for University
Studies
CES HZZ Croatian Employment Service
CF Cohesion Fund
CISOK CISOK Lifelong Career Guidance Centre
CJA HND Croatian Journalists’ Association
CNES HNOS Croatian National Educational Standard
CROQF  HKO Croatian Qualifications Framework
CSF Common Strategic Framework
CSF HRZZ Croatian Science Foundation
EAFRD European Agricultural Fund for Rural Development
EAR AGR Unit for the preparation of a comprehensive system of
monitoring, assessment, grading and reporting as a part
of the comprehensive curricular reform
ECTS European Credit Transfer System
ECVET European Credit System for Vocational Education and
Training
ELGPN European Lifelong Guidance Policy Network
EMFF European Maritime and Fisheries Fund
EQA OKO Unit responsible for education quality assurance
EQF European Qualifications Framework
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ERC
ERDF
ESF
ESG

ESIF
ETTA
ETUCE
EU
EWGR

EWGRI

FET
FTE
GDP
HDI
HEIIS
ICT
KEY
KiC
LLP
MET
MLPS
MMATI

MoE
MoEC
MoF
Mol
MRDEUF
MSES
NcC
NCDHP

NCEE
NCF
NCSHE

NEC
NUL

OECD

PISA
SEECEL

SNI

AZZO

SRS

ERS

BDP

ISVU
IKT

MST
MRMS
MPPI

MINGO
MINPO
MFIN
MUP
MRRFEU
MZOs
NVK
NVRLJP

NCVVO
NOK

NVzZvVOo

NVOO
NSK

MPU

European Research Council

European Regional Development Fund

European Social Fund

Standards and Guidelines for Quality Assurance in
the European Higher Education Area

European Structural and Investment Funds
Education and Teacher Training Agency

European Trade Union Committee for Education
European Union

Expert working groups for the preparation of national
curricular documents

Expert working group forinnovation and modernisa-
tion of the National Curriculum Framework and har-
monisation of various educational policy documents
Future and Emerging Technologies

Full-time equivalent

Gross domestic product

Human Development Index

Higher Education Institutions Information System
Information and Communication Technologies

Key Enabling Technologies

Knowledge and Innovation Community

Lifelong Learning Programme

Mobile Expert Teams

Ministry of Labour and Pension System

Ministry of Maritime Affairs, Transport and Infrastru-
cture

Ministry of Economy

Ministry of Entrepreneurship and Crafts

Ministry of Finance

Ministry of the Interior

Ministry of Regional Development and Eu Funds
Ministry of Science, Education and Sports

National Competitiveness Council

National Council for the Development of Human
Potential

National Centre for External Evaluation of Education
National Curriculum Framework

National Council for Science, Higher Education and
Technological Development

National Education Council

National and University Library

Organisation for Economic Co-operation and Deve-
lopment

Programme for International Student Assessment
South East European Centre for Entrepreneurial
Learning

Support network for the introduction of curricular
documents into the education system



STEM
UEAS

UNDP
VET

JSAP

SSO

Science, Technology, Engineering, Mathematics
Unit for expert and administrative support for the
preparation of curricular documents

United Nations Development Programme
Vocational education and training
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FOOTNOTES

1 Inthe text the words and terms used with a gender meaning, shall
equally apply to both genders (masculine and feminine) and to both
numbers (singular and plural), regardless of whether they are used in the
masculine or feminine form, or the singular or plural form. (This is rele-
vant for the Croatian version of the Strategy.)

2 Recommendation 2006/962/Ec of the European Parliament and of the
Council of 18 December 2006 on key competences for lifelong learning,
Official Journal L 394 of 30.12.2006.; http: /eur-lex.europa.eu/LexUriServ/
site/en/0j/2006/1_394/1 39420061230en00100018.pdf

3 Rethinking education: Investing in skills for better socioeconomic
outcomes; http: /ec.europa.eu/education/news/rethinking en.htm

4 OEcD Programme for International Student Assessment (PISA);
http: /www.oecd.org/pisa/

5 Council Recommendation of 20 December 2012 on the validation of
non-formal and informal learning. (Official Journal of the European Union
2012/C 398/01)

6 *In this text, the term adult education institution refers (in the narrow
sense) to institutions whose fundamental or predominant activity is re-
lated to adult education. In the broader sense, the term refers to all other
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institutions, non-formal education institutions).

7 The documents are the following:

—NMaking a European Area of Lifelong Learning a Reality (2001)
—Council Resolution on lifelong learning (2002)

—Adult learning: It is Never Too Late to Learn (2006)

—Itis Always a Good Time to Learn (2007)

—European Platform against Poverty and Social Exclusion (2010)
—Youth on the Move (2010)

8 http: /www.see-educoop.net/education_in/pdf/bela knjiga-cro-
hrv-to2.pdf

9 http: /www.zakon.hr/z/384/Zakon-o-obrazovanju-odraslih

10 http: /public.mzos.hr/1gs.axd?t=16&id=15672

11 http: /euapp.weebly.com/uploads/1/2/8/2/12824638/deklaracija_o
znanju.pdf

277



S31ONL1OO4

278

12 http: /info.hazu.hr/upload/file/Dokumenti/lzjava%20HAzU Va-
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13 http: /public.mzos.hr/Default.aspx?art=11662
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16 http: /www.europarl.europa.eu/sides/getDoc.do?language=En&refe-
rence=A6- 0304/2008

17 http: /www.see-educoop.net/education_in/pdf/o1-en_principles
en.pdf

18 http: /eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=SwbD: 2012:
0374: FIN: EN: PDF

19 Council conclusions of 12 May 2009 on a strategic framework for
European cooperation in education and training (‘ET 2020°)

20 European Commission: Rethinking education: investing in skills for
better socio- economic outcomes

21 Council conclusions of 26 November 2012 on education and training
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This is especially important when it comes to the pedagogical dimension
of all levels of education and to educational outcomes that are not directly
related to teaching, such as creativity, metacognition, initiative, enterprise,



etc. The term ‘learning outcomes' is more directly related to the process
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forms of validation and assessment such as written and oral examination.

28 Since the strategic objective 'Implementation of a comprehensive
curricular reform’ has been recognised as one of the strategic priorities
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the Strategy for Education, Science and Technology, the sub-objectives
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cation’ are used, by which the pedagogical dimension of different types of
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types of education, are not defined by this Strategy.
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181 Innovation in Croatian Enterprises 2008-2010, Communication 8.2.2,
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196 European Research Infrastructures with global Impact — Some
Examples from the EsFRI Roadmap, ESFRI European Strategy Forum on
Research Infrastructures

197 State of Play of the Implementation of the Projects on the ESFRI
Roadmap 2010 — Report of the Implementation Group to the ESFRI, ESFRI
European Strategy Forum on Research Infrastructures, November 2012
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tion 8.2.2, Croatian Bureau of Statistics, 30 December 2013

202 Research and Development in 2011, Communication 8.2.1, Croatian
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